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The author, while on sabhatical leave (tall semester 197/1-75) visited
about half the-persons who graduqted rOm the Glassboro master's
program in librarianAhilp since it began. 'Interviews averaged hours
in length, and were taped. Graduates were filmed (super.8mm m ion
picture film) at work in their libraries. The interviews mere designed
to obtain graduate *valuations of the Glass" o program in'detail, and
descriptions Of the actual job duties-and ,p blems which Glassboro should
consider in curriculum planning. This report\" clude$ the above, and
also graduate opinions of the iprofes on, cours syllabi; :summaries of
two surveys of the graduates madeear ler by mail, a survey oft,
South Jersey public library directors, a survey of other libliy schools
indicating such a study as this has Oro ably not been made'be re; the
description of Glassboro's four tracks th course requirements and
sequences, and a reprint, of an article' by two New York City librarians
listing specific provisions regarding echo libraries extracted from
contracts negotiated with school boards aro 4 the 'Country. This,paper
includes extensive' direct quotes from the periOns interviemed. '

IN,
Sbme-of the introductory pagea are being sent to:those who coopeiated and
other interesteCPersons. Copies of the Complete report may be borrowed

US
on interlibrary loan from 'the Savitz,Learning Resource Center at the
College, Glassboro, New Jersey 08028. After required distribution, a feu

8
,
copies may be available for purchase. Please contact the Library4uca. ]
tion Department if interested in this possibility. Questions, co nts

. and criticisms.mai be directed to the author It that:Department, and will

ek:

be appreciated.
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BOUQUETS -

'First and foremost, the graduates of our prOgrawwhe
took time out from heavy responsibilities to answer
so many questions. Theraireliited individually
elsewhere in this introductorylection. Knowing how
busy they are, I gestill astonished, at how their
.intereist.in the profession prevailed and produced
this study.., ,

..
yndepartment.colloaguis (named in a section of this

paper) and Mrs./ern Donohue, our secretary-- for their
°support and for heritisietance.

And to Dean Janie. Weavei',,and-her.essietant Don Davis,
'first for finding-tame printing.mOneyvand then for
allowing me to use their student assistants for work
on collating and sorting the pyinted sheets for many,
many hours: and then.for their mohlsupport:

, , p .
Then Dr.Mark 'Chamberlain, President of the College,
who somehow, in the*idst:of a permanent budget crisis,
found enough money to>complete the printing of this
paper-- and also for'bis apPoroving,ray sabbatical leave
in the first place. )

Whichbrings up the Sabbatical Leave Committee, chaired
by Dr. Shirley O'Day, which recommended:approval of PT
leave to the-,President*

The data on thee catalog card, reproduced on.the title_
Inge of the paper, were supplied by Nick Yovnello, who
heads the Catalog Department it'SaVitz LRC) though any
errors are mine/because I copied his original data onto
another cgrd.

Dean Weaver's secretary, Paula Putts, and Mildred Good,
her assistant, not only helped with the collating them
solves, but also supervised student assistants and in
general took a real interest.

Student Kathi Lauzon did some of the typing, and most
of the collating and assembly eas done by students
Egryanne Jordan, Maryclare Sal*, Jeff Weber, enni
Ronchi, and Andrea Darby.

Errors in the typing must-be laid at my owfl door
typed about 97% of the pages myself. -

Many thanks to all of you who helped!

°Copyright 1975 by Rinehart 5. Potts

for I
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IntrOduCticin,

.I0 this paper you will find. extensive direct. quotes from some of
the people who know:out programiptst- our master's graduates.
Altogether, 77 persons are represented, who comprise about half
of all who have gradlpted ,since our program began. I cannot
emphasize thiS point too much. IlleSe are their own'words,given
in much detail, and given frankly as far as I Could tell.

Lt

This paper could. have been much shorter, but the more T looked
over the material gained from the interviews -- the detailed notest
the tape recordings-- the more I was firmly convinced it wou
not be of maximum, value unless the actual quotes mere used
illustrate findings. Actual quotes are often suspect, for they
have been used to'sliplead. The daily press is in the habit, for
example,,! "public opinion" on an issue torPending a
reporter'out to interview the firWsix people he meets onthe
street.-I must therefore make it clear that notonly arehese
quotes ftom a very large sample (one-half); they are complete:
i.e., I have not omitted particular Ones to alter the picture.

-.Included in this paper (see appendix) are the results of two
earlier surveys taken by mail. Obviously one gets better data
and more Complete data ic_person, but the surprising thing is
that the data on the three surveys (where the same questions were
asked) are comparable. It seems likely that the persons who do
respond to any survey are not typical. They are probably more
active in their field, more informed, perceive themselves as more

.
in control ofvtheir affairs -- this would, if true, mean that a
higher proportion of respondents are in, or likely to be in,
positions of higher responsibility, which would 'account for the
great interest they expressed in getting more education in the
techniques of administratibn.

Cahy respondents saia they were-surprised to find themselves in
complete responsibility for a library °. in their first positions.
after graduation. (This is very frequent in.school libraries.)
One would like to think this is because the school systems have
a very high degree of confidenee in our graduates (though indeed
they do) but based on the comments of our graduates, it seems.
likely a stronger reason is that the school administration just
does not understand what 4 librarian does, or what the library
can do for the School.. Again and again, from almost all the
school librarians interviewed, I heard that even the teachers do
not understand the library. Details are:;noted within this paper
under specific headings

The State budget situation created azitimber of problems.. There.
would have been much better returns of the questionnaires sent by
mail, we could haire affbriled to enclose return postage, and
the size of the questionniire meant at lea*t 2p0, possibly 300
for a respondent to reply. Along with thegngth, this was just
too much to

"(continued).

(3)
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Indirectly, the bUdgetsituati n resulted in anagreeMent u er'which
sabbatical are takenat Free - quarters .of one's usual'
salary. The foss of that incom (sant my family bwIgetioas so
squeezed-that I opuIdrnot. invest a much as would have been,
desirable in materialefand postage. I did tape-record all the
interviews, on "a to 'f:.:010two-hour cassettes (cost about $4
each), indicating a 121 hours of recorded interviews.' The real-
total is somewhat s, fornot every tape was used fully. Each
person visited wa otographed on super.amm motion ,picture film,
showing the librarian at work, and people using the library, for
a total,,of 139. cart dges, or about'? hours of film. (The cost'of
each cartridge, wit developing, was about $5.00.) In addition, 'of
course there was considerable auto mileage; thejnterViewstook

0

place froM Atlantic'City to ,the Delaware River, and from Cape May
to" Morris Oeunty:..

One byprodUct\ot the survey was that I-discovered inconsistencies
in our mailing' lists'and lists ofTraduates. Apparently those who
graduated at mid-year did not get listed in one Compilation used
by the College, for example; also, a number of our graduates have
moved and left forwarding notices which have expired. It did not
occur to them to let us knew. where they are. I found directories ,

of regiohoLuhd.pouuty associations, as well as newsletters of
Area libraries, ilSeful in tracing some of them, but others seem
gone beyond recallk,Weare trying now to ask people to send us
changes of address.- perhaps :a regular newsletter, or an alUmni
association (suggested by one graduate)' would help.

One 141e*peeted problem was merely finding some or,the iihrarieo,
especially those in schools. Telephone directions'were often

,:inaccurate4-I have concluded somewhat sadly,that most people
don't really know what streets they use to imt to work, for-they
are unable to describe them to anyone else. -

When I began interviews, the Admissions Office supplied me.with
two boxes of college catalogs to give each librarian; felt
this was an efficient means to get the new catalogs into the
places they would be-used for .reference, and *indeed it was. The
librprians all appieciated the catalogs and laid they had trouble
in the past in obtaining them.

The films I took will be edited laterreor use in our own
classrooms:and perhaps for lean to others.- Of course, much of
the footage will be eliminated, but the basis is there for several
"features" on various aspects of library work., The tapes will not
be releaied at all, for I had promised they would be confidential.
Despite my request not to use names, some'did; .some'might lose
their jobs if their frank comments. on present job situations were-.
known.

More comments as summary will be found on page 22. I will close
here with a quotation ascribed.to Eric Sevareid: "Every profession,
craft and trade now seems half -'full of slobs." He never looked at
our librarians when he said that. They're great people.
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Hie,stcoriucati2n
at Glassboro Gtate e

P ,\
The College. was fo ded in'1923, anC-As early as the catalog.
for 1924-25 we f d there was a required course called "Library

-MethadS", lastin 14 weeks at one period per week. The 'aims
of Mis,course ere stated as "...give students a working know-
ledge of libr ries" for both school uses and in life; "...enable
them td4instruct:others how tii.use libraries, and to interest
them in establishingjibrariesdf their pun." '(A11 students
weretheh majoring in elemehtary education and the entire college

.
Program was.tWoyears.) Included in the_course were: :Dewey-,

classification; USe'of,the cataloguerjudging the vilue of a-,

book from the title page, introduCtion, index, etc.; use of

reference books; use of the library at "actual expehenbe...
under the direction and guidance of the librarian."

This course apparently continued each year. In the .cataldgs

for 19304 31, 32 wr find a course labelled "Education, 101:.

library methods", Atfered for 10 weeks, /One period each

Probably the course content was similar to the above. It was
required, of course.

A graduate programbegan at Glassboro in l950; still entirely

at the eleMentaryschool level. In 1956-57 programs were begUn

for secondary school education. In the catalog for 1956-57

there is a course PEdUcation 211: Learning materials in audio-

visual aids",at three.semesterhours credit:. it was to be taken

in the first semester. of the sophomore yOr by those majoring
in Kindergarten-Primary or General Elementary-- apparently it

was not A.part of the secondary grog am.,,The description
course. Education 211. includes the u e of field trips, stereo-
graphs, museums, Stereoscopes., pictu es, stere*icon lanterns

and Slides,opaque projectors, still ilms,.filmslides, Oharts,

diagrams and graphs,'blackboarde. and lletin boards, illust-

rated booklets,; maps apd glObes, sand tables and models,

experithents, plays, pageantst-puppets,and-larionettes, silent

and sound motion pictures,,thonograpihs,:radio and television.

:

OthetedUrses found inPwcatalot at this time were: Educatibn

'457 storytelling and childreh's literature for Kindergarten-

\ Primary, grades,,2 semester hours; Education 500: locating

edudational informa ion, 2 s.h. (graduate), including "instruc.

,,tion in techniques f using basic reference tools in Education...

indexes, bibliog phies, planning research-projects...req4red
ofall graduate tudents." Also, Educatidn 506: Investigations

.
into the newer audiovisual aids and techniques, 2 or 3 sal.

This.was described as an advanced (graduate) course in AV: it

included selecting and purchasing AV aids for classroom use,.

ways,of building such is into the 'curriculum, amd critical.

'appraisal of AV aids based on the latest research.

(doritinued);
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In the College catalog for 1959-60 is the first appearance of another_
- course: Education 388: InOtruetional materials for public school
teaching, 3 s.h. It included teaching aids- maps, charts,. globes,
model$, filmstrips, records,. transcripts, tapes, blackboard,/
chalkboard, television, and development of personal, resource files+

In ;959-60 a program was planned for offering I Library Science .

minor, consisting of 18 semester hours work. This was appMved by
the State BOard orEducation, and was/open to students majoring
in (secondary) English and Social Studies. Seventeen freshmen
entered the program in September 1960. In 1960-61 courses were
first offered to sophoMoreS. In 1962.63 fourteen students were

,graduated with Teacher-Librarian endorsements.

In 1963-64 another sixteen seniors completed the,program and the
library science .courses were firsf of in extension*and in
summer session.' In 196 -6% the first fulltime staff member was
assigned to:the'program: until then, all teaching was by members
of the college library staff. .Work was begun on a Proposed:

-graduate program in school librarianship. in 1965-66 theoBureau
of Teacher Education and a statewide committee on library education
directed that, instead; a Program be stibmitted'which would include
preparation for both schools and public libraries, with at least
30 e.h. in library science, and varied tracks. C

In'1966-61 such a proposal was completed;' it was submitted'iri
November 1966 and approved by the State Board of Education in
March 1967.. The first-graduate course was offered that fall '
and at.the same time the undergraduate program was opened to
elementary school majors: the name was changed from Library
Science minor to Teacher...Librarian Program. The second full-
time teaching position. was established.

The first persons graduated from the new master's program in
June 1969. 'In 1969-70, a third fulltime faculty member was
added and the Library Education Department was established by
removing teaching from the jurisdiction of the college library.
The undergraduate program was revised (with'approval) in 1970.
71,.with the addition of media courses, and a fourth fulltime

staff member. In 1971-72 a fifth faculty position was added,
,which is thlsresent strength.

An average of 18 persons each year complete requirements for
the-Teacher.Librarian endorsement. Almost twice as many
complete the graduate,program each year, on the average. Due

to the.collegOs computerized data base being programmed to
categorize all'undergraduates by their major field, it has
bec6me almost impogsible in recent years to plan for or to,
contact those who take or have taken the undergraduate 18-
hour program. New certification standards (1975) now refer
to this as the Associate Educational Media Specialist; with
master's 'program(Oaduates receiving other titles.

Material covering 1959.60 to date is mostly based on A
departmental, eport made to theYice..Presidenti

(6)
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The Respondents

Following is 'an alphabetic' list of the graduates of'ourmaster's
. t They are the ones who,
il!nce.and understanding, and
lassboro program.

8.

program who cooPerated in this curve;
reallypreated the. reportiv their p
above all their deeplinterest.in the

Robert A. Aeschback
Richard Blocksom,
Theda H. Braddock /

Nancy Summerill Butow
Priscilla Cugio
Martha C..Fanslau .

Beverly Startt Oftetta,
E:Goepf * ,

Eugenia *nes Gordon
Marsha K.. Hahn ,

Maroia.Ann Harries'

BonniSandr Kumpel Howler/
:/,Helig

B. ,hope Jacobs **
Susann Kaback
Mary Kelley

4Aa E. Kowalski 4/

rion Knauss

He Lillian Lennon, ****
An Z. Lyons

tho John.Maniglia ****
jenny F. May ****, ;

CatherineL. Nipe
Caine A. Pipe ** **

_Martha S. Renne
Alcina Z. Rile;

rgery Sisson Runyan
J yce Koffman Saow *
J hn Russell Senior

\

0

Sister Roseanne Duffy
Sandia Carol S#W:
Linda Snyder,
Marie ,.Somers

Charlotte Still
Sara B. Tiede
°Florence Volpe
Theresa Winslow
Elinor M. Wuehrmann
Rita.Zieglet;'

-

A-,-, ,;

Footnotes (indicated by sObols following
thereverse side,ofothis, page. .

**

,

d

I

(fOrmerly

Marguerite Arentzen.
Helen Boyce'
Mary Richards Butler
Linda Client()
Louis Edward DeSiena/
An Fritzsche '

(Sue) Arlene Gilbride
Karoline Goepfrich
Lois, B. Greene

Eleanor Haines
Ilva.Hartman
Gloria Horvay (nee Sievert;
Madeline Z. Ianni
-Geraldine N. Johnson ***
Patricia D. ,Kammer
_Richard J./Xing
Beatrice Konowitch ****
Gladys Kuhlmann
Barbara Mariele s (nee Moulthrop)
bells Stokes 'Mahe fey ?

Elizabeth Jp May
Brenda E. Michae
JOanne'Percival
:Olga Prychka
Carole Elizabeth. Ric

GeraldineRodio
Julie Devitt Salisbu
Emily Jean Schuler'
Sister Mary Gerald, O.
Sister Judith Anne)
Susan Smith-

.'Helene $ooldff.,
Felicie Faber Squyres
Richard T. Sweeney

, Ellen K. Tiedrich
Louise S. Watson (Cordner)
Helen Uizabeth Wollny ****
Nicholas C. Yovneilo
Phyllis Zislin %

name-0 are isted on



Footnotes to the irilphribetio list of graduates interviewed

*. the perSen,waS not visited; °a'oopy of he questionnaire
wag mailed, but their response was a detailed personal
letter, fromcwbich I was ap, to extract replies to many

1/4

of the interview items. ( rsons not visited were ALL
sent copies of "the questionnaire for possible,esponse
by mail, but few did so.)

** this person was interviewed on June 10, 1974, before the
Oioject was begun, becauseshe was leaving soon on her
own sabbatical. Upon her'return in winter, I sent her a
copy of the questionnaire, which she responded to, so°
ber responses in the survey.are from both contacts.

*** this person had not yet quite completed the master's
,program, but .1 was urged strongly by several graduates
to include her because she is already directing a-
school library with considerable skill and appears
widely'respected for her innovations and leadership,

***4 these persons were not visited;' they retdrned the
400". mail questionnaires, completely filled out, (Mail

questionnaires were identical to the ones. used in
personal interviews; the only difference Was-of
course the lack of opportunity for explanation and
extensive give and take.)

"**"!* these personsvere interVieWed'at'home, beause'
' sufficient time on the job could not be fOUnd for
the interview.

, .
.

******: these persons were 'interviewed at home; o they left ,//:

" library positionsdin orderto raise fa;ilies.

1

every name listed Without a footnote Symbol Constitutee an
'actual on-the...job interview, of a graduate.

The total number. of On..the..Job, interviews is 64..

Personal interypws held at the-Terson's home: 5

TOtal personal interviews: 6.

Data basedsolely onreturns of mail questionnaires: 6

Data basedq solely on personal letters: 2.

Total persons with data obtained by mail:

Total persons supplying data:, 77

(8)



March 4, 1974:

March 14, 1974:

March 19, 1974:

May 6', 1974:

a

Chronolmudiatealinttzt

received notice from Dr.Shirley-May,
chairman of the Sabbatical. Leave/ Committee,'
that leaves would be available; applications
must be in by April 1:

submitted my app ication to the President.

.President acknowledged receipt:, 'turned over
applications to the Sabbatical 1.ave
Committee for review.

notified by President that he was approving the
recommendation of the Committee that I be granted
leave as requested:: for fall semester 1.9741,

e

May 8 3.97,4: B6ard of Trustees approved the President's
recommendation.

.:,May .21, 1974! notified by Business Office-(Personnel) of-the
action; gave details. ,of dates and salary, and

enclosed a form for me to .sign, agreeing to
return to Glassboro for at least or year after
end of the lealie.

a9

June 1 1974: sent a letter to all our'ilaster's graduates,
describing the project, and asking for their
cooperation and advice.

june.8, 1974:: sent a letter to American Association for Higher
Education, requesting they list ror project in .

their "Linking Place",column to solicit advice
fro* other c011eges.:The Project was listed in.
their September issue. (OneorePlY received)

'August 1974:. second letter sent to'all graduates of master
program, requesting cooperation.

(during this time 1 had begun drafting trig survey
instrument, planning coverage, studying the

0 literature, etc.)

Fill 1974r hegan visits to graduates' libraries, 4hich continued
into spring semester.

February 1, 1975: sent brief preliminary report on the project
to the President and selected faculty.

February 20, 1975: department requested printing funds from
the Dean. ($200 granted, plus student helP''.
in assembling pages)

August 3, 1975: requestedlwintilw funds-4tM the President.
(indefinite amount approved'Au0st 8)

0
(9)



-Chronology of this Protect, continued

The nds approved by Dean Janice Weaver were for fiscal'venr
.1975, and'were used by the end of that time (June 30, 1975).
That dget could spare no more? which accounts for the request
to:th President in August. His authorization was essentially
open -e ed, authorizing me to sign printing requests asneeded.

In the antime, Dean Weaver was making her student workers
availab _continuously for collating of completed sections °

froM.the printer. Twice,sections game back with text upside '

down and had tpbe re-printed; oAce,a new student assembled
sheets in reverse; and 'several times the color' - coding I was
using to avoid confusion.failed because the printer used a
different color, being short of the reqUested paper.

My own estimates of the length of the final'paper were off by
wide margins, mainly becaUse I did not accurately realize the

.' quantity of material I had obtained in the interviews-looth
in written notes and on the.tapes: 1 actually thought the
entire paper would be 160 pages at one time. Despite the
burden qomposition and typing, and supervision of the printing
and assembly proved to be, I never 'doubted it would have been
wrong to'unit any of the data. So many people had devotedcso

' much time to being interviewed {land Ihad devoted so'much of
my own tine and effort)' that it' was impossible ,to omit any, ,

d _

Terms of he sabbatical leave were that recipients would be
recei only three-quarters of their regUlar salary... I did
not fu realize in advance what this would mean, especially
in 'the face of the inflation in consumer prices. It..ewat very'

harmful- to any familys standard of living and I have Strongly
recommended to "the Jnion and to the President that, all leaves
hereafter-be fully funded4 otherwiset-the only persons able
to `accept them will be thohe with no.famtly responsibilities,

Nor gd!!I succeed in' finding any source of reiribursement for
expenses. :Triving'to libraries all over South Jersey, and to
"several in North Jersey, added up:to considerable cost; ay
tape used to record interviews,' and the motion picture:film
.(and the developing costs fora the film) brought the total for
nonreimblirsed expenses to about $2,000. One posiibility'
seemed tp be the Council on Library Resources in Washington,
whose announcements appeared to indicate they encouraged
such research, but they informed me that they aid only:those'
projects not yet begun.

In the fall of 1975, 1 began to be concerned about methods
for binding.the final report, and finally settled on the
binder covers with flexible metal strips, but no'funds were
available to buy them.:,) My 'department finally found ,some and'
arrangements were made to drill the holes in the Industrial
Education Department. Rothe project is being completed in
November 1975

(10).
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In the following "contents" listings, where it is passible to
do so I have very briefly summarized the findingsof a section.
The reader Should not be surprised that in mast cases there is
no such summary given; for the great Variety. .of resPOnses made
by our graduates, which is wbatmakes it'woithwhile to actually
read All consents, alSo makem'it impossible-to sum up so many-
points'of:iiew in a few words-.

.

The stUdyhas..heen color-coded., and the colOrs of .each section
are given here

o

The paging is not continuous, because the study, was written!and
assembled.'.at such different times, and the printing had to be
staggered:over'such a long p6riOd, that at no time was it
possible to plan thOize of asSCtion. The readetrtlaY 14.6.

to supply his own COntinnous.pagingl.and in that case, there
are sufficient numbers. Omen-here.

e

. Introductory Section

el

U.

*AcknowledgMents......., ?°, WHITE

4

*General introductiOn to the study.

History of library eduCatian at
" Glassboro State

4
.....

cr

*List of persons interviewed

ChronologY-of this project, .and
. some problems

*O.*

,

3.4

516

7-8

9-10

*Contents/sumilary
,(general summary. on page 22)

o

11-.22

*indicates sections which are included:as

,

,sumtaries of the 'study,: being -tent to those

t.;

Who assisted by being interviewed.

of the complete Freeport are being deposited,

as proiised, in SavitzLearning Resource Center
. .

of CSC for interlibrary loan) Qb

12
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II. Information'on the Graduates. their Jobs, ;-BLUE

and Communities ,.

L. t. . .., -

- .. .

BLUE
1,6666.141110

6

Table of contents for the
section only

r'

Number of
pages in
each tuft

7

Whole nd.
of pages

Ar
0'

23724.

bid you obtain your undergraduate
degree at' Glassboro?
(43% yes, 579 no)

Did, you take the).8-hour under-
graduate Teasoler./Sibrtirian
,,program at ,Glassboro?

(32% yee.,703% o)

How many staff members are there
in your library? Please
describe. -

a

25.26

In your present potitiOft, are
audiovisual materials 'under
the same management as the
book collection?

If yours is a.. school litirary,
.how much relative:emphasis is
thereon curriculum- supporting`.
items vs. general reading?
If yours Is a pitblic library,
how abotit fiction vs. lion-
fiction?, Cbildran*s books vs.
those .for :adults? -11;.

Please describe the users of
your library-- it school, the
grade levels and total enroll-

_ merit; type of ctunity
(socio-economic le is and/or
chief occupations); reading
°levels; 'most used types of
books or other mateilals; etc,

27729

Half many b6ok$ do you read in a
typical .month? (mixlian 4,

Man 9) ,DO yoil recall ,any
specific titles?

-0.2)

51756_

4,
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0

a

BLUE

BLUE
Number of
pages in ' Whole"no,
each part of pages

Are you now tenured0'or under
permanent civil service status,
or similar protection?' If 2 57-58

not, do you expect to be?
(most school librarians are
under tenure; most public
librarians are not under,ervil
service),

What professional.meetings,
institutes, workshops, etc.
have you attended; recently?
(most remembered the place
where a workshop was held,.
but usually not who had
sponsored it)

What,magazines or journals do you
read regallirly?
(Library Journal, is' by far the

most-mentioned; a second gtOup
includes Wilson, Booklist,

book,School Library.Journal,
Newsweek, Time; no others are
close.) (median is 5 titles)

Have you published anything recent-
ly, such as articles or letters
in, a professional journal? ,
(mostly no)

Have you performed or planned any
research recently (such aa

' studies of your community,
your-users, needs, evaluations,

etc.? (mostlY,no)

59.64,

What are youegOais for y ibrary?

For yourself? How isfied
are you with how these a
progressing?

In your current job, when you.,recom.
'-,.mend-the purchase of 'Welts,

Magazines or other educational
materials; how often are you
reversed by someone else?
(except far reasons of'budget)
Are specific titles omitted?

14
(il)

71,78

12 79-90
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III. Miscellaneous section
f

T ble of contents for this
section only

What barriers to profeSsion11.
and /or 'personal accomplish-

, ment have you encountered?
Could Glassboro haire:done
something to help with these:
in the library education
co rses?
(la k of ALA accreditationt
sch Ol administtators don't
unde stand- libraries)'

-
How did out attitudes toward

librariansh change as a.
result of. r library 0 10
courses it Glassboro?
(came to understand theta
was much more to it than
:Appeared to the user)

E

Please rate the GlisSboto
libraty e ucatiowfaculto
as a,whol on the following
items: co potence-in the
areas tpug ;-positive
attitude toward Students;
organization of the course
work; classroom management; 24
ability-to explain difficult
points; assignments clear and
reasonable; accessibility to
students; tolerance for
disagreement.
{ ranked fulltime faculty at
least 134. in all areas, with
mean at A.; adjunct fadiiity
judged much lower than the
runtime staff)'

BUFF.

Number of
pages in
each part

Whole nod
of pages

0

° loo-106

107 -116

r.

(14)

117-1410

4



Iv. Opinions on the Program
"

GREEN

I

Contents forthis section' oaf

'.What areas were covered.in your
'courses, that you have found
little or no need' for on
the job?
'(automation; history)

What areas were NOT covered in
_your courses that yo_U now
feel the need,for?
(manyscattered items)

What oproblemtOr types of .

situations were describedfor
pointed out in your library
science courses,:that you
have NOT found on the job,
(two- thirds said "none.1.9

What Pro'hIeMs have you:encOuntered
On the Job, that cyoU were NOT
prepared' for by the. courses

at Glassboro?
(relations With administrators;
disailtline in' high schools)

Number of
pages
each<art

fi

GREEN

Whole no.
of/cages

141.142:

/ 143.147

Do you; personally believe...
(thii is a long question, With
four choiCes as 'to the extent
to,'! Which students should
haVi elective choices for
petsonal\interest or for
specialization)
(Most preferred,to have most
courses required of alli with'
some:roomA.eft to pursue a-
specialty)

_

145.154

'2 165.i66

How d _you feel the Glassboro
education program could;'

' better contribute to improving \

theimage and status.of the
professional librarian?
(Get ALA accreditation)

7-175.



Number of Whole no.
pages in of pages

. : /each hart

(Should-Glassboro teach student*
the actual praaices found
pn the job in this area,
'should the college 'teach

ideal principles? 1417?
(most favore0 teaching
actual practices)

Do yoU personally prefer courses
*here the emphasis -As on

:.textbook and lecture, or on
Class discussions. and
projects?
(letninetoward discussions
and projects)

,How should the Glassboro library
education emphasis be diVided
,between'general principles or
.philosophy, and practical '

details of running a library?
-(emphasis-On the practical,
without, omitting pririciples)

4."

Should All Glassboro library
students be reqdtted to take
a supervised field experience
or internship?

(emphatiCaily'yee4'exCept when
the person. s already
experienced)

or

4r

6

176-182

183.190

191.196

.1, 4
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0

PINK
444

'0

PINK

Miscellaneous Part II

Number of
pages in
each part

Are there any skills,
abilities, or character.
istics needed on your job,
that you feel 'cannot 'or
should not be taught in
college?
(everyday routines;
personal relations skills;
how, to teach library
use)

Whole no,
of pages

203.210

As the professional librarian
must supervise staff doing
clerical or non-professional
duties, some people believe
the gradudte curriculum. 8 211.218

should include learning how
to perforM these duties.
Do ybu agree or disagree ? " `

(most of the graduates
agreed)

How,useful..do you feel'the
field trips are, to other
libraries andlo book
suppliers?
(very useful)

(17)

1B
a

219.:224



GOLDENROD

How well did your Glwisboro library courses
Prepare you for...

GO OD Number of .

pages'in. Whole now
each part or plicelL

Contents for this section only , 2 225.226

.Dealing with colleagues '

(very well) 227 -230

Dealing-witksuperiors
(little) .231.234

Dealing with subordinates
(little,) -

Dealing with suppliers salesmen
(soma)

Selection of.recreational
literature
(some)

Selection of specialized
non-fiction
(very well)

Selection of general non-:
fiction
(not as well)

Acquisitions and ordering
(very little),

Circulation methods
(very little) .

239442

241-245

247.250

Understanding professional books 1
and articles in librarianshiv
(very well)

Outreach services to groups not
usually served

(adequate) ,

, -

Laws, regulations, legal
problems of the profession
(little)

263 -264



4

0

O

Evaluating library services
(very well)

'Handling intellectual freedom
issues/censrship
(Taxi well):

Understanding' the place of
libraries in society
(very well)

Understanding the physiology
and psychology of reading
(little)

Understanding major problems
in education
(littl

Sibliotherapy
(little)

Cooperating With other:libraries,
either. formallyl'or.informally

(adequate)

Studying your users and their
needs
(adequate)-

Abstracting and indexing

(little)

Commitment to the profession
and ethics:

.
(very well) :

Ability to self improve
cohtinuaily.

(very well)

01,

20

U 4

GOLDENROD -.

Number of
pages in
each 'part

4

.(19)

Whole no.
of paw

271.274 -.

275 -279

280-283

284-287

288 -291

. 292.295

296.300

301-304

305.S08

109-312

313.316



'WHITE

VII. Specific courseit ratings, comMents, criticisms
including comment& from other parts of the
interviews whiCh retdrred to units within the
courses:, also includes all syllabi,,

WHITE Number of
pages In Whole no
each part \of pagers_ /'

Table of contents for this section 2 17.318

501. Library organization andi,
manageent 22, 19.340

502, 503. Studies in literature,
for children ;, for young . 341.356.
adults

504. Introduction to automation and
information retrieval, .10 357.366

565, Bibliography and reforindd 10 367.176

3064 History of books and
librarian 8 377.384'

507; 5191 520. Multimedia in 4'

.libraries; preparation of
in noive instructional 18 4 381....402

mad ;' investigations into
the newer eduation41 media

508 511 Advanced cataloging and
:classificationr organization 12 403.414
of library materials

510. Selection of materials for
. public libraries' y

512; 513, 514. Literature of -,

science; of thei4WMailities; , 16 425440
of the behavioral sciences.

10 415-424

600; 601. Current issues in
libraries (thesis seminar) -12 441.452

(opinions are too complex to give briefly here)

(20)
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Appendices (in 'varied. co/ors, as marked)

Contents. of this section only

General 46mmSnts by the graduates
(comments mitt easily placed
in pecific Sections, or
su itted separately)-

Previo0e surveys
(Snits of, two surveysof.Our
graduateaMade 'earlier, w
mail only)

,

Survey public library
directors

. (a mail survey of some South
Jersey public library heads:
concerning Glassboro graduates)

lsiteratUre
(annotations Opt few selected
items that were found useful
or interesting)

Survey.of other library schools'
'(results of a letter sent to
411 ALA- accredited library
schools asking if they had
;'performed similarstudies)

Unions, school libraries, and,..
:collective bargaining
(reprint of a paper by two
AFT librarians in New-York
City listing issues related
to school libraries which
Were settled by union'
negotiations)

SChoorand public librarianship
(the official description of
GlassbbrOs-tracks in the
graduate library education
program)

Number of
pages in . :Whole vb.

eacli .tart of pates

2 BUFF 45';'44

BUFF: 455 -466

v.

BLUE 49/.502

lO GREEN 503.512 %

10 WHITE 513.522

WHITE 523-326

(sections oUappendiess were color -coded to provide

easyflearching)

22
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General-pummary

In the preliminary report I gave to President Chamberlain and
,

the faculty on February.1, 1975,,I referred to several early
findings that were so strong they were likely to remain valid
for the study as a whole. They were. The points made then
were:

1. our graduates perceive our piOgram as very practical,
enabling them to step right into a preessional
position upon giaduation.

2, those in school libraries were almost unanimous in
feeling that their administrators. and teachers did
not understand the library or the librarian's duties.
(In this connection, one of the most prized items in
my file is an announcement from the National Asso.
ciation ofElementary School Principals, listing
issues of top concern to members: included is one
on "playground facilities and equipment" but NOWHERE

,

is there any mention of the school library, or the
information needs of the pupils.)" Our graduates
asked me tohalieGlasstoro build this somehow into
the curriculum for teachers and for adminietrators.

3:those entering the `program without library expeilence
must, get it before graduation. (We a#1440ing that
now).

4. personal relations are the most Wortant part ofethe
job.. relating to library users, staff, and the
governing authority.as well as general public.

5. they need and want much more "hands.on".work with

6.

audiovisual equipment, including basic maintenance.
discipline problems in high schools and junior high
schools are significantly worse than ten years ago4
such that in many' schools. the librarian is really
director of a disciplinary study hall. , (.

It must be stated, and understood, that the program evaluated in
these pages no longer exists, in a sense; 'many of the teachers
were adjunctvor no longer with us; the courses are different;
and the content ha6 been revised to meet neceneeds. The present
program, with essentially all courses taught by the same five
runtime persons, is now stable and "has the'tugs out."

Recent cooperative arrangements with the Rutgers University
,library school, and the educational media department at Temple,'
University, indicate future trends as well. The (State) Council
of Library Eduaation in 1974 assisted in agreements between
Glassboro anditutgers to accept certain core courses for equal
student transfer, and to aim at faculty exchange; these are the
only two institutions in New Jersey now permitted to offer
graduate work in librarianship. This year we have begun a joint
program in educational media with Temple. Glassboro's courses
are accepted by.these universities; now we need to obtain
official AU accreditation of our-quality.

(22)
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INFORMATION ON THE GRADUATES THEIR JOBS AND COMMUNITIES

The following section; all on BLUE paper, gives details on the
:graduates,themselves and their current situations. ,Questions
asked are listed on the left. t

,peption
Number of 'pages Whole No..
in each part . of Pages

"Did yoU,obtain your undergraduate*
degree at Glassboro ?"

"Did you take the 18.hour undergraduate
Teacher-Librarian program at Glassboro ?"

*Haw:many staff members are there in
"Your library? Please describe.".

"In your present position, are audio--
Visual materiels under the same
management as the book collection?"

"If yours is A school library, how much
relative emphisis is there an
curricului..supporting items vs.
generalnreading? If yours is a public
library, haw about fiction vs. non-
fiction? Children''s books vs. those
for adults` ?"

"Please describe the users of your
'library -- if school, the grade levels-
and fatal enrollment; type of !

comMunity (socio-economic levels and/or
chief occupation0); reading levels;
most ..used types ,o books or other
materills;.,etc.*

"How ;patsy books do you read in a
typic al month? Do- you reCail any
specific. titles?*

*Are you now' tenured, or Under
permanent civil service status, lor
similar protection? If not, do
zou expect.to be?"

goo

"What professional meetings, institutes,
workshops, etc., have you attended --

recently?"

"WhaOlagazines or journals do you
read regularly ?"

18 3 to 20

.(five queitions
covered in one
numerical

'sequence)

8 21 tik 28

29 to 36

3? to 42

43 to 48

(continued over)



"Have you "published anything recently,
such as articles or letters in a
professional jolt/pate

"Have you performed or planned any
research recently (such as studies of
your community, your users, needs,
evaluationt4 etc.)? 10 CO NM MEV

-"What are your goals for yoUr library?
tor yourself? - -- haw satisfied are 12 0 57 to 68
zou with hew these_areproaressin_g?",_

o

'8 49 to 56

MEV

"In your current job, when; you recommend
the purchase` of books, magazines or

.

other educational materiols, how often
are yoU'reversed by someone else?
(except for reasons of budget) Are
specific titles omittei?"

O

a

4

This section includes questions that were not necessary t(i4
narrowly- defined evaluation of the program at .Glassboro, but I'
aske&them, and have summarized the replies, because I believe it
is important to know something about the people making the said
evaluations, and'the kinds of job situations they'areln.

I will not comment here on the specific replies, as I have
done this in each individUalvart ;isteel above. However, it is
a good ,idea for the serious readerYto go through these pages as a
part of understanding the library' education curriculum, at least
as it was when these respondents were in it.

Other information about the graduates may beidiscerned as
40wproduct of responses to Other questions in this paper, 'I
have tried to'find and note. all the responses that.wbuld be
applicable to these questioUS, no matter where they came in the
interviews, tSthave certainly missed some.

(2)
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"Did you obtain your
undergraduate degree ,

at Gldssboro?"

42. (57)
vz,

32 (43%)

NO -

-,- YES

"Did you take the 18-hour under-,
graduate:Teacher-Librarian program
at Glassborol"

50: (68%)

24 (32%)

Year degree was received,
for those replying

"Yes" above

1944- 1

1943- '1

A.949- 1

1955- 1

i958- 1

1960- 1

) 1064- 2

196 - 1
0

1960L 4

.1967:' 2

1968- 2

1969-. 1.

1970- 1

.1971- 3

1.1972- 4

unknown- 6

Of persons listed at left, number
who took the 18-hOur undergraduate
Teacher-Librarian program at GSC

1

2

1

2'

2

4

Degree from elsewhere but teacher-
librarian 18 hours here 7

32

( 1) 0 . eentinued....;
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The tabulations on the other side `of this eheet indicate, proportions of
our master's graduates interviewed who attended Glassboro for their
undergraduate degrees aril* took the undergraduate (minor> Program cif'

5 °i8 hours-in,"teacher-librarian". The latter program preceded our
Graduate program and is generally taken by education majors who are.in
ether elementary eduCation or social-studies/secondary education.° In
rhdght years both of these have been overcrowdeekareas, perhaps a factor
in encouraging students to seek additional certifications, but the main
reason has always been that these two majors have the room in their .

majOr prograts tolise their'electitres for library courses. Other. majors
have rarely .if everhad suffici t electiies; they would have to go over
the minimum numberof.courses d for the bachelor's degree, which few
wish to do.

4 -4
.4-

It might te thought that our graduate students are primarifY drawn from
Glasbtoro graduateslbut only 43% are. Of the others, many have degrees
from quite `distant areal
It might Aso be thought that those who took the 18-hour program would
be more likely to "step up" to the master's degree, but only 32% of the
master's,graduates took the undergraduate program here. (As one or4two
of theothers tbokundergraduate library work elsewhere, we might say,t
overall, that about one-third' of our master's graduates took arly under
graduate librark work.) 'A 'Countervailing point, is that those who he*
taken undergraduate library. work might feel it would.be,duplication tO
take a master's in the same subject. As will be notea elsewhere in this
report, A,-Tew did comment on duplication,.but it was rare. By and large
the master's graduates did not seem to feel-they were.repeatihg old
material.: 1- , 0 .

It may'd4em:peculiarto speak of recruiting studentt at a time when the
jOb market for flmott everyone is lbw, but there,are:some library jobs
open now, and ih the long`runthere will be many, so it:is a proper ,

concern for us_ to investigate where our "prospects come from.
.of the widespread misconceptions that exist throughoUtbur society as
tp_"what a librarian does", our best likelihood for graduatestUdents
would',be,among those whojlave already discovered that librarianship is-

-not composed of,stamping books out at the circAation"desk-- i.e;, those
Who have taken courses in it at the undergraduate level., (We often
find thai these students are self-recruited from among those
it interesting help an,alert, understanding librarian when WY were.
in school, or 'in the local ,imblic library.)

Note that'Ve have a small scattering of people-- mainly men-- who took
their ftdergraduate degrees manyiyears-ago. Some of.these'have been,'
teaching in -the meantime; some taught briefly; then raised a family, and
are now returning to education via the graduate degree. Without fanfare;
-such.programs are'orealistically a part of Nome 's lib", for several of
our"older gradUates commented to me in the iehte. -ews on*w.stimulating
they found it-- after years with the children-- earning new things and
taking:on job responsibilities. In the same graduate clhsses with them'',
were the young women. who worked,brie1y or not.at,all after their ,
undergraduate degrees, going directly:into the master's program. Both
groups.have commented on enjoying thecontact. This is 'a valueATedo
not put in the catalog:

44
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Each graduate,/was asked how many staff there were in his library, and

further to dftscribe them as to levels and types. This resulted in

some unclear responses: for example, in.arger libraries (college and
public) the graduate tended to knoW(Ze numbers of persons in his/her

own section, but not the total. An 'n all types of libraries, the
respondent was generally not sure of the exact number of volunteers

and other art-time aides, even where the respondent was the director.

The term aides" covered several possib' iti s. Respondents tended

to use ,it when they were not sure whether scribe persons as

clerks, or ,as Vglunteersi gr as student heel

- .

\Lc' listing the st'affbf, a particular library, I have omitted the
respondent.' 'or example, "one clerk" describes a situation where the
respondent (obviously)' is assigned, Jind in addition has one fullp.me
clerk. (personnel are full time unless designated PT-- part time)

ry

Elementary hools

A. Librarian's with on school
"s:

. parent voluntee's
' part-time aide, Stude ts
parent volunteereONEIT librarian teaches
part-time aides.
none

mothers
one fulltime aide, students

B. Librarians witll tWo schools
f ,

/

none .

.aides

C. Librarians with three schools

none
aide's

thiee clerks

ti. Librarians with fourschools
, .

parent volunteers
three fulltime aides, part-time secretary

a E. Librariark with five schools

parent volunteers

41'

Exact numbers are nOt given, respondentthe espondent was not sure and
answered vaguely.

28,
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Junior and Middle Schools

none/:

three parents, students,
two' part-time clerks
seven parents, students
part -time secretary, students
D.E, student4 time, other students
fulltime aide,

tentsfulltime clerk
lltime aide, students

fu ltima aide, piat-time student

High Schools-

part-time clerk
.

clerk, eight students

\ professional, twoiparaprofessionals, clerk, part-time student
'clerk, students
clerk

paraprofessional, three aides
students
none
aide
secretary, aide
professional; secretary, two aides; 3 students
assistant, students \
clerk, part-time tech nician, volunteers, students
professional, two part-time students, two technicians
professional, clerk, students' .(both professionals interviewed
secretary,AV engineer, three/part-time aides, volunteers

Colleges,

six prefessionals; some paraprofttsionals, etc. (interview three
members of\the staff)

eight professionals, clerks, etc.
about twenty profestionals, many clerks '-.'(interviewed two members

of the staff)

!

.

three professionals, two secretaries, seven students (interviewed
two members of the staff) - -1-

Comparisons among colleges, and from colleges to other libraries, are
not possible;` due to-the greatly varied nature of the colleges and the
number4of students. Similarly, public libraries, tabulated on the next
page, present the same pr6blems., Therefore the reader will find it most
instructive to compare school library situations; The others are given
to present a complete picture of the graduates' job situations.

(continuedi..)
(4)
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Public Libraries

four clerks.
thrOe profedsi als fulltime, twenty-five .(others?).-parttime,

many volun pers. (interviewed two staff.
two professionals, four port-time clerks, three pages part-tim0,

(intervewedlwo staff members),

sixteen (types no specified)
seven
two
ninety-one
four
three professionals-, one

two)staff members)
professional, four part-

members)
three professionals .thr

meMberb)
one part-time clerk
twenty,:three plus
one hundred

4

clerk and student . (interviewed

ime clerks (inthrviewed four sta

e clerks (interviewed two staff

Unemployed or working as teachers: four

The inforinition given here helps to etplain why so many of our N
graduates.' are interested in learning practical routines for the day
to day job-- many of-them are clearly snowed under by the routines-

of-keeping a library going and have little time or energy for anything
but "coping." The situation in elementary schools ts worth notice.
Until recent years, there were few libraries,or librarians in the
elementary schools of South Jersey, but' Federal aid is credited with
changing this. (changes made this year it State Departmentlof Educa-
tion standards may push the change, further and complete it') Is it

really much better to have one librarian dividing er.tinie among five

.schools; than when there was none at all?

And the situation is worse than it appear61 fOr_a-null er_of-gaouatei
said:the "aides" or "clerks" they were supposed to have,. were really
shared with the principal (who of course monopolizeb their time) or

were untrained, or were rotated so,frequently
sustained training impossible.

Librarian are still spending a considerable amount of their time*on
clericarloutines that could le performed by aaperson at a much lower
salary. The fact that they do perpetuates stereotypes of librarians
as super-clerks, and thus the vicious, circle. We at Glassboro must do
all we can to encouragi better State standards and wider und rstandin
in the school districts; and to prepare our graduates as well s we

can for the realities in the meantime.
4

(5)
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"In your present position,_ are auriiovisual material6
under the same management as the book collection?"

On some surveys; the follow-up phrase "please describe" was added, but
wasreally unnecessary. Almost everyone replied with more than a simple
yes or no I will present the individual comments and descriptions,
becaude they are valuable for understanding the /actual status of our
graduates on the job in relation to non-print-materials. This is'an
area that comes up in classroom discussion and is also controversial

...in the profession-- I shoUld say, perhaps, both professions, for despite
the new State certificate, audiovisual specialists usually think of
their as a separate profession. ilost.of the ones I have talked to
have little interest in the "book" area. On the contrary, most of the
librarians do have an interest ineu'least the. software of AV, and as
such in many school situations are defacto in charge of the software
while-the audiovisual type takes care of equipment; All sorts of
gradations, adjustmen,ts, compromises and historical acoidents are found
here, which makes it an oversimplification to tabulate-- hut, for your
information, here is a tabulation anyway.

Yee;, all audiovisual hardware and software under the same person aa
the book collection 50 (67%) a

(note: this of couse includes' all the public and college libraries',
which are headed by librarians, though sometimes thereis a
separate AV.section or- specialist)

except fpr the big pieces of 'equipment.. 2
.

except for equipment forelassroom use- 1

1.1212.014

Mixed:

except for Title II materials.: 1

some ols yes,:soMe rio(where the pereon has more than
-one school) 4.- 3

seParate AV departim nt, departments h ve own softwarepthe
library has s Me of both.. 3

departments have software but library is taking it over
gradually. Equipment:'a Of a teacher.

Software in library, equipment, elsewhere-:.. 4

Troth kept inAibrary bit purchased by others:

Everiae-ULon his own -- deOartments and libta -- 2

NO- 5, (includes one case where the librarianytalo
but does not keep it)

62, except a few software-- 1 Tot,approptiate:

(6)
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Not all respondents gave details on the-bituation (whether audiovisual
material* are under the same person as the library books) but all of
those who did'are quoted here.

."Yes,,I have all of them. The.big items of equipment are-still separate,
bAt the small equipment-is now and increasingly in the library--
cassette players,,phonographs,. 8mm. projebtors-- they.may be borrowed
overnight. The audiovisual department hakthe 16mm projectors,` etc."
(high school)

"Nov the audiovisual man has 99%-of it. I buy a few things,: like
cassette tapes, and a few filmstrips." -(junior high school)

"I'have records for circulation, cassettes and tapes for story hour. -
There are cassettes available to the public through interlibrary loan
from the County Library." (public library)

0

"Yes and no. I'm building an audiovisual ollection to prove it can be
handled in the library. Someone else s charge of hardware, and the
software is in the departments." (hig s pool)

"I have some 750 filmstrips, viewers fo the'carrels, and now starting
on slides; j.25 transparencies,Some records. The teachers have some
AV materialdlof.their own: Someone else handles AV part-time, which is
a relic of the time when there; was no librarian-- he repairs ad-
distributes projectors, etc."

.., .

"Print. and non-print are handled though the same teohnipal services
office---all are purchased through theseme person, but there are
separate catalbgerps. Selection of both is done by the professional
library staff and by the familty-t.. the faculty get'half'of the book
budget, including non-print. AnY'unspent by each March 1st, the library
spends. Librarians review the faculty selections." (county college)

.
.. .\ ././

"Audioyisua3 materials aresava lable to teachers., do not circulate to
s

Zit

students: The prineipale at ome schools feel that as am-thereo.
little,. AV should be under of ere: a:teacher handles both equipment and
materials. One principal is:cooperative,'one antagonistic." (person
has five elementary schools) .

"Very littlela here. Discs, film projector. There is access the
,Camden and Garden State films. Records are cataloged as usual-4 not in
7-the book catalog except'when the subject is. relevant." *(public brary)

"Yes, we have all. There is An AV coordinator/who handles orde and
distribution of County films, and cares for the machines. Slowl I am
being allowed to 'Order AV materials. The principal used to do it.
(elementary school)

"Separate AV division but the library cataiogs them and has them in'the-
same card catalog. A teacher has charge of AV as a part-time du y."
(high school)

(7)



"There are some records for the first time this year. I hope to
films for a film series. Have a 16mm projector..slide project,
screen, record player, tape redorder." (public library)

"Items for our own use, yes: use in the Media Center. "We lend out
cassettes, players. We do not have the projectors, etc., that are for
clasSroom use: 16mm projectors, silent filmstrip projectors,-overhead
projectivs, opaque projectors." (middle school)

"Yes, everything for'this:school except for music records which the
music teacher has. We're building an IMO for the entire school system.
When the pUblic library moves out (to its'new building)' we'll make their
old building the INC." (middle school)

'a.

"Decentralized. Each department buys its,own AV and so does the library.
Department materials are not cataloged, though Middle States and the
county superintendent both want it done. I'm finding it impossible. to
catalog even with extra time, pnd Middle States is coming again In two
years." (high school)

"Some cassettes, filmstrips, films, transparencies; Title II AV
materials are with other ." (two elementary schools) (Hote:-I
under the qtriling impression that schools are told Title II materials
need not be segregated rrom others, thatin'fact schools are encouraged
to handle all as one co lection-for use., However, this is not the
only school I hive hea of where the administration believes these
must bi stored; catplo ed, used separately.)

"In one school, I hay the eqUipment. In the others, I have'the
software/ Policies iiffer in each school. The colledtion'of media
is very cant. One school ha 600 filmstrips for the-whole system,
adminis erect by th secretary4 These and others are gradually being
moved( nto the lib ary.' (this person has four eleMentary:schools)

"Yes, mostly for adults Problem with who catalogs and who orders
materials for children nd branches." (county(library),

"Yes, the software. Info

them. It will te.kerge
teacher has 2 periods

es ,I at deveC loPHing
avid lassifiedlwiper

. 1

e,have ome ,records, and

t of it
A 'It i
day for

a mult

Yes, as f thisyear We
tiit wa postponed ne yea

set the tandards. ome AV

am'res nsitleffor all o

"Yes entirely.' TV .tud
f." '(and the .library vitae

7 i

/ I

s oht in the. departments, belongs to
not cataloged now: The English

care of AV equipment." (high sch01)

dia resour e center, all:cataloged
elementary schools)

ordering lides." (public library)

e coming u fcix, Middle Atlantic evaluatiOn'
we put o A drivq this past/ year to

,as stolen all eqhipment is/in a pOol, I

." (high school)

V equipme t room, AV materials room,
igh school!

(i)
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es, 'all under the Dirac or...." (c unty College)

n a separate adjacent rea. I'm hoping for media
ar. No one is in charge of AV so I handlelit de4a
consultant fibm.Trent n." (middlesehool)

0

r

CTV, tills t'
e library
ollege)

"Yes, kept
Library."

center n
to. Hav had

s, complter, microfilm, microfiche, Ca ds, tape
entrols a 1 of these--radioTV studio just recently."

I -r

he branch. /Fiims/dre borrowed from the Area
brary)

e

Lily at
public 1

1

"Yes, the software ^ nd some.hardware. There is a separate A
coordinator for eq pment used in th building." (elementa school) ,4

1 ,

,No,they re a se Karate part of the school, but an eiTort v s being
ade to tegrate th." (middleschool)'

<,7

' es. Alj. are in the same catalog, Marked with color ban's. Items
are circulated m the AV department (of the library) b t special
requests can be 'Wed through the main desk. Problem: not enough
attention is pai to the fact that 'customer satisfact n' pays off at
the circulation esk-- getting AV information and mate 'ale to him."
(county college

"Yes. Only bo ks are classified by Dewey decimal. AV is color-coded
by type, class Pied by subject. , Hardware AV is kept and distributed
by a separate-person in a1 separate plade." (middle school)-

"AN:and print Materials are housed in the Media Center. Cards for
all AV are a so in the card catalog. However, the buying of AV ia not

i the responsi ility ofd the librarian." (elementary school)

"Complete s orage her
Hut.mostly .hey come t

"Yes, however eqUipmen
departments shave their'
library." (junior hig

"Yes, was jUst startin
had a brand-new media
,(this person' had.4 ele
to return to work soon

They'circulate
learningmodules, film
(elementary school)

some department collections', one each of.
the library." (elementary sphodl)

is loaned out by. an6ther And some \-

own collections. My AV equipMent stays in the,'
9

it- -'each school at a dif erent stage. One
ienter, carpet, etc.-- I ho to go back soon."
entary schools; left to aver a baby; ,intends

smy "to teachers. Some kits and
trips are Wept by the re ding teacher."

34

(9)



:,,

o 1

"Equipment etc. in a side roam. Software in my own office. Each morning
they are shipped out to individual sections; it's -done by. the children.

. A cart. with projectors, tape, etc.-- in all three sOhools. But at twoof the schools, materials are not yet centrally cataloged.'- Also,there is a duplication of ordering in the three schools: they won't
let -the librarian coordinate it. Teachers insist on erderibg and
'keeping things in their.own rooms." (three elementary schools)

'Yeshoused ir an inadequate oversized closet. 10 spaCe for
production:" (high school)

"Yes....;

"Wei have.eVerything. Software and some hardware. The AV big things
are not really under anyone else; just stored in a closet. T4brary
haS'16mm projector, opaque projector, listening stations, filmstrips,..

cabsetteo, etc:" (elementary school)

4-"Yes.. the AV director is under the library director, and is.hoUsed
.in the IMO." (high school)

t
.

,

"Aliother person is irP6harge of both 'equipment and software:*
,(high school)

.

5 '. )
sA in the library,T,filmstrips, ove-rheadiprojector ever5i

clastroOm has an overhea0-Trojector and filmstrip viewer:"
(elementary sehool)

.

,4
a. ."We have no AV yet." (public library)

i', .

.

.

'As far as general uselye's. They're checked out by teachers
piersonally. I order poftware and catalog it. Technicall I'm not in
charge Of it-- it's kept in'a separate room. Differs in each
scho01.1 (four plementa schools) .

').

,-0,..
i

"AV/materials are,centra ly cataloged with' the books, actually
stored acrossothe hall.Microfthn is in the library, and also
vid'otap40 (high schoo ')

"Y ,.-tape (both reel t reel and cassS'tte),/overhead projector,
so '4 16ma,projectorr re ordplayers, filmstrip projectors -.about
ore of each, more on ord r." (middle school)

. ecords, filmstri s, cassettes-- borrow films from Chmde
R gional Film Center." ,(publib library)

'Yes;; all the sipftware are in the library, and the hardlia in the
media department; but both are under the library dir °taw-
(aountx college) . f

a

H-- 1

i"Yes, I have all the software; an AV coordinator as tai ,,equipment,
two people to tart -for it." (high school) /

H, ,i
I 1 .

"The head of the art afid music dept. is in charge of t e audio-
visual collection." l(pUblic librhrY)

35.



tIspme AV here; I use some funds On tapes and recerds. .Basically
AV is under apart -time teacher, who gets one hour a week for AV. He
has all the'equipment and mostof the" software." (junior high)

"I'took them over--the software-- -last year. All ordering, cataloging,
storage. But not hardware. Music teacher keeps themusicmaterials
all yeat; science has lOng-termloans;" (junior high) -

' ..

Thesummary tabulation given earlier and thesedetailed commentO,
,should combine to.give the reader a good picture of. wbere audiovisuals
stand for our,graduates. There -a e problems. Many schools still feel
the equipment belongs in the hand of a male member of,the staff (some
of Out graduates said this was un erstood as. something 'women just
don t get involved with') while he librarian was given control over
the software. Indreasing amounts of AV expertise taken in college
cou ses,'and gained on the job,'w uld sd m to be persuading school
aut

I

orities that it's better to have the librarian (education].(education]. media
sped, alist) responsible. for all terials and the equipment for viewing
them than tokhave a teacher (ev th the indisputable advantage
Of ing male) spend a couple of -week on acloset full of

, mach es.

One efinite barrier is, aslriote
.librO.ian to take 'care of all:th
schools-- ap many as up td five.
deserves much praise just to han
problems that tend to preVent_th
sqhool's audiovisuals as an inte
elsewhere'in this paper, as they

All of this deals only With scho
libraries, the person in chatge o
audioVisual services; the only q

-between book and AV services.

n one
hours

beer
libra
Unde
in
libr

rated
inter

,

the tendency to hire one
es in a district's elementary
such circumstances, the librarian

ere with the books. 'Other
rian from handling all the
service eolIeetiOn are ,outlined
ere with general efficiency.

l'lib in.public and college
the library also:has charge of any

est on isi sometimes, coordination

a.

* *

yours is A school lib ary
is there on curriculum-sumo
readin ? If ours is a e bl

ion? Children's

an trying to .t' .ulate the re

on/ found the vari ty was too gre
up of categories. Here are pr

ill attemp genet lizationS at t
peoific on a, wit each reply,

/many of th librarians foUnd thi
may be that mostef-their selec
Without along-rangemlan and
appraise the resUlts to: date.

ow much Velative'emohasis
in items versusogeneral
library, how about fiction
oks vs. those for adults?",

s/to this set of questions, but
validly,puttthem into a small

d, then, the actual answers; I'

d, and-will.include comments'on
'ins appropriate.

fficult question to answer. It

done day to day or week to week,
ccasionally stepping back to

/'



It has been said, of coursei that everyone should occasionally step back
to check his work-.. except window-washers. I bep4 the lack of this
activity is not the reason for the difficulty of the question; Perhaps'.
most practicing librarians don't define their selection in these terms.
Draw your own conclusions; make ypur own guesses.

Public Libraries
o

"95% fiction, 5% 'non-fiction. I'm trying,hard to reverse this ratio."
(note: explained that thisis the waysbe found it). "The K-3 books go
out quickly, then'the (grades) 4 to'6, ihen,teens; There is little adult
circulation despite my. PR efforts. ,The story hour has stimulated,. 'e

younger ones. Adults use the fiction books mainly." (It's interesting
that this public librarian Oefines usage in terms of school grades.

may be that in her comtunity0. the school libraries are little-used
and the'public library fills ih. The librarian is not a former' teacher,
which might otherwise have been a possibility.).

P . .

"Have no idea of the balance.", -- "Many more/ Onfiction than-fiction
(in the collection) .....: we use McNaughton." (these are quotes frdin two
Persons at the same library.). ! + .

a-

"Hard maybe it's 50-50" (referring't6usage). "Aboutone-third
:children, twothirds adult." (circulation) (this librarian was"not.,
,able to give the proportions in the collection)

"Much more fiction than nbn-fiction. Adult m e than children' by about
3 to 2."

. (refers to circulation)

"More adult,purchases-- and mere non-f ction:"
. <

"More fiction in the collection; More adult," V
/

"(this person in charge of AV medis) Entertainment is the emphasized
area, as to use'. Art,is well represented; New- er ey h story. Not
much in the sciences, but a good bit on technic l bje s. Possibly
about equal in children ysi &41t."

"It's a tossup-- fairly' even in orders, more on fictisln right ow, .

Heaviest use is -by children."

"aphasis is on adult fiction, especially,, Naughtot.,-Othe se, the
easy readers are used most."

"I don't know-- there's a nice amount
books, especially in the Easy section

"Fiction is in/the lead but non-fic
in current interest ar as-- social
About equal between ch ldren and ad
pictuie, books an cou d use more.?

/
0 both". ,Lots of ch, ldren's
more than/adult."

.

on is
y

growin , especially
iences, history, black history.
ts--we/have much ,in the way of

ti

,



"Fiction is tops, 3/4 of use. The kids don't read much, come in."

"Two-thirds fiction, one third nonfiction. ?0% adult, 30% children.
. .The non-fiction requests are usually hobby, home improvement, self-

-help, travel. Very. little adult reference in academic areas."

"Circulation: more fiction, but not...much more. surprised at the

large quantity of non- fiction circulation. Fairly close to, even on

children vs. adults."

V

"Our emphasis is bised on circulation: 50! -50;50; maybe slightly more
non-fiction in the collection." (then added) "we circulate more
fiction than non-fiction. Heavily adult -- 300 Adult to 50 children
daily at the main library;:., two branches, in ichbols, circulate
(W.P,Childrem to 1 adult; (B) even. Branch area A is mainly of
black population; area B mainly Jewish. "'

1125% children. (circulate)= lots, of fiction, best-sellers what: .,'

people want.: What ase?"'
.6

School & College Libraries

`,--1

"We support the, structional 'program." (colintY' collge)

"80% curricular, 20% general, maybe lower. We do have the County
Library available for general things. As to periodicals, we carry a

:large number of general ones-- sports, cars,* etc.li (high school)

!Woke on general reading. Supply magazines or study hall. Science

program not involved at all. English, for bk reports." (junior 4)

.,

"This is the first full year to support, general reading,. mini-courses, '

such as in English. Added the 9th'grade; means a new group.uswito
fiction. Reading levels vary quite a'bit:. I have some items on-:the

3rd grade reading level." .(senior high)

"Curriculum is highest and they are nor expensive,-change more Often.

The general reading iS.standard, don't eed to buy as much. I:13uild:.:.:

S up the short-story collection." (high school) , : 4

'
.

I order primarily for the curriculum., Try
.

to integrate actual.
teaching on the 5th to 8th-grade level.' Some 'general items --.

etc. Young adult oks are loved.- the 8th grade eats them up."
(middle school). .118

.9 -...

'Non- fiction is emphasized. Curridulum is the main thing pluS.a
*generous selection of recreational reading." (county College),.

"In two schools, they tell me what 'to order with the FtderallundS;
Which incenses.me beCauSe I can see what's needed, I,gengially ask

for-teacher suggestions On areas of need-- not usually titles. I

% haVe trouble IoCating.German language books at the elementary level."
Ifivemlementary schools)

O

(13)
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"Almost entirely curriculum. This helps get teachers into the library--
having the materials useful to them. ". (elementary school)

"Almost entirely curriculum. Selections are based on teacher selection,
the curriculum. I add a little (Book of the Month Club, etc.) for '-

general reading." (high school)

"I tend to buy non-print for the curriculurri (except reference); buy
print mostly for general reading, but some for curriculum." (middle
schdol)

"Even my-general reading is mostly in support of the curriculum.
Say, 75-25 curriculum; possibly '8040.. I try to order-general reading
that will support specific courses." (middle school)

"I'm trying to have more coMMehication with departments. Teachers get
top priority on requests- anything.4 teacher needs for classes (gets
ordered). Ikere.is egood bit available for general readingr us ng
almost all of Title II for they get stolen." (high Soho° )

"Unfortunately, curriculum supporting things get the most use, ve
little general use.. Very difficult to get children to read just for
fun. We have goothfiction.... problem is getti g kids lo try them -- they
tend to stick to the same things and be satis red-- the boys to racing,
cars, jokes and riddles. Both boys and girls l agic hooks. I do
notice that when I present a program on (say) poe key do borrow
books on that subject," (two elementarv.schools)

"About 50.60..- Definitely switchingra.ncureculunf-supportir'
State consultant suggested using paperbacks f81141 ion and general."
(four elementary schools)

"About half and half. Probably we should be heavier on curriculum."
(high school)

"two- thirds curriculum,
A

one-third general." (two elementary schools),

"I'm new; very few of present items are my selection. At present it's
mostly curriculum oriented. Fiction section is Very bad. I like science-
fiction. Plan to change the emphasis, go in for, poetry, fiction, etc.
I plan, to survey* students to see what subject's and types of fiction
they like; most to. read. " - (elementary school)

"My decision on allocation: concentrate on curriculum, though trying to
'build the entire collection." (high sqlool)

"Much on curriculum-- especially now with mini-courses, using books as
supplementary. materials." (high school)

"The AV is entirely curriculum supportive, based on discussion with
teachers. I select as many areas as possible,. build strength. Depends

\Jon companies each year-- is the information not outdated? Problei is
that prices are much higher than for books. YOu,cannot'compare."

4 (high school)

39
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V

:1090 ,curriculum. "" (high ,school),

"Emphasis eqUal: I keep. up with the,eufriculum throughfleachera."
(middle schodl)

,

"Basically non.fiction-- practidal, for student research, although,
1/4 of circulation is,pleasum reading, on eurrent'topics."
(JUniofecollege).

4 4

mWe-have now met the'curriculum needs as well "as we can with the ,

funds we have. Have very little. n general reading. gybe it's
like'' more genefal reading: materials,, maybe tomake the

ratio 0.50.77Telemeniary school)
-

47
1

geheral *reading is actually done. The .general administration
doeSn"t know what goes on, .nor 9ares. I have many paperbacks for the
5th; grade-and.up." (1(-8)

",Purchase, of materials is curriculum oriented, and is foremost in M.:,
thoughts. Pleasure reading, comes second." (middle school)

0

,"CoMpletely curriculum.supporiing-- it's all direct; as,requested
or needed. We getrental books and paperbacks for exchange, cover
general reading that ways" '(county college)

"Wined all students'come in to dk books for general reading purposes,
the majority of my budget does do for this purpose.. HOwever, I try
to order (mostly AV) materials that would aid,in-teaChing. .Anything

that teachers peed for this purpose I try to'put oh "top priority"
for ordering." (middle school)

"Any emphasis-is done.by me and:T stress curriculum supporting items.
Of course good aPd'cUrrent fiction is also_importanW (elementary)

,

. , ,

"Curriculum in both'fiction.and non.fieticin-- strong in selection.
We have some general reading hut.try to'gather wide materials on tfiiigs
they ato.studyirig.. I tryto involve teachers in selection so.they'llq
know what thefe is,(in the library)." (K-8).,

'!Teachers do assign'a lot of leisure reading, to try to solve the.
motivation problems.: this gives me wide freedom in selection. X give
weak curriculum areas priority-- this comes first. But leisure reading
is very important." (junior high)

"It varied by ,scho4-- I tried to'do both. Get kids reading. But I
did more directly on curriculum. Gadd have done more if in school
longer, not just one day a week." (had 4 elementary schools;' now
raising family)

.-

"Probably More fiction andeasy books than you might find in a
"balanced collection". There is a great need for readable books.
Those with.high-interest, low.readinglevel. We have many serious_.,
reading problems -- need to just get them to read-- hard to find-
suitable items." (elementary School)

. r

(1.5)
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"I try to support the curriculum-. go alOng with it.. I know What the
teachers teach. There is a trend to football-herOei, modern betake;
etcs,,which I try is go along withs Mainly it's the curricUluM as I
am not supposed to have preferences." (three elementary schotils),

"Almost.totally curriculum supporting. General reading items are on
faculty' requests or gifts. We never turn down-giOs. Much lighter
reading wak). Popular books are rented. The budget was increased
so add the very popular and well-received items there, Some of the,
titles can be purchased"- (county college) ,

- ,

"Right now' building up the curriculum. A branch,of the county library
is available to the children (nearby town).so I'dop't spend muoh on
general reading.. Abst of them can-get to (the county branch) by bike

aand cars" (elementary school) '

"Mainly curriculum-- TV has cut down on fiction reading, so few kids
read fiction if not forced into it by teacher's. Kids in the 7tOgrade:
read tore fiction (than the older onea)°." (junior-senior high)

"W"e're very strong on curriculum,,anxious,to suppOrt each subject."
(hig school)'

. "Book colleOtion needs building.- we have more fiction tbA n6n-fibtion.
A wealth-of audiovisuals. Probably superior to books-- all kinds of tapes
and filmstrips." (grades 1-8)

"Very heavy on curriculum--'directly or supporti ng. I expect to have a
small section ofsfietion paperbacks." (vocational high school)

"Ali curriculum-- I accept dohations for fiction or recreation,, but do
not purchasit them. Their home high schools are supposed to supply
general reading-- they spend part of the day ilteach place."
(vocational high scho01)

ilea

"Currilmilmi support is th e main emphasis. Maybe 70-30, 65-35:' General
reading.at the elementary level is still not so voluntary-- fiction is

111 k4 built into the program. (four-elementary schools)

"Emphasis is heavier on curriculum materials:. " ..(high:schodl)'

"Presently all-curriculum-. th? new principal' may change-this. 'The old
One believed in having only curriculum materialss":-(middle,school)

.
0

°"-curriculum:mostly..,nonfictio General reading su.!.rts prograMs.
r'

.

Many Paperbacks( I don't wot : if they're lost.: Many. w. topics and
'series:. I iavOiaror supplement Nancy Drew." '(middle scho....,,,,

"CurriOulum 60%, general o%E, It's hard-to sepf6te fiction, li ature
petween curriculum & general). The literature section is the largest
in the library." (county college)



0.

"Curriculum by far the greater .part. For general readinG:we go fob
- paPerbacks. Very rarely do they read regular hard-cover books."

(high school)
.

"MuCh on curriculum-- almopt el.... some put aside for interest levels
aiid76creation." (juniornhigh)

0

"Basically cIrriculum«supportina very Tittle for general reading.
(college)

"Curridulum supporting-- about 60% to 40%." (middle school)

"Primarily curriCuluM:" (junior high)

.

I would point out the wide:variety of emphases shown by these graduate
comments, even among libraries serving the "same"-groups. By no means
are ail elementary school. libraries, or all public libraries*, seeing
their responsibilities alike., And beyond the wide variety in -melt
emphases are the wi4xvorietiiii of policies disclosed. It-might be
more accurate in some cases to describe this as an absence of policy,
for, many' librarians seem to be carried; along with the drift of day
to day demands. =When I asked the question:on selection/usage, to a
number of people (and this,must be subjective) it seemed to be'the
,first time it.had occurred to them to`wonder.,!?out such ratios.

It has become a clich4 to:refer.to publit.librarians as buying just
the liew.Yqrk Times bestsellers,Plus-whatever-readera damanciyith.
enough force (the rule of thumb is'sometimeS:, three requests and :
we'll bUy.it unless This: S not necessarily-laziness

.12Ut'oft0..the result'of-tbo little timo.'andan,anxiety to avoid
trouble. As:to the time, many librarians donot:knowbowto budget
theirJd.me an&organize:their work (of which more in other sections
of this paper)- and as to trouble, Ireceived the very clear, impression
that they'talkenthusiastiCally'of intellectual freedom while in
library school (after alliawerybody knows professors'are big on
that) and then quietly don't buy whatever Mrs.0rundy won't like.,

School librariane,:sometiMes'exgicitly but more often indirectly
4gave me to.understand that their principals set the pace on. the

collection balance. ome'of the comments found here sound alMost
defiant: "I setthe-Policy; I determine the balance" but this:is
true in only-a minority of schools. ,Some school librarianS'are
fortunate enough to have administrations which neglect them- that
is, we can call this fortunate only in this limited sense. The,-
advent of mini - courses in high schools (I'm told there is some
indication this permissiveness in now dying out) has provided much
justification. and demand for broadening library collections:into
"non-curriculum" areas. It has also served to get;the teachers more
interested in what's in the library, and using it more-Which-almost
4Utomatically gets their students in too. Note that several of our
graduates are anxious about this.,

. .
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"Getting the teachers involved" (phrased in many wage) is the cry orithe
librarian from kindergarten to college. Of course; the librarian wants
teachers involved up to a point; few wish to have. the teachers take
over selection entifelyoand that is not merely defense.of ones'own
lerritory; it's true that an indivianalteacher'is not -`in a position
o select to fill in gaps or to avoid areas already well-covered in
some way. The librarian is the one person who can see the collection
of resources as a whole, and how it is used. But we're a long way,
in almost all educational institutions, from-enough teacher involve-
ment in the selection of library materials. *4

Notelhe varied attitudes toward general reading shown. Some school
librarians almost thought it was immoral to have anything on the shelf
that did not directly support a course. Others,.if they ever got into
a face to face diScussion, would clash strongly, for they alreeft
have a large °general section-and build it continuously. In a few
cases I thought the g aduate was responding.to-my question with an,
awareness that he was "supposed" to have both, according to the
standards of the profession.

. 0

And what is general reading? No one'really asked me what I meant by
it. This was a deliberate phrasing in order to bring out as many
different replies as possible. Some defined it (implicitly) as
fiction, and then were brought up short by realizing that some fiction
supports the curriculum, and some non-fiction does.not. As noted

-above, this was for some the first time the issue' had occurred to
them. Some f the, graduates said (elsewhere in this report) that we

ki4did not adeo ftely cover "general" reading in. the library school .
curriculum-- at we had, undulY emphasized the "good" nonfiction,
which gets used veryTittle in public libraries, and mainly gets
selected by the teachers in a school library.

County libraries are regarded as a backup for the school library as
well as the public library, especially in the general reading area;
I know the-county (area) libraries expect to be used as backup for
reference and interlibrary loan (assuming.this means nonfiction for
serious purposes, which is how most librarians'define it) but'it ..

appears a. number of librarianst-if located reasonably near a county
'library, count.on their patrons to go, there for "light" materials.

School librarians are still running into motivational: problems; the
need for books with high-interest and low! reading level was brought
out in several, ways. In, one school, the librarian reflected an almost
despairing attitude among the faculty: put anything, on the shelf,

, if only they'll read it. I thought this was more the case at the
junior high school level than others. Why do kids who are avid
readers in elementary school, turn off at junior high? Is it
puberty? I think the impresiion is that theynbegin'to read again
in senior high. In other words, it is not only those who are behind
in reading level who need encouragement.-- Then look at how, few adults
seem to use the public libraries and you see we have a problems We
of course know that, everyone should read-- but no one has told "them."
The librarian' is on the firing line, taking the blame and' credit.

(18)
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"Please- describe the users of your library-- if school,

communit (socio-economieaevels and or ehief occupations) ;
.the grade.levels and total enrollment., t of

.

reading levels; most -used tvPss of books pr ether
materialstetc."

Q9

This questioh4appeared,ifl tiriefer forM on some questionnaireSt.bat as
there was always follow-up conversation,_ the full range of information.
was always sought. In some cases, the librarian appeared reluctant-to
talk about the communitk.or users, and then this point was not.PUshed'.
Sometimes the librarian seemed not to have the information. Where

this was clearly so, I have so indicated.

"(we get the) traditional media users, among the faculty. Very few use

any sort of combined media. Most come from high school positiolls with
very little AV equipment so are very unsophisticated users. Students:

many. are from low economicbackgrounds-- not aware of what is available-
onbe aware, they jump at using or making. slides; sometimes creates a.
problem with 'inventoryslosses cassettes and film stolen."
(county college)

"Grades 9 -12, 1400 students. Number is stable or decreasing slightly.

(three communities) AboUt 40,g0 to college. Some WhiteCollar
families but mostly taue..dollar, many in,clericalpr Sales:work. No
real industries here. Parents travel to,work. Upper«.lower or lower

middle class. Not as highly academically oriented as before. A. big

recent influx of apartment swellers, so. more transients now. This, is

the first year teachers are assigned to the library -- one is in when-

ever thereAS a class,. and 5 periods a day. I had quite.a time getting
teacher's in just during.my ltnch..'Discipline is, very, good, 'men

without achers. I can evict anyone not behaving."

,.t/Budget 0 per year for library books. Three years junior high

.schoo ages 12 to 15, a difficult age group, grades 7-9. Total of

90 students.- krural area. Senior high nearby. There is'a movement

on to 'combine the libraries of both schools with the'public library--

one new building for all."

"About 4500 borrowers- white, Middle class, it was blue collar now
more white collar. Growing area, two communities. Originally the usage

was Mostly fiction, so I limited borrowers to two titles; flow we am-7-
cultivating non-fiction more. 'Also children's use is up. Now I see the

high sehool \students only when a book report is due, Only the white .

collar kids go to college-- the others immediately get married and have
kidsiy(Infortunately."

"All ages comeAnopulation 13,500, Typical middle-class suburbia.,
Reference materials are also used, by'non-residents. We have reciprocal

borroWing with 9 other libraries for sppOialtollections. Fee -for

'non-resident family is$12.50.per year."

44



"-Grades 9-12, just added the 9th grade thisyear, Enrollment 4000, va:th
200 faculty and staff. A plush, cosmopolitan community. People are
active, cultural, don't stagnate, go;to New York City quite a bit.
Last couple of years, influx of Puerto - Ricans, other minority groups, 1.

the, other side."

"Grades 942, enrollment 1800. Covers 6 or 7"districts, a rapidly
growing area. The town is very football-conacious, sports-- there is
a vo-tech high school for the area which covert agriculture and the
mechanical arts. A nice school here, well-behaved kids. One sending
town is high-income,the others vary widely down to quite low. More
tolUe-collar families with' traditional parents and attitudes."

/

/*Enrollment 900, grades 54p0 8 Really supposed to be 6 to 8 but we
have some 5th grades due to overcrowding there. Majbrity of students
are from low tocio.ec level, mainly not professional families;
'reading levels have improved greatly since the library became available'-
(note: there was no library of any kind in this town until the one in
this school opened) use of books up- I've noticed great improvement-
fine circulation- 'students mostly come in as individuals;' I feel
strongly about this." (i.e., feels strongly this is hovr they should
be using the library-- not as classes)

"We have both terminal and transfer programs-- majority are transfer.
4500 day students, 6000 continuing education at night. This is
basically a bedroom community-- 2% black, 1% Portatican. It's a
high income area." (county college)

"Five.schoolst enrollment 290, 200, 260, 300,-400. There are three
priricipals for the five schools. Includes ten classes of the retarded
and learning disability. Many teachers work with.book reports; all
kinds of readers.- : I teach 3 classes a day in library skills. The
community is mixed: it used to be all white-collar, now mainly
workingeless." °

."1 get presdhool through age 80. The county library surveyed the
users oftthit and other libraries. Slightly more women-using it '

than men. Average age 35, more fiction than non-fiction. Local taste
:-Tmainly-for ,popular material. More young people are living at

also:college students using' the library at night. We have reciprocal
agreements with other libraries and belong. to the county library."

"K-6; enrollment-3004..:jbok budget $1200 per year for several years;.
.hope to get it to $2000Thext.-y drawear. We dramostly from:two apartment .

complexes, broken homes, *others work as waitresses; nurses, etc.--
freq0ently at-night. The kids are frequently left a10ne at night.
Many parents are too busy just getting .a living to have much interest
in the. schools.' Low-income workers' with heavy burdens. Plus a few
upper - income families whose children:ate poor culturally. Little'
fiction used. .Parents are upset about things like Go Ask Alice. EaCh
school got a call from the supt. to See if they had that book-- great
parental 'tension over much current fiction, which the kids want, but
it upsets their parents. Principal and 'I have agreed these younger
children arenbt ready yet for such problems books. "Are you there. Gods',

given.:to selected girls on teacherrecommendatiOn.,Kids .cOmplain:their
.1-fiction is "not true to life."
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"Grades 7.12, on lame schedule,; quite overcrowded, using 1
classeS its Latit and history; Ehrollme t 1650 va. capacit
Students range widely- -'they get projec s done without car
much whether done right. CoVer three c mmunitieS."

f
50

001,

"Compete community (n tel.' meant that it includes everythi g
population is about 1/ Spanish-speaking. Many ethnic grohp
a large area. More Pu rto-Rican than black. Many Germans,'
Italians. High unempl ymPnt. Many seasonal workers such as
farms. Industries: food prooessing, clothing."

,.. ,.

,

"We'/meet all State standards except total collection. Majority bf
users were children when I came. Now it!s much more equal -- $1MOsti
50t50 adults. Mostly a blue-collar community, with more prefoosionalq
moVing in recently,,all working class-until then."

1

.
. . , 1 /

"i..8, enrollment-700. Students are readers, especially-th g
ones. ". (small town with little orno growth, 99% white, little

.

the
ere

ussian

industry.)

'Grades 6.8, enrollment 775. Students come4n individually from study.
all. Monday is my busy day. .Community is mainly'upper-middle
almost all white."

/

"Grades'9-12, 1600 student's. Very affluent and bright, and those at,
I the other end-- very little in the middle. knumbar of non-readers,,
metropolitan large black and Puerto-Rican group, many first
generation ethnic'grou s;Pce Nest York City-. also migrant workers
from the south; Latvians, Jews, Ruddian Orthodox."

"Circulation averages 200 per, day. ,Lots of adults for ,pleasure reading,
children for school work. Maybe more adults. Some are mothers getting
children's books." (same town as 4th listing this,page),

,
"Two schools, both K.4,about 250 students .: Oneeachne has .901v
Spanish-apeaking,.not much reading, poOr homes, little enabUragemorit of -

reading at home. Other is'nongraded-- was a demonstration Project,
more readingthere."

"Poi= schools, enrollment 375, 475,175; 125 in, grades mainly rural;
one area houses heople directly from' Philadelphia and other 'centers are
small.rur0.-,towns. Mostly blue.collar. Study for lUnch program showed,
a iow percentage of poverty. I am the first' librarian for elementary
schools-here-- it was allparent volunteers before..each,,school differed
Widely, depending on the principal's interests."

"Mostly on a higher economic level than poverty-- not urban-- students
of nearby community college ccim in 'and ones from Glassbbro State--

\ story hours in children's depa ment-- extension for'schools-
No public transportation, so had to get attendance for public programs7
looation'is out ,of the way." county library) .

N
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. "Gradesi942, en lime t1270. Covets three communities. /Constru tion / ,

underway for an lial ti n. Parents ark, mainly blue-col lan,/even-i the. 1
fast-growing ca n0 ity Conservativei,./lOstly not heavy readersV" we :hale
a newprogran tA' yea for Poor readers. Teachers assign lots of
books On current, rob ..ms, etc.-.- heitlth;-drugs,-abortionS Heavy.use# .

magazines. i All, s nio s do a- senior essay. (sacialproblemS). Big areas:
sports, autamolivell"

1

"Twascho s: 'Gra es 4=5 and 13. rOne includes snecial
Orceptually lipaief classes." Town: lower and middle ''c

1
, . .

and al ruri. sndink istrict. Reacing-leVels K,B. All
uSe(Oexte sic ly..1AltAl'recently had'.5 schools."

flOrades Udents. 1 use ttudents from grades, to 6. as aides.
They"re- readers. -Rids ant books to read but can't find .their
own inte . The problem is to match (for exam. le). a 6th grade
student grade reading `level. ProbablY lower to poor middle
class- .a sin'. _g,of'middle-midle -class.' MOst.children'are hissed to

education and
ass, mill town
aterials are

schol."

"Very yOupg 'eh

dirf

ng ,center on a main

/
siren and teens-- sometimes* rarely, parents. Heavily.

IsLall hopp
uzed--star to get more adults." ,(public' librari branch in a

ighway)

Grades 9- Fairly wide sect
liserve 4 we lk are college bo
'special ed'

i Studer,to:
i

"Grad'its 912 on doublej,sessio
elass, low reading levels, a
interests for reading:.,, Moto

/

2,. enrollment ;520. of students. We
e area. The great d, range from some

Great ioa
of ehonors4 ThS cial,ed. is service for (near district).

nelude some heavy r adere, some none: Gt fi n reders."

s; total 1900. nroliment. Loner middle
ut half,are below rea ing leVel. Main .

cycles/cars; romances."

1 w ,

.

.., 1

"Users 4 AV are 99 %' faculty. ,. A very little by students and.admin«
. 1. q

Difficult to eharacteriZe students: typical ;Juniorleollege4'possibly
not as academically talentecs"a 4k year college, but the active ones',
are (top level). Oer 1040 enrollment." (county college) .' .-G,

"Grades 4.65; midd eiand deprived,"

"Grades 7-12, b.00 enrollment. The'state classes us as an urban
district (questioned): Middle and lower middleolasclass, mostly. Reading
level high for urban, but low for subdrban. Most used books: non-fic-'
tioni but this is For'reluirements; own choices are for fiction but
not much of that in: thee collection."

"Grades 5-8, enrollment 5,51%', Residential community, very little
;business; mostly professional and educated families."

"Students: 2000 day,',, and600 evening. About' 3/4 of faculty use the
library. Cooperative arrangement with two other institutions who
may borrow here. Alumni, outside business people allowed to borrow.
N6 interlibrary, loan except for faculty doing research."
(junior e011ege)
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"Lots of young 'children using ,easy ;books (K-3) including many pre-
school. Not so many grades 4 to 8." (public library)

"Gt*les K -6, enrollment 4p,- Upper middle class community. Some
special ed: ehildren, Pnecial resource room forthem. Each class ib in
to library Once a week. Time is offered after school, but the block

. -Scheduling prevents flexibility."

"K-8, enrollment 475. liddle income,.blue-calar. Professionals were
here wile the development openedobut they moved away,. replaced by blue
collar f lies.. Reading levels normal.. MUchr.recreational reading.
Library i always full of classes learning the: use of the library,
do for hom work etc. many children go to' the;public-library, but do
their recreational reading here. Feel the public library is a good one.
Librarian there is'not professionally trained but excellent; county
library calls her frith questions,"

o

"Grades 6-8, enroliminit 6704 °Reading levels range from' below average
to average. Community: most people work at (two large nearby plants):"

"Grades 8-9, enrollmeht 1200; factory workers."

"College transfer /terminal /adult educatioh prograMs. ,Senior citizens,
workshops. Don't know enrollment. Being used as.a community library,
notlleavily=but growing. We don't mind supplying :reference service."
(tountrcollege)

"K-8,,..enrelIment 1000. Lower middle class. Reading levels range frpm
pre-primer to 12th grade.. Most students in middle school are below
reading level. Elementary ones tend to like picture boOks like Dr.
SeUes or sports Or monsters or dinosaurs The same holds true pretty 0

'elgth with the addition of cooking, dealing, the martial-arts, mystery
;stories, Science-fiction, and romans for the middle school."

"Grades K-6, enrollment 650. -Middle to upper middle class. All
reading levels. Nori..fictiOnsteokp are used the most."

"Grades abOut 500 enrollthent. Another school is supplied from
here. they walk over for classes,' about 300 students there; they have
no library. Blue-collar community, low to middle income; students
mostly below reading level. Non-fiction most popular, of all sorts:
travel, science, sportsand we have more non-fietion." ,

"8th grade only, enrollment of 860. 14111 be 7th grade next year, and
alternate each ytar.with another school as part of a racial balance
plan. Used to have 9th grade too. Large Spanish-speaking populdtion:
some peOple of all income levels, heavy unemployment. 'Many refugees
after World War IT. Cosmopolitan community-- all levels of sopiety,
complete cross-section."

'Four schools, X-5. Abodt 1000 altogether. Mostly they saw the. library
as a place to have fun. Most pf my time was devoted to teaching.
library skills." '(this person left to have A baby and plans to return
to library woriksoonv her district wants her back)

48.
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"K-6 and ileurologicaIly impaired class. Enrollment about '7(30 includ
7 classes in &,nparby church. Quite varied group of students indre
number of .owes socioeconothic level children. Traditionally a facto

housiragis deteriorating. Not necessarily less intere.t in re ding
Many of the7poprest students are so starved for reading, the are t
attentive-eXeellent teachers. School building is old. R adin gels;
seem to beAereasingm"

"Three scho-016, and a fourth one proposed. Enrollments K - f, a /600,
600, and 8d0: Middle to lbw income, new development is bringin in
more profesapnals, but still basically axural, country disttl/ t.
'Changing rapidly. One school gets more of the new children, an the
parent tbere are more involved in the school."

/

' i '
sing'

"Open snare 'School, 1200 enrolled (high school). Town population is
18,000. Many students are non-readets. Farming area near large city.
Hot.Rod magazine is

0the big. item.' School is only 2 years old."

"A lot of usp from high.spboolers." (county college)
P

"750 students, Community is like many here-- a mixture of the
ld and new Rural and new professionals. A."deprived" area is

included. Kids take days off frok school to hunt or fish (which is
accepted by community). Many,incoming groups are not themselves"
well-educated. Many retired people. Many bought homes here when
they were very cheap, and the boom in population with more schools,

.

etc., has hurt them."

"Otory hours for school clasbes-- 4th and 5th grades. I have worked
little with adults. EVen with adults, the questions asked are often
for their children." (children' s lion., in public library)

"Grades 9-12 in the morning, enrollment 1500. Grades 748 in the
afternoon, enrollment 900," (suburban area, fast-growing, almost
all white)

r

"Grades 9-12, enrollment 730. More blue..collar, mainly middle
income., Majority read at level, some below. 'Subject area books
in great demand for school work, much interest in current
periodicals, recreational."

"Grades 1-8, about 376 students. Classes average 4 "bo,Oceach.
One class peit grade. Students come from a wide a/4a, in busses.
Middle class families, not really, poor, but none at high level
either. Boys: sports,,space and geography, maps. 'Girls are
not as demonstrative, I'don't know their likes-- it's-not ic,
magazine6."

"Enrollment 1000. That's day school, I have no contact with the
night program. Students run the spectrum in aptitudes and
interests-- fairly typical sample of any high school."
(county vocational high school) (evening program is adult
education, different arrangements)

(6)
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"750 udents; we
night /students)
&nal ing tspe0
shops here, no

/41losly. adults

/ get hooks fOr
/ fo erly rur
wor in

to

don
stamn

y to day students. (there are also 1000
sigh school juniiirs through adults agef,55,
group.. Our collection 2200 books". Many

ary problOs." (county vocational school)

them bring pre-schoOl children with them-T.
wn is all residential, fast growing suburban'

t see many young people. unless for school
r for recreation reading." -

"P urelemen a ;eh ols K-6, with most of the kindergartens in
va iijua chu die .1 roliment4HChildren mostly fairly bright, middle. ''.

f:

c Ss, aye, age Jai rapidly growing suburban area, formerly rural
d,nservati e.., bite. One of the .schools is old and small, hope,.

't stop nig tj soon."

Grades 9-12, e ro lment 1.350 on two- shifts. Juniors and seniors in.

the morning, t sbmen and sophomores in the afternoon. Covers three

suburban co ittes. Park, country club."

1

"Grades 58
in (no ilibr

new school.
large but

"TYPtcal u
.Ricans, J
average

Ilmen, 250; one day a week the K..4 children come

their school). Town ii residential; this is tt..

pulation almost entirely black; school library is

s almost empty.)..

Ca

area, decreasing population, many%lacks and Puerto
Italian (in different-areas).9 economically low;

ion low." C

"Grades 4.1N/enrollment 1500. Will add the-5Wgrade next year..-:,

Nonwfictian Use is big, biographies. Reading is encouraged through

reading electives every child must have this-.free reading in
hovels. Language Arts Dept..ialetting awayifrowtextbooks.1(The
librarian is a member of that dept.) The community indludes several
different areas-- one of new homes-selling_for.444400p to $30,000;

people there are quite'Aadal. Another includes many blacks, used to

be quiet, now becomtogimilitant4 Another is poor, isolated. One

is all apartments and townhouses. Changing overall :from old families,

very settled, to new people, increasing. Italian'irproportion."

"Grades 9-12, enrollment 1300. Quite varied type of community. One

area is very poor, one veil?. many'profeseional.people. Reading4evels
are poor generally- teachers are demanding a reading-specialist.'
Vbr use in the library, students prefer easy reading level items, as .

thev use the library as a social meeting place. They flee newspapers

4 lot.. Students can take out reference books for projeCts. I did

hays some student help but eliminated them and the aides because they

were not under my full control."

"Lower middle class factory Community. 7000..8000 borrowers.. 416stii

white., just beginning to ha4e influx of blacks and Spanish-speaking.

Town has two classes-- the eh and the poor."

(7)



"Urban c mMunity-- all typs of users. I me
Seeking information on their,occuOations or

"Oradea 7-9, enrollment 810. Old school bu
class population. Few blacks (about 2 or 1,
are aged 12 to 15 They run the gamut--'sr
reading, lime A.rst..g 4de readers throe
selection is ver difficilt."

"Gradga.6-8, enrelIment1420. Middle class to upper middle class,
11-educated, white collat. Great variation
stly above average. The families motivate

,t teachers and he e4ple
-.*urtheringtheireduatin.",

ldini. Lower,to middle
in the school).* Studen s
alai ed to college ley

h college bOoks. Book

Mainly Jewish, mOstly w
in readin'g levee, but
'children strongl,"

II

:tints year almoSt all our Ay materials went to the high school 7
because of grade changes,-,the 9th grade was moved to the high school.
We have the 7th grade Only, alternating with another school-.. each
has 7th one year and 8th the next (as part of racial balance plan).
We have a terrible 7th grade oollection because it's new. Complete
range in.atudenti....ftop to bottom.- high welfare rate and very
\maltiTpeople. Manrlaid,off from jobs. Avery diverse doMmUnity..
Interesting, almost like a big/ city (in miniature) About 25%
Puerto-Rican, 9% black. Ciremlationmore than doubled this year;
going from a 9th grade student body to the,7th.grade. 7th graders
Will read almost everything. /About 900 Students."'

0 -

This section of comments on community and users is well worth reading
straight through, as a revealing window on the real world "out there"
as our graduates experienci it. Other sg41ons of this paper with
relevance for this area are those on collection, emphasis, 'clerical
duties, purchasing control, and censorship..

The very wide variety of situations makes it clear why I could not
summarize or tabulate without losing important detail. Also, there
is a great variety injlows the librarians perceived or understood s

the question. Some are clearly very much ,aware of the sociological .

milieu, income levels, industries, reading levels of students, and
, 4

!, so On. Others were not. I did not press for details if the person
did not offer them after one taleflollowupdquery. tlonder if we are-
adequately teaching SensItivity-to`the community in our courses?

Our graduates are coping and functicining4 somehow, with budgets of
time and money that.would make the ALA weep:' Up to five schools, plus
teachinewassignmentS, and little or no helps' There isgeneral implicit
consensus that white, middle class, suburban families have children
with better reading abilities and interests, which agrees with the
NAP data. These,toans usually support their libraries better, too,
though th6 correlation may be deceptive. Discipline is seen as a
major problem in many libraries, exacerbated by administrative prac-
tines like sending problem students to the library and using this as
a form of detention. What an efficient way to condition young people
to avoidslibraries later in life! There does seem to be donsensus '
that young people today are much we 'rebellious against authority of
all kinds in the first place. ,

(8,
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"Eaurjapylooks do volt read tynical month?

11227014=111DYWlqlfin titles?"

On a few early questionnaires, this was phrased,- "What booksl
have you read recently?" .Part of the followup qUestioning
conversation always involved numbers, so there is comparabil ty
between respondents.

However, the numerical results reported are subject to a large
uncertainty for other reasons.

First, as the queation followed those on attendance at professional
meetings and professional publications, there was undoubtedly a
mental set established that tended to bias respondents toward
thinking mainly of reading professional bookt,* I soon 'realized

this and specifically tried to bring out both 'persont and

profeaional reading in my questions, but probably failed to some
unknown extent.

Second, some respondents had trouble with the concept,'"pical
month", pointing out' that their reading habits varied,' with more
peranal reading during the summer. I should have asked for the

. number (4 books read"laat month." Then,.conversation and further

informal questions could have brought out seasonal variations.

Third, few *pie can really remember very well the number of
books they have read, even a week ago, except for those who read
eo rarely that it is an event of some note: The more one reads,
the lessslikely is he to remember exact numbers, or even titles.
-So we have an unknown bias for poor memory.

Fourth, it is considered virtuous in intellectual circles, and
surely swamong librarians, to be a bookreader, so there is at
least an unconscious tendency to exaggerate the amount of book-
reading one does. Perhapt our graduates are possessed pf an even
more unusual virtue-- honesty-- for a sizable number reported
doing little book-reading (see table). In that ease, we would
be able to accept the reported figures as nearly accurate*

Fifth, comments by the respondents indicated that many of them
take quantities of books home to "skim" or "scan" in order to be
roughly familiar with the contents, and thus be able to refer
them to appropriate users. This is almost entirely reported by
those in elementary or middle school libraries, or by children's
librarians at public libraries. Here is a problem area when we
try to get comparability. One says she "reads" 80'to 90 children's
books each month for such'purposes; another says she "scans"
large numbers of childrenis titlest Are they both doing the
same thing? If I had been aware of this problem during the
interviewing, I could have tried to probe in greater,detail, but

I was too caught up in the daily rush to get to a given school
and talk to that day's person or persons, to take time to look
back at the pearlier ones and begin drawing conclusions.

5 2
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Such points are the stuff of which my conferences with thesis
students are made. They arewell-advised to read such accounts
as this in order to avoid as many such problems as possible them-
selves!

The attached table indicates the median respondent reported
reading k books in a "typical month." There is room here for the
median to be taken as either 3, if we think there has been some
exaggeration, or as 5, if people's memories are considered too
short. I tend to place a good deal of confidence in the number
4, on tho basis that the various factor probably tend to cancel.

The median, as a measure of central tendency, is relatively in-
,,pensitive to the extreme measures' so it matters, little whether
we accept the few very high indications (59 or 100 volUmes per
month) or the very low ones (zero).- In a situation like this one,

____*ere the upper'iralues are much farther from the center -than are
Vie?' Lower ones, use of a mean (arithmetic average) would surely

ihave been skewed misleadingly upWard. -°

_To displAy--he difference, I have. calculated the mean.ac'mell,-
and it comic b opt to almost exactly 9. Obviously it makes aigreat

. deal of reference: Only 18 of the 7k perlsons (one did hot know, -,

7E' ° even after questioning, ho4,,many books she had read,' and would not
1!!i guess) read a greater number than 9.

,,,6

.1, .

The correlation is not perfOct-- not complete-- but there is a
tendency for the same persofis to report reading few books, reading
few magaZines and journals; and attending few if any professional
meetings. I cannot go int detail because individual identities
would become .clear. This s a combination that'weyould expect..
Persons who are alert prof ssionally will find a way-- in most -

eases-- to get to meetings, read books,, read journals. Ne must bo.
careful not to4label a so- ailed - ''non- professional group", however.
.Some really are so snowed under with work that they have no time or
energy left after coping. Some have other responsibilities --
families or graduate study. So-I repeat the word tendency. There
is also a small group at the other extreme, who read a great deal
and get tdmany meetings and report positions of leadership-- and
whose pers9nalities shine forth in our interviews.

Let us not forget the pare of the question that asked for specific.
(Some responded to this with types of books, when they could

not remember titles.) I will. list all of these following the table-
of numerical values. °

To the greatest extent possible, comments referring to numbers of
.booka read are Placed with the numerical table.

rr.2
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Number o/
book read number ofalmaithomments

. ,
. ,

None 2 ("not much. I justiskim new books. ") ( "none entirely,-

I-rea4 Eg:M or many." .

. '0 to 1 2 ("None duiing the year one :in summer-- too.bUsy with

graduate work.") ("Less than 1-.i.lbut I read one

chapter eao in a lot of them, fa.Kmy",studentb") .

r.: ..5 ("Few if time,

to read entire booksc")- ''

1 to'2
. 4 ("Recently cut down.") ("Plus some Odren'S books.")

2 '9 (- 76w...:. I skim and skip.") ("one plu6.7- not ihcluding

children's books."); .("I do a lot of skiMming.") .

("One professional Plus don't-know -hew -many personal ")

3

3 to 4 1

4 to 5°

'5

5, to 6- v 4 1

6 2

1

3 ("2 to 3 during heybail a in summer")
,

4, ("also I scan 15 to 20 for the library.")

3 ("don't know exactly,- during the year, just .childrao.S

and reviews-. adult books in the' summer.")

6 to 7

6 to 8

5 to 10

- 6 to 10

;0

, 12

15

20

25

50 (504)

100

3 ("all children's' oks.")

3 ("including children'b")

1 ( "mostly teenage fiction. ")
,

6 ("including children's.")

'1

1 ,( "fear personal, ten Or the 6610014")

1 ("half -children's half adult")

A. ("up to 20-- 3 to 4 per weekchildrents' ) ( "half for

children, half adult.")
I,

3 ("20+ adult, 30+ jtvoniIe.") ("FOUr, plus 12 children's
per week.").

1 (4.5 personal, 80-90 children's -3")
GI
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Comments on s tific books read of books read* etc.

"Amateur Photography Handbook,.NikonAandtockmy
reddihgip ;job

connected; I need a lot to learn and keep up; I.had':Poor

preparation for this kind of poSition." charge'of.:4AV).

"Imperial. Presidency;
Slaughterhouse Five. ".

4,

"All the new fiction and nonfiction on,the New York Times list-

people will demand the latest items reviewed. I've stopped

readitig Gothic romances;
they're all alike.:_I,don't read the.

teenage fiction books;
they're not used bylmi patrons." (PI)

"Mainly nonfiction.:- historical, art, antiqueS.

"Varies'wldely--yead more magazines than books. Thomas

,'Jefferson, Slaughterhouse Five." .

"I follow the-1)6'st sellers,
Book of .the Month Club -- historical

biographies; nothing:sensational."
a

"NaidsCrabblei Danish architecture;
budgeting and personnel."

"I don't remember-titles.- take
them, hoMe in the process of

cataloging. EcOn mics4-history, current events.""

. ,
,

"I feel part of my ob is to.A.pad new books in areas I'm not

. familiar with, Mary:Beth4nei Peter Zenger biographies."
' -

"Scott Fitzgera.g, ThomaeTrYon, Search for Joseph Tully."

"I take kids' books home to-keep up."

"PriVatef,life'of the dog."

.4 4e)'

"Castaneda, Tales, oi;kwerge tc. ; Tourist; Spanish no ele."

"Centennial."

1

-"I read, children's bdoks 4.lot. Down Jersey Teddy-Bear habit,

America's Christmas her tage."
L.

"Watership Down**

"Candide; Vanity

"Non...fiction; All Thinks Brightlid Peautiful;'
'earl Buek"s

Portrait. of Marriage ; "How: to" books."

"Women's. books; Golden notebook."

read too little.- read little as a. Child.- waterrthe'best.seller,

Down; which is marginal for junior:high due

to the vocabuliry"-

--\ 55.
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"Bachelorjathethood; How to-play with your children; p current -fiction."

"Odessa file; TayIor Caldwell; Testament of Two Men."

."Mysteries, science-fiction, current history; Gulag Archipelago,

travel, world affairs."

*J'Mysteries'to go to sleep-- Gloria Steinem-- Future Shock."
0

"Victoria Holtz-- Gothics, histories, biographies."

"Nationfbf Strangers (Packard); What goes °on in the school; novels."

"Teenage ones, to. decide whether to keep them in the library; My darling/

my hamburger (on which there, had been questions as to abortion, bit

it's OK; John Neufeld's newpook, NOT ok."

"With the Woman he.Loved; Zelda; A Time to Remember."

"Fiction or biographies.",

"Gardening; Magda Townsend, Diddakei,'Ascent of Man, Civilibation,

travel."

"Generally I don't read, but browse through quickly: I read carefully

any title with a possible problem, take Z. tot5home gnd check

chapters; read a lot of Gothics and travel books."

"Fast-, The Crossing; 2-vol. Eleanor Roosevelt biography by Lewis;

read much biography and children's titles. Court of the Stone

Cialdren; SoutMeriey history;" Along Absecon Creek."

"Taking of Pelham 1-2-3; Love Child; Making of a psychiatrist;

Three faces of Eve; Easter Island; 50reen Mansions; How to buy and

sell a home... I'm not much on politics."

"I prefer historical non-fiction and sport books."

-4'

"I.don't de much fiction :- 'de skim through new books to get a quick

. idea of content for referender always trying to keep up. ": U
,., ',V4

.°01MYsterieS histories."'
, -

,
"All the President's Men (quite impressive); Upstairs at the White House."

"Fiction in gene 1 re-read'Death Be Not Proud,. Oliver Twist. Am

° taking co ses in Englishqc Super4ision, reading in those areas.,,-

"Mostly fiction.",

"I read excerpts -- ski' some and put-them dwn-- prefer nonfiction--

Eleanor\Roosevelt,vd4 husband try to. travel each

Summer, wonderful way to bring back experiences for children. ,Still

consider mZrself a-te4cher,'-softrips are very Helpful to my job:"

A

n .
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"I ski a lot of them-- hard to remember titles-- Born to be a ICI-ha;
Emperor's Winding Sheet; Ain't Nothint but a. Hero Sandwich (which-I
decided to reserve for the faculty); ForgOtten Worlds (which I dbcided
not to pit out for the children becauSe the last half of the book is
devoted to debunking theable so of course-I can't have that-L. don't
want 'trouble like in West Virginia:" (;junior high school),

.
"The Word; wisteries."

"Very light adventure stories."

"I'm too buSy- you have'to keep on the move-7 you have to be able
to converse'with'the adults and find the book reviews. I cloread-
some for the children." (K-6)

"Gothic novel's; historical novels."

"During the year, just reviews and children's books..."

"Chronicles of. Narnia."

"Very little reading for myself-- do it for the students."

"Dummy; -KiSsinger." (added: "blurbs, excerpts."

"Biographies."

"The Americans (Boorstin); mostly magazines."

"Anne Boleyn; The Depression; Winterkill."

"Needlepoint-- Sylvia-Sidney--'The Co plete Cat."

"Some of the- new children's books- learybooks-- and 'some not-
. so new."

"UpStairs at the White House."

"History of the US Cavalry; Insects in Shakespeare."

"ARIST." (Annuil Vevtew o? Information- Science & Technology)

"Jefferson biography and 4 related books-- I am,Much interested
in history-- I relax with Gothics -- glanceat,science-fiction
'books -- they do teach that\here (SV)."

"Philip Roth."

"The Eiger Sanction."

"Mostly-riead lots of reviewe for school boo - 'no time to reado"

"GXass Menagerie- War betwebn the tars-- Other men's-daughters."



neyond'imrds; beJ.J.Thompoon;. In one era and Outanothervby Sam
lievensPn;- -Why your child, s hyperactive, by Feingold;_mysteries_
-'especiallys4 Susan Howatch; how-to books (tennis, chess, etc.)"

0-

I

o

* "Many of the junior high school novels, to keep up and to recommend
to children, Hell house."

"All the President's men; SovereignState of ITT."

an Club, by Wallace,which was awful; Jaws (great) Ootbics,

i#eteries,'current history, nature."

"I try to read,at.least one student -type book each week. Mr.Clelik
and Twain; Letters. ,from the Earth (Twain)."

This ebnCludes the listing of all actual comments made by re its
on which books, or typeeof books, they read. A few other s .1,-be

found in the numerical listing, where they were placed becaus -th""ey
nelpedto.explain the nuMbers. 4 'NI

(ETD -OF SECTION)

`;TENURE

-"Are-You now tenured, or under permane .service

status, or similar-protection? If not, do U-expect
to be/"

This was one of the first questions asked'on the questionnaire, an
is self-explanatory. One of the factors we need to know about
graduates is whether they are'.secure-in-. their p ions, in a formal
sense.

Only one person replied that tenure had"not yet been obtained/4nd it
was not certainto come. Very likely it would be sor9ethind,.reluctantly
admitted, that one Was not sure-of his job, tor-nextyear. The great

majority of 'achOol librarians said they were.indeed.tentrea, or were
certain to receive it. I found it easrto check statements about
being already on tenure, because a prior question asked what year the
person began service at that institution. The New Jersey law sets
three yeb.rs service (actually, service the first day of the fourth
year) as required for tenure. (In the case of the state colleges,
there has.been modification foi faculty, to an option'for,five years;
sta' College Iibraians are temporarily in limbo, unless awaided
tenure some years ago, due to unilateral state changes in their status.),

The variations in res onses for those without replier tenure are most
'interesting (see tabl on next page).

j 58
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1024211Eiklak

on tenureAlready

.tenure expected soon

not on tenure:

coming-up for it this year-.
not sure if will(et 1

status of all. NJ celleg
__librarians uncertain.........
priVate.colle e: I had 6 mos.

probation-an ',assume that,is
sufficient ,. 1

tenure unnecessary (nunP in
Catholic.pchoolS)

I have "job security" which
is 10t1td as equal to it
(lay Per_,4n Oath. school),. I

just Started he ear,

no way to tell. yet. 3
Wri'dite for tenure but am moving
to another state with husband. 1

Public libraries.

/

37

on permanent civil .service status already...

such'status is expected soon

work for private association; library
where civil service does not exist-

Housewif&- raising family
. -

he(significant"thing here is that themajority of those in 4011,4
1;brary work are without civil service prote tion.' I saw no sign

_:_t at these librarians vere.especially'ala ed by that Pact: if 'the
job, market should worsen, this might cha ge. On the contrary, our

.--

:-.--4.chool librarians were acutely. aware of whether they had tenure or
not. t differen 'ces we this, make in their attitudes and work?
'Well, teriti-ra-i supposed to ex s _orde'r to assure the employee he
can do his best wor "thout fearing someorie;4111asagreesand have
him fired. The reader is advlsed to check the sectibas.of 'this paper
on book selection,andcenso ship, b_ is that those
were most obviously limiting materials were. those, ong teilUre,
not those who were newly - hired.

''''.------------..,..,4 4
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a

"What professional meetings, institutes, workshops. etc.,
have: yoli'attended:reoentlyri

0

, I
As with other questions,'-this one was intended to be interpreted as
broadly aspossible. The re ndents did not often ask wha Leant
by lAcently",,but when they did I avoided pinning them,do to a
specific time. Ikturned out, in discussion, that most of hem who

*ere aware of the problem of definition, thought of the our nt school
year or the most recent calendar year. In other words, "o e year"
seemed to be theassumption. In a few cases, the responde t would 4'

specifically say, as if .aware he was exceeding the umstate bounds,
that a giVen meeting was "more than a year ago." \

Aside from wishing to elicit the greatest number of spo se's, I 'Jan
to establish a situation in which respondents would n t feel they co
not answer unlesp they knew exact data on the meetin s. Indeed, man
did reply with such general answers (see following pages) that I am
Amble to identify many-of tbe'Meetings.,At the time of the origin
°interviews, I did try.... gently-. to refresh the memories as to the
exact name of the meeting, what groupponshred it, wben it was be
and so on. Those,who plan such meetings and workshOps,may be partly
disillusioned to' realize that so many participants have incomplete,
memories of what thetplanners perceived as tightly- organized sOssi ns.
It is also possible that pome of the vaguer memories are not accu ate.

The method of presentation hereragaents the replies, in that th
reader cannot see what combinations of responses there -were for one
given respondent.- That might have been desirable. but would hais added
what I consi4ered Undue length.to this report. The original interviews
will *main available for possible addition of such data, if enough
readers wish it.- %a?-

As you will natibe, librarians are more often aware of where a certain
,.meeting or workshop was held, than of who'iponsored it. EVen the
main tog* of a workshop wa6vlesswell-remembered_Aan the locatio
This might leadwone to advise the. sponsors Of meetings and worksho s
td hang prominentsighsand banners around the work area bearing the
group's name, so unconscious and/or subliminal factors may aid them!

Obviously tier is a stigma attached to admitting that one has attended
no professional meetings of any kind, so it'is my recollection that
the'respondents either had a number:Of sessions readily on recall,
or else devoted real,eftort to remembering thei. _The personsiiho.ari

very
active reeled,dff four or'five meetings very quickly, then said

"thatti a fair sample," and went on to the next item. However, these .

were =Call minority,'and may be balanced by those who stretched
their memories unduly:

, The dean of one graduate library school did
suggeit,a significant factor in measuring the quality of our people:
their'leadership*in$rofessional groups, so I have tried to show .

his in the fnlloWing pages.' 'However, many did neglect to mention
holding office Unless they held it currently, so leadership is kilown
!to be,undierstated here.

'ca
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Five, of our graduat
state they had atte
workshops. In eac
think again, t t
(see previous age
to describe th fi

All are.female,

3 (out of 75: one in fifteen
ded\ no professional meetings,

sed and non-verbal
as firm. In view
to admitting this I
some detail.

easel pa
e answer
attache
e here

or under 7%) did
nstitutes; or
Suggested they
the stigma
felt it.useful

t this may not be relevant, as the great majorityof fur graduates re female.

One is_a circula
first profession
are now in theirs;

ion staff member in a publid library; this'is her
positibq after raising:a family. Her children

teens.

One is a young hildren'e librarian in a public.library. This isher first profs atonal position* She is unmarried., This personcan no loner be counted in the6"no
meetings" category, for sinceconducting these interviews, I have seen her at twomeeting4

'One is an eleientary school librarian in the same school where she
.linisa teacheritor 21 years. Her interests seem built solely ,aroundthat school. I, r,

One isilibrattan in a K-8. inner-city school of aboUt 1000 pupils.
She ts,the le staff member of any kind. Young, she taught
briefly befo p becomtng a librarian.. i

. ,-,

1/2h6 last oilelis staff mtb;,r in a public library.- She is not
iMany Years away rom rett ment, and in fact retired-from a job

in private jndustry before deciding:to become a librarian*
.

1

If \
The kirst and lastpersons liated4giVf the impression of having
an essentially passive feeling towarlUtheir work. They handle
who ;4)robleOls come up and have little or no interest in handling
gre ter challenges, or different ones.

.
V

1

As noted above, the wend person can actually be eliminated from
the list of "no meetings" people- it just took her time to getsett

1

The.fo rth perSon was not interviewed personally, as I ran out Of

,

,

.

,

i

time and mailed her thequestionnaire* so there is little to goon, except for the fact that she is obviously overworked.

The third perton may exemplify the person who simply got tireof doing the same job each,day for 21 years and went into th
library for a slight change. We can't be sure.

Is it to the credit or blame of the library school when itsgraduates are (or are not) active in attending
meetings?\Obviously the school has some effectlbut circumstances, and one's 'personal attitudes toward the job environment would seem to be

/..,stronger.

cy
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It is certain .that our faculty set. an example for the students bt,
being active themselves, and by talkingoabout the prpfessional
meetings in class. This is clearly a more powerful teaching method,.
than exhortation, Aside from the five persons noted on the previous
page, everYene had attended at least two meetings of some kind.
The groups or meetings are listed in the following sections, with
numbers of persons who mentioned them. The "unclassifiable" ones
are last-- those where the respondent could not remember enough to
identify the meeting.

National groups

A

ALA 5
AECT 2
AECT workshop 1

. ABCS (curriculum) 1
ALA Mid-Atlantic 1

Presented a paper owcable libraries. in Washington 1

State or local outside New Jerte
o

Workshop on videotape, 3 days in NYC 1
2

Photography and AV equipment Shows in. Philadelphia
and Atlantic:'CitY' I

'Catholic'authorsluncheon in Philadelphia 1'
Penna. LibrarY_Assn, meeting 3. !

Drexel.workshops in labor relations; automation,
government documents 1,

EdOcational resources committee of.mroollege 1

New, Jersey groups, statewide

.
. .

NJLA meetings 11 (one,is on the board)
NJLA workshops (not otherwise,identified 3 .

NJLA direCtory committee, chairmam 1
.

NJLA PR workShop 1
\

.

'NJLA workshop on planning 1
NJLA technical services meetings 2
NJLA legislation committee member 3:

"NJ Libraries' staff 1
4 NJLA College & UniVersity-workShops 1.

.8 NJEA 9 ,

,b. 1 NJSMA ,7
NJ8MA:conference in Vineland oon new standards

,NJ Educational media consortium 1
=.' CAPTAIN advisory board 1

..

Garden State Film Circuit-- film selection sebs4ds
Thomas Edison Collegei board member 1
Dept.of Education, VolTech, AV workshop 1.
NJ Assn. of, SecoSchool Principals 1

P "Meetings sponsored by the.State Library" 1
' .2dison,.Occupational Ctr., workshop on occup.lit. 1

ca.
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astillgorsessions (wider than one county)
\,

.South'Jerseypbrarians 16 (including the secretary, president,
and one of the original organizers)

.

p.braries Unlimited 4
Tri-County Library Association 7 (including the president)
EIC media advisory board 2
South Jersey AV Association (AECT) 1
Workshop ort,',,ERIC at SEIMC 1

,,

Hollybush meetings (GSC Library Education dept) 1 ,

C den RegiOnal Film Center 1 .

4: on
vention for county presidents 1 (may have been statewide?)
is workshops at Gloucester County College 4 .

(some of -these were sponsored by the AreaLtbrary, and may
be the ones referred to) 4

Atlantic City workshops onnopyright law and structuring
,

objectives '1--
Bicentennial workshop for librarians 5

,

(this may refer to the one sponsored by South Jersey
Librarians, but the respondents didn't recall)

"The oneleld at Glassboro State in the spririg" 1
(perscin couldn't recall the topic,,orwho Sponsored it). ,

Meetings covering single counties in New Jersey

r

,

Gloucester County school librarians 5 -- 0. , ,,

. " i1; " Library-Orgn4 E. (includes mainly p 17134
. libos.)

Camden County school librarians .3 ..,
.

..,,..
11 n library orgni'l

Salem County librarians 1 .1 r,

Ocean County school' librarians 1
it " .° librarians 1

Burlington County school librarians 1.
n - '" ' media.groUp 1

':" ; " wotkShop on mending 1
. N.-------1, ", area.libiary quarterly., council meetings 1..

Warren County library association' 1 .(president)
.Morris, Area Library-Advisory Council 1 Ichairman)-
"Area Iibrary Service council".(unsPecified) '4
"Workshops at the county library" 1

,,County library programpoA:their services 1 \
,...

only remaining meetings listed are thpse'which I could not
clearly into one of the above categories4 °Rather than try, 1:4Y)ssibly
wrongly, to categorize these "miseellaneous" meetingsoqwilI list
them as they came* leaving it to the reader to draw his own
cenclusions.1 My own:Summation will-follow that list.

(4)
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"Miheellaneous" meetingst workshodst etc.

Nikon photo workshop
?PBS workshop at Rutgers
Book-buyirig trip'
Story.hour workshop 2
"Trenton" workshop
Tech. services workshop

Workshop,in budget/accounting for public librafies
Children's Showcase.Councill
Trenton workshop on media:for the disadvantaged.`
Workshops on media
Rutgers workshop
Reference workshops at Cherry Hill
Film previews
Film-workshops
In- service sessions
Workshops on "schools without failure"
"Informal meetings to discuss problems with other college libns."
Wbrkshops on puppet-making, story-telling, poetry; and media.

9 Bookmen's exhibit 2 .

"Workshops"
Reading workshops
Story-telling workshop
Medline computer searching strategy workshop
Reference workshop: a1 Princeton 2
Meetings with other ilbEariant of this school district 2.

Conference at New Brunk on media centers in elem.schools
Visit other libraries on MY own to observe
Tech.services workshops at Cherry Hill
Language arts workshop at.PennsaUken H$
Social studies workshops
WOrkshOp on processing AV materials-. disetssion leader
Sabial science meetings

You will note that most of the above are plurali-so there is an
unknown-number of actual meetings included. It had been my i6tention
to total up a13. _meetings reported and arrive at an average number

',per person. Obvlbusly that cannot be done now.' Also, on the earlier
'pages, respondents frequently mentioned being active in various
organizations but could' not recall just how many meetings they had
attended, so the uncertainty is quite broad.

Some 'of the "meetings" listed above would not really,falLwi n that
classification, by any reasonOle stall ard, but I have included every .

response for the Sake'ofOxtter under ending by the reader.

Before anyone comes,to.te cohcliWion t t our graduates,are more br
less active professionally thaffthose f other schools, I would want
to see a valid 'comparison \study. I know of Perhaps this paper
will stimulate some.

(5)



Culinary comment workshops"

The first point page 3) is that few of the-graduates seem to
have attended-meetings of national groups. I hals hears' it observed
that most of those in any profession who go to.the national meetings
are those with longer experience, presumably better established
in their positions, with a record'of service in local and'state
groups. Inasmuch as our first graduate was in 1969, none of our
graduates have had much time to become experiencedat the local
level, and ordinarily that comes first. '

Activity at the state level, is somewhat:wider. For the first
time we see evidence of leadership positions,--One is a board
memher of the state association, two are state committee
chairmen: There are board memberships in Thomas Edison College'
(the on-paper state college which grants college credit "by
examination, correspondence and transfer) an&PAPTAIN (which
is a computerized.system planned to handle state college book
acquisitions and processing). Already it is clear to those who
Aook attentively at our graduateSthat a.sPecific few'thow the
capability to move or to national-level activity.. These are
also people who replied promptly,aceurately and completely to
this question on meetings; they knew just what they'had'done
in the way of 'such activity, and were well.- organized personally
so that they planned suchlactivity well abead.

The area of greatest activity by our graduates, at least in
numbers, is regional: professional organizations which cover.
more than one county but lets than the entire State. Several
of our graduates were leaders in the-formation of, South Jersey
Librarians, and two are currently officers; another officer is
enrolled in our program. SJL was established very recently in
order to meet the needs of those who could not easily travel to
North Jersey professional meetings and workbhops; as the buliv79,,
of the State's population is in the North, that is where.the
State organization, and its committees, generally meet. SJL'has
been very successful in providing opportunities for librarians
in the southern Counties to meet, exchange information, discuss:
problems, and hOld workshops. Libraries Unlimited was founded
in 1964 and covers'three counties. Among its officers have
generally been numbers of our graduates. Its original concern
was improvement of reference collections, union lists, etc.,'bUt
it is'Alow involved across the bciard. TriZounty's president is
one of our graduates.:

Second in. intensity of service are the individual county groups.
Most South JerseycoUnties haVe math a tchoOl library group and
one for public librarians, as their interests and problems differ-.
and more concretely,: the hours when they-areIree for meetings:
One of our graduates` heads the library association of a North Jersey
county, and another is chairman of the Area Library advisory
council in a North Jersey county, However, the great majority
of the graduates are in the s66thern'counties."

(6)
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"What maazines or journals do you read regularly ?"

4

This question was asked in anothereffort to get at the factor of
how involved 'each graduate is in the larger world beyond day to day
job responsibilities.' Insofar as this is indeed measured by this
question,,the replies should correlate with replies to the question
on meetings attended. However, it turned out that some of the most

, active people, who°obviously al o do a lot of professional reading
to judge by their convertatio have poor memories for actual titles
of journals a or else t y read so many, theyCannot easily pin
dOwn indivi ual ones. A c©tJ le of those who attended no meetings
also said they read few if any professional magazines (indeed, named
no titles in any category), and ,to that extent, the hypothesis might
be thought to'be confirmed. o

Some respondents were impatiept with the request that 'they recall
periodical titles, and just waved .4 hand and said, "You know, the
usual ones,"and passed on. at lea9t three of these.eases,', I atyL
certain they dkread widely.

In addition, we might question the replies in thatfne one likes to
admit he does no professional reading (or non - professional either).
jsn't there a great temptation to claimA.o'be a regular reader of..
something that every librarian is suppoSed to be familiar with, such
as Library Journal? Even if one actually just looks,at it briefly
once in g while? Or eviian if one just has good intentions?

And isn't it likely that the titles which.are well.knOwn in the.,
profession are more likely'to be rememberedAn a question like this,
than the more obscure titles? Given a bit more time, the respondent
mightvgo to' the shelves, run his eye along them, and remember yes,
he does regularly look at this one.: but asked to remember op the
spur of the 'moment, titles like LJ and Wilson s mjust naturally
likely to come up.

Having again cast doubt on the data reported here;I will again
proceed to report the data for the reader"S own perusal and judgment.
The same pointvilI be made as in other sections of this paper: with
all its. imperfections,. this is more'than We knew before about our
graduates; further, it is more than other Schooli knowabimt theirs.

One.morepoint: occasidnally.the_person mouldiask,Oh;ther I was after
professional titles only,.sor thOse read from general categories,-and'I
always responded' in such a way as to. encourage listing everything. The
bias here, of purse, is that those who did not aSk.mayhave assumed
a more limited, selection waeteing,asked for.". Ideally I should have ,

asked specifically for bdth categories, or, secondarily,. for only the,
professional titles. It does seer clear-thateveryone undeistood.the
question.to include'dtleast.the-profession'alHjoUrnale read, so that
category should be more valid. ,

. .
On the'next page begins an actual. list, alphabetically, of the titles
reported, together with the number of persontgiving it.
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Adminiatrative Digest
tdvanced Technol. Libs,
American Education f

American Libraries (ALA) 4//////
Aicer.PUbliething Record,

1

Antiques
Apartment Lite
Architectural Digest
Art in America

,

AV Communications Review

AV Instruction
AV Journal
"AV newsletters"
tter Homes & Gardens
ok Digest

Booklist-
Broadcast'
Bulletin of the Childrens

Center etc.
Cable Librariei,

. "Catalogs"

Changing Timei
Choice

CollegeARResearch Libs.
Cricket
Cue

Drexel 14.brary Quarterly
Early toArs
.Edcatiott Ditest-
Edhcati*.IMA,
F44at 1TV 6

Elemeiltary English
Family Circle
"film jourrials"
Fortune
Glamour

Good Housekeeping.
Harpers -'

"historicalAournals!
Hornbodk'
Houie Beautiful

Instructor
journal of Lib.AutomatiOn
'Jerseyvision
Kirkut:

Ladies Oahe Journal



Learning
Library Journal
Media & Methods
Modern Photography
Motor Trends

MS.
National Geographic
Network
'NJEA Review
NJ Libraries

NJSTA Journal
Newsweek
New Yorker.

New YOrk°Times Book NW.
Peterson's Photography

Penna.Library Assoc. B.
Photog.Applications

Science
Mob*. Society of

America'J.
Popular Photography.
Previews.

Psychology Today
.Publishers Weekly
Readers Digest
Reading Improvements
Reading Teacher

Redources- & TeChnical.,

Services J.
Saturday ReViEW
School Library J.
School Media Quarterly
Science. Books

Science & Children-
Science Digest .

Science. Quarterly.

(AAAS)--

Smithsonian
Sphere

, .

"Stamp collecting
journal's"

Teacher .(formerly''
Grade TeaCher)

"tegeher magazines"
Teacher's Guide to TV
Time

n

0,

/,

////

/////////////
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.

Today's Education 4///// .

Today's Health /

Top of the News
-4

Travel
4

gravel & Leisure ,,
/

Uhabashed Iibpilipn ///-

Vogue, .

4///US .NeWs-,4: leforliriffeport

4
ymt. .

.

/
Wilson Library Bulletin //////////////////1///

)4Oman's Day
'!Women',: magazines"

Writer,Sjigest /
'"another one"

Some of the respondents made additional comments, which are hete
reproducedi.

e

Several sPecified that the journals they listed were perused
"as selection aids%

Others said they 6iimmed these journals' in order to keep aware
of subject areas for reference problems. Apparently both
these small groups felt it important to specify that they
did not read the jotirnals. Does it imply that one is wasting
time if he just reads, even among librarians? ]

One,'who also attends few meetings, also reports reading -only one
jotirnal-- LJ.

One says all she has time for is Wilson, but occasionally glances
at LJ for reference.

.

One says she.reads
,

Instructor for display ideas. A

Ahother lists only non-library magazines .(three of them) and
explained that her order for professional journals for the
library was nn approved. There As n way to know hOw many
of our respondents would not:personal subscribe to the
professional journals if their own libra did not pay for

,,them--- this might be a topic ?or another survey.

Several mentioned tipt they peruse whatever:looks interesting among
the journals and magazines that cross their desks routinely. In
.such cases, of course they would not remember titles. Knowing*
thip is a common practice among librarians, we can safely assume'
that a lot of general. "keeping up", goes on that Is, not reflected
by these lists.

1

r

A

°
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. N. ...

ndent (head of a libAry) reports that she covers mostlY the
ok" side, And her assistant reads the AV journAls.',

.

.

_One p rson MbcoimentIons-no spe ifia titleS says she skims through,,
any ofthe. 250 receivedl,indexiht,important articles if'they-are'

, 4

not cOVerecLby an indexing service., ,,' .g ''. ° 4

..
,

One said,she used to read L.11 Horn ok, andBoolist, blit reads little
now because,she is no longer responsible for'splection.

. -

% ,..

One (who repprted attending n4,p °fissions]: meetings, men pned 3.;
anotber section of this 're rt),Said she tries toir d IJ at the
°Mee.. Iinferred that s e usuelly doesn't f 4 e.

:,. .

A personpno longer employed a iibr ri.an2Yinvol ed i raisin a
young child -- said sheforerly ead SLJ, Kiir us, nd Bul stir'
of the Center for,,Childen!,s Books while emb oyed; ,she still
reads Hornbook because the form,' sithscripti n has/hot expired
Yet;. right now she just reads 'Reader's Dig st. '

I.\ .

Anothe Says "I try to scan almost all the 400 jour24s we get, to
bt familiar for teader service and referehge work." She did
not' ntion any specific titles "regularly" read, but based'on
our c versation am sure sh 'gets throUgh a number of them.

\\ One commente that "Elementark glish" is very good for school
librarians, being StrongIy'book oriented; also' that she reads

: \ '"Cricket" for story hour aid.

An elementary librarian repo* doing much reading on authors, in
order to be prepared for children's questions.

Another._pid very firmly_,7"Thib is the only way you can select:"
-(iAll, perusing and 4imming. many titles)

Ono paid she,reads only "school things" (i.e., educational journals)

.1
because "we don't get libraty things here."

e
1One said she doesn't read Any prcifessional magazines, byt has several

on ord r, "the usual ones."
I

. ,

One called Wilson "the least helpful" of toe major journals.

One (who also attended no professional meetings)/ said she reads no
professional journals, but "iill, start LJ". 0

One librarian said she reads "everything:" and named a number' of non-
library categories. .....

Oh the next page is a btief statistical summary of the distribution
of-respondents by numbers titles mentioned, which (as noted before)
has to be interpreted with d tion.

(5)



Number of periodical
titles mentioned as
"read regularly"

1
2
3

5

:8

9

/10
11
12

u.

number of.respondenta

1
3
7
5

16

9

7
5 N\

2

Median= 5 titles

(note: six perbons listed no

Summafizinithis t ic a ea,.Library Journal is,mentioned far ahead
of any othe s, fol owed Booklist an Wilson

Hornbook, Oehool Library Journal, and several journals in the .

general education'area follow. Newsweek will be pleased,ide,know
they have a slight lead over Time, with both well ahead of U.Z.Ne s

One is tempted to draw conclusions ,about the effect these res
shbuld have on r instruction the library education curri .

On second thoug t, the temptatin quickly and easily is place
behind me. As noted earlier; t e data are not that soundly bas d.
Then, too, if they were, whatyt en? Would that mean, on the one '
hand, that we should teach all he more intensively the titled that
our graduate6 really read, or s they do? On the other and, should'
we attempt to broaden their read ng, and try tc get them eading
(say) twice as many titles on a dgular basis?, If the la ter, then
how does one go about accomplishing this? When I went to ibr4.Y
sch ol, the emphasis was onlearning,to skint-read quickly, so one
coin d scan the contents of any publications in a few mina es. IG
th s in conflict with the concept of "regularly reading" a ertain
:publication? Each of us whii teaches will feel prompted tb examine

.

whether he encourages and/or requires students to actually use 'a wide

Ivariety
of resources in his courses. I am told that college teachers,

. in general, tend to have a favorite reading list of articles in afew
journals. Undoubtedly we need 'o escape that. 'If any profession should
consist of widely-read people, i\ should be ours.

(6)
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you published anvihkgEffttg14 (such as articles
or 'fetters in a professional journal)?

. .

Have ova perforted.or planned $niza-eseatenny.
such as studiee,of.your community, your userst

needs evaluationS 7tc.)7.-

/

In the" questions

were
these two item" came together in the sequence

shown, and they were on the next to last page. I a* considering
the responses to them together, because they cover similar and in
fact overlapping areas-. which is why they were place together irsa;
the .first place.

)

Coming near the end of'the questionnairt they may-have drawn more
cursory responses thanNif asked earlier', while each person was
fresh. Twelve pages ofCquestionnaire, covered in about two hours,
is a considerable task thrOugh which to put even very cooperative_----
people. (Whenever I would obee werve, "Now 're on the last page;"
the feeling'of relief was perceptitae.) -_

, .

The reader ':id.11 observe that the phrasing of both\questions ie such
as to cast a wide:net. Many'people will not consi a letter to

listing as a "publication." However, I anticipated ere would not'''..'s

the editor, published even in a profesthional Jour!: a worthyOf

be many positi41 responses and wanted to be'sure to recall every-,
thing to the respondents minds. On t second question, use f

:7
the phrase "...or planned any." had a similar effect....-It id
allow respondents to claim, if they wi hed, research in prog ess _.

or in the thinking stages. The examples given were chosen to ziatch
theki,nds of research expected to be fOun based previous
consult:- icons-with graduates.

metimes as resp;ndent was about to day "n " a or atually did so,
nd Unless it was a fairl itive "no," would question a bit

further. My ill---ee was t reveal any and e very actitrity of the
imaduate that mi t_fali to these categories.)

Soie graduates did in fact/report research of the kinds described,
generally not publishede There is no sharp line visible to A*

betw en "resekch" as a professional activity to advance the state
of e art, and hat conducted incidentally as a routine part of
lib ary service: or example, becoming aware and remaining aware
of the interests of Ilft Ommunity. The latter is likely to.be an
ongoing process not, co fitted to paper by a busy praetitionerr

0

This leads/ td'an import t observation: there are those whb look

i
down on libra ans in geter , not specifically ours,obecause they
do little blication or research in scholarly terms. Bat, this is
common, gnd rggind ong all practitioners_of-a-service
Oofession.

O



What is the proportion of. medical doctors ho 'publish or "do" research

of a scholarly nature? ,,,Of lawyers? Oler ? lokare not surprised
that theY-do hot, for we understand they a e properly devoting their
time and energies almost completely to the practice of their chosen
profession. However, every service professional practices research
in the sense that he continually observes the effects of his service
upon his clients', and modifies his services from time tom time to
imProlie them. (Or at least he,should be doing so.), He notes the
.Changing nature of his clients .and their needs.

And \so with librarians. The only research we can validly expect of
the busy working librarian, involved or engaged in the daily

-.struggle to cope, is that described above. .

G

Nevertheless, a total of ;26 persons°repiied "no" to both questicins.
This is a little!over one- third. of the.tota; They,were distributed':
as folimar,--ario type of library where employed:

/./

Elementary school: - 8 (31%)
Middle or junior-high: 5 (19%)
Senior high school 4, (15%)
Public 4 (15%)

Collegeaihrary 1 ( 4%)

7j Teacher; 2 ( 8%)

I Holmewife 2 ( 8
ld

. _

It would be almost certain that most, i -not all, of these persons
(except, of course, the ones not wor , in libraries) are really

ri

conducting the kind of informal daily a tivity I have defined above
as'"1-esearch", but my handling of the q estion failed to bring this
out. Therefore this group is not mean gfUl as to research. to the
area of "publication", however, the c erion is much more objective.
Either there exists aTublication by t1 person, or there-does not.

I., *4
I have not discussed the impact of the/ ord'"recently." Only a few
persons asked what I meant by it, and always tried to be vague,
in order to, allow for wide .responses. In such cases the answer
was illways dated. /

In the more traditional'iterms,of "schblarly" research-- such as these
persons did when they performed their theses at Glassboro-- there
has been next to nothing done" by these graduaies.- Let the reader
condemn this if so minded. It certainly does not indicate-a lack
of interest-- inforrhed, intelligent, broad-bsed interest -- in the

structured y the
advancement of theprofession,'for.during these somewhat loosely-

I was frequently stimulated myself
observations and knowledge of these graduates. Dear reader, ke
thought of the points made above, be open-minded, apply, the golden
rule.

.

0
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-learnim the day to day practiOes. Some have workloads that are
least objectively those who` attempt to "cover"

the libraries of-four elementary schools, .for example, or to
direct a pub lc librar7 with no Staff.

4

AnotherTnetor whiellmust be. considered is that none of these
persons have be out of library-school more than five years.
The early-years aie the busiest, getting: established in-the
first job Ocu7will note that Very few of our graduates,

this report., haVe held moretban one job since graduation),

All these' points'not4 considereds what -were the actual comments of
those-Who said es 6o either publications or research?

II

PW3LICATIONS:

"f
0

I0-:1 participated in County report-- spend .much ,tie learning--
.lots of time on committees." (NOTE: this person was appointed
4by the County Board of Freeholders to a committee which
reported to them'on the desirability of establishing a-county
library. There was a writtein report of gome length, which the
Freeholders adopted.)

"Directory of New Jersey college and university librarians--'

nothing otherwise:" (NOTE: this person was responsible for
issuing the NJLK directory of C & U section members)

"I'm 'in the process of writing an article."

"Have submitted many items to library journals but all
rejected."

"Not in this field-- illustrated something on New Jersey
I duns; -co-authored a pamphlet on 19th century history;
my photographs appear in many bOoksincluding hiStorip houses'
and specialized medical techniques."

"Before becoming a librarian, wrote some articles for
Children's Playmate and a short story for Jack ec

"Several years ago, 1-wrote up the history of (this town)
the town published it."'

"Articles in the College's newspaPer, newsletter to the
faculty."

"No, but I have been urged to."

"No, but would like.to'do something on how so many of.our
students have reading difficultied and what we do as a
result."

74,
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'"Article in New Jersey Libraries about the south Jersey Librarians
group-- many letters on 8pecific problems such as civil 'service
rules, testint;'automatiOn. Small book being published now on
public library and cable."

"Writing now for the newsletter issued by the county superintendents .

office4 have a student doing an article-- and I write for the
'local paper about the school's activities."

"Had an article accepted bit not published yet- will undert#e
more research -- more material.. -' doing an article on the year-
round school." 5

"In 190, I did a bibliography on ecaogy.whch was noted in Ld.0

"Wrote a 5-volume procedures manualwhich is now being circulated
to other libraries too-- verYsdetailed-- for secretaries, students,
professionals. Write, articles for the newsletter issued by the
college library.- was guest speaker at,an-NJLA meeting."

"Article once in School Library Journal. Also NJEA is considering
(now) an article on changing the traditional library to a media
center.," (NOTE: -it was published by NJEA soon afterward)

There are 16 respondents to this section* Five of them are
male, and the male ones are all among the more significant.
If we consider that our. graduates (as well as librarians in

,general) are include gmaymore femaleS than Males (see the
table' elsewhere in this report) there are, obvious non-

-representative characteristics among these' 16. Somewhat in
ContradiCtion to my previous remarks, some of these people
are very busy, buttheir personal prioritY:systems led them
to somehow findtimeeto.publish. Is this seen as a masculine
trait? Is writing an article and sending it'to a journal.,
perceived as an aggreSsive act? I leave the-reply to the
;analysts among the readers.

I have hesitated to reproduce as completely as I. did, the
replies to this section, for some of the,people can now be
identified. --However, there is" nothing given which. they would
not want Idlown---r this isnot a section ori,expression of opinion.

Note, that a mdst all of the publications are "applied", as
opposed to'theoretical or'advancement of the art; also that
many are outside librarianship. it will be interesting to
observe future publications by:our graduates as they gain more
experience-and confidence about communicating. .

Oif the next page -of -this section begins-a similar review of
replies to the question on research.

0



SEARCH':
a

ast spring,61. surveyed junior coil ge media programs: what
services trey prollide:to their own staff and to thecotmunity
hPurs of operation, budgetSt staffing, enrollment, etc..- had
teiponsesOms 13 of ,l6 colleges." (NOTE:, this person is

a community college. .There Was no indication the
survey willbe published; it was probably for,*ternil.use.).

"Made analysis of the area served from:the 1970 census."
* ,

"About 1966-67, made a study for a school district on 12.month
school feasibility; The School board accepted it, bound it,
etc."

1.
A A

."There was talk of combining our public library with the school
library... I did some research on the subject for a few dayb-'
on adult.use.of the public library-. also, I keep an .eyeon
who uses what."

"Weeping attendance records---reference questions asked and
people in the library-- all sorts of activities.. other
criteria of use than circulation -- I will be working it up."

4

\'"Xeeping reference questions
telephone, in-person--"

"None mr se -- I am in the
which is loosely-structured

file up to date-- categorize

6th year prograM at RUtgerS,
and heavy on research."

"None on myemnr. I helped with.the procedures manual." (see
next.:to.lastAteM under PUBLICATIONS)

went through circulation usage of our.libtarieito.get,a
comparison- interesting notations." (NOTE:, this person is
elementary librarian for five scho01.)

,"Just did study of the library's needs in order to recommend
to the town's Nanning beard,- direCtiont-- threport was
lengthy and detailed for updating of the-master:plan-- one
must, learn writing:" (NOTE: I would liketo convinceSome of
our students. of this latter point-- some of them feel that it
is not really important to learn how' to writereports,*for.
example. Previous educational experience seems to have taught
them that writing is just something painful you do.tO please
the teacher, bit once out 040001, forget it.)

.

"Not except that for a course Some years ago I wrote a paper
on setting up a librarywith unique design of building and
-grounds.-"have 30 hours beyond,.wmaster's."

"Publications in the neWspaPer on our program." D.
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"Set up statistics sheet-- categorize users-- types of things
used-- where they are used-- etc. The principal and I decided
on which things to evaluate. I SwFi.11 compile the 'data and send to
the Mai ity."

"Work utilization study foi the Rutgers workshop. In 39754 I
plan to check on what my aides spend their time on, to present
the results to the school board as sup rt for more paid help--
getting it down in,black and white."

"Preparing for ongoing evaluation of needs-- what people are
doing-- things that come across the desk. It hasn't been.
traditional to involve_ the.librarianAn curriculum- - -. they
don't invite me to Curriculum meetings, though I do get some
feedback. from teachers." (NOTE: high school librarian)

"No, ,except foam analyzjng reference questions."

,

"'Study of school:6d, libraries in North Rhine-Westphalia',
West Germ4py." (NOTE: this librarian was just away on a
sahbatical and may be referring to work done-then.)

'unarming to survey students to see what subjects and types
fiction they like most to read." .

o

'_ "Not yet-- I'm working into it..." (NOTE: just graduated)

"Not formally -- informally, in-myown head, rearrangement or the
facilities and sharing services."

"Doing a study of enlarging-theslibrary-- drawing up plans."

,uNot since planning for the new facility fell throUgh." '.(NOTE:
atthis institution, there had-been well-advanced plansfor a
new building, which were cut out completely. when the budget VAS'
rastically..cutl the librariania morale Was obviously. low)

"Did study on use of, the library -at night. we had evening hours
last year -- alsci,.use of'the,copier by teachers."

"Did a survey of reading levels. went throUgh records of
national tests on reading.. to support my wanting to spend
Title 2 money op reluctant readers-- the results supported my
feeling-. 38% were reading on-level 2 years ago."

"Last year we had a self-improvement study -- I was-chairman of
the unit on instructional materials-- feel it did a good job
because it convinced the teacher's our (libi.ary) service needed
a change." (NOTE: I was given a copy of the approx. 30 -page report
on instructional resources, including the report- of the Visitation
"Committee; itappears well - documented and presented, and the
committee's recommendations are in line with what the librarian
had stated.)

77
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"Surviiy noit on users-- to show that enrollment decrease is combined
,with increase in use of library. Also, 5-yeat plan for library

extension, more space and materials.. Innual evaluations, needs:
arts collectionS) etc.--'purchased, obtained student reactions.
Also, have collected historical items for the Bicentennial, some

5 ©00 volumes -- rare bdokst pictures, mapS,'-items left by the

.
tounder'S family. involved much work on rare books at the
Pree Library of Phila." (NOTE.. librarian at a juniorcollege)

"Studying the needs is an ongoing process."

"InVOlved in testing the 6th grade pupils."

"Interviewed 56 teenagers about Young Adult literature..
we are revising the collection on the basis of it-- most of

them didn't know the TA collection was there -.." (NOTE:

public library)

"Actively involved inthe advisory council to the Area_LibrarY"'

"Doing some of these things on a running basis -- .trying to get a

list of community resource people. it's slow but going along'

steadily." (elementary school librarian)

"Compiling reports aimed at getting more help-.....tried to,publish

when I was .a teacher.but articles were-rejected."

.
"I wanted-to do some research on the community for the
Bicentennial, having lived. here fOr many years, but this was

not-supported."

"Yes. trying to research a Children's story .I am writing."

"Library needs-- evaluation of our services -- I do this

constantly."
1

"Survey of students, of teachers, and (of teachers in the sending

districts."

"Keeping circulation statistics-- book use in the classrooms
does not get counted towardthe total."

"Trying to get a PR program underway. planning; doing much
reading and research." 'Cpublic librarY).

"Research. preparation for,Middle States-- visit coming in January.

much work."
1

"I intend to make reports on the'users, needs, and evaluations."
(NOTE: middle school librarian; the phrase is a repetition of my

question; collection is very weak.)

78
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"Many studies (with one of Tay staff members) on a newspaper index;
cooperating with others in other states on'the Use of the computer
for.such indexes-- there are also many research problems on the
job, such as use of bookmobiles, questionnaires for the community.
Working with Rutgers to measure library use: surveys and interviewing
patrons. When setting up the budget, checked-other places." (head
of a:large public library)

.

"Doing paper on Thomas Jefferson for my own interest.- it Might be
in print in time -for the Bicentennial. Studying the community..:
studying the 6th grade -- services and research on what the 5th
graders are studying-. they will be coming in to thie.school
next year." 4

"Very informal reports on reference questions."

"I would like to a alyze the makeup of the collection more
thoroughly."

"For my own personal-pUrposes, I have made an evaluation of.-
library needs and 6e debthat can be performed, in eonnection
with ideas for enlarging-the

. library: still working on it."
(high school librarian) o

"No -- the director does that--"' (this. person is very active in,:
the regional association of librarians, mentioning the devoting
ofmuch time to-the adminititrative problems of it.)

"Did some,research for Nev. Jersey Libraries. Also, together with
the head of the art. and music dept.,':wrote a brochure called
"an introduction for teachers." ".

" (referred to the very large procedures manual, noted here under
pubaications); worked on a committee two years ago on developing
library cooperative, involving trip to New York, etc. Much
research connected with being delegate to the state association
on legal problems of status of academic libiarians."

It's interesting to observe how often a school staff seems to' think'.
of the librarian as the person to write, edit or coordinate a non.
library publication. It's impossible.to tell how often thishappens
with the active encouragement of the librarian, but it does happen.
As noted before, the research engaged in brour graduates, is almost
entirely job.connected, not intended for publicatidn. Our own CSC
faculty may need to consider whether we.are imparting sufficient
skills in this area to meet the need. Everyone should simply read
through the above listing of activity areas to.get a realistic
picture of what our graduates are doing or trying to dS. Most
of them are'in charge of their respective librdries, so. they bear
over.9.1 responsibility and in many cages may not be, clear on what
to look into personally. Getting free of the daily grind in order_
to plan at all is the first struggle!

-(8)



TILtALreyor realm for your libmaLjnIL;mtvallrf
(after reply, followed by)

"How satisfied are ou with how the are.kogressin'gr

These questions elicited, from most of the respondents, evidence of

considerable thought and planning about their current situation and

where they were going. I had considered separating the replies for
"library" and "yourself" but concluded it would be more informative
for the reader to see these togetherc4though the result. a rather

long paragraph in most cases.

As noteG3 elsewheke in this paper, one of my general goals was to get
.responses of the kind most difficult to get in :ordinary surveys made

by mail. that is, to take advantage of the face to face situation to

allow respondents more latitude.

"Cannot continue in present facilities to meet the needs., now
considering moving to (another building on campus) -- the administration
understands this.-- Might go into new area in the spring semester.
Too much power in the hands of the Business Office, which distracts
from satisfaction, but in .general, comingsalong OK.-- I'm interested

in relocating to New England, interested in winter sports._- still

looking, jobs are rare. Your lack of ALA accreditation is a problem
(withacceptance of the degree elsewhere). I'm very particular about

having the power to run my,own operation." (coun'ty college, media)
,

"Need much more space -- seats for reading, non-print materials. The

book collection is evellent, but packed quite tight. Want more VF.

Want more of an area fbr microfilms, browsing through phono.records.
I can't AgsplaY things well.-- I need more patience; have to keep in

mind there ham been much progress. No prospect now or space. It's

frustrating to know all your abilities are not being used." (85)

"Would like to get more AV into it. Really hard, it's a separate

-entity. Would like to have the AV man and his fulltihe assistant int

to never close the library; have recemmended this; like to get his

AV catalog into the library catalog. Expand in size, up or into the

open area on side. School is still under full capacity. I'd like

to move into something else-- been here too long-- prefer something ,.
like college work.-- AV area is not progressing. I sent out a

questionnaire on materials kept in the roams, was no help.. I need
clerical assistance (has none now);_ can't start on a lot of things

iithout it." (junior High)

"Increase circulation drastically, open more hours, have more AV in
a bigger building,, get municipalized, get the teenagers to read more. .

I'd like to be a cataloger-- prefer that'to the front desk. The

State report 'shows our reference questions doubled; interlibrary

loan sore than doubled. Trying to meet State requirements; we meet
all but one: number of staff. I feel coming along very well; Board
''resident says he's very pleased with me, praises me when I'm
despondent-- the.public seems "pleased at all the services." (public
,library directorvsmall town, on the job ablut one year, first job)

(1) 80



"to give 1:1service."

"Give more service."

00

(these two poisons Weresomewhat hurried
and pressed Or time)

"Will be opening a new school in September 1976. .117 preset goals,
pertain to thatAgrades 9-10). Same goals as anywhere: to get enough
materials. :We-dd !lack money for profeSsional,materials to serve
the teachers. - -,Our budget for materials CAS year $18,000." (HS)

lSeparate'classtodM needed; I have to close the library when classes
. dome in. Need another librarian, more space, .a separate reading '

room. Mould like to%Wave a couple of people under me- at least I'
have two fteePeridas now, which has helped h great deal. 1I like
better the administratiird side: managing, working with department
heads, planning, budget.-- This Year a new principal and assistant
principal, 'I like both; atoo, I was in this'summor, made progress;
basically,(things.are) OK."' ,(high school)

L. 6

'"To become a media center,viriblude.all items. maybe get it in 3-4-
.0

years. To keep upaith what's going on, take more courses.:-- tang
quite well, book collection upto ?DON over 700- filmstrips, -over
1001ranspareficies; I fe31.very optiniistic, energetic; reference
colledtion being built up; etc." (middle sctool)

'"Provide more materials and services to meet course work needs; meet
.

community' needs in tile evening Courses; better eeficiency in managing
(own goals) same as for library; work within that frame=

Work; learn accounting for funds. I've been suceesful, it's
reflected in thg Midget,. no cutbacks."'-(county college)

"We keep planning and changing from day to day, improving our methods
and procedures, we have future plans-. more space to process items,
more staff: the workload is too heavy. Self: stay here another 6
years, then retire. Well pleased with progress; I enjoy my job,
it beeps changing, is not deadly; the only uncertainty is
Trenton." (state college, cataloger)

"To have a good selection in all areas far the students, a balanced
collection.. To have just one library, with adequite help, so I can
give my full attention to the students. Interested in medical
librarianship. Satisfaction: I'm not!", (five elementary'schoole)

"A larger library,more adequate.. Onethat everyondln,town knows
, about and uses; profits by. To serve everyone in someway films,
books, meetings: I hadn't planned to beta library direct() , now very
satisfied with it.. I like adminibtration and children's w rk. Would
like to maybe head a children's section (of a public libta ) or
college library. We're moving toward the library goals. Personally,
OK, (public. library)

"Get teachers and children.to use it more; hay.e the time to do morel
if only I had more aides or volunteers.Wbuld like to work more with
teachers. Coming along Slowly, I can see more progress now that I'm
here fulliime." (elementary. school)

1-
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"To expand thislibrary- have a separate juni r and senior high soh.--
could use both, but mainly separate. Storage raa. I enjoy library
work; no present connection with AV; would 1 ke to go back and*get
a science degree. Waiting to see if a new bbn issue passes, this

year; if not, there's no hope. X like, Senior High work better than
junior high, or public." (grades 742) 1

. ',,,

"Need'a new building! The land is available; Spanish-speaking
a group needs to be reached. I want to reach all groups. Not'coming
along as fast as I hoped. More help is coming in; Spanish language
materialsg.displays.!! (public library) y k

"A new building. Want to be able to see the growth realiied. There
has been progress: $10,00C to $72,000 in 6 years (annual budget); 2 '

. opened a branch. Fear the town fathers'may not want a new building.
Doing_pretty well,. We Went municipal, gives us a better financial
basey',, (public library)

.

0

"Usual aimSfor'growth of collection; make it a place for kids to
come to (that's being done); make.it physically attractive; needs.;

vary and change& Reaching these well; have achieved some. T want
to try different things, maybe'the high school when the present
librarianaretires. It would be a challenge. Maybe .a children's
librarian in a public library. I was tempted to take a college
program (recently) in cultural history. Haven't started yet to raise
a familyri- feel a conflict'in this-- would'Jlike to learn more but
else tp start a family before I'm tob old." (middle school)

"Mild it into more of a medi%center. Try to get back a side room,
now used for remedial reading. Mbre carrels, more filmstrips, etc.-
vhen.elasses come in, we're jampacked. I'd' like to tryreference
work,'but bfisically am interested in school library 'Work. I ltethis
age level best-. have spent so many years with it. Clniing along

fairly well:" ( rides 64) .

7

"To get the' AV st f cataloged (in departments noF). Get the admin.

to approve centralization. The principal favors passing everything
,through the library but I don't have thestaff to'do it. Only have
one librarian, not two. But I made a deal to get,twO aiOes-- I prefer
aides (instead of another librarian) as it means more mafipower. Own

goal: to survive: Considering more courses: get a doctorate or a -t

certificate in advanced librarianship. Progress: Moderately OK. I X.)v'

do Have administration support. Am called "the resident noodj" by thb
'-

assistant principal. There's'great potential. Things here got started
off on the wrong foot when . (her predeceesdr) let kids get used
to messing around, they bugged her, she had to leave." (high school)

"Build up
a

the,reference'collection- provide better servide. To do my
job as well as possible. Progressing verj well." *public library
staff member)

*".4
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"Generally-- would like the kids to like rooks, like the library,
want to be there, be curious. I want to show them hew to find
answers-- the library' is a comfortable place to not absolute
silence, be excited aboUt books., Later I'd like to try other
levels-- junior high and senior high. Really verrsatisfied now."
(emphasized the'very) (two schools, K.4)

"Inte5rate the* libraries into media centers-- get the media cataloged-
. central collection is not best-way; haie a central catalog but not

one eolleetion. One in each school. As of now, the filmstrips are
all in one school. I want.to keep up with what's going,on, remain
active in county and state oreanizations, see my Present-libraries
throughrthe next 3 or 4 years, though my husband is looking for
another job and we might have to move.''.1m -very serious about
staying a librarian, but might start.a family in another 2 or 3 years.
Maybe get an -advanced degree or courses -. Drexel.? Progress:. OK, doing
well." (four schools K-6)

"Provi8e more, haie people use it more as an entertainment center, to
accept it as a regular part of.their lives; we shoUld (e.g.) sponsor
children's activities. Personali' Like mhat I'm doing now, not having
administrative responsibility; someday, would like'to work in a'
medical or industrial library. Progress: OK, after all, I've only.
been working a short time; -like my current job but not to stay there
permanently."' (county library, media) /

d ,

"Difficult to look ahead very far. "To build. an AV collection using
the standards. Definitely progressing: new cepter under construction.
Will have22 times.the area-and another staff member, more of every.
thing. Have a slight preference for the elementary school level
but satisfied. where I am.- It's'too late in life to make changes.
I was a hosewife for 16 years before going back for courses. Am
satisfied wherel amo" (high school)

"To get my media specialist certificate; to set up 3 media centers
and be fulltime, in pne school with an opens library besides regular
classes. Things artgoing very, well." (three schools K-5):

"Broadin the fiction collection; have a reference media center
uPStairs (have two floors); I have begun to teach, eqUipment use t6
some, skills for 4th graders; will try .to have students so the
upstairs can be Used for independent work. Want to stay atmy
present level, Ilm not an administrator, don't want to work with
adults: I'm a very impatient person! Not at all satisfied with.,
gradual Progress. very aniout-for progress now." (K-6)'

"To' expand it much' more. serve completely the needs of the area.,
I'd like to serve this community well.. Progress: very well, both
library and myself. The dtrector lets me do quite .a bit, there's
much room to ..maneuver.:" (head of branch public library))

1Continue increasing quality of the. collection- enlarge the AV collec=
tion. more individual student use.. .make Our'own slides- more,.of a media
centerhave fewer things we can' handle- I'M/probably content to stay
put, family responsiblities. :Like the setup, not able to handle more.
:Pleasant atMosOhere0 good job for my egoo-much 6spect shown here for
profesSionals, principal is (high 6011061)

6 N,-
\
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"To involve more teenagers. in reading....help.them learn. Build up
iMage of the library as part of the school. BecoMe familiar with all
aspects of media service to the school.. Pairly.well satisfied..
never.cOmpletej7 satisfied, of course:" (high school)

"The'. ollege. had planned a LRC atione time--would have bade TV .

studio,,etc.; we had formal goali. But were cut back deeply .(due to
drop in. planned enrollment). and km now re-thinking goals, but there'll,
no hurry. Soon I will Complete- all'requirementsfor 'a second master's'.
and am tempted tolo.for the dOctorate. .Personally, Iliasatis4ed
with my prospnt graduate WOrk: professionally, quite-disappointed on
the job-because fantastic'plans were cancelled, andI have no interest
in the new goals (of the institution)." (college)

"As to AV: .trying to expand the AV to support the curriculum of the
school; closely relate the print with non - print; recommend things.to
teachers, complementary materials:. get students more aware of the .

materials we have. to do more-AV prpduction-- move more into
AV- some teachers are still hesitant. Need space and help. Get more
on videotape. Also, want sufficient equipment for all.rooms: screens,
several types'of projectors, at, each teaching. station. As of now, '

they must keep borrowing (back and forth).,- Progress has been fine in
-the last 4.years. -Old -time teachers say there has been a-great positive
change in the library and AV-.. have integrated it into the courses. '
added a film rental. service. Problems .with the county fill 'service

(tcschools)." (.high school) . ,_

"Trying to support the curriculummell.-Secondarily,supply Seasure
reading. You have to master the primary goal. are'really'a media
center. -To accomplish these things, go. from a plain print library to
a real media Center. Progress OK in the last lf years, a new
principal, moving ahead, I'm very satisfied; lost a year because of
a poor administratOr, had-to tread water, actually. moved baCkward

then." (high school)

"Hoping to.hiiea. medi.center-- work.withthe teachers., change ,

objectives, open up the.librark. The 7th & 8th graders nowCan come
in as individuals but not much. Almost all use it some. :Very good to
work here but the program is not satisfactory;4 in that-scheduled
classes- come in to give teachers the. period off. I:can't teach
library skilit all year. Too much time as a babysitter. I have Aso

told the administration, and consultant haa agreed.-- I can walk'in
and talk to the very tine people." (gr.5-8)"

"Circulation and periodicals now, want to extend the library, have
more facilities for students. They can't study'well,7there's no
loUnge, need to be more relaxed. Self: to develop in_areas-- more
personal contact, small library, more interaction, use the whole
collection, learn more'that way. Well satisfied." (college)

"Hope to find a position in new area" (mOving with,husband) "Heed to
build confidence in dealing with children. I will stay'in the children's

PrOgress:70Kr rm building confidehCe." (public library):



"Would. like to be in one school only.- qan't'do.real justice to 3.
Fl Ideally, more money to meet the needs. Evehtuallv, when my own

children are older, I'd like a high school position. 'It's very
fruttrating, there's no hope to be assigned to just one .school;
l.recommend it each year and not approVed. At least there are now
two librarians, each of us with: 40f, 40%0 20% of time In- three
schoolsr-esovWe cover tbetween us," (K-6)

"To overcome.ihe junior high school negativism among the studentS;'
I cannot seem to Overcome it. Would like to find another job.
No progress on the goal;. am very Pleased-with inclusion of AV
materials into the main collection,,teacheis can use them now,
am reaching out to the faculty.with library programs.',' (K..8)

"To have a complete media center with all materials integrated'
and to make myself knowledgeable in all areas of library science.
Progress slow but ih due time maybe. my goals will be achieved,"
(grades 6 to 8)

"Meet the needs of all, not just the so-called highly intelligent.
So we carry things,that are not worthwhile. A certain claps comes
in, you serve them too, as others. Self: to stay here; it's a
pleasant way to live, I have no ambitions." (public library staff

.

member) (the reference seems t© be to a newerelement in the town
that is seen as poorly-educated and poorly-socialized, despite the
contradiction implied-by the first sentence.)

, .

"I'd prefer to be in a school library; will be interestedin a
job'when my child is older; would not go away from children;
desire-to be an elementary school librarian or a children's libn.
in a public library." (was-staff merber with a public library
until left to have a baby)

"Continue to,grow and serve more, take a curriculum oriented view.
The college':ahould be the pia* for the whole community to enjoy.
Wish I knew more on automation"' (didn't take the course while at
GSC) "would. like to see CAPTAIN developed" (this is a proposed
automated system for statewide computerized *acquisitions and
cataloging) "want automated circulation 'control'. I like my job,
it allows meto get into cotputer searching. Howsatisfied am I?
I'm never satisfied." ( college)

.
"At thiepoint, my main goals are to completely re-establish this
library. It was allbwed to run down to the, point that it almost
ceased functioning. It has improved. Hopefully this will be
completed by September, I tend to feel frustrated at times since
the backlbg of work is difficUlt to get to while at the same tits..
keeping up with the day to day routine and the processing of new
materials., Although I work a ten-month year.I did quite a bit of
work last,summer and hope to complete the backlog this summer."
(K-8)

-(6)
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"An 'open libra ... being able to reach children on,a one to one
basis: einkrelatively new to the -school I can only say that I
an satisfied." (c...6)

, -------

,

"To become-an-Active
v .

learning center, involve teachers in preparing
.

materials here; I have equipment for sealing, etc. To guide and
inspire-along thepe lines, hope some.dayto,pick up a few courses.
I'm satisfied- yes, it's aslow process, Having received the
Special Purpose Grant this year, is-quite a boost, it brings ,in more
students andteaChers. Ilm trying toget,them involved in

_ ,_
selection:" (K-8) ., . / _ ..

. .
, ,

"Support the curriculum and intere of children, motivate them to
read, -to take their pIace-in,the world* -include non-print media.
Need<another librarian, cannot do the job with only one professional.
I need time 0 work individually, want to work one.tc_one,,----,_
satiified, needs st 11 open...' (junior high)

"Dwant,to go , jto.the game Jobe..., or something similar--,maybe'
the Cpunty,I413rary. (Nhen the kids get oldetT They do want me back
at if thei4unis are available..." (formerly'elementary-
school librarian,. /.i schools, until left tollave,thildren),

"Would like the library to be a more integral part of the schbol and
a

learning---would like to be more involved in planning, working *ith
teachers-. I do teach reference and library skills, but sometimes
am seheduled at times when the kids are not using the skills. Card:I
catalog and reference skills should be coordinated with research
papers-- I should get sote-feedback on how the kids are using their.
skills. I never see the final book reports, for example. Content

. to finish my working career in a school library-, would be challenge
to setup a new one-- have long had a secret desirto do referencep-

. work. My present situation is pretty fair,- good.',New contract fo
teacherA-has them released from library period, so I have problems.
I have open periods frequently when kids don't getlherded in and
out.- Don't always let them. charge bookeout, so can work with

--4them, This may be cheatit, though it seems-the best way; have
open periods before and after_sehoOl." (K-6)

4?

*.''!,!TO be in one school- one library -- show what kind of program I
could present... Would likeoto find out what I could do,if given the
opportunity. Not satisfied. -at all-- it dpesn*t look good-- getting
worse -- -jn on school,- they _have put all the fistiort,-books into the
classrooms; now they're going to move_therefirence books'out."
(three schools K-6)

"Further strengthen it-to meet curriculum needs, reference collection"
is good. Feerstrongly\about this area for student support, curriculum.
Have achieved own personhl goals; Started'with all duties, eliminated
parts. -Novraoing the things Vin most interested in. Doing .very
nicely. Can't get the clerical help needed.". g74.t backlog'of mate,
vial to type. Problem is budget." (College). I---

(7)
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"Like 0 see a we11741ev opecUlibrary,in all areas-- with siudentsi
competent TO make bestUS.0 ()flit. Like to .become as good a librarian
as posSlible-aikreontinUe my education so I can be coordinator.(of_all

'school libraries in the diStrict) if they set one up. Working toward
an Admin. certificate. You have to take courses out of yoUr field.
One of-my-librarvscience teaches at Montclair was,, completely
.oftoUch. Ital fairly well. sate (K-6)

"Immediate goal-to split my story hour; the K-4 group has 5.
Adding the 5th grade. Would li)te to break it into K-21. 3 to 5 to
help meet-variedititerdsts.. lAinly,.ubuld like to get experience,
to ,bank on. 'Like childrenas work;'.might.oventually like to
pu'lishchildren'S.work.: Have tried writing children's .books,
none publi-Shed, have had,VXay produced. Have a good theatrical"
background, ',which would. b© good" for children's librarian to take:
Progress? Can't say yet, too soon.° (children's librarian in a,
public library)

"Develop a real media center. We have a software room, balancing
out the collection. Long way to goyet. Hoping to move to the .'

college level some day. Will try-to.get a second master'i.:-
history? 'Started out in social studies, was persuaded to 'change
to Teacher-Librarian, liked it and moved into librarianship. ,My
attitude changed during student teaching: Progress:4 fine,
'beautiful; I made the transition.this year. Growing, adding more,
some wet carrels, rooms for students to view AV, big change this yea.r.
Personal: slow but OK. Spent 4 years at theft level,
will spend 4 to 5' years here-- s*e holthe job situaton isothen.
(high scho01)

"To have at dents want to, come to be library-- not that it's a
problem nQwr. Just to have stude is know I'm here-and-avaitabit
for them. Vqty_satipgied..S7----

, ,

to get into a library position soon, in a year or two. I'm
commi to,be here another wart. \peel sure.I will (get i
library<pOsition)." (currently a teaCher) . 7

,
.

.

.

"'l1 _give you a copy of our goals." (this person did indeed give,.
..me an offidial 5-page formal listing of the goals and objectives of

the media center, too much to repeat here) "Progress: Not as we'll
407-Could be.' Taking long time to establish contacts to develop the
media center. Have to go look for. salesmen
much time. The.faculty had high-expectactions
- materiais t.." N( a new cOunty-vocational

"Like to enlarge library-- more books --
1,Year, now open all day, including lunch,
gI'm very highly satisfied. Taking more
Want administration degree." (County vocational

and sources. Takes'
and there are no

s chool)
.

we acquired much AV last
making steady progress.
courses at Glassboro:

school) ,. -

-'.\

,
.

"Increase the Collection to match growing,pOpulationl got a PR
program underway, need to do much r search and reading, increase ,

preschool collection-(already start ng storyhours): -try to keep up, 4T

with What's new-- I' can't go back f r more courses. Bu et increasing,..
.

-..we do,some fun raising; much in eLjourhals does'not ap ly.to
small public

..
libraries."' - *-

.

,
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"To have only two libraFV)s,:nbt 4. I' make reports to the principals
a couple of times each,yikar, CopiOs'to. the superintendent, though not
asked to. These-.e"lie'erwell..received. I fiend notes to the supt.
on what I could- do;. c*q move far into reading guidance, for
example, thoughPd,like to: such as science-fiction, adVenture, .

the standard lists. he aupt's view is that it -works well, not to
have the orofessional doing clerical work. Also I am now doing the
ordering,for the new school that will be occupied Whin the old middle
school is vacated. Everything I do is on professional level, my
aides do all the clerical work. Progress OKr communication good,
a pleasant situation. There was no elementary librarian when I came,
and only the'middle school had a librarian, who ordered books for all."
(four schools .K-6)

a

."Well satisfied but could do better; we're on split sessions, rigid
scheduling, cannot make. good use of my time. Younger students
especially have no time for library; classes come in frequently,
the sophomores are doing term papers. Library not getting used the
way it shauld. Would like to enlarge the area, I have plans drawn.

%There is room to go outward. Can use amedia area." This year for the
first time we have department resource centers-- foureenters with
teacher aides, in: science/math;-social studies, fl,glish; tine arts;
andbusiness., Very satisfied with what I'm doing now, trying to
improVe the resources. Trying to convert the next room to reference;
Middle States is coming up." (high school)

"Ild-much prefer to be a reference librarian-- there was no place to
-/ro therefore am doing my present job-- it won't happen here, not
nough budget. However, this is giving me useful experience. I'd

/lovea part-time reference poSition (have three children)." (general
circulation staff member in small public library)

"To get more books,' build up positive image in the community, open
the library after school trod in the summer. I'm basically happy in
this kind of work (but) not satisfied with progress toward goal
noted." (middle school)

"To,get a newbuilding, increase use of present materials, add more
diverse services, emphasize information to people to fill personal
needs, suooly all materials reauested and needed; I'd like to do it
with less money, emphasize economy, especially in local situations,
librarians need to learn to serve with economy. When I came here, no
one ever asked me what I believed about things-- the personal inter-
view is vital-- is the person stable? Get, frank.evaluations. See the
profession as a whole." (public library director),

"O maintain and improve our program. I was a very'disciplined
person; librarian needs'to adjust and understand the changing role
with children. Thinking of going back for a master'sin social-

i I've needed to learn to be more tolerant while noVlowering
.

'standards. Satisfied,with'progress." (middle school)

"Love to expand the reference coll'ection-has been done some-- very .

weak in some areas. 'For now, I'm very content with reference work:"
(public library staff member)

88
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"Want to keep on advancing myself professionally, keep knowledgeable;
know I'm doing my lob well; want to help students, help the
-library do that more; would like to analyze the makeup .of .the
collection more thoroughly. Am satisfied but not thorodghly so;
always striving to do better." (college)

"That's very difficult to answer Trying to enlarge the library, it
only seats 56. And that's tight, back to back. Frequently packed
full. Not much chance to use A.V. To try to give more service, but
need something to work with. Progress: will be able twanswer
After a decision is made on space: They are trying, but they are
not library oriented it all (the school administration). Hope to
have the ability to offer more serv-Ices to students and teachers."
(high school)

"To provide the best possible service, make it a cultural center for
the community. Become the best professional per6on,I can, within
limitations of education and knowledge. I'd like to take, another
degree. Moderately satisfied with progress." (public library)

"To continue working here. Progress: fine." (staff member at large
public library)

"Would love to educate the staff and administration to importance of
libraries, get a bigger facility, improve circulation, be helpful;
get people to epjoy the library. Much peraonal satisfaction in

-staying here if only I could see some improvement. Willing to
move where things are more library oriented. Now feel thwarted
professionally-- too involved in picky things." (junior.high)

"Need larger share of college budget to adequately support programs.
Better rapport with faculty for library orientation-- curriculum
committee to have the necessary materials." (refers to curriculum
committee approving new courses without library having materials)
"New building needed, more functional one. Not coming alOng very well
with these goals, not well''iatisfied. I plan to return to school,
need *ore time; was accepted into a doctoral program but the cost was
too high. Maybe get a second masters. Rutgers will not accept a.

masters from-a non -ALA accredited school for the Ph.D.' program. Time
problem: I'm involved snow in college and professional service that
leaves no time for more formal educatiqn." (college)

"Get kids to know how to use the libraryr reference- have a good
feeling about using libraries. I want to go to the county college in
a year or two; keep current in the profession. Fairly well satisfied."
(middle school)

"Right now, short term, just tokeep up.a It was a 9th grade library,
now 7th grade. Have no materials at that level. Desperately purchasing
to meet the need. Long term: to make it a better 7th-8th grade library.
To be a librarian; serve students and teachers. Am unhappy over it;
book orders are slow, teachers don' tellme what they're teaching;
department heads won't or can't tell me next year'S curriculum; don't
know how tdOorder; very frustrated. At least they hired me last. summer
to work 6 weeks on the transition."' ,(junior high)

- cloy
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Most of our respondents defined their goals narrowly, in terms pf
getting more material resources. The most frequent statekent among

these is "Imant more space." The librarians then go on to detail
what they want to do with more space-- add more seating, more books,

more, andiovisual media (surprising how many of theseapparently book-
oriented people want'more,AV)-- and also more staff. The addition

of staff is then detailed in two ways: most often to relieve the

professional of clerical detail, but also to, keep the library open
more hours. ,For schools, this sometimes means wanting to be open:,
in the evenings and in the summer.

Another category under "more" might be considered the,wish fomaking
the library more physically attractive, better organized, with a

more balanCed collection.-

Not many librarians went on to define their goals in termer of what .

the "more" would do toward accomplishment of ultimategoals. -What will

more X allow you to do, that you can't now? And What good will that

do for our institution? ..These are questions administrators will raise

with librarians'and the latter must learn to be prepared to answer

them. Some went, on to intermediate goals. For example, having more

space will allow them to seat more people and to have more books.

Fine. Now, why is that desirable?

Respondents were'usually very frank, surprisingly so because theyknew

our interviews were being taped. Of course they were promised their

-replies would-be anonymous.

Some of them. come through as quite frustrated because of limitations

on their abilities to function fully. If the job market were to

improve, I can identify a few who would probably move on immediately.

Others express frustration too, but seem to have adjusted to it, and

are likely to Stay. Not many want to change the-itme of position,

though. Probably a majority are sufficiently tatiif ed that they

will remain on the present job no matter what offers ome.

Those whomust cover more than one school do not-seem less satisfied

than the one - school librarians. Perhaps thts is due to circumstances

having forced them to lower their sights. Certainly, if.anyone can

be said to be limited in the exercise of professional skills,'Wis
a, person who must divideherself among several jobs, not giving full

attention to any.

Note how many of the respondents wish to improve themselves-- to take

more courses, get another degree, study on their own, learn through

practice. Some of these are tied in to the prevailing desire to have.'

more time (and training) to engage in one-to-one work with librarY

users, intensively, instead of more shallow with large groups.

A different kind of goal expressed is tha of wanting users to- like

the library, to like books and reading; a psychologist might interpret

this' as a desire for users to like the librarian, growing out of an

unsatisfied need for appreciation and gratitude for the hard. work the

librarian devotes to the job.



Another frequently- expressed goal is for more_ involvement by, and
cooperation front, teachers and administrators'. To some extent this
1714y be tied to the last item mentioned, but it also reflects much
frustration over poor communication, relationships, and roles in
--the sOhool situation. Whenever librarians get together (whether
school or 'public): -they eventually comment on the perverse tendency
for teachers to Make assignments, develop new units, and set up
projects (that will impinge upon libraries-of both types) without
informing librarians, This applies from kindergarten right through
to graduate school. a

A minority of librarians mentioned things like increasing circula-
tion, getting readers to read more. One librarian wanted to see
the book reports produced by students as a result of their work
in the library, to get some feedback on how the library resources
actually got used. Why not? Teachers might go along with. this
if it. were mentioned.

Female librarians- the great majority of our graduates-. have
certain restrictions placed on them due-to. the husband's job. Some
have had to leave good positions because Ile moved; others hope
to find a good position later.. Those with children need to adjust
their working hours, or to retire from at job altogether for a-few
years; those who hopeto have children are already thinking more
of getting that family started than of planning ahead with the
'present job. It would be strange if supervisors were not aware
of this. Some would like to find, part-time jobs with flexible
-hours; some libraries do set things up this way. Why cannot
others?

Public librarians want their libraries to have higher visibility
in the community-- positively, of course. They lack the constant
sense of being an integral part of a large, active organization,
one that impinges Upon the libiiry every minute of the day, that
a school librarian has. This is.replaced by a more diffuse, weak
awareness of the larger community "out there", including awareness
that the community is not very.much aware of the -library: So the
librarian has no captive audience, as is the ease ih schOols; "she
has to actively go out and get them. Sometimes school librarians'
might wish the did not have that overwhelming, omnipresent sense
of the school-community.

School librarians are in a-basic and possibly unresolvable conflict
rele. They are taught to-work With students directlY,'and for them

, indirectly through teachers, but their job success_ and satisfaction
depends really'upon their relationships with the principal of the
school: Most librarians are female and-don't like administration;
most administrators are Male, do like adMinistration, and don't know
much about libraries. The happieit librarians I met wire the ones
who said they had good rapport-with their principals, whether they
realiied the implications of this or not. No 'yonder teachers have
a hard time accepting librarians as colleagues. Not too many of
our graduates are succeeding in meshing with both groups. :What
(if anything) can we do in the curriculum to help future students
with this?'

'(12)
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"Ippy'our current jobs when .you recommend the
purchase of booksjaazimOther
educational/ materials, how o ten,are you:
reversed someone else?
reasons of budget Are specific title,'
othitted?"

In some interviews, the phrasing of this question was slightly
different, asking 'how -"much of the purchasing..,is within your
control? Do others change or overrule volii decisions have .

independent funds under their control?' I soon changed this to
the wording given in the heading because it better suited the
actual way in whic'h the graduates perceived'and responded to the
question-. furthermore, it sharpened the attention of the person.
on the main aspect I wanted. The aspect was that of censorship,
'Therefore, the reader will also wish to,,,iread the section of this
paper that asks the graduates about hew.dealing with censorship
was taught at Glassboro,

"I am vetoed on maintenance'agreements by they' ,Business Office..'

Otherwise, on epecific purChases, I ark never stopped (Within budget),.
Sometimes the Bu iness Offide asks why, but they always get what
have asked for." (college)

"Theprincipal alwa signs may requests-» accepts them. Pr.
used to cut' titles m the list on ten. He'd question me on them
and then put them ba k on the list when justified.8 (the librarian
was not clear on whether this-Previous princ4al accepted her
definition,of justification) (high school ) .

" Always my -own choice, never veto ed. Only problemc Zeanot buy
AV materials from the library budget because of the state, system of
accounts." (high school)

"Never reversed by my Board. They are less prudish than 1' ass- ;

perhaps. The kids need the stuffs TheBoard President cleared a
book I had doubts on-- on sen'and drugs ©" .(Isn't that interesting
as to the Ward attitudes-tl and on the librarian-being willing to
say so.')

"I select children's materialS-- to ono Y8-18ri5M 091110 llbo
, .

"I do order items-- suggostio s frav,the staff are rarely'. are .

never questioned, Thosefnm fcculty'and students area The dirmsto2'
sends in the orders." -(high achdel)

.

"No overruling-., all ti'aeo are bourSit.° (high school)) .

"No _veto on tidies -- on budget oily, ca (middle School)

"Not overruled en decisions-- one of three CmaKng decisions) .
and the director does not oVerrule, Each professional has a free
hand.- ()nail one 4s assigned an aroa--,he coordinateo ueQatoto to
avoid gaps.° (college)



"Once in a while, rarely, a title is questioned. Once, a professional
- periodical was. I.don't alWays knowhow much. money is allocated.to.-

',each school by the main.offiCe-- that is allocated, 1 have the privi-
lege of spending, 1 are yftm careful with selections, so r.ezpect
no selection problems and have- none. 1 make sure-everything is highly
rec6mmended." (K-6)

,

"Not overruledby-the'Board-- I' make my: own choices-- we work .as a team
(refers to her staff)1-4 the ultimate decibion is.'ipine." (public)

...
...

"Never reversed." (Z...6).
)

"Not-ing questionable is allowed. £f the :superintendent sees something
men ioned in the papers, as a problem, we cannot have, it. Tie doesn't
go brough my orders, but questions me on.Whether'I already have a
questionable item. If so, he requestb I remove it from the shelf."
she does so) "Book, of the tenth Club books:. with 7th graders in the

school, Imust consider what their parents would Say. Dlainly, it's
sex. that leadstoiveblems..-Onceiit was a:book about PW's. I do have
both-sides. of controversial issue_." (the last sentence was added when
respondent realized the picture be. ng presented was a bleak one)

.

"I db try to cover all.areas- of r ligion." (7-12 high school)
,

special field, I dm,oCeNvmally.overruledo The funds are not
lindenry control." (publidlibrd'ry specialist)

"Complete control-- no reversals. -The Eoard used-to have avthre©a
.17;orpon Wok selection committee which. didn °t sone; there wore,
homoyLlous battles (,among; them);. the previous librar,ian insisted
on om2ing the cOmtitteo." (public 1por=y),

.2110 veto while E an within budget._ I use faculty ouggeotiensD bsco
erdbm'en noir unnts.". (middle school)'

.-00raero plaOa (subject to budbet)-, The assistant super-
intendent,specifienn_ ySaid-my orders are not questioned. get
t20S3 per year9 cat back Evan 0306b. I Must order in the fall, all
at At firstp they didn't toll me the total available:" (this
was onD?,ainenD requiring he d orner bllu&.- no idea ©f her
allowable tetall°, this-- has changed) (iliddle school)

"No one has over votos0 my, print pelectionso:Duirment is often
Cancelle10, ,Ero restriction on 06ftwareo° (high fJchoo4

"A little year, evol*nletl on'pricao,bUt ribt-on-title."
(public library stafT=Abor)

°2 feel the requostswill go. through.To d;zporienoctTot.°-(just
nouly appointed) 0E fool. they will givdIzs a budget leave .the

. titles to r,e0 I ran to .get ,a-,citiest4onnaire out'to the teacher's .on

,

-0X alway6 cheehl-g oTdersi7ith the prinelpals. Only-pne'of The
questions---- ho is 'more active an Teviowing my eh ioes-e I have hacs1
nothing big for him to look at0 Xti-,the ther 3 sphoolop no binostiono4
T.ons-dc-T,cols EA) ,

.
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"Overruled only as to budget, not on titles." (county library)

"Never overruled-- sometimes things are questioned'after'I get them.
For example, Jonathan,Swift's 'modest proposal..,' FTErgh school)

usually receive. what I order. my orders must be out, I do it..

(anything on) Sex education is omitted. I purchased the Follett

series on reproduction and sex for myself and the nurses; the
principal would notallow it on the shelf; he geVe it to the class

for pregnant students in'the Gro6-3 school. I am.not consulted on .

purchases in two schools, only-one." (three schools, X.p5) (Isn't.

itanteresting-that some of the 5th grade girls, denied access to

sex, education materials, became pregnant when they got to the 6th

-and 7th grades-- and that the princips1 was then willing for them to

learh about sex ?)

-"The superintendent overruled my order for professional journals..

orders are cut -... they send the order back. with word to delete so

many dollars. titles.sare not cut." (K -6)

"Only if I accidentally order a d4licate. head several reviews

and recommendations." (public library staff member).

ollever on' titles- budget is my only control." (high school)

onl
. 2 get. No questions ever zaisecistt, (high school)

'Tot ,:Involved An selootion.ft (college)
0

0% tyy ordc- by State guidelines, but _the school board cuts every

yoap0 b not L-evet-co:]-L no rizoiclem while within the budget.'. I have

CLE3C3VOYCT.2 a EYeatez%neal An AVi, and got the board secretary to

taanofey fando from bcoo to AVA° 'thigh School)

*

'E,70 veto,. X do o1 Ey GViin celcoting, no one else. checks it.... So

E.:ay mcasinco sad tnnb,not7 aye the nind unu used to get in a plain

iaa-Ri7a &7;0Y8 13:2 cTsll'havo to Lave themc," with 0, sigh) (high school)

c1 n ni'Eluect ouggootlono, TY= the 2muTS,,A give tics OfIsTot.consideratior&

11±].m' the Z.Inal dcolcion EycelTA TLe supentenf,cn.b aDzizouns the. book

0-abTO Zlth ao ciy.eottno a71 toad the am-Ent c):2? 7me-A L7A,spend it;

no,yzabac.729. .Z C.20-E(7% AV?/1--the teache72o aoqeLaot

fic2 Leo cupt2 The eleno,ntazw cehool lib2aYAon and 2 togother

en celcetionoP QmAddle oeheol)

°N.r)gasincog all 0YeTing anA emoolar ln Eg_6entalo 22n 01;'aQYO

An on aveaso ast vetoed. Tile:pYde 11 51 do 'Ito oLpf=20. (ao

16,722 ,co uAthAnsTm2get) QcolYse(;e)

'Tot ace non-Anvoave oeleetflon. not ovon,,uled 0-Atra02-120y0 op

ToevAcno ig,309igar]o putao libya7)

o.
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"Only as to budget. Orders are stibmitted for orincipal'x,signature,
which is automatic. ln one school, the .principal uses my account
for other books--.erders books or encyclopedias he prefers. 'He
does not vets; -, choices": (just spends her budget:)-flthe principals'
don't seem to.*derstand." t&6)

"I have a probleM rightllow. The school board is protesting. The
previous librarian: avoided any controversial items. I allowed the
kids to -request some iteltgysBuch as PAD magaAne. One of the
pocketbook 'I. was taken home by the child of a school board member,
(who became very upset) and the'Board voted to remove. all MAD books.
I protected it was 'a violation of their own policy- am going to
their next meeting to bring it up. The principal told me he wanted
nothing in writing (no policy, that is) but the policy bad been
adopted years ago, everyone bad forgotten about it." '(K-8)

"Never overruled, The teachers only complain when I don't have
the. arterials they want but then. I put them on the spot." (refers
'to teachers not cooperating in selection, so they are vulnerable to
the'librarap's response) (gr.6-8)

- #
"I have nothing to do with ordering. The director discusses
everYthing with the staff." (public librarY staff member)

'I had pomplete control in the area of books but not dildren's
magazines. Due to lack of space, I could not always spend the'
money allotted." (former public library staff member, left to
-raise family) -

-

"Very rarely vetoed and then onlyfor budget." (college)

"Never.. As long as my budgetary funds hold out, I may purchas
anything I want. Of course I personally would tend to omit
titles which would be inapprOpriate for my particular library.'
(K-8)

"Have not been reversed." (K-6)'

"Never any problemb such as that. itles are never pulled.' Once
I ordered two.books with the same title and a school board member
Auestionedit. It was'Alice in Wonderland-- one edition with" the

° ,Tenniel illustrations, one aocheaper edition." (K-8)

°Titles are not questioned. All go through. No, problem with

principals at all." (middle-junior high)

°No 7ot GU thoymtched carefully foecomplaints. If
ayr7 c ara recolvcd9 tba7 zould automitically take it from the
stmlf. X had ono ninov probleur:° (formerly librarian of four,
cohcoa09 E-5)

,lclo hard sots budgst, per-capita. sometimes the
IDL'IEJ171-11, YNJOL co l'2c, of 1T7 A'7 112-'mt for classroom mderials-,
Lo uor] r]o 9 TJ LoL its my judgmont.q (K-6)
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"Never reversed; Only thing taken off recently: witchcraft books.

These were taken'off the ghat in the school*. Can't have
the occult.- the pictures era not desirable-- it said the deVil
leokm for women..." (thee schools K.6)

"Selection is divided.z everybody selects :,:. faculty' requests are

honored insofar as possible.- we use Choice a. great goal-. one:of,
tbeestaff specializes in music & art. 141e never been,vetoed on
selebtions.". (college)

"No overrule- I don't even go through the, principal_- .1 giVe hlin

a copy of my orders so he knownr no reversals. My first.

principal' didn't even want te'see the list." (K.6)

4/

"My suggestions co far have been ordered. Have °Very reason to
feel (future ones) also will'be." (public library staff member)

"I am not reverSed'on titles*" (this high school library staff
member then added that the superintendent wrote A letter to the
staff, that they would'pay the price' themselves if they chose
anything offensive to parentsoor children. It 14as stated to me

.,, that some titlep.had thereferebeen withdrawn from the shelves
fqr further-consideration. I asked .to see them and made a list

vof titles. These ql4stionabie items were:

Love (abd sex4in plain
language'

Love and, sex and growing up
Your legal rights
Time of'- changes,

Fidel Castro
Deliverance
The suboldinate sex.
Left turn
Why wait till marriage?
Go ask Alice
Teenagers ask more questions
Talks to%teenagerstabout sex
Please touch
The poetry of rock
Voices from the ghetto
Sex. telling it straight
Sex before wenty'
The panchata tra
A doctor amen the addicts

"Seldom;(overruled).
their needs." _ (.17,4)

Love, sex and being human
_The alternativen
\. oothmunal ...

."1(1x and the young teenager

Attica
*The-blessing way'
Rembve protective cleating

little at a time%
Girls and sex

` Sinai° parent experience .

I'll get.there...it btter
116 tovt4 thetrtp

la.nd 62 lost content
Wo oar.357,00.4ko _

Lottors to a not gonoation,
,Ingento mpcagino-- rap alp

aatiqlo 6P pAting--
snhs6riptioP'eno bamoolle6
ty bfapovint,cnOent

I know that the tcachoKe need .4.,w to t7,0cA,-

"Ac 04' 'Tim, ird recOmetda4ons havo,Lo3p oyderc60 woquosto

go 0 the principal.. *x316tiRo6,to his ddministrativo C11.20 too--
Ilaa :not-yet written hoo17. selsotion poliqy vallloq (0o t7
tleatie high School)

()
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1 my decision, Suggestions are solicited from teachers-- record
kept of these.- budget is small." (high school)

(-1

:"No-veto." (public)(

"No, not Out., Ok budget comes from the EAiperintendent. They. do
R

look-the orderS over, but no reversals." (K -6)

pick the books, Never turned down. Teacher suggestions are,
taken seriously but-are not required." (high school)

"All control -- no veto," (middle school).

"Departments make final decisions. Director can reverse but by
own philosophy does not." (public) .

,-"No reversals; only-budget.""-(middle school)

"I make a few recommendations, not many." (public
member)

library staff

"Don't recall any 'veto except on budget." (college)

"It has happened a couple'oetimes. It has not necessarily been

my own selection. Generally titles are recommended by teadpers,
which I purchase. I have always managed to keep the' titles

*despite parent:objections. There's a problem with sex.education:
since 1968 or 1969, the language has become very frank. (also)
had a problem with.a course on the supernatural-- we have an
encyclopedii on it-- some of the ideas are far out." (high school)

"I am not overruled..." (public library staff member).

"Not usually. Sometimes I am encouraged to order hardbound
rather:than paperbound." (public library staff member) .

"The principal has a hands -off: policy. She cans books
Carefully herself. Parents do take things out otbontext. It

would be nice 1.,f someone took an interest." (junior high)

"Only reversed as to budget." (college)

"Never reversed." (this-librarian of a grade 6,;13 school said in a
separate part of the interview that "I have to censor at this age

% level. There were several books purchased and circulated which had
very graphic description of sex -- else 1..bad to.remoVe a filmstrip

on Easter, as s it a.heavily Jewi0 community.")

"No vetoes on titles ..nSver-- I use booksale funds for things not

in the budget." (junior high)

Smmmary and comment beg±1 on the next page.

,
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It may be that a reader a{' this section will be able, throdgb
personal knowledge of the graduatesand their.situations, to make4
a close guess-as.to the identity of some pf the foregoing. With
0.ealA4...this....m211ssiblein I urgethat reader to keep, that guess

or identification to,himself. ,Not only-did I promise respondentb
anonymity and privacy for their frank replies, and revealing,it.
would breakthat; 4it might well in many cases be. embarrassing
And harmful to.the'personin the job situation. I.have tried, a ,

throughout this paper to eonceal identities by Emitting details,
even though theinforination would be more.useful otherwise, and
I Imgyou,to cooperate in preserving the privacy of our graduates,

.

Jkly.question to, the graduates maa not phrased with the word I was
aiming at-- "censorship " -- because-I felt that is so loaded a
word, that responles.would be inhibited and skewed. However, they
all got the idea and I do believe most answered frankly. It seems'

to work bettervto raise the general subject of selection and
controls on it. The fact that so many were.reminded'of specific,
problems they had must make us wonder how many had problems arid
either did not remember, or felt it wiser not to talk about them.

, .

It is, apparent that most'oensorship problemg arise not a a forial
part of the selectiOn process but in two other;ways: f rot, as a

general awareness of the libtarian' that she will "get trouble",
if she selects certab things; .second, by pressured removal of ''

things from the shelves later. It would alto be inaccurate to
. picture the litrarians,as necessarily opposed philosophically to

the control atiitudes of community and adminiitration. 'Some. Were
explicitly in agreement that there are some'thingS children should
not see,' and that among these are.... With others, this s a

nelirless explicit attitude that nonetheleas came through to, So
difficulties'ofien'do not arise simply because .the libraria and

the community are in substantial agreement. This is certainly the
case in the few°Catholic schools I visited, where the collections
were more bland than in most public schoolstbut no one involved
waited anything different. -

1

There were no discernible problems among the collegelibratlians i
interviewed, and -this might be expected because of the prevfiling
attitudes in college communities. Publicaibrarians reported
little in the way of current problems. 'to, it is the public schools
where we find the greatest tension and conflict between the baiie
attitudes we try to teach our students, and the role they are
expected to play on the job. The graduates have all adjusted to
this in varying ways, and it is important for us in the, College, -

to be sensitive to their problems.
. .

Over two-third s of the graduates claiied to have no problems; 1

most of the rest desbribed few, sort of .a "what, never? Well,

hardly ever" kind of situation.

,---)

Purchasing only from teacher recommendation's or'from ILea weltli!
reviewed lists is a standard means of protection from pressures;
librarians need to be'reminded that it is also, in today's,
slang, a cop-out. 98

(7)
-e



-Undopbtedly,'the area of greatest sensitivity is that of sex.
Tog many parents and educators seem deterMined that students.
below puberty shall not learn of its existence, and that if
they do learn of it later, °at least it won't ,have been.= fault."
Certainly the school library shallbremain pure.

Every year 1: have my classes simulate a censorship situation, with

.5.

students representing parents, teachers, school board members,
and theschool.librarian. The area in which_ they themselves "lose
their,cOol" most readily is that of sex. Even Members of thelOunger
(supposedly liberated) generation get highly' nervous when they think
of exposing "kide.only a few years.younger'than themselves to."the
fapts." On-an abstract basis, most professionals accept the need
Ave sex education in the forMal school setting, but'when yoU place a
concrete, explicit bit of material in front of them4.the tension
level rises perceptibly)

Other issues: politics, race, religion, etc.: are much more
easily handled, and my interviews indicate there ielittle in the
communities on this. I found brief mention of witchcraft, for
example, but this may be mare a.problem indaex too, than religion; .'
the layman has an image, probably due to recent scandal's in the
press, of witchcraft as:teaching people to engage in orgies. (If
the advocates of witchcraft can only,pultiiate that image, they will
be very successful!) My "offensive b0x° contains many areas., This p.

is a box of materials, mostly books, that I have accumulated over
several years, which are offensive to. some groupin,some area. :PI
use it as a laboratOry.collection when my classesare Simulating /
censorship. Fob /example there is a jokebook of some.30 years:ago\
whick(by today1S standards) degrades ethnic minorities-- the

,
usual

Polish, Italian, Jewish, Irish stereotypes.

..

Perhaps it is wrong to concentrate too much on the schools with
prbblems., It may be-accurateto 'say that in more stchooIs than not,
the librarian is free to select whatever, in'her professional
Judgment, is needed -- and her professional Judgmentis unbiased by
personal prekerences in religion, politic6 or sex. .

\
.

e reader will profit by reading the indiVidual Comments IMave
ade next to 'certain graduate comments, in light of all the above;

Other points are made about the seleCtion process and budget
limitations, worth considering. Some librarians re not real4-
allowed to participate in budgeting (see that .sect on:of this
paper) and others do not.knowhowMuch they mayjni chaSel Others
must spend it all at once, quite early, with:no fUn s left to
meet sudden needs arising during the year.

r'
.

And finally: I for one am not psepared to condemn those librarians
Who have compromised in some way with absolute selection
Sometimes half :a loaf today-- and hopefully the whole loaf next year.. -
is better than a ringing pronouncement of principles with no loaf.
But this must not be used as a rationalizatiOn foe cowardice:
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a

. Section on BUFF paper
1

4

There are three sections,ofAhis paper included here, all on
BUFF paper for the sake of convenience in finding them'from
the main table of contents.

They are not on a co .n topic (thus6Accounting for the lack
of a general title abiove) but are grouped because they were
written at about the same timer and the printer had little Taper
of other colors on hand!

First:

"What barriers to professional and/or personal accomplishient
have you encountgred? Could Glassboro have done something
to help with them in the libraryiducation courses?"

Second:
O

"How,did your attitudes toward librarianship Change as a
result of your library courses at GSC?" '(10 pages)

Third:

"The faculty..." (this section contains ratings of the
Glassboro library education faculty in a number of
categories, including those no longer in the program
and adjuncts) (24 pages)

not attempt to summarize these sections in detail;
the "barrier" most often.mentioned that is within our power
to change is the lack of ALA accreditation for the Glassboro
program. Even this is dependent-Upon the College finding fund
to support the application and the process, which is,aImost
impossible at a time when -radical cuts are being made in the
State fundi. Attitudes changing- I would say the chief one
is that the graduate did not realize "how much there is to
being a librarian"'because of the stereotypes-- these often
prevent people from entering.the,program in-the first place.
Faculty many of those who taught, in the past, as adjuncts
are felt to have been poor teachers, though probably good

practicing librarians. The present fUlltime,faculty are seen
as both competent in the subject matter and concerned about

their students.

The "barriers" section beginp on the reverse side of this

page.
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"What barriers to rofessional and or rsonal
'-accomplishment have you en untered? Could

. CSC have done samethiniuto.help with` these
71nthe library_education courses ?'!,

In some interviews, this question was phrased, "...Could
Glassboro have done something to help with these?" Replies.
indicated in every case that the persons understood the
library education program was meant, though they sometimes
also referred to other 'areas.

"None- I have been fortunate and moved well. The only problem
on'one occasion, that,Itlidret have an NIS from an ALA..:

accredited school; this'oame up When I applied for a Job
in New England."

"No -.lack of ALA accreditation.with'some people, but it
has been no problem to me yet. Dr, was the superint-
endent heie (when I:graduated) and -gaga to get me here
for 2 years..." (explained his. knowing her since the days
when she was a teacher made her. formal qualleicatiOns
less important.)

"ALA accreditatiOn:- we need couple-of Jobs I applied
for, ,Iwas shot down on.that basis. Also,. important to
teth to meet job needs."

"Not-knowing board dupes and relationships; the laia of
New Jersey. Maybe you:could have case study examples"
:(director of a public:library who stepped directly into
it with no experience)-,

"ALA accreditation is needed. Fortunately this library
does not require it.

"None! ".

"The other education courses- not library science- should
let teachers and administrators know that librarians are
professionals." (high school)

(then) "So many (professional) meetings are
far away." (this high school librarian is in ap -.-

isolated rural area)

."None."

"ALA accreditation.. not ia personal barrier yet, though others
'do mention it. Some librarians think of'it as the absolute
need. I've worked-in,t4ro places' where the lack has not been
a barrier. Graduate schools probably think of it.g. would
like to have a test for ALA membership..." (college)



"The degree is not ALAwapproved- I triea elsewhere but
was told they hired only ALA grads..." .(college)

"Once I reqUested paid help." (this person operates 5
elementary school libraries with only parent volunteers;,
.no clerks or aides) "The leply said I am not a,"supervisor"

so they would need extra supervisiou.to,have paid aides

in the libraries. (They said it) would make prpblems-
only supervisors can have paid help. Something should'

ga worked out with the library master's degree, to qualify
librarians for supervision too. I had some very good

administrative course work." (this sounds like her school

system is reaching pretty far in order to economize - they
already spread one librarian across five schools: No

other system that I know bf has any procedural .problem
with assigning paid assistance to librarians-- if they

want to.)

"I've been very fortunate- my career advanced qUickly-
the only barrier, a minor one, has been lack.of ALA

.accreditation, It is at least socially a problem in the

public librarylarea. Nothing else'has ever been a

problem." (public library director)

"Lack of knowledge on patrons° part, what the library is

fora People don't turn to libraries id the times it could.

help (here at this school). Glassboro could not help with

that but tell students to get to know their 'community-

how to reach the people, peed to, knovhow to get help

fromtbeState.library- and the county library- things are
all snafued- the teachers are disgusted. I'd like a

workshop on storytelling, booktalks, chalk talks, hand

puppets, things to interest young children." (I suggested

she contact the county library ask that a workshop

be held in this area but she has apparently had a bad

experience with them and is relu tant to see them.)

"Understanding of the profession the administrators.
When this library was built, I was hot asked to consult

on needs. For example, the workroom has solid walls, so
I cannot see the students from there. And there are two

doors into the library-4 cannot supervise books going

"The civil..ser/ice deal is a problem= we were told the

?LS would mean we did not have to take the civil service
test, but I did ave to.° You could prepare students for

the test.' d well on it because I was fresh out of

Glassboro brad school." (publicqibrarY)

"None (perienally) though I understand some libraries*
won't hire OSC grads because you lack ALA accreditation."

,.(public library director)
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- "I have not been in a position to encounter barriers." 00,
"I have not changed positions, have fine relations with all
involved; am president of (a professional group) and I work
well with county superintendents." (this' middle school
librarian has also been designated by her school superintendent
to be his permanent,representative on the local public library
board)

"No; the only thing is lack of help. Glassboro did tell us
about justifying your job. The budget gets cut and I spend'
too much time on non-professional work. (also) I applied at
the'county library and they said they would not hire anyone
with a non-ALA degree." (middle school)

"No. Th© kids would be testing me if I were new, but they
know me, as an ex-teacher here, I visit all the English
classes and read the library code to them. Glassboro might
cover this. Ten minutes each, sothe kids know the rules."
(high school; this librarian told me her predecessor was
driven to resign by being unable to control the students)

"No- not personally."

"ALA accreditation. It hasn't been a problem to me yet,
but I would like it cleared up."

"Budgets2 can't do anything about it."

"ALA accreditation. I have never applied for a job requiring
jt; though I was told people often waive it. People do tend
to look down'on those with a non-ALA degree.," (I urged her to
go ahead and apply, even where the ad says they want only
ALA grads, but prettyclearly this person is convinced she is
permanently barred from most jobs.)

"No barriers yet."

a.
"Lack of space and funding- too heavy a class load. I have
-three libraries, one.of which is a media center, and am
.expected to develop the other two into media centers."

O

"Not aware of any."

"No- not at all. Actually, they like people here who went
to Glassbero."- (staff member of public library where the
director is a-Glassboro sraduate2)

-"No barrier's (but) for example, Cherry Hill public.library
. requites ALA degree..." (has applied there with no success)

"Job hiring- they require more than the Glassboro degree-
another` New Jersgy.State college.will not accept the Glassboro
degree- I applied there. Lack of .AL6 accreditation is a 4°

barrier- also just plain'Glassboro..." (implied Glassborwas
a whole is regarded as 'just another teacher college')
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"Not yet, not at this point; I have not tried to tiove'yet.

Maybe some later. EValuationto far indicate the admin.
here feels I am very competent,, this reflects Well on

Glassboro. It has been an asset have taughtc liege
courses." (this person has occasi nAly been sass gned to
teach adjunct courses for us, with Sitive student response)

ti

o'I'm not sure why there are few jobs here and I.waSnot
chosen for the middle school media job (three years ago they

hired a woman from Glassboro And it wamsaid tolbe
mistake) and this year the resignation Of the high sthobl
librarian opened a slot for someone who. I heard-doesn't have

a degree: ?" (this person graduatectfrem our program in
1971 and is still a teacher in the same school system; says

three llbrary positions have opened up there since and that
they alyays go outside to fill them.)

"No- the only barriers are those in the district itself- I

'feel the school board has been pore helpful than most."

"How to cope with a system that is not library-oriented.
Many new things going on here in the schools but they are

frosting and no cake- not integrated into the information

program- Need to reach teachers_ and administrators on the

library message. Teachereare not likely to share materials;
yiefer'to keep them in their own classrooms."

"The Glassboro (college) library was used for projects;

maybe have students use their own library..:"

"Don't "know"

"I -am accepted as a peer by the teachers, not like in some

schools. I try to visit classes, getinvolved in the

program; so librarian is OK."

0
"Not personally, not yet. But later, lack of ALA,:

accreditation."

"I have been fortunate in this area. I get a sizable

budget, but what'll need most is some clerical,help."

"None."

"None (yet). Lack of ALA accreditation has not been a

barrier (but) I fear it would."
p.

"None."1,

."None."

"None."
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"I tried to institute the learning center idea- the barrier
is, the teachers were used to scheduled classes which gave
them a period off for preparation.'-art I feel the library
is more,effective when not tightly scheduled- Glassboro,
could not help with this; maybe in the teaching courses." '
(other librarians have mentioned the teachers getting their
preparation periods off by hiving their elasseS"sent to the
library for 'babysitting' by the librarian. Pail of the
remedymay be for the librarians to get active enough in the
teacher organization to speall up against this when it is
offered as an item for negotiation; the other remedy may, as
this person suggests, lie in reaching future teachers when
they are in Glassboro classes.)

"Nothing not mentioned before:"- (this person had already
noted a number of job problems)

"No barriers." (Q: none?) "ALA accreditation. The librarian

from (town) cut. me down in conversation, and in efforts
to. cooperate, because my degree lackS ALA accreditation."
(I naturally wondered if this might be imagined, or an
exaggeration, but this respondent seems to be a mature,

,pure person)

"Lack of teachers and administrators' understanding. Also
need to convince administratOrs you need a clerk or an aide
of some kind.I would like to work with children but have to
be at the desk to check things out also I have to keep
control while busy at the desk, which is hard."

"Not too pleased with having to share my library facilities
With the Learning Center (a special education facility).
they take over big parts of the library and keep the rest
of the children from using the full area- I can't teach
-classes myself in the library." (in several schools I
visited, the special education} group had taken over part of .

the library for individualized instruction, usually by
erecting partitions).

"None."

"Trying to get more help - maybe I could have been taught how
to justify more. ;44 years, I have had 3 principals;
that's Dart of the problem."

"Too early to say." (recently graduated)

"Problem with obtaining a better budget- like the previous
school- how to convince tem. All'efforts are blocked. They
built'a new school, including a library, \but a poor budget;
nothing for new bookit." (detailed a situation where .the
board could see they had to have ,a library, but not that it
had to meet certain standards.)

(6)
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"None."

"Haven't met any (yet)'but ALA accreditation..."

"NoI, yet, maybe later, 4ttle bit (of problem) with faculty
not accepting the librarian as not understanding their area.
It's not personal, but they don't trust the librarian te
evaluate materials. I need to work into this." (this'

librarian Of a vocational high school was nct a teacher
before)

o

"-Not ALA accredited, that's still a barrier. It hasn't hurt
here but it would on some jobs."

"None."

"Most administrators really,don't.knowmuch about libraries.,
all librarians knoW this they don't know how. to supervise a
library- I don't get .to OurriOultil meetings- it doesn'tioccur

to them: I don't push because am so busy; Ilave-aSked for
copies of-cUrriculum guides. It's pleasant in a way to be.

left alone .but it would be good to -have'well.infOrmet
supervision."

.

"I. was not a classroom teacher. found soine barriers connected
with this lack- IPrefer a liberal arts education to one that

is purely education- tee no need. for education courses:"

"No- make Me 20 years younger:"

"Where to go for help and advice.' the county schools office
is not helpful. the county library is some help with book.

talks, programs. Need special heIp."7(this middle school
librarian is in a poor community-that-does 'not support the

school library):

"Very little. I immediately became director here upon gra-

duation. The only barrier now, froM Glassboro education, is
the lack of ALA accreditation. (Although, as I have degrees/
from both types, I feel there is no difference) I haVe two

degrees from ALA schools and onefrom Glassboro, two who are
under the-grandfather clause on my staff." (this, public

library director has master's degrees from both Glassboro
and Drexel)

"Emphasis should be put on joining professional associations.
YbU (the. author) did that. ALA accreditation has been men-

tibned by some bUt I feel Glassboro was. just fine. Never

found any barriers myself."

"ALA accreditation.. the chief thOrn..."

"None."-

' "None."

$



"We need ALAaccreditation, but am pessimistic-about the prospects."'

"When l'first Started applying for jobs, several'people said that
some libraries do tot consider graduates non-ALA accredited..,"
("staff member of a large public library)

"School system does not feel libraries are that important- lack
of support- Nothing GSC could do.on this."

"ALA. accreditation- the only barrier." (college)

-S'everal teachers don't really feel,library science is a
professiot. Not easily remedied..." -

"Note. I like my" job."

-

-Overall, 28%-of the respondents!felt they had no barriers.. pr
the remaiting.55 persons; 44% said lack or ALA accreditation
was a barrier to them. (this would be 32% of the total, if-
we include- those with no barriers) This single item is by
far the largest, and it is. Confirmed elsewhere in this paper..
Without a doubt, a large number of our graduates desire that
Glassbdro obtain ALA.accreditation because,their career
advancement is held back. °

.

Next, we have 22% of those with barriers stating that the
barrier is lack of understanding by administrators and
tsichers. (this' would be 16% of the total respondents, if
those with no. barriers are included) As this response always
comes frog school librarians, the percentage among them ii
higher. Some''suggested what wtqcould do about this barriet:
reach futute teachers and,administrators while they are still,.
in training.

Another.15% of the respondents with barriers named budget or
laCKof help as the battier. (I group the because we can
presume'there wouldbeadequate help if the budget were
larger.) Glassboro.is in.no position,to do much-here except
by'possibly working for better-public supporta though this
item might also be ar refledtion.of poor understanding by
.administratore, when they allocate requested budgets.

Two librarians wished bettershccesS or better avenues'
for getting WO and advice from their county libraries and/
or the State 4braty. :InasmuCh.as-iither librarians-seem to
be successfUl at this-, perhaps these persons. have not tried

directly. Glaesborb can help here by 'informing those,agencies,
OA iome.people.are not reachinetheM.

o
.

,

A publiclihrarian had been ignorant of board duties and their
relationships to her; one is too far away from colleagues and
professional meetings; 'onefeund the civil service: test til
surOrise.. , .. ,-

(8)
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Mi22Alciyontattitudes'toward librarianshi chan e as'-a result

9S....21rses.atGSM-

-This.question Was suggested tp me by Dr.Stanton langworthy, who is
Profe6sor'in thciFoundations'Of Fducation department. (Formerly -

Dean-of the College; I wasbis assistant for. grants, Federal
'relations, and other matters froit 1968 to 1971.) It oversan area
that would .not have occurred to me otherwise, /and turned out to be
helpful both. directly and indirectly. Directly; of course,
of interest and value to know the graduateseresponses, but it was
unexpected that this question seemed 'to act effectively as a sort'

,,of stinulant for.better responses on other questions. It-Started
pebble thinking. M4ny thanks to Stan-- that's 'how ever cone on
campUb-knows him--- that's the kind of Dean he was and the kind of
person he is.

I will ccommenton the, specific. responses during and after .the actual
reproduction of -the graduates' Words. -Intertretatidn may be more

7.clear'if the redder understandsthat.a few respondents misunderstood

the meaning Of- "attitudes".... they took it ill the everyday popular
uSAge bf "Are you for it or agin it". Where rrealized this was the
case, rexPl ed. AlsO, it is very difficult to describe in 'writing

: _the non- rbal' spanse to this and others too) question. Some
suddenly "put it all together" and went.On'.at some length about what
the profession has come to mean to them. Others reslained on the
surface completely despite an occasional gentle prod. .

'"Gave' better realization of what librarians do-- your responabili.I
ties-- someone going into a program often doesn't kno4-- many of%
my fellow-students,dropped out (NOTE: refers here to the under-
graduate level; 'this student want _through both our gradtate and
undergraduate progrilmm) because they didn't want to do it. It-goes
-back to high school-- people are not well-prepared to choose-4
many switch."

11Became interested because field was changing:- no longer just, a
keeper of books-- both school and public-. so I switched- from

teaching."

"Morecesprit de corps4 more feeling of belonging to a profession...-.
a special breel-- espeCially in the education field Where youvre. .

separate-- makes a closer identity."

"Somany things involved-- I didn't realize-- now I'd like to take
more courses-- realize the things.I missed-- various, skills are'
needed, various tools necessary."

"No change."

"None-- 4y courses coincided with work on the job." (NOTE:. Means
this grad. interpreted question as relating to loss of illusions
about the field)
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"Enjoyed.the.courses-- found it interesting-- being able to compare with
otheropeople and the Drexel content-- one,school that is very bad is
Pittsburgh." -(NOTE: this person's7gpouse is also a librarian, who went
to -Drexel)

"Didn't likeKutztown. No change at GSC. -- I liked it. It' fitted in
well with my education at Millersville-- GSC helped me advance and
cope-with real job probaems." (NOTE: this person is head of.the

- .

county library association. where situated)
.

. . ,

HACtual work is very interesting-- lucratirie, demanding, very good.
When ,I first started, courses, I had same idea of the Job, which was
not accurate. I find it much more involved, %doh more interesting,
more, challenging; has more research.' ,en a-teacher'conted in with a
curriculum problem, she Qas amazedto find we could help: I have
become quite aware of the stimulation and demand of the job. You
must know a little bit about everything. Kids.camecin with the
darndest'queptions. It's' been-a really good experienee." (NOTE:
this persoh is ser4ingin an area where the elementary. schoOls
previoUsly did not have libraries-- was the-first fulltime certified
librarian in this school district--)

"It changed-= was °at GSQone year-- on ,coming out, reality 'on what was
being faced-- there was no didillusion (upon starting work)-- I got.
-a good, optimistic attitude as well as realism-- I had seen some.
reality when I'was a clerical Worker before taking library courses,
but at that time perceived librarians as privileged. learned that

are re definite respohsibilities beyond the so-called
"professional" duties." (NOTE: this person was one of the first
graduates of OUr program;' is now a*college librarian).

"Noi*much ch nge. I had-several librarian friends over the years,
.(NOTE: meaning, understood the profession),'However I wag an\azed\at
the amount f detail-- also that it was,not as exact a science as I
had thought I had worked as a Volunteer in a church librarY=-
raised the ney, boughtigthe books, manned the desk."

el

"When I dee ded to take....an.MA I was in'a-quandary over choosing among*
3 to 4, areas-- had broad enough background for several -- I almost
wondered whether the library area wasn't a step dqwft academically-
Trio longer ,feel thattY, there's so much to it, that I was not
aware of'beforehand-- fewpeople are aware. My feelings changed
qn109,y-- it's not a - step, down-- it's frustrating because so few,
other people understand what you do-- the courses were an eyekoPener."
(NOTE: this person is a school librarian--- went on at some length to
criticize the lack of, understanding by principals)

7 ,
"Thad practically none until .I started. Wanted to go into it-- this
made it a reality-- I'm a boakish person-- can't say my attitudes,

changed."



"When I first started (the program) I didn't like it-- first
course was cataloging-- I had no understanding-- was a teache4r at
the time-- the cataloging course gave the impression all the work
was dal, routine, numbers, etc.-- Phad no idea of getting an
M.A. at firstal. just started to take the I8 -hour (teacher...librarian
endorsement) to be doingsomething-- tpok a lot of education courses
first.",

4

7Undergraduate courses interested and enthused me-- I had been an
English major-- the Sellert course was the key-- she made it so
interesting, I decided to continue and lterlook the master's- -
(but then);, all the faculty made it interesting-- I then realized'
I. likedlibrarianship-- originally took courses to help myself
in the English field but got to like librarianship better."
(NOTE: this school librarian had already written g detailed letter
of comments on the program, and on actual job problems, to give to
me when I arrived for the interview.) )

"Made Me feel prouder to be serving in the field-- serving a
broader segment of the public, and interests, than as a teacher.
More feeling,of'poise in ribing the public. Humility." (NOTE:
this person was a teacher for Many ,years and is now doing active
extension work with a larglipublic library)

"I always had good feelings about libraries7- always, happy-- no
change.:--discovered there's a lot more to the job than I had
thought." (This person had been a teacher, then a housewife,
then too our program, and is now director of a good -sized pUblic
library.)

"I felt the library education teachers were very professional,
qualified, dedicated-- I was impressed-- I just did not get this
feeling when I was an undergraduate at Patellson State College--
I gained amore positive attitude toward the field and.many-of
the people was working witb-- also my fellow-students were .

impressive as to their own dedication, interest, professional
-0 attitude-- the kind of people I like to see working with

youngsters." (NOTE: this younger librarian was a teacher, now
heads a school library; is also a public library trustee and
an officer of a local professional group.)

"Didn't realize hOw mush librarians had to do-- how much clerical
work iscinvolved in ing a library-- didn't realize how the
attitude of s affects a library: they don't relate to the
librarianas a peer: I seldom go to the teachers' room."
(NOTE: thi .rson was an elementary school teacher foi many
years before becoming a librarian)

"Courses madefie tilt* librarians are more important: I thought
it, would be much duller ihan it was-- found it was very varied- -
more interesting-- of course,"Many librarians are-dull:"
(NOTE: this person taught English for severayears in the same
high school where now head librarian; when I arrived for interview
she was'ser;ring rum-and other - flavored cakes to staff members who '

dropped into the library from time to including the principal_
it was the last,day'before.Christmas holidays)

(3)1 11 P
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I ould pause here a moment and ask the reader to note the previous
tw quotations. Portrayed here are the extremes in on-the-job
re atiOns. One, despite a long- teaching career, is ob;dously alienated
fro the teaching staff of her school; the other, likewise a former
tea er; is on friendly, close terms with the staff, including the
ad% istratoia./ In the latter situation, the library was really the
Cent i of the school, no matter what...it:74as geographically. I will
not insult the reader's intelligehce by supplying a simple, easy P
reason for the different situations. -Instead I will hope, with some
reasonr that the totality of this, evaluation will contribute to a
better understanding of the librarian's problems.

"No. change."

"I felt twasistodgy, the old stereotype -- now I see there are
some pre ty sharp people in it." (NOTE: an elementary school
library covering two. schools; only previous position since
college w s as an hourly part -time aide in supplementary
instructs )

"Actually I started on a master's, in.Early4Childhood at the
UniVersity of Ilanois-- switched to library science here
because Glassboro had no master's in-Early ChildhOod-- now I
am actually better satisfied in library science than I was in
.ECE. Now I am much. more excited about school libraries in
general-- the old stereotype of librarians is not true."
(NOTE: thisaoung librarian covers four elementary schools;
the-rural-community never had an elementary librarian before.)

"Much more imp ssed by what a librarian does-- I was an aide in
the library as. high 00061 student but never really'knew--
you have to be d icated."

"I thought it was a lot easier than it turned out to be. --
more about it as a profession, rather than clerical. I had been
a volunteer."

"There is a lot more technical knowledge involved in library
work than I thought."

"I started as a volunteer and originally did not see why it
required a college education. Now, I have made a complete about-
face- -feel it requires college, internship, etc.-- Ws so easy
to turn kids off. Realize that principals should, have courses in
what libraries are supposed to bp and do-- it's the main problem--
but It's not their fault."

"I started out interested in teaching-- library courses pulled me
the other way-- now I am grateful for all the things I learned--
so many people (help/74).s" ,

(4)
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"About the same (as originally)-- went into i/because I felt
librarianship was an interesting career-- I, still feel that way- -
had a Pretty accurate picture of libraries, but'noi thedetails--
I was sure it would suit my temperament." (NOTE: this person is
librarian of a Catholic high school,,with a little prior work as
a teacher atOrfart-time public libr aide.)

"I was alreadY pretty familiar th the field-- had a realistic
picture of it."

"I am no longer really a librarian-- don't feel my attitudes changed.
that much-- I was already interested in beineaibrarian when I
went to college-- had been a library aide in high school, so knew
the work well-- it was a very poditive ekperience.", (NOTE: this
perion has moved almost cdilipletely into the area of audiovisual
Media at a coll4ge, and apparently perceives this as not within
librarianship, though organizationally it is under the head of the

,I had a very general interest -. didn't realize the amount of work
r or all its. aspects -- now have a much greater respect for the

profession-- didn't really feel competent to go into the classroom- -
the profs' attitude, dedication, had a definite effect."
(NOTE: this high school librarian-held no other positions befdre
becoming a librarian; since graduating, has occasionally been
called upon to teach courses in our program as adjunct.)

"?" (NOTE: this-elementary school teacher graduated'from our
program in 1971 and has been unable to obtain a library position;
other comments indicate (this questionndlre was sent in by mail),
that she is generally dissatisfied.)

"I had absolutely no idea of becoming a librarian-- used libraries
a ot-- but no intention--.took one course in "kiddie lit" to help
in some Writing for children's magazines, to keep up-- started
working in the local library for something to do.."- so-got into it.-
am shocked now by how little I knew at the stmt."

"More self-confidence-- more professional-- keeping in touch with
other people in the profession-- too easy to be isolated-- I do,a

slot of.reading'in all areas-- aware of the educational goals of the
system-- have my own goals-- greater self.awareness-- the courses
helped me to grow." (NOTE,: this elementary school librarian was a
registered nurse before marriage; has held no other educational.

, position.)

"Isintended to be a librarian-- was disgusted with the negative
attitude of some librarians-- wanted to learn how to help others
better-- be able to serve, give answers, etc.-- I learned from every-
thing I did and heard-- you really have to be dedicated, enjoy your

.work-- there's lots of walking-- you meet all kinds of people- -
have to cope - -.I like it-- chance to see tahat people are like."
(NOTE: this young librarian worked briefly in a public library and
is now in charge of the library at a small college.)

112
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."I didn't anticipate goihg into, children's librarianship: There'were
lko many people in the.courses already in the profession, as they
discussed their, work it gavete confidence." (NOTE: thislibrariah
became a children's librarian in public library area, apparently to
-her surprise;)

1; became increasingly eager to 10 into'itS(as the courses prollgressed)--
heard about the vacancy here duelid a summer course-- "

"I already had a very good background-- excellent libraries (that she
used), so no change. already knew whdt it Was."i

"I was petrified by the first prof at Glassboro (NOTE: .an adjunct
teacher) who. thought we should know as much as s e knew. I almost
gave it up, but things changed when I began to take courses from Mr.
Boltz, Mr.Potts and Miss Sellers. These 3 people helped turn me -

around." Thanks:Pi , (this:male librarian was a teacher for many years '

and took both our'graduate and undergraduate programs. Upon finishing
the undergraduate 18 .hours, he became elementary' librarian for five

110 schools at once; became a middle school librarian upon gettIng the. '
master'e.)

"Favorably."

I

"No change-- I already had,a good idea what it was."

"I feel attitudes can be taught,- teach courses with a service attitude--
even the technical processes-- should teach "I4brary sOrAce not
"library science." (NOTE: a teacher for 20 years, former special
librarian, now a college librarian and officer in professional groups)

"I came to the profession by accident and had the stereotyped
impression of librarians,doing,nothing more than stamping out books.
I discovered however that it is quite a demanding job, especially
if you work alone." .(NOTE: this librarian is the only staff
member in a middle school library in a large ullian area.)

"Didn't. realize so much was involved."

"I felt strongly for librarians before taking courses-- didn't
understand there was. so much to it.- just seeMed-pleasant with
children and books-- didn't realize how inVelVed with cataloging,
etc: -- new positivealready-..'feel the profesSion haS a strong
plabe in the school sYstem-= it's the hub ,ofthe school-- they all
come here\."

"Was riot aware 'before of the.complexity ad& extent of 'the.
ptbfession's challenges-- I enjoy this-- gt is- so varied-- I was
not aware bf the business side-- nor are the administrators aware- -
I was not aware that the librarian is dti4.1-a teacherI it is.go
important to be a. teacher first." (NOTE; this,'person has been in the
same school over 20 years, first as a teacher of English and Latin,
then as librarian) .1

(6)
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"Mother. -in -law .got me interested in librarianship-- has an MA from
GSQ 1;/Reading I never had any backgrougd in librarianship, only
what you pick up in high school English courses. It was 'whole new
world. I had taken librarians for granted-- they sit back and lend
you books-- I had no idea of what really goes there's a lot of

wor to it-- back in offices--" (NOTE: this young librarian yas

ini ially in a district with 4 elementary schools, all hers; she

le t to have a baby and.has been asked to return whenever possible)
,

ecame more interested-- I had started half-heartedly--
,

I wanted.to.

g back to college for something. I soon liked it and the people I
lalt...- thought it:was a great thing-- helping people With information-:.
s a teacher, I'didn't have an accurate idea of what librarians do--

t would help to give library courses to future teachers.... E.g.,
teacher taking career education was told to see me for materials,
elp in planning units-- she had never thought of the librarian in .

that connection." $

,

.

"As a teacher, I felt this was the place tobo-- children doing
research-- didn't reaAze there was so much work involved-- it's a
responsibility, you're more involved than a teacher-- you're a
teacher,: person, etct.:..- it's certainly not boring........it's

great. I was a classroom teacher'in a class with librarians-- was
shy about` expressing ittin classespecially reference books--
so experience has taughtme:much."

"Didn't affect attitude-- knew what I wanted to do and did it."

"No chve-- I already had courses when I camehere-- the library is.
one of the most important places in the schobl."

"I came in with only experience as a volunteer in elementary and-
high school (library)-- came out knowing what a librarian does and
can-do-- I realized there was a lot more to it\than I thought--
there's a great deal more paperwork than'I thought." (NTE: this
young librarian went immediately' into a public library as)thildren's

librarian)

"Don't know if any change-- my work was stretched out quite far,
.many years--- can't recall original attitudes."

"I learned a great deal about it-- the fact that details and care
are needed-- there are so many things involved." (NOTE: this *

librarian is a nun who-taught kl the same Catholic high school foi
16 years before becoming their-Itbrarian)

"Great respect when finished! A lot of peoPIe-Abihk g librarian
just stamps books and puts them on shelves,. °Corree'b-the

stereotypes:"
--

'"Hard to separate from experience on the job-- I Was also beginning
to work in a library (when taking courses)-- the greatest changes
really came from the job."

"Old stereotype of librarians-- now much more fayorable am quite
fond of the profession-- had graduated from a small women's liberal
arts college in English and happened to get interested in this--

.

now I have a very good job."
.(7,) 1 i 4
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"(When I graduated) I Was very idealistic at the start-t,going to
have the perfect library-- then you discover you make Ni .takes in
PR, in administration-- you become more realistic-- it wo* help
to make sure everyone (without experience) has a practicum;t.gets
to see real situations..."

"No change-- I was very certain this was what I.wanted--Ine:\what yr
-was involved-- didn't anticipate working in an eleientary school,
planned to go into reference or public library work." (NOTE: this
librarian has 4 elementary. schools in a growing rural area

.

"Change? I came in cold to it. It wasn't my original ambition..
Had no original attitudeS-- now I wish I had done it sooner."

"I didn't know whether I really wanted it or not-- the AAUW book
sale got me interested (NOTE: volunteer members collect l'arge
quantities of books throughout the county for an annual sale;
many of the books are valUable and must be reviewed by members
to assign a suitable price) I majored in zoology at college-c-
never considered librarianship." (Now works in.a public library)

,"Positive attitudes now and then -- no change."

"Mbi.e interest in librarianship. I had no intention of becoming
a librarian. Never condidered4t. Had no plans, so I started
teaching-.-taught how-to uSejthe library-- heard about the GSC
program -. fell into it-4 realized it- was the field where not many
people were truly professional l- most librarians were super-
Clerks-- Isaw it as an opportunity-- felt I could identify with
inforMation concept6-- you of course are the one who got me
interestod.in my present specialty.!' (this person now heads a
public library with many staff) .

"Everybody thinks librariana just stamp books - -'I was talked.
into it by the daughter-in-law of a high-School librarian, who

toldher it was a growing field!- the courses gave me more in
,literature-- literature not covered enough-especially.at the
elementary level-- many don't know what to read in class."

"I had no previous experiece-- was, very anxious to practice--
didn't know what it entail0.:- after'a smattering, preferred
reference work." (NOTE: this person is a reference librarian
at a public library)

"Didn't change at all-- I was always very enthusiastic about
the profession-- still am.'"

"Ny opinion has increased-- previously did not know there was as
much to it as there is-- A great deal more! Even my part-time
clerk has commented on the great number and diversity of things
that happen."

(8)
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In the beginning, .1 knew nothing of it. 1No attitude, but this
changed to: there/s a personality type; Must be the all.:round
type. Still has to do the job-- fit people into their best areas--
you must find your niche-- relate with people-- library service
is a,serVice-.. if you're not service-oriented, you should not
be id.the field."' (assistant director of a public library)

.

o

a

fllkly opiniondand attitudes have not changed since. y Glassboro,
library science courses."

"MY attitude was upgraded in the courses-- I realized it was a
much bigger field, more involved, more, professional."

tof worked in a high school library and helped start our local
public library, so already had a picture of thp.field: The
courses provided more depth. I had no idea of some of the areas:
bibliotherapy, selection techniques, etc."

"I found that ,a lot of people looked down on us-- they didn't'
know what we do.- many' kids didn't know I needed a degree to do
this work.'

"*-original attitude was .e_.et out of iale.classroornt- I liked to
read-- I sopn'disCovered libra',ans donthave that ml.th time to
read 'Be aMe quite impressed wi, tAe preession, not sure I
ooId sui4y1ve the courses--, so mu h:detail Was,required--'the

0 sheer amOunt,of reading and clerical detail work was overwhelming.
The,desire tb become a librarian became stronger."

'I should have said at the beginning that the telegraphic style of
many of these comments was not in the original-- this reflects mY
handwritten notes: Of course, the person spoke natur liy, nd I
have 'occasionally restofed the omitted articles and p olio= where
the result is too awkward.

'There Is no effort here at putting, these comments int any sort of
categories. It would be useless to try. The reader fis be 3t advised

to ju'St read through. These are the opinions of' alm4st half of all
the taster's grfiduates of our program-- they should 1e taken very
;seriouslY.:

Common threads that run through a large number of the respondents'
statements include not realizing how hard a librarian work ;\, how
varied the work is; how much clerical detail there is; and also

.°Ticit realizing that so many other people still think a.,,librarian
id at best a. semi..professional who stamps out books. The great
majority feel their library courses at GSC prepared t em for the

.0

-avoid the ivory tower.
, real world realistically. This is heartening, for we do try to

a



It must also be a pleasure for the department members to read how
often a graduate says it was the faculty who made.hilidher really
interested in the profession, and imbued the person with the
respect for it. This is one of the necessary functions of any
school that prepares a person to practice one of the professions--
though it is impossible to test for it. A recent letter to.the
editor in Tama Journal said the writer wanted the library,
schools to send him people witfi "fire in their bellies.".. None of
our graduates are charismatic; you would think many of them the
very embodiment of the Meek and mild stereotype; but in the
course of a two-hour interview I often found an inner person who
Was willing to fight for the integrity of her profession.

Also note how many people came to the profession by accident,
and/or after getting started in another career. This has been
mentioned before in.the'literature, and is still true. Very few
people deliberately set out'in high school to become librarians.
What does this imply for recruiting? (Of course, in the present
tight job-market, no one may be interested in recruiting, as we
were a. few years ago) But we should be'seriously interested in
where our new blood is coming from. Notice the many people in this
section who got into our program by word of mouth. Others got to
the point in another career, generally teaching, where they were
bored and decided to go back to college and "take something." How
many switched to something else? Maybe we'll know after all the
other programs have done survey's like this.

The many references to administrators and teachers not recognizing
librarians as full peers are eloquent. We need'very badly to reach
school administrators. I have in my files the program for a
conference of elementaryy,Schoel principals, listing sessions at
which they will learn all'the many areas they need to know. Among
these important areas,is that of "playground equipment." However,
no session on how to use the school library to.best advantage!

In this cynical age, the reader may raise ai eyebrow at the many
expressions of idealism found in this section. Are they genuine?
I think so. You can't sit and talk intensively.to a person for as
long as I did and not get a pretty good picture of basic attitude.
A few are just time-servers, as in any field. A few so shine with'
enthusiasm and energy that the spirit leaps out of their eyes. But
even the ones in between reveal the kind of dedication to service
we all hope to find, the kind we faculty like to take the credit
for, whether rightly or not.

One of the useful points noted by the Young librarians was the
presence in their classes of people already actually working in
libraries. We do have a wide mix in most graduate classes, and
the older ones enjoy their role toe. The class discussions, as
problem areas arise, profit everyone.

(se



THE FACULTY

The Library Education department currently has five fulltime
members. (Charles Boltz, ;living Cohen, Rinehart Potts, Florence
Sellers, and Harold"Thompson) 'In the past there have been two
other fulltime persons and a large number of adjunct instructors.
This has made it difficult for graduates to remember, often, just
which professors they had. Some of the adjuncts were members of
the college library staff; some were members of other teaching
departments here; and some were practicing librarians from nearby
libraries. These are now used rarely; for example, when I went on
sabbatical leave to undertake this project, the direptor of the
Glassboro State College Savitz Learning Resource Center (Dr.Sandor
Szilassy) came in to teach one of my courses, and the director of
the Atlantic City Public Library (tr.Richard Sweeney) took another;
the librarian of a local school media center (Miss Carole Haro)
took a third; and the fulltime faculty covered the rest of my
teaching load.

The teaching of library science at Glassboro began with the college
librarians taking classes in their appropriate fields as ovefload.
The director of the college library (Harold Thompson, then) was
also chairman of the teaching department. Charles Boltz came to
join the department as coordinator of the teaching program and
became chairman when the teaching department was split off to, be
a separate organization. Shortly afterwards, Florence Sellers
left the library staff (where she had been associate director and
,head of technical services) to teach fulItime; Harold Thompson
transferred from the library directorship to the fulltime teaching
position; Irving Cohen was transferred front Elementary Education;
and Rinehart Potts transferred from the college administration,
having been a member of the library staff before going into the
administration.

Short biographies of the current five follow:

CHARLES H. BOLTZ. Associate Professor and department chairman.
BS 1948, Kutztown State College, Penna. (major in'library

science, minor in' biological science).
MS 1956, Lehigh University, Penna. (history and secondary

education)
60 s.h. 1958-70, Temple University (toward doctorate in

curriculum and instruction)
1948-51, librarian at Union School Dist., HoneSdale, Pa.
1951-55, librarian'and social studies teacher, East Stroudsburg

junior high schOol, Pa.
1955-59, librarian, Pitman High School, N.J. .

1959-63, librarian, campus demonstration school, Glassboro State.
College, and instructor in education.

1963-- library staff member and teacher of library science,
GSC.

(1)
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Served as department chairman since 1969. Member of'(New Jersey
State) Council on Library Bducation,'appointed by the Chancellor of
Higher Education. Served on Committee ON Faculty.Administration
Relations, and as Graduate Advisor. Member: ALA, AASL, New Jersey
School Media Association (Vice-President 1960-63; President 1963-65);
NEA, NJEA. Courses usually taught: thesis seminar, multimedia in
libraries, organization of library materials, advanced cataloging.

IRVING COHEN. Assistant Professor. Boni Frederick, Maryland 1925.'
AB 1962, Glassboro State College (social studies teaching; cer-

tified in social studies, English, science, mathematics)
MA 1966, Glassboro State College (science)
Ed.D. 1973, Temple University (Educational Media).
1962-66, teacher of chemistry and electronics; audio-visual

director;, at Oakcrest High School, NpvJersey.,
1966a at Glassboro State College, teaching AV media:
(prior to 1962, in industry)
SerVed on GSC curriculum" committee, and media committee..
Courses usually taught: multimedia in libraries; introduction

to educational media; preparation of.inexpensiVe instructional
media; investigations into the'newer educational Media;
workshop in educational televisIaL

0.741,

RINEHART S. POTTS. Assistant Professor., Born Philadelphia 1927.
AB 1953, Temple University (psychology/political science)
MIS 1964, Rutgers University (library service)
1953-58, Aero Service Corp.; production control, operations &

planning, sales forecasting.
1958 .64, Aero Service Corp.; chief librarian/researcher.
1964.- Glassboro State College.

1964-68, library staff, head of'curriculOm laboratory and
government documents departments.

1968-704 college administratian'as coordinator of grants
and Federal relations.

-1970-71, coordinator of special projects
1971-72, administrative assistant to the director, Savitz

Learning Resource Center.
.1972 - -- teaching library sciencefulltime (taught part-time

on'overload basis since 1964)
President,' GSC FiCulty AssociatiOn, 1967-68; Secreidry-Treasurer,

Faculty Senate, 1968 -70; various committees including chairman,
College Committee on Faculty Recontracting & Tenure.

CourseS usually taught: Introduction to automation and information
retrieval; selection and evaluation of non-print materials;
literature of science/technology; literature of the behav-
ioral sciences; thesis seminar.

Elected to Glassboro board of education 1970; served to 1973 (vide-
president 1972-73). President,.board_of trustees, Glassboro
Public Library,.1972-74. Secretary, Camden-Gloucester Area
Library Service Council, 1973-75. Secretary, Libraries
Unlimited, 1975-77. In_Who's Who in the East.



FLORENCE E. SELLERS. Professor and Graduate Advisor.
Born Bound Brook, New Jersey.
BS 1935, Trenton. State College (English and history)
MA 1940, University, of Pennsylvania (English)
BLS 1944, Drexel University (library science)
1935-44, librarian, Woodbury High School, New Jersey.
1944-69, assistant librarian, Glassboro State College.

(included heading of technical services)
1969-- fulltime teaching. as associate professor;

promoted to professor, 1974.
Summer positions at Trenton State College,

Moorestown Public Library, Ocean County
Library, Library Service for the Blind in.
Philadelphia; Gloucester County Education
office.

President, Glassboro State College FacUlty Association,
' 1974-75. Seereta'ry, 1975-76.
Chairman, College Committee on Committees, 19720 --.
Member, NEA, NJEA, NJLA, ALA; AAUW.
Courses usually.taught: Studies in literature for chNren;

studies in literature for young adults; bibliogra y
and reference; literature of the humanities;

(/

reference work; cataloging; book selection for media
centers; eic.

I
HAROLD W. THOMPSON JR. Associate Professor: Born Trenton 1923.

BS 1947, Rutgers, University (education)
MA 1949, ` New York University (education). /

MS 1949, Columbia University (library science)
1947.-- teacher, Matawan, New Jersey High School.
1947-48, teacher-librarian, Central High School, Hopewell NJ
1949-52, librarian, Junior High School #1, Trenton, NJ
1952-54, librarian, Trenton Junior College.
1954-- Assistant librarian, Newark State College.
1955-59, librarian, Lafayette College, PA. (director)
1959-71, library director and chairman of the dept.,

Glassboro State College.
1971--- fulltime teacher of library science, Glassboro

State College.
Member of Evaluation teams, Middle States AssociatiOn

and NCATE.
Member, ALA,'NEA, NJEA, NJLA, AAUP.
Former President, Faculty Association, Glassboro State

College, and member of state executive committee.
Courses"Usually taught: Library organization and management;

selection of materials for public libraries;
organizatiOn of library materials; studies in
literature for young adults; history of books and
libraries; advanced cataloging; introduction to
librarianship; administtation of media centers.

(3)
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In the sabbatical leave period, forthe'firstt time I asked the master's
graduates what they. thought of our faculty. Theo results are listed..
and commented upon on the following Rages.

First,. may I cautiOn the reader not to be misled by the Fallacy of
the Lone Commen'er. No matter how sophisticated you are in reading
research result beiiig human you are bound to be tempted to give
greater weight' o one, articulate, dissenting respondent, than` o
twenty whd sitp,y;eheck a box or bay "yoS". I have found this
tendency, to be alMost irresistible in myself anlin _others:. If, we
are to be fair to the twenty'Who agreed on one response, wr shodld .

not depireciate the value of their opinions by giving' undue attention
to the one diftenter. Having Said this I must acknowledge that it
is very useful to kn that the minority position on a given point
is so strongly held, at least by a few,.that they take the time and
trouble to.present at length. Dear readerthethat'into account
by all means,, but nor forget that a much larger,n4Mber 'disagreed.
Also remember that our graduates, like the gene l'\popUlation,
include people With a very wide range of articulateness on paper.
Being'myself one of the who fiRd it very eaujotd expound-at,:
great length on paper, I can validly warn the reader against us.
Don't forget the less articulate people who d6 take tiv5trouble to
respond by checking boxes or entering one word. One-Iast CaVeat:
as is the caie with all opinion surveys, we have to be careful not
to assume those who responded are representative of the entire
group: in this case, all the master's graduates of our program.
Those who did not ask to be visited may be less articulate; may be
less successful, in their own minds, and thus reluctant to have their

' former professor visit; may be different in some. unknown way.,.

c-
AlIthese cautions are made because the question of rating people,
and especially,ourselves, is-a sensitive one. I mm very much aware
of the weaknesses of my survey and will do my best to reveal them

, to you. Beyond that, Itry to make sure you'understand the
weaknesses of all such..surveys. .

o

I did not ask the graduates to mention names of specific faculty
during these interviews. Occasionally they volunteered names, and
then told them informallithat I was not seeking such data; in

some casesl-did ask whether a person they were describing had been
a regular member of the department, or adjunct. Sometimes the person
insisted Jon telling me just how excellent--- or how louSy--- a given
professor had teen. I then-madd careful notes on the reasons-folk
the evaluation and have tried to include them in this report in such
a way that the person Cannot be identified, if the evaluation was
negative. Hopefully, no One will be able to recognize,an individual
but the individual hithself. As. to positive comments, I haVe in many
cases identified the professor involved, as a.sort of balance to the
specific negative comments quoted on the program. I-haVe not listed
any of the positive comments on:myself, feeling this would be at least
misunderstood and `thought immodest. (This of course allows the reader
to asgume there were hundreds dl encomia for me.)

0
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A general problem with these ratings of faculty is that each of the
graduates is rating an unknown "ix" of faculty. The staff chahged

rapidly in the early years- see the first page of this section- -
and included a large number of adjunct teachers. Many ofour
graduates cannot accurately remember the names of all their,teachers.
Even If they could, of course, we would _still be comparing oranges
with apples: the graduate who says the faculty .were "A" is 6411
',not necessarily speaks ng of the same faculty metbers?as the graduate
who says the faculty were "C". The adjunct staff came from three ,

main sources: librarians on the otaff:of the Glasdboro State
College library; professOrs froi other teaching departMents at
Glassboro; and ,practicing librarians from the comlunity, incl ding
some from two or more counties away. Some_of the gradhates, their

'responses, referred to only the last group as adjunct, or somet ,es
the first and last. -I tried to assure, bTre-questioning, that
fihally underbtood the category in which the teacher fell who wa
being described.

, ,

Other graduates complicated the proceedings further by specifying .

.
(often after giving me all the detailed ratings) that, of course, .

,--w these applied only to .X and r, "because those are the ones I shw the

most of." Others said they were unable'to rate the adjuncts-at all,
or that they could not rate someone with whomthey had only one ,

class.
0.

n

,...._. .

The reader may gather from this that I am not'completely satistied
with this,survey of facdlty ratings-. That would be an acehiate

reading, with this comment: it's better than noithing, and nothing

is what we had untll now; nothing is what the vast majority of all

college departments have.,
)

ci

The ideal solution would be to ask each respondent to rate each

individual faculty member, period. We would still have the usual'

problems with lack of objectivity, varying standards, and eo'on,
but we would have 'Rn improved measure. dbviously, this was not

a realistic alternative, nor is it.likely to be in survey\of

' this type, made by anyone. Not only would the persons being rated

`object; the graduates themselves, I am convinced from their
comments, would be unwilling. ,

It will be obvious fromthe biographies and short history earlier
in this section that most of our graduates; especially those in the

early years, saw more of Florence. Sellers and Charles Boltz'thahrof

any other professors. Two other runtime staff members taught many
of the -students: (Mrs.) P4-,Hwa Kung Foo, and Mr.Manue/Jubio.
These covered only two year g, however. Mrs.Foo specialized in the
audiovisual area, and Mr.Tubio in information retrieval, reference
bibliography, etc. A sizable number reported hot,having any'courses
with Harold Thompson, Irving Cohen, dr myself,'as we came along more
recently.- MY status as a fulltime teacher is most recent of the, five,
though I taught part-time (overload) since coming to Glassboro in
1964y

1
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The questionput tithe graduates, as it appeared on the written
_questionnaire, was' as follows: "Please rate the GSC library
education faculty as a whole, on the following items: assign
'letter grades (A, B,C, etc.)." Some of the later il,erviews'had
a slightly changed warding which specifically-includ- gk" ease

,.not name individuals....please indicate which (of t sent
faculty) you did not take courses with....If ydu took cour es with
anyone who is not now on the faculty, please indicate who-they, were,
if posiible." This was due to my discovering that unless I actively
structured the interview to sayrthesethings, the graduates went.
astray.' As was pointed out inr be brief report (3 pages) I made to
the President and,faculty it a nd of my sabbatical leave, I did
no regard the written quest aire, by any meana,, as afixed and
unfarying instrument. I never hesitated to engage .in conversation.

0 to explain the meaning of a questien, what I was trying to find out,
andap_on.

Now,pletter grades were requested for the faculty as awhole for
each of the follawing questions:

° Competence in he areas taught.
tPositive attitude toward students.
'Organization of the course work. ( explained as meaning the

professor's preparation, outlines., structurwfor the
course.)

Actual management of the classroom (referred tk.the teacher'
. speaking, leading of discussion, etc.)'.
Ability to explain difficult points.
Assignments elear and reasonable.
Accessibility to students.
Tolerance for disagreement.

At the end of this list, the graduated were asked if they had any
other characteristics they wished to rate (none suggested'any) or
if they wished to make any other comment on the faculty'(almost.

,,everyone did). These comments are reproduced in full late.

A very small proportion-- possibly five percent: of the graduates
did not respond on_one or more items with letter grades. Some said
they found it impossible; others were just unwilling. Hawevl they
were willing to describe the rating in phrasesv after some urg k
from me. I have tried to translate these into letter grades in most
cases, using the'context'of the person's other responses, meanings
of the words used, tone ofvoice (I have all interviews/taped), and.
,S0 on. This-probably introdugos some.error, but the nWber of cases
is small, and I am convinced I translated accurately. For example,
"Finer said with a great deal of emphasis and feeihg, is hard.to
call anything but an "A"..

The dbaracteristics questioned were chosen (by me) after a reviewof
existing teacher rating forms and articles in,tbe literature. Any,

suggestions for different ones,to,,be used later will be welcomed.

(6)
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---On the page preceding (7)4s a tabulation of responses to all the
characteristics. Please be careful to read the two footnotes to the
table., Ay comments hereafter in this section will refer frequently'
to the/table.

Footnote #1 refers to the weighting points, listed at the top of each
/column. These were.assigned to allow for ,calculation of
Sane are fractional because the step they represent would fall in
the gap between two natural steps. For example: I have defined
natural steps as A, A-, B+, B, B-, and so on. However, the rating:
"from A to B" is between A- and B+. Assigning ite whole number
of its own would validly) stretch the continuum of ratings at
only those points ere such mid.l.ratings occurred. I could have
assigned potential) whole numbers to every mid-interval "rating,
whether it occurred or hot,' but that mould Have complicated the
computation and tabulation.

__Footnote, #2 refers.to the; heavy black one.ovels, on on each line of
the table.Thgese are placed at the position where the average, for
that lin6 wo d be plotted (see the averages, listed in the column
on the far right). in other words, a sort of profile can be seen
forte department. If the, process has been valid, these shOtld
ihdicate the characteristics felt byour graduates to be Strongest
and -weakest. ,

The careful reader of the table Will note that the CtrIumn-under
7 poiits includes ratings of two kinds: 4"H", and IA to C". He
will naturally be curious, inrview of the large numbers in this
column, to know` how many vere.of.each; The answer is that ?$ of
these ratingswere "A. to C".' This column can be interpreted, then,
iiithout much inaccuracy,., as a rating Of "B ".

It is.very pleasing for a member of the department to observe
such high-averages. However-(surely a word that must be used
heavily in. any research 'piper) the reader .must consider that this°
is a eurvey otriople who graduated from the master's ,program;
at Glassboro' only the grades "A" and "B" are really acceptable.

-7,Art occasional "C" in a course is tolerated but student who has
-more than one or-two "C "'s isntifficultK. a we must look,at
the high ratio of A's and B' with this in-mind: that most ofcthe.

. graduates probably see a "C" as unsatisfactory. Ir we were rating
an undergraduate program, I would expect. to see the-grades spread
more widely. Hopefully, the process has:been good enough that at
least the relative 'positions of characteristics would be the same.
That is, -the top rating should still ko to."positiie'attitude
toward studenti", followed very closely bY,"cOmpetende in the

, .areas taught."

Subjectively, my'perception.of the commentS.made by the graduates
weld Confirm the ranking-shown in the table. They do see our
weakest areas as organization and assignmenta--- the. latter.because
they are Been as:too heavy.
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Turning now to the'specific characteristics an Which graduates were
queetioned:

.

Competence Intheari_._.ea.s.t.p3glht

The tabulation shows this' area was rated second highest of the
eight. ,Comments, 'both those lied here.And those heard from the
graduates inforMAllY, confirm this' high rating. With one or two
exceptions (and those were adjunct) the faculty are perceived to
know their subject areas very well.

_Among those°rating the faculty "A" in this category, these
comments were made:

"Except adjunct." "Except'for one bad (adjunct)".

"Extremely competent." :0 "Except for. one."

"Fine-- all were competent." "Fine."

Those rating the faculty overall as "from A to B" said:

"Two Very poor,"

`Accompanying a rating of "B+" was this:

"Couple of weak ones-- others extremely strdng."

Those rating this as 111PLiaid:

;"One poor one." "Varies'bY person;" "Good."

"Very hard to evaluate-- not-an A." "Half Very competent."

. ,

The lowest rating in this, category WAS an "A to D" on which the
graduate did not comment. .

Positive'attitude toward students

The f lty were rated highest in this category, of all the eight.
It was slightly ahead'of "competence" .(see above). Comments confirm
'that our students perceive the library edudation faculty as strongly-
concerned about them. The smallness of our department may assist in
maintaining the feeling that students are not lest in the.crowd; that
the professor knows- all of them and cares:. andtgo on. I have heard
people from other departments say this category is'irrelevant: what
matters is only-the teacher's'subject Competence. I am violently
,:opposed to such a picture of the teacher's responsibility.

126
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Specific comments from.thobe.graduates who rated this category "A":

"Really-great-- everyone agreed." "With one exception
(adjunci)"'

"Great." "Fine."

"Never anything but encouragement." "All OK."

"Couple not so nice-- rest were very warm, professional."

"Very positive:" "With one exception who was not fair."

"The library group really cares about their students-- fellow
stucnts in other majors don't always have this."

"After all, their jobs depend on giving students what they want."

"OK." "Very good." "All made. you.feel welcome.. they'
were there to Kelp.'

Those rating the category "A..":

"Except for one (adjunct) who was E or F."

"Fine except one-- personality."

One person rating this "A to B" said:

"two very poor."

Those rating it "B" said:

"Mostly very good." "Mostly OKt some poor."

And one who rated it' 1 to 0" said:

"Present staff all A."

Organization of the course work

.gThis category was defined for the respondents
teacher seemed to have prepared and organized the m

taught. Its.rating is the lowest:of the eight, a h

that is not a =I: rating, it does reflectthe gradu

that some of the faculty are not well-organized (or

not so), It may be disputed that the student in clas
good position to judge, and in fact one graduate said

how well the
aerial to be
h B+; while
tee opinionh
chaps "were"
is not in a-

. However,

it is valid to.obtain the percepiions of those on the receiving:end.

12 ri

(10)
(A,



Those graduates who rated this category "A" saidr,

"All well organized and prepared." "Very good."

"Always Very well done- -.you knew exactly what was expected."

ti

"One person C +." "Almost all'had outlines."

"Feel fine about this." "Very T4a1 organized."
I

"All very organized."

One who rated it "A TO B" said:

"two very poor." (NOTE: this respondent made the one comment
and said it applied to all categories; the reader will
notice it being repeated. ;I would attribute-this to a
negative "halo effect", guessing that this person was very
much turned against two members of the staff.)

Two who rated it "A TO C" said:

"Present staff all 'A.", "Wide range from A down."

One person rating it a "B." said:,

"Some did'not prepare."

One who rated it as'"from A to D or F" said:

"Regulars- A; adjunct- D Or F."

0

6

One who rated it "C" said: 7

1

"Too much student participation. ". .(N0TB: 1 have, in my
own collection of student evaluations at the end .of ach
semester that always one-or two members of the clasSant
strongly opposed any structure, except that where th 'leacher
lectures, questions, and examines: they are repell
student discussions.)

General comments:
0

"How can I judge?" "Most OK." "One always well.organized.-
So were the others- sometimes didn't follow plan, but it
worked out OK." For these three, no grades are assigned.

128
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Classroom mana ement: s eking, discussioatARm.

Those-who graded the faculty "A" on this item said:

"Fine, fantastic." "OK." "Fine." ,"0

"Never a problem withi the unexpected..!' "Fine."

.1

Those who assigned the grade "A," said:

"One sometimes disorganized."

"Fine-- except those who let students do all the work."

One who graded "A to BP said:

"Two very poor."

These-who graded "B" said

"Too often a student was permitted to take over and
monopolize the time."

"Good."

"One is a poOr. lecturer."

"OK except one-- disappointed with" we were'not doing the

work of the course-- Mostly side issues."

Those'who graded "from A to C" said:

"Regulars A - adjunct bored, just read notes."

"Wide range from A down."

"Varies widely-- some very high, some put class to sleep."

One who graded:"B-" said:

"One poorly managed!"

Two who graded "C" said:

"Vaaes.widely." "Weak area."



C

Ability to explain difficult points

Thaske who ateethe facu ty "A" on thin point said:

"No difficult points."

"OK." "Very good."

"Except one." "OK."

"With one exception."

"Very good."

t?
"For example, persisted on difficult points until

all did get it."

One who rated At "A -"

"Mostly tried hard to give you an answer."

Two who rated it "from A to B" said:

"With one, no difficult pointt." "Two. very poori,4!

Those who rated the faculty "B" on this poiht paidv

"Sometimes not clear to all students." "Very good."

'"Good.""Had a couple who were only ,fair. ".

One who rated this -"C-" said:

"Problems in this area -- maybe questions were asked that
didn't have answers-- frequently a lot of hemming and
hawing--- left us confused."

As noted on the overall tabulation, the faculty were. rated very high
on the characteristic of "explaining difficult points," which may
be interpreted as-a reaction to the classroom techniques.' -There
were relatively few comments, lending more weight to the actual
number of "A" responses. Some gradUates.downrate the. importance of
this. item, feeling that difficult points are not that frequent.
I find this is atunCtion of the student's experience: Obviously,

those already working in libraries will less often encounter dpoin
on which they need help. . The teaching problem is to adjust our
methods to handle, in the same class, people aged-20'with no library
experience, and those aged 50, with many years of it.

130
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Assignments clear and.rLsonable

This item rated neeond lowest of the eight,' From commentwit
is clear that it should have been two questions,. separating-the

.clarity of assignments frpm their reasonableiess, for it turns
out there:is a strong consensus rating us high'on clarity, and
low ast to requiring too much in assignments. Graduates are
indlind to mention that one teacher in particular gave them a
very :heavy load; then they split into two groups: those who
are still.indignant about it, and those who?belieVe it was
necessary and has been of great value on the job. There seems
to be no way to get:away from. the fact that librarianship does,
"require the mastery of masses -of facts in a number of fields,
for the successful librarian knoWs something of a number of
subject areas. Success in saw disciplines involves, as the
old, saying goes, ledrning more and more about less, and less
(until, the joke goes, one knows everything aboilt nothing):
The librarian must learn more and more about more and more.
Graduates said'(as noted in another major section of this paper)
that the major thing which surprised them once they-tot a'job,
Was that there is such a great volume of things to know and do.
The heavy load of assignments may help adjust them to this, and:0
make their picture of the profession more realistic.

Those who rated the faculty "A" in this area had these comments:

"Definitely clear-- one very heavy on work, necessarily so -- we
resented it'at the time.". "OK."

"One person very clear but gives too much, homework."

"Always felt free to.ask for explanation."

"Very reasonable-- some students felt at the time, there was too
much work in thereferenCe course, but I. cannot see an
alternative." "Had plenty of them:" 1

1-`)

"Very well:" "Some were heavy but necessary."

"Fine.- seemed too. heavy at the time, but now I think it fine."

"I guess.' (laughed) Lots of work by one, but I guess that's
what is therefor.".

"A lot of work but all n

"Sometimes
0

asei ments heavy but necessary."'

"At the time, didn t like all the work."
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'Those grading °A." said:

"Some not clear at first-- all reasonable."

"OF, but one was mu thorough!"

(

And graded "A to B ". commented:

"Clear, yes, but sometimes unreasonable fei. those working
fulltime." "Two very poor."

Those assigning the grade "B" commented:

"Very heavy workload from one."

"One reasonable but not very clear,"

"One per6n's assignments not_rea nable- too much, especially
in the summer-- should be reduced."

47. ."
"Some assignments too heavy . this` s graduate level-- most of

the students hold,fuIltime jobs-7 could space out the
work better." ,

0

"Clear OK-- one was unreasonable at times -- assignments heavy."

"Sometimes assignments were childish and burdensome - -some just
repetitive-- could be done by high school students."

"One teacher required more time in looking for books than
reading them."

"Mostly clem="-and reasonable."

Those assigning."B-" commented:.

"Some. gave you plenty of practiCal work; others not enough.'!

"Lower because of one AV course."

"Too much work for ! (fiVe hours a night)"

"Had some pretty strange ssignments--- not vary relevant."

Grading 1,9:3 to C" and commenting as follows:

"Some not clear."

132
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One student rho, graded the facqW "A to D" on thin point.said:-

"One with very unreasonable aOsignments."

Reported with a grade of "C":

"...as to reasonable-7 one loaded on too much work."
t

Aceessibtlity to'students

This'is mainly self-explanatory, but explained to graduates,
.when they brought it up; as including how easy it was to get'
to the faculty; how approachablelow easy to get to'them in
offipe hours4 and,so on. The average rating'for this point
is exactly the same as the average for all the'eight.

One graduate- who rated "A * ", said:

"Always made time-- talk about problems."

Those wh? rated the faculty "A" on this point said:

,
"E,cept one very hard to reach."

"Didn't need access." "Fine., "Fine."

"SometiMes had to wait a little for one-- very busy."

"OK-- my,ph9ne.calls always answered."

"Fine-- bulecall them at'home.

. 9

"We had.no prolem-- always running to them with questions."

.

"Don't knok - always OK when I tried-- distance a problem- -
they always wanted to help."

"Always accessible." ' "All OK."

"I had the problem so many students have-- because working,
we have odd hours; ,but can't expect faculty to
wait for you.",

Those rating the faculty "A- ":

"Always could get them.

"Mostly A, some B. some students said =ewes hard to see."

' 13a (16)



And rating "A to V" said:
i #

. .

"Two very poor. " (see earlier cotment, page 11, for more
detailt-on,this person'.s reactions.)

-

A

0

\Those rating the faculty "B" on this item said

1

"One person poor-- not accessible due to (another activity)"",

"One sometimes not there)when supposed to."

"Sometimes hard to reach." Good."

4

"OK-- one was_forgetful-- missed appointments." "Good."

"Some busy-- difficult when you're a part-time student."

"OK except one,"

-/- tating.it "A to C ", one said:

"It varied:"

One rating it "B-"' said:

"Never enough. staff.,"

Bating it "C", one said:

"Some always, some never."

**the type of activity is omitted because it would'identifk
the faculty member.

Tolerance for disagiement

On'this charaCteristic, too, the graduates' average:rating was
exactly equal to the_average for all points. In view- of the, numerous....

very positive comments made, on this survey and on individual class

evaluations, one might expect it to be one of the.highes (though.

"A'.." is not really poor), I would guess the rating is pulled down
because the few occasions, or few individuals, where tolerance for
disagreement was a problem, so affectedthe graduate that this was
strongly influential in rating. All of us are more sensitive to
inhibitions placed on our expression. of opinions, probably more so
than4we are to (for example) heavy-workIoad6.

1.311
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Those rating the faculty "A" in tolerance commented:

"Very few cases where, this came up." "No problem."

"For present staffCA. One (adjunct) was not:"

"Don't recall any disagreements." "OK- fine."

"Can come to agreement after discussion."

"NO occasions to disagree." "OK."

A'Always open for discussion-- you could always bring things
up-- it never got out of hand."

"Pretty good-- one had some very clear notions;, I didn't like
oneLof favorite books, and accepted .0 4."

"It never came up-- maybe this is because they handled t well."
.

"Didn't really occur, I had no trouble with
some did."

"Never saw any disagreements:"

Those rating this "A-" said w

"Except for much turmoil in one lunct class...

"Except for one who lowered my grade one point f ?r disagreeing.

though

Ni h. came up.".

"Couple of minor exceptions -- one not on the staff,"

Rating "A to B": I

"No very poor.7 (see page 11)

Those rating the faculty,"B" on this comientedi

"Mostly OK. One individUal didn't wan disagreement."

"Good." G4

"Only one would not tolerate disagreemeh
what was what, with no discussion."

Rating "B.." were:

"At least one time when not tolerant-= someo e who is not there
. now."

me were told exactly
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FUrther comment by one who rated

"Mostly A, pulled down by one-."

Rating the faculty "A to D":

"For the most part, very good: one in particular
didn't like disagreement at all."

"One not tolerant-- did notqgedisagreement."

(adjunct)

"Cannot generalize: some,very bad, some very good."

"One prof with none: maybe two-- one would never give 'more
than A B because I.disagreed."

S

This "concludes.the section on replies
The reader is again referred to the s
for a quick pictyre of the rating!:

.0

the eight specific points.
ry tabUlatiOn (Page 7)

d.

At the end of the eight points .you will remember, was a general'
section where I asked for the "other" opinions of the graduates.
These are:difficult if not impossible to categorize, so I am
simply giving all of them here, exactly as in the originals.
Those who are deeply interested in the program will find it'of
high interest to read through them.

"Hated the course-- way it was taught was terrible--
MJanet) was a very sarcastic person."

assigned too much busy work."

was rotten." (adjunct)

"Enjoyed Mr.Williams.P'(adjunct)

02hey all seemed so enthused:"

"Sellers very good."

"Cramer excellent."

"I only had Boltz eue Sellers of those there now- -'both were
excellent-- former people: was awfUl."

Make *the students work harder."

"Sellers terrific."

"Visiting teacher was OK for those new to the field, but not
for the experienced."
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"I planned my- courses so /as to avoid

(40unet) was 'disorgailized4- 4. A

knew his subject but changed requirements, aMitments
unroaliSti " 4

"All quite interested inn what they are.teacpini..... there to helP--,
very cooperat ve-- for the most party love ;for their'profession--,
many years of experience, /which shows-- instilled me With a
.food =tip° on the ,prOtession-- the "faculty Were up to date,
aware of ch ges- in thefield."

/
"Faculty very ob had the experience,- overall, a very

plea 'ant e all, faculty an&-students,. joined/in.
making it a rking practical e erience-- presented a
realisti pict re of what to ej ct on the job-- We .f ished

v without lies werwere supree or God's gift to the world--
have found some librarians KfrOm, other soffools) who do think.

d,
'too much of the aves." - -7-

**\

"Boltz -- bless his hea 4- such a pat nt persOn,.."

One -former teacher was ine on one subject but lost if
was raiied,`or the top c ch ged. Sometimes I ha
-the (adjuncts) were-not w"1..qualified."

41

all l kpew their.materiall-

"Willtvits,'.very good."

N"Sellers fine arid thorough.**

"All basiCally a ela ent, it went/v, f

"InetruCtor was to$ \busy elsewhere-- we Auffere

;'.(adjunct) *Could .have' been_inuch:hetter.

"One person not very good. (of the would drag
if included\-- much too weak -- things were pries
indifferent air -- very laCklueter-- lItras very
bored."

"Didn t fee (one), was well. - organic 'On the whoposi
A.1,toge her, satisfied. 'They w e concerned. On
person leotured.so fast I took'.-a tape corder to
couldn't write. fast *enough-- nothin t lecture."

"Whoevet taught
his name."

was such 'a poor teacher, I've forgotten;
- I

"One person' (no longer-there) ad a veri groat communication
was an emotionally-cha ed semester-- feel the instructor

knew the subject but not h to get 'it over."



4

'Eolts well-preparers Sellers fantastic, covered evetkthing,H
.

/
"As to adjunct profs-- level of performance was generally low

a public librarian who taught reference went fat too fast- -
,confused students-- however, Lynn was expelleht-- quite an
honor to learn from him-- the faCulty strikes, a reasonable
balance between theory and practice., 'Show consideration
for the student..."

Tubio excellent."

"good staff!" (with exceptions sted adjunct)

"One teacher was terrible-- no longer there--. he.4as,very negative
, on any question.- it was way out,":

"Really feel they did well by.us...".

was eXcellent-(adjtrict).
liked him:"

"I was very very satiafied."
0-

,

A.104 -ft:

_-,"The-class complained 4 lot about_ bilt-the noted'are seful."

"Mr.BoltzWaamost helpful. His patience and4understanding will
always be remembered and appreciated. Miss Sellers made us.
'work -BUT WE LEARNED."

ni'd:ra\ther not grade anyone -- all are all were, willing
to help."

,

I ay, the only one who

"All' courses :were

"One really kept us busy- -often felt it was too much- busywork...

not-always the maximum value." .

One (adjunct) was ter e-- he, didn't teach anything related to

.
the library at --At ended up being a course in philosophy--
wasted time-- dibaster."

"Cannot rate-- too difficult."

"Orazian was excellent in Mass Media, and Jensen in' Educational
Supervision & Administration." (non-library courses).

e (adjunct) was terrible."

"One (adjunct) didn't knowhow to teach."

(idjunct)

1?8',
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Hewsen vi as
)-

excellent. ".

"(One) teacher vas lousy," -(adjunet)
9

4

"ExceIlent teacher-- Mr.WilliaMs."

"All fine except two people, very paOr; One paid n o attention'
, while the class worked OnL;"."

c

"One AV teacher was fine, the other was awfUI.""

"Too much volume to the work."

"One course was a loss due to the instructor." (adjunct) '.c);

"Boltz is excellent in-all his courses."

"Really impossible to grade. I was satigiedi When you're a
student with no ekperience,syou can't apprebiate it.
There were gripes., sure, but better looking back -- a very

warm, open atmosphere.-felt welcome,to question and
raise problems."
4

"One teacher and I clashed." (adjunct)

"One person not too good as, compared to Others.,"

"One was-.not my favorite instructor-- not 'too good."

"Young fellow-- his first course-- was good."

-"One was very exacting... too tense-- no longer.there."
. .

"Mies.Sellers' courses were excellent and have proved invaluable."

"Mr.Boltz inspired us to be librarians, pointing the way."

"Hewsen was tremendoUs."

to them know their subject matter very well--.some better
able to putit across -- some planned it out, put it over- -
some off the top of their heads."

"One really laid it on us- ..we read thousands of books! Excellent."

"'Really enjoyed. itmost classes were small, hoiney-- teachers
. were all good."

"As people, the feulty are wonderful. Very nice; warm, willing.'
to help."

"Too many courses called more for memorizing than for challenging
your inte ligenoe."

-q
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0

"14nguage problem iiith one instructor-- hindered progress--t
instructor put into embarrassind position-- students *ere,
.sude:"-

"Instructor made none course) difficult.- ridiculed students inal
:class:" ,

"adjunct/ people sometimes unexpectedly low-.:ybuidthink

,

',.

Tpracticing librarians mpUldldegood-teachers (cited
examples)"

-4

"Adjunbt teacher philoso ized but did not cover things." ,

°

"Away-work-7 good b9t unreasonablW (in one course)

Workload extr ely heavy -in some courees, especially inthe,
some why so many book6-tO look up?"

"Enjoy!
.

them all.",

'"One made a great impression (on me). ° brought IV lots of
materials-- articles-- current.data-.. manxin class
didn't read, but I did."

"A pleaSant-experience."

-"LangUage

teaching."
might have known business, but not

"One took own courses too lightly-- paid little serious attention
to students."

"Friendsand I actively resent paying a lab fee to the instructor;
also it seems too high."

"Some instructors seemed not interested, assigned to courses at
the last minute-- interest was lacking."

"My negative comments refer almost
regular profs. Feel quite

"One pro4. not prepared-- students

entirely to others than the
satisfied-- it was excellent."

could see didn't know facts."

,-"

"Would not rate any really low. One is OK but always disorganized.
Taught one course without any notes."

nbn instructor thought asking question6 revealed an inability to
create the instructional materi 4 s.... knew the subject
but often found it hard to exp

"Teaehing prepared me very a

40-
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none `did not:olow enough about Ay cataloging."

"I cussed many times but appreciated' the coverage of
materials and preparation-- Oh, those late evenings
of.hard work!"

This: is the end of the graduates' comments. I have( been unsure
in many cases whethero: given comment belonged under "faculty"
orunder the specific courses.. Where there has been any doubt,
I have placed them here.

I have tried tabulating the individual comments.hhout which oethe
instructors each one4Mad or did not have, but the effort proved
to be unproductive - -- the matter is too complex to show usefully.
As I said at the beginning of this section; three of us are too
recent to have many comments apply to us.

The most obvious point that stands out in reading through the
comments is the problem with adjunct teachers. Some were praised
very highly but mentioned rarely-- e.g., Hewsen, Williams, Cramer.
Therefore it is hard to know whether their entire classes would
have agreed with the high evaluations, or whether the few who did
mention them here are the exceptions. Others were almost universally
condemned, and I am using no names. If we take it for granted that
the department would not deliberately choose a poorteacher to
cover a_couise, then it would seem (as one graduate pointed out)
that a successful practitioner is not always a good teacher, and
in''many cases'allilwe have to go on, is the person's track record
as a practitioner. ..A recent article in Library Journal noted that
library schodl faculty tend to favor scholars, as students and
asteachers, whereas the successful teacher has abilities not
necessarily correlated withresearch: Especially in an area
where we are teaching people how to practice a service-- not how
to do advanced research in a subject discipline-- the criterion
for both students and teachers has to be different.

I found our graduates to be mainly very happy With the work they
learned at Glassboro. They felt the faculty had prepared them
realistically for the kind of jobs they were to occupy. Thoy
`(the more recent ones) seemed to feel the department has now
settled down tb a maximum of teaching by regular, fulltimd
teachers, and a minimum of adjunct teaching: and this pleases
them. Any weaknesses they'wish to pinpoint among the present
fulltime staff can easily be discovered by each individual teacher
by using the anonymous evaluation forMs...,... asking students to
fill these out atthe end.of each semester, for one's personal
use only. Our present strengths are well.laid out in the table.
The' indications are consistent with those in the two earlier
(mail) surveys, so are probably valid.

( 24)
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opinions on the Prostro

The followinusection, all on dNEEN.paper, is devoted to ten
areas of more general condom about the library education
program. The page numbering is in one overall sequence
because it,ts the first time litmus able to plan for one
entire majo part of this paper and get.the printing done in
a relativelybrief period (instead of a bit here and a bit
there). It ras all written between August 30th and September
14th and printed between September 2nd and September 15th.

Introduction and contents

*What areas were covered in your courses, that
you have found little or no need for on the job?" 3-7

"What areas were NOT covered (id your courses)
that you now-feel tht need for?"

"What problems or types of situations were
described or pointed out in your library science
courses, that you have NOT found on the job?"

"What problems have you encountered on the job,
that you were NOT prepared for by the courses
at Glassboro?"

"Do you persOnlily Athis is a
long question, giving four choices as to the
extent to yhich0students should have elective
choices for personal interest orspecialties)

"How do you feel the GSC library iducition.
program could better contribute to improvifig
the image and status of the professional.-
librarian?"

"Should Glassboro teachistudents the actual
practices found on the job in this area, or
Should the college teach ideal principles?
Why?"

"Do you personally prefercourses where the
emphasis is on textbook and lecture, or on
class discussions and projects?"

"How should the GSC library eduCation emphasis
be divided between general principles or!
philosophy, and practical details of running
a library ?"

(1)
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8-14

(continued over)

15.

16-24

25-26

27..35

35-42 ,

43-50'

51-56
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"Should all GSC library students be required
to take a supervised field experience or
internship?" ... 57.62

There is a certain amount of overlap among these,questions,
and this was mainly deliberate.- Except where the questions
are the reverse of one another (such as the first two) they
were asked at different points in a long interview, and it
i1415 my plan to cross.chick, in° this way, some fairly basic
attitudes toward the program and the department, in addition
to getting the factual lists of items omitted or unnecessary.

All the individual replies are generally given, to aid the
reader in interpreting graduate attitudes. In general, the
complete reply as noted in my copy of the questionnaire is
what, appears, not the complete reply given on the tape. The
taped replies are not usually more informative than what I

-wrote down at the time, but have been useful to check where
I am now not entirely sure of the respondents' meanings or
the context of a reply. (my personal form of shorthand is
sometimes cryptic or ambiguous.)

We find the Glassboro graduates strongly in favor of a
practical education, rather than a theoretical one and
indeed.they feel this is what they got. Many are in job
situations where they were immediately plunged into various
rroblems, not anticipated, such as having to place a book
order a full year ahead, or running between four or five
different schools.

They are very sure that we need to obtain ALA accreditation,
in order to help them qualify for better positions as they
gain more experience; many employers ask for applicants
from ALA accredited schools only. They are also sure, based
on working with gradiates of ALA schools, that Glassboro is
already turning out equivalent quality. Unfortunately it
appears it will be some time before we are able to obtain
this status, due to the expense.

A number of specific areas were listed as needing more
coverage, and these deserve the attention of the faculty,
though many have,already been taken care of as the- program
stabilized. Ian sorry to have to feel that only making our
program a -two.year one would provide time for all the'things°
our graduates' want included;' this might well be a good idea
but we must question whether many people would wish to enter
the'program if it were that arduous. -Db we dare try? Would
the State permit us to? The idea should not be written off
withon't further thought,, One result of this study is that it
is forcing me to realize how much our students need from us,
and to face such questions as the possible augmentation of the"
program.'

(2)
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"Mat areas were covered iniour courses, that you
have found little or no need for on the Job?"

In asking this question / was careful to specify that by "areas",
I meant to include individual topics covered within a course, not
just entire courses. This was necessary, because I found that again
and again, this question was interpreted as applying only to entire
courses, and I wanted to get into course content.'-As the reader will
see, this was only partly successful. Perhaps this is because it is
more difficult for a person to remember parts of.a Course, especially
years later. Sometimes I asked if we should stop teaching the areas
mentioned as "not needed."

"Cataloging. Even back on the school job, I never used it." (said
that pre-processed boOks made it unnecessary)

"fterything has been usefu.I.,sometime."

"Advanced cataloging (LC). We don't:really do much with LC, and are
not likely to."

"Ali were beneficial. History of Books & Libraries not usefUl yet,
though interesting. YOu can learn -something valuable from'any
Course.",

"Don't elilinate anything bicause nothing is wasted. Ws all useful
for eelf.improvement. Most graduates will be a staff of L; must know
the whole picture*,

"Specialized bibliographies, to'some extent. AudioVisual not used.

yet, but I expect to, and it helps to know."

"History of Books and Libraries. 4I enjoyed it, but it's not necessary
to job success.".

"Don -t Icridw of any."

"No; ,I've used everything:"

"tione..lt was all practical.

"Nothing. I can apply everything. But some area are not as.relevint
to this1particulir job.' Some are much too specialized fora small
public 4.brari, such as literature.of science. Multimedia in libraries
would have been good but poorly taught."

/ 6 "Of courses the more advanced areas are not needed in an elementary
,school'iibra ry. lihtybe you need a research course for elementary lib-

rarians. The problems are Na different 'from high school., for eXiMile,
the very young; 'or, the great-variety among 5th and 6th graders; with
some Oita matures some still childish. Design courses just for
elementary librarians."
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"History of books and libraries. Everything else was usef61; even
children's literature is a necessary background. You never know
where yo4 will work in,the future." (high school)

"I've used about everything in some way."

"Reproduction of media, onlybecausts'I don't have equipment yet;
'do hope to4

"History Qf books and libraries' was- not useful; can't be sure
:whether that's due to the subject matter, or'the.poor way it was
handled. Otherwise I've used everything:"

"No; have used about everything. A. teaching background is
necessar" (to be able to use .it).

"The computer course, though it might be useful in the future.
Our Guidance dept. has a terminal connected to under some
kind of grant. The public libraries course not relevant yet
but might be."

"Automation-- interesting but not applicable here. Cat4oging--
not part of my duties. Of course, all librarians need to know
it."

"None." AC.

"Generally, the public library things. Reference course:`' so. much
.,-,was covered, I didn't retain much-- and it was mostly at'advanced
,,levels."

"Writing the thesis. All Skse has been used somehow. Anything'
that opens your mind, helps form philosophy..."

"AUtomation. but keep on teaching.it. Give it.only for those.-
who feel a need. The Course is very interesting."

"LC system."

"Can't answer that. No.need yet for computers."

"No; every day something gets applied; it's all useful."

"None."

"Computer technology. All else has some application. Yes,
continue to teach it but don't require it."

"Have found use for most .of the material,. and the others are
of great interest, though such courses as elementary are not used
yet." (refers to elementary, school selection; this t a college
library vstaff member)'

cci
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"In:My.own particula situation, computer modernization. Don't
drop library planni g: setting up new quarters: it has not been
useful but will be necessary sometime, We spent quite, a bit of time
on it. As to non-print: what we covered was. OK but we spent most
of the time on transparencies, then made a movie." 4

"Automation probably won't reach our area. for some. time, but continue -

it since larger, richer-or more diversified places may need it."
o

"Every course has been used in some way.. History of Books and
Librariei was one of the best courses: I was so tired of mechanics

. and routines, the course was a pleasure, and intellectual challenge.
It gives you some scholarship; keep it."

"Automation will probably be'useful later."

"It's all used."

"Adult things (as I am a children's librarian), Nothing else.

I've contacted almosteverything."

"No automation use so far, though the knoWiedge is very interesting
and will be useful."

"It has all been used."

"All courses that I took had some valueto me."

"Ordering materials; dealers." (public library staff mombei who
doe6 no ordering] '

"Depends on yourexperience. For myself, no. However the more
specialized reference courses are not necessary to elementary
school."

"None:"

"Nothing that I can think of except the making of a budget. The

fact that I don't (make a budget) is just something uniqUe to my
school system. It should still be taught since manyjibrarians do
have to make a budget."

"History of Books & Libraries; Automation. /boy were interesting;
don't stop teaching them as electives." :

l("One was a waste of time, We had to listen to a lOt of discUssion .

on (the instructor's) personal life. We had to spend.alot of time
looking for things. We paid a fee to him personally, not ethical.
The course was very bad. Also perhaps the automation course was

(unnecessary)."

"That science course-- which was the fault of the prof." (adjunct)

(this person described it as the time the course was taught as a
"philosophy of science ".)

(5)
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"Yes, but you can't prepare for just one narrow job in the-courses;
must cover all areas. I did'n't want to be'in.the elementary
,nary course, but diecomored liked it." (this person took a job
at the elementary level after graduation)

"Automation not used yet, though it should be taught."

"Working with the computer. But then you never know what you'll
need toknow-4 keep it-- it might come in handy."

"Only that long-dragged out thing on History of Books and Libraries;
it should not have been a full semester."

"None."

"Automation and media. They should be taught, of course; just that

theY're not used here."

"Day to day things: you get so bogged down in details you don't
get time to go into the fine points of cataloging. So much
depends on the school philosophy."

"All used." tj

"AUtoiation course. Prohably I'll never run into itt.as an
elementary school person.- Others all OK."

"Have used just about.everyth (has worked in both public and-
school libraries)

"Children's literature might be used later. Those stupideducation.
courses, never use." (high school)

"History of Books and Libraries.", least useful but interesting.
Not needed-on the job."

"Anything other than elementary, such as advanced reference.
MbstlyUsed. Didn't have much on AV (then) except cataloging."

"LC cataloging maybe useful later-- I don't like it."

"As of now, I'm not using certain things Isudh as cataloging)
but hope to. kilmaterials.wiil be. useful."

Irapp ,

"History-of books and libraries not used'now maybe later. I
woad have looked it up."

"All of it used. A lot of them griped about the work but it was

good 'discipline. Should- force then to go into the library, the
reference areas, to use the materialssunder real conditions." .

'"Media courses: don't regret, but no need here. Children's
fine but not used.. AV hardware: no two projectors armlike."

(6) s
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"Cataloging and classification: I'm'not doing that work now.
There was great emphasis on cataloging rules but very little on
classification. Also, I needed LC and was taught Dewey. Not
enough on subject headings. Work Seemed poorly organized too.
Rigid system." (college)

"Pound some value in everything, even if not all of it used yet.
Also, some of the things I didn't need, others-did." .

"Not one."

"Automation & Information-storage and retrieval. Advanced catalo-
::ging. Multimedia in the school. Preparation of inexpensive
teaching materials. No, you shouldn't stop teaching them, 'because
they would be useful in schools or specialized libraries." (public)

"Automation: very interesting and valuable but*not applied here.
Don't eliminatetanything.- though many things were geared to larger
libraries."

"Everything has been of some- use.' Some otless use due toly-
**totalized job, but all has been useful as background."

"Used everything I took. All useful, especially as Iamthinking
about changing jobs."

"All has been of some use."

There is no doubt .as to the two courses deemed not useful on the
job by the majority: Automation and lamination Retrieval, and
History of.Books and Libraries. Similar comments will be found
-elsewhere in this paper..under.specific courses (white,pages) and
in general-evaliations. However, very few of the respondents are.
in favor of dropping these courses. They .are perceived to te at
least.importantas-professional background,- and likely relevant-to
one's job in the future.-

Some graduates took this question 'as the opportunity to complain
about how4 given course was taught, which I did notintend. Only-

a few,commented on individual units within a course. 'erhaps the
only way to get such responses. is to present.themg in future, with

checklist.-'

There is also no doubt that the great majority of graduates answer'
this section with the-feeling that they use, right now, on the
present job, either all or most of what they learned at Glasiboro.
Again confirming repliet.given in other sections of this paper, they
rsee their education as having been highly practical and relevant to
day to day job need's. Almost all of the exceptions (other than the
two notwiabove) are due to the person working at a different type
of position.. but most of them concede they might well be at another
type of library. position later.
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"What areas were NOT covered (in your courses),
that you now feel the need for?"

During the interviews, this question was, asked immediately after
the one-tabulated on the psoeding pages.. A the respondent
not generally kndi this one was coming,. some of the-replies to
the preceding question actually overlap with this °neves the
graduate (having had the topic brought up). tried. to answer both.

There was more success With,thisiquestionvin getting'peOple to
respond.as to individual parts ofcourses-notAust entire courses
themselves. Perhaps experience:With the. first question prepared
them better'for this one; perhaps the essence. of searching tor
something omitted is more conduCive to analysis, than the process
of considering things already. done. ,

In some cases I also-asked (after the above question, when the
person had named something specific) "What would be the best way
to'teach them?" However, this produced few replies.

"Selection of non . print. materiela, and use of them. Media in
general. Must know equipment-- how to evaluate, use and
produce materials. This was not covered at-All when s there."
(graduated 1970)

"Types of supplies you must order for the library- the practical
side-- budgeting for then. Could pick this up in internship, no
need to do it in class. Maybe in the administration course?"

"More psychology of the reader; how to handle diicipline problems
in the library; what areas to concentrate on in allocating your
daily tine; what areas to attack next; how to evaluate the
collection; book reviewing; public, relations and the community;
how to got it across to the administration that you need an aide,
more help:. communicating; using clerical help."

"Public library administratiOn. New Jersey state laws and
,regulations. Millage rates. Relations with the State. I was
able to find answers in books; need them in notes for quibk
reference." (public library director)

"Building plans and -problems."

"Library furnishings, equipment purchasingl.catalog drawer units.
More on book selection. How to evaluate the collection you ham"

"Administration; budgeting is *ital. So many schools prepare
librarians to be One of the teachers, but you are really an
administrator.. Learn to work with principals; howto educate
him, get him to listen. 'State funding, grants."
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"Hook repair course: actual methods. Book selection: need to
handle more books, on more levels; know publishers; they often
make grade-level claims and librarian needs to be able to evaluate
these."

117

-

"Data procetting could have been handled in more-detail. Master
file, inventory control, circulation." v

, 0-
"COurses I didn't get to take.. maybe personneldMinittration,
expand on these."

"The only things not covered were ones I didn't take, come

back and take them if necessary, such es the'oompater course. ",

"Administrator's needs-- financial policy and techniques, business
practices ih,general,: office management. Adult services: book
selection for adults. Programming:, getting started in it. PR:

not formal, but attitudes toward people, community groups." (note:
'programming' is used here to mean setting up programs for the
community) "Drawing in nonfusers. One must care'Sbout effect on
public of library policies. Ve,had a workshop at State on this."
,(public library director)

"The clerical side of the job. Dealing. with book jobbers: direct
orders. Where do you go to Order good'reference books? Ordering.

in general was poOrly covered. They just casually'referrid tO-
Beer 4 Taylor, or Lift-Dart, without explaining."

"Actual work in thel.ibrary, Ways to, reach the non.reader.
Displays to publicize the libriry'and create interest in library
service. Ways to. inVolve teachers. in the library program. Ways.

to teach library skills. (materials available, whatothers have
done)."

"Dealing with the reality of students. They don't like to read,
don't come in voluntarily." .

"Going .out into the community to learn it better- - how do you go
out, how do-you get the people ins relationships with-people.

3

"Mote on administration for those'interested.. budgets, personnel

problems. Administration course does go into problems of persOnnel
to some extent." .

"The whole field.Of non-print softWare and hardware. 'Learn about
16mm and 8mm projectors. I went to a workshop-. didn't know box
to operate them. Learned how to splice film Myself. Making slides,

films."'

"Media, all reepects. Selection, cataloging, use of equipment,

dealers, sources, everything. X be it's be-tett-cove d now. I

to a media course at Trenton wh a little, raduated

1970) ,

"Practice.. a practicum."
.2 . 10 ,.../ t.
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"Filing catalog cards.-- the-rUles."

"Maybe I'd like to knOw more'about c'ompan er, suppliers, -who
offers what, specific ordering. Hate to feel I may not pi,

4 getting the best buys, (Both printand non-print)"

"None."

"Practical knOwledge, field
Classes. A:lot.of it would
job work along-with it,"

woric7. applicatiOan of theories

be more valuable if you had. real

rActual operatiOn. of AV, equipment. Dealing With atm ts.' and'
teachers: not covered; now; , I don't know how.you teach its

"Book repair: 2 to 3 hours of mending and repair, an actual'
chancey to work with materials. Workisig with routines sind,the

on children's periodicals-- junior high school and liP41.re

bureaucracy. AV storage and retrieval system. A little;r0
.poveree,, -Ordering needles ,for phonographs; stockiir'hatteries
Could use more on care of films, AV equipment. Working with
volunteers.-. Teaching library skills-- we covered,the heed for
it but not bow to teach children. Wkuld like, to have had a
Chediclist,i)f what one should'kha,ve: catalogs, professional

'te
referele books, heat much to bar in eicir.categoz.vt each
grade l."

"Can't fine S'oir.' (felt it was 't°°'014'3n)

None ;" \\
G.

, ,
"Actual - operations Of 1 rary-...- sitting priorities-- evaluatihg
the situation; . where do you start..., don't know:how to teach

,' it. Maybe it's best to practice it on the job.'

"AV area needs much awl. TV is important."

"Mainly personne relations; also budget."

"More on varied AV.. .Working with grants and outside aid..
TitleIT: Different types Of grants: Services available
through the State. Budgeting--o you realize the way the
1415rary budget fits into .the total school budget; you must
canvass theetitire school. How to keep records to help' with
next" year's budget. Sometimes you can't reorder when
something's out (so you have to order accurately the first-
time). Definitely, need lots more on non-prints there's more
now, people are. aware 'now. More expansion needed." (grad.1971)

"Job-seeking, landing and,holding 'a job. Job bank and= help
in develoi)ing-a resumig:" (this person, graduated 1971, is
still a teacher and has not yet found. a library. position.)

-(10)
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!Setting.up the.card catalog* knowing the rules- do they ver
teach the whole book of rules? Should be a lot more of th s:
problems, not the Simple card.making things. Do-series, fo
example, whiChAs a great -problem. Filing rules:n-depth
cataloging, descriptive. Dewey- go into Dewey-in depth.. The
computerized ,cards coking out now have different foims of punc-
tuation, different foMatt etc. Not consistent. 'Subject headings

are unacceptable ones. School administrators don't understand
-'how much work, how coriplex, even'mhen'books are ordered !pre-,
processed.!

"Automation some day. 'Nothing else now."
1

*Practical cataloging."

"Need'n0Ch more on chifdrenke programs-- setting them
speakers (also adults)." ,(public library)

-

"Te4Ohitglihrary skills-- the librarian must often do; _this, but

-itleHnOt ered.- Maybetake a Meek-ortmo to ,go through the

"Materia available. -Manypeople'do sell them. have collected

some, Need to know what is appropriate at eac.-grade level; also
\ something dnNtarYinl,the Or,dgrad by class imp s. Also: teaching' 7.7

of reading-teits- how to -iri rpret.reading scores, etc. Sqme:.--<1.

" )times I. feel in:these are (elementary)-

"TeachinKorlibrary skills* ever bovered.at all:441nor',;r

to AY equipment. OrderingA:xoc UresdealtnuwithjObber

"The 1,C systom,of'class fipatio
lecture, and practieal experience.

ve experts'in the field

-,....-

"Nothing. My situation is different pi the younger ones.
.

my age I do ndt.expect to koveon or up.k
..

"Iifas workini\tithe'childrenls-field. There was-nothing on
the programs you axe to, produce .. - storybook-hoursi-

summer:reading programs, etc. how'to set up programs. The
course was geared entirely to schools, nothing'on public libra-'
ries. Whit is.expected of the children's. librarian. book talks,
etc.** need practice in it, bUt never covered. Course at Temple
did corer storytelling. Especially if students vill be 0.10100
to specialize (you need the above)." I'

"I feel the :-need to:be-Able to process books on my own. I

probably)nissed out, on this by not'taking both cataloging courses.,
But justas a suggestion, the course might be' taught as a projedt..'
type.Course'Ohere students would do almost'nothing-.bOttclassify-

ing." ° .%
. e

"TeaChing library. 'science skills to children."

"Technidal:sideof AV- bulbs, etc. projectors.; there's a real

and increasing need in this:" :

.152
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"Sot enough Alf: I'm sure you have more, enough now *Hrs.

is in the, program how, says it is. I don't especially enjoy it

(AV) but/a librarian should know it." (graduated.1971)

" Tore on cataloging of non-print.- it was just;starting ther.
1 really have a need for it. Everything (else) was covered well.
feel I could go back now and retake all the courses and get much

more out of them."

"None,"
. .

"Didn't get much on AV, sele ction of materials; I got some as a
teacher. There'soa trend toward software, younger teachers Ate
not afraid of the equipeent., Nothing will.take the place of the book.

YOU.-need a variety of tools and methods. TV-was,00vered
cable TV, etc.; I would like more. Graphics.good to know-as
can help the teachers; had.one course.on free and" nexpensive
materials that WAS almost like-an art project.- .1 still don't
have the proper equipment (to use it)." "

"Writing up a procedures manual. Demonstrating how to teach,
students to use the library quickly and effectively."

-I/Le-system of cataloging."

cquisitions."
7.

"Lit ature for children-- but I will take that courso later.
Could 9t fit it into my schedule at the tim Had to teach

, myself the rules for filin ards in the ca alog.. .can't recall

N it ev r be g taught -- I )sarned it on ,the Jo .y-
. .

. ,.,-

N N
get so ma liote. statist cs, tenting stu dents, etc*

s,don't pare you for the n ramwork needed- - -_,

asse , teaCh*rs, questtotr. have-At times vacuumed ,--.

Of the windoWaills. As or stiff-to oho* Rese.s.r.

'Ione. 'I-un sratand .all-fel hark*"

"Bodk selection for elementary schools. I didn'tget to fit
in somehow, would like to., I only attended in Summers, s9,,,'
missed some courses." -

"Actual procedures for processing should be mentioned more in
cataloging 4: claSsification* Hbre'in philosophy, the profession,
ethics: I discussed with sorheoneeptether the librarian is a
teacher or a handler of informatiM Need to cover these areas.
Mbre electives would be helpful."

"The PR ST02... anythinein tha t area. Dealing With newspapers
for publiEltyocivic and other groups. imsy're willing to help
if you; know how (to reach them) (public library)

..15at
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"AN% It's my own fault; I didn't take the courses. Didn't
like madhines so I avoided AV. Then I could not thread. a 16mi:
projector on the job when required to help a teacher: Don't let
anyone graduate without this." r:

"Wish I had more reference, especially in the social sciences.
X didn'ttakethat course4 .Stress: you must know when to elm
giving people information (in a reference situation)-. some of
them (librarians.) keep giving yoU information until you
scream." (public library)

"None-now= maybe later.*

"Administration enlarge it. -Discipline."

"Some of the nitty-gritty, how la-Iibraryewerks.
catalog cards in a real file;"

"Could be a lot more on the budgeting.process in the
adlinistration course."

r

"Actual problems faced on the eb with administrators (school
librarians). Current problems on State funds. Selection and
use of periodicals."

Filing of

'00overnment documents. Media selection. Making media. Public
library aspects. New Jerseyana -- building collections in.
:Bibliography. LC classification. For. example, Pratt has courses
in fiction for- children, storytelling, films, etc."
(graduated 1970)

"Telephone *reference. work. Amore extensive covering of books
on vocational. guidance. Preparation for civil Service test..

" , letting students know approximately what it will'belike."

"Figuring cOst factors-- how to calc ate the realcesyof,:-
-woe Sing a book -- 1 went to a' p4"on annual
7report rat diffic ad-- what'statistics do

eer volume of paperwork.-Re- and-grants; the State requires

4
I wasn't aware

ing on Federal p
f rent_ 'Stet tics/51

"'Hands -on e pment use.Ka big poAt(
work ,tinipmentor/

or;eat."

011

Need lots more actual

"WteIection, ordering, store fir ulationA''VerticWfile
, ditto. Weedingl'how to do i hedriteria12-/ hate to-throw
away a bo00*treeme are4UStnot used. ,Row,ti more7-
.-money.>R6w to work a/ibrary with 3Uet/ ente>to help.
Suppliers and jobbers)( I haven't rofild goodYkli jobber yet."

-.a

This concludes the individual comments ,on "Areas not OVered.,01-
Summary follows on the next page.

. (13)
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The points broUght out by graduates are summarized below. Some woria
mentioned OnIly once; others many times. The most- frequently noted
items are listed first.

AV equipment- operation, care of.,routine maintenance, minor repairs.
Ordering needles, batteriesppliers, maintenance shops.

AV software selectioh, ordering, Care of, storage, circulation,
Cataloging. Suppliers & jobbers.

Day to .4/.170141W:5; allocating one's time;- managing clerical and
Student helpers

Administration- Making up a budget; analyzing costs; keeping records
and statistiepritinglreports; relations with superior, such
air em)latning one's needs and -getting support.-Working with
the bureaucracy. The overall school budget. Office management
skills. Evaluating fie situation. 'Financial policy.

0ealink with users4, .discipline problems; getting people to'use the
library; gettimrteachers and students involved; reaching

. the newspapers and general public; displays;' setting up
programs for children, etc.

/
Teaching library skills. Interpreting problems of readers:and non-

readers psycholOgy of.the.reader.

Bookreviewine, book:talks. '

.

Making your own media.

Reference work. "Telephone..reference. What references to have. in
your own office for professional use.

Actual cataloging, classification, processing, filing-of catalog
cards in a real file, 'using the rules. Using the new computer-
produced cards.

Acquisitions; suppliers and'jobbers; routines.

Selection; evaluating grade levels of books.

.
State laws and regulatiOns; state reports; grants applications and

reports;,, State services

Government documents; vertical file; weeding; circulat&on work;
iC classification; New Jerseyana; Selecting and using

:periodicals; selecting children's periodicals ; -.applying far
a position and passing the civil service test.

YOu.will find it valuable to re-read the individual ComMints after
going through this summary. These are Verbatim reports from "the
front line" on what ia.deemed important. F7

O
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!'What 1064241atMMILACALWILONEJELOE.

science courses, that you have NOT found
on thi0obr, -,/

"None.* 09 persons

"Some people said no One,iver comes in their library. I don't
have that problem -.. they come in, in large numbers (mainly from
study halls.)":-

"School type problems" (thi?erson is in a public library)(threq)

"Dealing with children," (college)*

"Interlibraryfloan.. not used in elementary school."

"No one has ever objected to materials in my library-. of course,
I avoid that,through pre.seleCtiOn." (middle schOol)

"Personal reications-- it was painted as difficult-. but I have
had no trouble."

"At the time, I thought it lwas going to be hard. After learning,
I found it was easy to rune library. !I gained much confidence.
Noir Ira secure andcomfortable." (branch public library)

c"Time and motion studies; .planning new

"Censorship his been, no problem." (three'persone)

"(ditto) but oomebody.threw 4ov ofiem in the wastebaikets"

"Making .a budget." (principal does this)

"Problems with volunteer mothers."

"Unique situation here: no great book losses; teachers.ddn't send
pupils in to"baby-sit; EalLUse i_ s individual, for specific needs."
(vocational high school)

"Trustee problems, mugh talk about:. none here so far."

Apparently thit section is minimal: by and large we are not going
into probleks in the.cIassroom that are irrelevant to the real job
sitUttien. This is a "good,newt" section, in a way. One person
said; "None -- I found them all!" The only things mentioned more
than once; abOvel were: school.type problems, for, those workinein
public libraries(unavoidable); and censorship (but see the part
Of this report on.librariahs who do have troubles and minimiae.

them).

(15)
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"What problems have ,you encountered on
the ob th t you were NOT prepared
for br the curses at Glassboro?"

"Dealings with adm istration..." (as this person was saying this
to me, the phone r g with a proble* at the busineis officeon
getting bids to repair AV equipment)

"I was not concerned at the time, because I was an elementary
school teacher. Need,more information about periodicals; hOW to
balance your collecti$Oetween liberal and conservative. bias:
I don't recall much-on selection of periodicals, Also, balance
in general; books, too-- varieties of leading material. :-.01rigia.

nally I found nothingilere foi kida who couldn't read too well....
the materials were on too high a level.. the previous librarian
had no teaching experience- those who lack education experience
need it." (high school)

"How do you get teachers in here more? Get them to use the,
library? One, a teacher here 12 years, has,never brought a class,
in. Some don't know what it is."

"Working with State' laws. Not on library operation itself, that
Was fine. Job descriptions.: Dsually you're not a library director
immediately, you don't generally take full responsibility. -What
are your duties? Clerks? Staff? Trustees? Duties of trustees?"
(public library director who was.appointed to the position-with
!little prior experienCe)

"Practical experience -- yitalcto understand problems and courses."
(indicated no ;specific problems Pet) *

"How to work with AV equipment- projectors, etc. There was talk
but no praCtioe. -It was a great help to work part.Aime in the
library while I vat; in school."

"My ad ced cataloging course helped with AV, but not enough.
lieedede cially for school libraries."

"Individua problems of students; discipline. General problems
of teachers. ,Whether the library should be quiet, or have music,
etc. Developing a.style for your library." (high school)

"Censorship problem- a parent got excited oversiention of
witchcraft. Dealing with faculty: diplomatically getting them
to understand the function and uses'Of the library." (middle sch.):

"Dealing with departments and faculty members: anew experience.
Determining department heads' relationships with librarians.
For example, allocating book funds, establishing procedures for
working with thelaculty." (college)

"None-- but then my requirements are limited being only 11..

cataloger."

157
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"The strange attitude toward librariei by some,administratorsi
that libraries are not important; I had hoped; for a better

reception to the library than there was. I'm generally,a meek and
mild person but have been driven to pound on.the desk to get people
to accept a valid educational point. Once I had to defend my
volunteers against the principal. He wanted teachers to take
classes to the librarY at piny time, no appointment; so volunteers

would just sit,and never know when the kids would be coming in,
or if there would be'too many coming at. the Same time. Volunteers-
tend to stop and do nothing if there is no class in the library,
and the librarian is away. One problem is that people who
volunteer to help_in the library tend to get stuck with everything,
so I set it up for them to volunteer for.specific duty, not to
exceed X =giber of times during the ysari so they feel secure and
not overloadeC" (this librarian has five elementary schools and
no clerical staff: only parent volunteers who. man the libraries
when she'is'elseOhare. A indicated in a long discuision, her
chief problems reOlVS'around theSe volunteers; recruiting the*,

training them, keeping'themr supervising them.)

"As a library director, I have many prob/7ems that cannot be put
in =courses: For example, working with:contractora'to fix the
roof, plumbing, put in a humidifier,- etc., Maybe you could put in
some of it'as one unit in the administration course."

"Taking inventory., I watched do it once. I knew nothing

abOut it.' It's required, with an, annOal report on inventory,
extensive. This depends on the district.. Librarians should ask
the principal about this When hired.-6

"Re...opening a badly neglected closed library where records an
books were scattered all over."

"Discipline."

"Practical day to day problems of running a library. am i

fortunate in my Hoard, but many publiclibrarians do have trustee
problems yoU silo* do something '(in the courses) on this."

"You can't realistically prepare for everything."

"Working, better with teachers, get them to accept your advice.
Some librarians manage to get teachers in to prepare units. I
can't get them to do this. Also, meetings with library
organizations."

',Everyday. practical things like getting thSiodsout of trays.
Haw to get poor readers to use books. You do include AV software
lore nolq. include it in circulation, kids borrow..it. I feel it

.

mill bo"used greatly-. there is a media teacher here, whohas
students taking notes on tape.and TV."

"Filing (catalog cards)."'

158
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"Nonet-no probleMbof

)

any size so far."

;-:

"Seem to have been able to solve my problems so far."

"I was not prepared, O step right in and take over (a school
library). -YOu-needbOntact with areal job."

"Discipline problemi. We are faculty. I-still cannot bring
myielf to go into to girls' room and catch them smoking; I
didn't expect thisA(as a duty).. Also I expected people would
come to the library- voluntarily. (actually) it's a holding:
place; they prefer7it to study hall, where they must sit in
certain assigned seats." (high school)

"Brow to convince alpOard of education we need a materials
selection policy.::. Biggest problem is getting teachereto let
the kids use the tape recorder. I have no access to a type-
writer in two of My schoolt. Principals don't understand the
need to order pre-processed books- they won't let me do so --
though I have no typewriter and no time to prOcess. When.I
came on the job,,Iasked immediately for the previous librarian's
annual report, and policies on pUrchasing: I found there were
nOne. So I wrote up a policy myself and the superintendent p.m:
it to all the prinCipals." -(note above: cannot get board to
approve) "I have playground duty once a month at each. school.
In one school,: the principal tends in Title II papers without
asking the librarian. Also, he didn't know the books were
classified by:the Dewey Decimal system.. The principal in one
school suggested sharing AV materials with the other schools;
no other principal was interested. .I have cataloged books that
were previously uncataloged at all, or.done by a syttemof
the 1920's. Also, need to educate school secretaries to send
in. my specification sheets with the orders-., they persiSt in
removing (and discarding) it. ". (this person has three elementary
schools, andno staff; until recently had 5 schools)

,

"`emblems of authority- what is the librarian's role? Who does
what? For example, the principal may say, We're closing down.
the library to take class photos-- can I validly resist this?
Scheduling: on the elementary leVel, many kids would,never come
in unlest they were scheduled. Personally I will not put up
with:inflicted poor schedules but know many librarians who

"Bringing pets into the library. They have gerbils here-- the
children are increasingly bringing pets into the libraries.:- you
could discuss this-(in class): how do you handle?" (branch of
pUblid library)

"Preparing book,,,orders, budgets, reports, keeping kids in order,
getting people what they need. The kids literally drove is
crazy-the first year; we needed a philosophy of What should be
going oh in a school library." '(high school)

150
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"Managing a TV studio! Everything about it. I was completely

in the dark on it." (high school)

"None; was particularly well-prepared, even coming right out

of college. as an undergraduate. I had worked a little in the

library when in high school. Things"(in thecoureies) were

suggested very wisely, and they did come up (on the job)."

(college) .

"Dealing with salesmen: what questions to ask; getting information

on products, making good comparative judgments on equipment,

-selecting equipment. Subscribing to magazines and services,.

Cataloging non-print materials; recor&keeping for non-print

materials, kits; I break them down into the components. I was

totally unprepared in this area (purchasing). Also, compatibility

of print with-nonprint materials needs to be covered. We're doing

it very well here, In some cases, it's very hard to make them

meet. Should shotr students how.to do this...! When .they send you

your Title II reports, thergivesyOu no instruction on how to

report nonprint,packages. Especially at the high school level,

Without a mechanized system, .you need a control system to control,

thefts..: problema when the school board and administration are

not clear on how to view the library: how can you fully educate

them? They are confused: how do-you handle?"

-- "I'm getting one .problem. Glissborosaid there was a shortage of

librariani, that new State laws for school libraries would give

good employmentopportunities to MA in LS graduates and give them

many choices. What happened?" (this person graduated'in 1971 and

says' her. own school district has.alreadyhypassed her twice when

library positions became'openi by going outside:. so she is still

a teacher inthat district.)

"Discipline- keeping order. There's such a wide range Of grade

levels (7 to 12). Maintenance; planning extra floor space,-extra

shelving; howtolay out shelves in the hest. way: how much,

Whit size."

"You prepared us very' well. (one problem is)"rhaving class after

class sent in, and finding something for them to do. Must-

incorporate supplementary materials to what the teachers are

covering. Younger teachers and younger grades were more

cooperative previously. In the nonprint areal ItOok what you

had lilt the courses were not too good., You need,iuch more on

both hardware and software; and the Cataloging of media. I was

originally taught it was better to separate AV from books, now

they'are Combined. I feel the curriculum has.already gone far

on this." (middle school)

"Cataloging. Not ing otherwise. aealingwith people:

confident." (col

160
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"I found no shelf ist (upon coming here); only one.third of the 1
.necessary fictionf no inventory. Didn't know where to -start.
I decided to go through the catalog first and see what I had.
It was very time-consuming but turned out to be the best way."
(elementary school)

"Discipline of students." .e.

"I can not recall any., *st of the problems encountered were
more or less covered at one time or another."'

"No problems."
6

'."
Sri

7.
"rmanaged adequately but --... Also, you're expected to be liaison
with the schools. I had no training in that. communication between.
the public and school libraries. Relations with teachers Was
covered, but you need the same-in public library work. For.
example', the Catholic school oncocalled, they have 52 children
to a class and no library; they game in and each student tried
to get the same material. Pealing with teachers and yet being
tactful-. -I did once get a chance to talk to,teachers who were
new to the school district, and suggested they with their
librarian to control accesa:tb limited materials." (public)

"Practical applications, almost all learned on the job. Would,
wanted more on, college aid university problems. Inter-

1 ary loan was not covered anywhere, nor reservo,books."
(college)

"Practical classifying books."

"Teaching library skills; handling all the paperwork."

"Not enough help, aides and secretaries. Not enough hours in
the day, especially when you operate on an open schedule,
which, I established and had to struggle with." (K-8)

"Budget. Teaching library
I was expedted immediately
science; had to create it
my courses on this; I got

"None."

work for various grades -.. e.g.,

to teach a 6-week course in library
from scratch. There was nothing in
help from the State." (jr.high)-

`"None recalled-- maybe I've repressed them:"

'"Ordering books- I have complete control, ordering thrOukh a

wholesaler. Was not really prepared for this in the class-

room, the feelings involved. Also, I'd like to buy throughout

the year"but not allowed. The salesmen are very nice but...
I set up my own guidelines, have lesson plans; they're making
me into a teacher of library science so I can't run the

libraries." (has three elementary schools and a. fourth one

coming up)

(20)
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"LC cataloging and classification. If I had been:dealing with
periodicals (here) I would have been unprepared. Wouldn't have
known where to begin,"

"How to handle it, when a parent comes in and finds a book
objectionable. Or, when a parent says she doesn't want her child
to take a book home because shedoesn't want the responsibility if
the book is lost or daMaged-. how do you handle?" (elementary)

"I didn't know hOw to use the embossing machine foi"cards. Other
practical things, like Making a piffata for children. Could well
use an arts and crafts course, elementary education course on
children, for those going into this. Byer)! week I need to know
arts and crafts, puppets, etc. Maybe should go to.the elementary
education dept. (of the college). ....1. I don't feel the bourses
led you to expect an. ideal library. '.7OU were given 'a very' ..

realistic picture of the shortcoMings of -libraries... I had no
illusions to shatter." (children's Iibrarihnl public library)

"DealirCwith the administration. Supervisioit of staff. Working
with Students at diff6rent age levels.- the Attitudes found at
each age level. So difficult to get students to.use the library
the way it should be,' to take advantage of the resources And
services. How the teachers and administrators view the library
and your job; their expectations."

"Not really."

"Generally, those specifically connected with the vocational
setting.. the literature of the'field. the media. Big lackt'nOt

,knowing how to set up a library from zero. I. got lots of help

from. EIC, goi.my perspective, first things first, setting goals.-
and objectives." (vocational high school)

"If you haven't worked in &library before, you can't anticipate.
The Boltz course in librarYninagement haSlurned Out to be
:excellent, but I couldn't appreciate it at the time. The
cataloging course)didn'tcoyer'LC wean."

"Working with the municipality-- how it works, lawsi etc. It's
not at all like a school situation." (public library)-

"No preparation for operating AV machines. .'With all the children's
literature, not enough on actually doing .storytelling. You need"
actual experience. Giving lessons in use of,the-library: it was
covered, but not enough. The principil'sometimes demands actual
lesson plans in a book. How to use the card catalog. Easier for

an ex-schoolteacher. Sometimes I have 4.6 week orientation
program for specific classes -. it gets complet to schedule the
lessons. the aids to be used. Communicatiodshere are very easy
and pleasant; you're not consulted on (what happens in) the
buildings, but that's asexpected." (four Schools K.6)

"Software.cataloging."
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"Didn't realite'it was necessary to do so many things at once!
Most libraries are understaffed." (public lib. staff-member)

"How do you sell yourself to parents and teachers, that you are
an asset?- This-is a brand-new school, still waiting for new

,'-equipmentAnd:boOks; before I:Came there were teacher aides and
volunteers who just ,checked out book$." .(middle school).

"Administration, personnel, creation of budgets, planning and re-
designing buildings, planningAibtary services, dealing with the
community, Civil Service rules, 14W, dealing with professional
associations." (publicJibrarr.direotor)

.., -

"Always applied everything."

"Could make life easier by awareness. of cataloging, tools. Adult 7
services were not covered anywhere." (public lib. staff member)/

"Nothing 1:was not prepared for,bUt possibly the library science
courses didn't do it.- maybe prior:experience."

"Many little things. One of the-biggestwas: they suddenly decided
to put all AVSOftware:from classrooms into the library. Previous
librarians had not cataloged theM. So the teachers were telling .

the librarian hoW to do it, .It was a mixed-up mess, it's too,
much. -- You have to. learn what things to do yourself." (high isel.)

"The fact of not being the director Made it possible to get along-
and work out problems gradually. If I had been the director,

.

I would have made many mistakes. Maybe.take care of this in the..
internship." ,(publi9 library)

"Reference work on the telephone."

"Clerical dutie6.... the nittp.gritty or ordering,4etc:; handling
parent volunteers."

"Preparing and writing reporti; supervision and evaluation of
staff, including interviews; librarylaws funding, grants. ":.
(college)

"'Discipline-- but that's really impoSsible to teach." (gr.6.43)

This ends the individual replies to "What problems have you
encountered on the job, that you were,NOT prepared for by the
courses at OSC?" Note,that there is an overlap with replies
to questions on "areas covered, but not needed's; "areas NOT

:* covered, that you now feel the need for"; "barriers to your
professional/personal accomplishment"; "problems anticipated
but not found"; and the item on goals. Summary and comment
begin on the next page.
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The leading problem faced by these librarians, without a d'oubt, that
they were either not Prepared for or were surprised by, is that of
dealing with administrators who do not,understand the library or the
librarian, and their functions.

.
. .

This point is made several times in this paper, and.the reader may
wonder if an injustice' is being done to the administrators. Can it
be that most of them really do understand the library, but the
librarians dont% realize it beCauSe of their own special concerns?

. i
6

Here I think the evidence is fairly strong,, if we assume the libra-
rians are reporting .specific situations accurately. I am convinced
that the overall. assessment by these librarians is correct: that
while.some administrators understand the use of the library as a
vital part of the,school program, and the librarian as a specialist,
whose skills are applicable to the'entire program, the majority do
not.- There are too many, occurrences like principals who will not
allow the purchase of pre-processed books or the necessary supplies
and equipment, not td mention =t e and staff, for proceasing, and
those who schedule classes And rrelevant activities into the
library in such a Way as to show they think librarians stamp out
books; period. You will find many other examples by,reading through
the past pages. \

,

.

I mention school examples because there were few problems of this
nature expressed by public librarians. Those who were not directors
felt unanimously that their directors understood their problems and
activities, whether or not the budget made it possible to do all , ..,

the things they-wished. Those who were directors rarely.felt there
was.a real problem with,the board of trustees. As a library trustee
myself,.IwOuld'guess the reason here is that (especially in the
smaller'colmunities typical of South Jersey) the boards are able to
get to know the librarian's work well enough, over a period ofyears,
to respond sympathetically to her expressed problems, 'After all,
the board iable to concentrate anthem, while a school principal
has many other things on. his mind, moat, or all of them more crucial
to his own success with his superintendent,

.

A few of our graduates do very well in this area. Generalizing,
they may be described as strong personalities who.coiMinicate their
needs and problems effectively, and engineer the formation'of
support in,other ways se.as to pressure the administration-- for
example, one is quiteactive in an active PTA; one-is a longtime"
resident of the community who is deeply involved in local history
and bicentennial planning; and so on. It is hard for a principal
to ignore these librarians.. ..The squeaking wheel philosophy still
works. Is itossible to squeak so irritatingly as to be counter-
productive? If any of our graduates did 'so, she diolat reporepit-
to and the replies. I 'got were usually. very frank..

Upon findihg this pattern, ev ©n b4fore completing the. interviews, I
wrote memos about it to the appropriate departments here at Glass- '

boro.- those which train principals'and other administrators; None
have replied. .

(23)
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A very similar Set of problems is repOrted iniconnectiOn with the
teachers. Too few of these are also viewed ailnderstanding the
library, or the librarian's job, or how the lifi.ary can-be of any
help.to the teacher. It seems accepted that if the teachers can be
got into the library, using it activel5%, their students will do so
too as a reset.' I has been said by some commentators that those

r01engaged in the se 0 professions too often fail to realize that
many potential-use Sof their Services do not request.them because
they see oit as demeaning- a loss of face. to ask'sOmeone eite*i,
help. The query, Can I help you?" conveys to ma*PeopleAh04ea
that by accepting the offer, they are accepting thesupe alit:114.)
the person who-helps. I will not debate the validity oft is point
here, it the reader should consider it.

.-

No Other pinta were mentioned frequently at all. In fact, very few.
`were mentioned by-more than one person. I will summarize below the,
other points: %, .

p.

a.

'Selection of periodicils,andsubscription procedures; maintaining`{
kliberal/conservative-balance-among them.

Preparing book orders, dealing with jobbers.
Writing budgets and reports.
Dividing duties among staff--.professional, subprofebsional, and

"'-'° clerical-h.-job descriptions. Handling volUnteers.

Dealing with ealesmenv
(7'

evaluating books at various levers
their catalogs.:

Planning floor. space usage; 'design of shelving. .

How to use WequipmentSmentioned by several).
Cataloging AV softie:1re-
-Managing-a TV studio.

fraCtical,Cataioging. Filing cards in the Catalog

Student diScipliiie.." Managing student activities in the library.;
Misc.schoOlduties like lunchroom, playground, restroom
Patrole... o d

Getting nOn4eaders-to read something -- 'anything:'
.Setting a general library policy: how much quiet* a Style,
TeaChing library skills (generally in-elementary schools),

WOrking*ith contractors or handymen. miring re irs or basic
maintenance an the Wilding (public libra es).

70Interlibrary loan; reserve book:syttems.
--Takinrinventory and reporting,on it. .

Gettinestarted in "a new job, setting personal time priorities,
bringing.orderoutof °bees.

Liaisen,betweenscho01-0&.publiclibrafies..
ArtS and crafts, puppetry;; storytelling.

:=Balancing and juggling so many'differint activities in one day.
0

BecauSe these items-A4ireimentioned by so few people.. sometimes
Only one-.- none can be considered valid criticisms-of the program
at Glaisboro per se* liowever, certainly some of'these areas are
not covered preient4 and shouldhe considered. pope could better
be covered in an internship or field experience.



"Do you personally believe: (choose one.).

1. All GSC library
students should
take basically the
sime''courses, with
little or no 0
variation, because
librarianship is -.

basically the same
in all fields?

should take
MOSTLf the.same
courses, but with 14 19%
room for a few
electives based on
personal'interest? 3%

(iM-between ans.) 12 16%

34111 should take
MOSTLY the same
courses, but with
room for special- 37
Wation area!?

.3%

Atetween 3 and 4):

4. There shoUld
be liltle'or NO
Set of required
couraes_ for all*
With .swill'

student choosiAg
courses based
on interest.

a

49%

75 101%

4

"Definitely no!"
"No." (several)

..,1Because you sprobably can't. see

', what you're ,getting into."
"I'd like 42 ifSOME,instead of
MOST."
"SOmeone with lots, of experience;
(should be able to skip things."
" #2 if already employed; #3 if
not."

"Afterfall, your. .specialization
i3 your interest."
"Both 2 and 2." (several)
"Either 2. orl, by choice." (pert')
"Much counselling needed-- ram,
much.indetted.to Mr.Boltz,'who "
worked to set up a package that.
Suited me well."
"Ivas allowed to specialize.",
"I.wouldlike very Much to spec-
ialize in medical/hospital."

-"For those whO really know what
they want." :

"There should be a core which
everyone takes, introducing you
to the entire area slightly, with
each intro. by the teacher who
teaches the full course; then4o
On to choose based on interest."
"Prefer #4 but you.probably need
to. satisfy State requirements,
so make it 3."

"#4 is too loose."
"HoW-would the student,, know he it

getting all he needs,"

Comments, on the right, are arranged roughly in order of matching
the numbers at` eft:. e.g., comments made ubile.checking #2 are near
the top; those made while checking #4 are at the bottom.

'a

(see over)



Not allresPonses (comments) are included on page 25, which is a
departure froM the policy I haVe followed generally in this paPer.
However,- in order to get everything on one sheet (and thus easier
to grasp) f have omitted a few comments which essentially.were
the same as the one included,

The three grouped lines of numbers and percetiiages between choices
numbers two and three signify as follows: the first includes
:those who,indicated they wemcloser to 2 than to,3; the next
and largest thope-Whochdie both 2 and 3, or else said they were
exactly in the Middle; and the third line represents those who
said they were nearer to 3 than to 2.

Clearly the consensus is around 3 and perhaps ha.fway to 2. To
some extent this is because.respondents sometimes saw little
difference between 2 and 3. This is 17 fault, first, for not
drawing the distinction more.clearly,. and second, for t making
the scale of chOices more inclusive of possibilities:

. ,

No-one. at all wanted to return to the days.when colle" (and
other) students pursued a Sixed curriculum. A few rejected it
with an emphatic *No!" before indicating 'a.m. item preferred.

. Those whose responsibility it is 'to,dra4 up schedules and
plan for faculty loads must regret this.- and wouldn't-the
college catalogs be thinner! .

Here the Omission in my scale becomes apparent. I. should haie
provided a choice for a curriculum in which something between
ALL.:'and MOST.of the'courses are standard for all. Likewise,
at the loweriend, between MOST and NONE.

.As a few of the students noted by their comments, it is already
the informal practice of'the department chairman to make up ,a

highly individual c rriculUm for those who come to us with
xpeUnusually good e rience. This must always be a difficult and

sensitive area, fo few peCOle will .concede to knowing-so
little, about. a major, area that the advisor is perceived as
needing to specify everything. Not very.many of the students
seem to have been'iaWare that a few'of their classmates were
akipping."re4Uiredr:coUrsest and it is possible that ifthey
had, there,woUldr,bave beenunneceptarywounded feelings. We are
all 'lexibi.lity -- ourselves.' ,t,

,_., .- .

A'Verj.small:nuMber'of student graduatO Said.theY:really would
prefer #4 (probably frOk their present viewpoints as people
with experience) and several of theses4idAtHmoUld probably
be-iftpOssible dUeto State requirements.;. and betides, that too
many: students would ladk(a basis for wise choices. I doubt the
,State requirements are really so rigid as to block this,. if the
individual courses were shown to contain required areas and were
coordinated that way, but it is true that many of our students
come to us withno library work experience at all. For these,
anyform of choice is meaningless. -

(26)
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."How do you feel the GSC library education
--program could better contribute to improvOg
the image and status of the professional
librarian?"

On some of the earlier visits, I omitted the initial "Row" from the
:wording of the question, but, this seemed to make no difference.

"Too-often,Veople have the old ste;p6type; they (GSC) must be doing
a good job nowbecause the image is changing; also the racial, mix

is changing."
,

Ne have to be specialists to raise the field. The librarian creates
the image of knowing all knowledge. Train the people well and teach
them to keep up. Librarians must do things' for, people, don't just
send then to the card catalog.".

"It's OK right now. Maybe improve it aIittle; there's not that
.much you -can do.:' ALA approval would.holp a lot: some librarians are
snobbish about having degrees from ALA.accredited college.;..",-(I was
told by several Glassboro - graduates that the most snobbish colleagues
they had ever- encountered had their degree:, from Drekel,leedirig
Our graduate's to assiime"therels something in the program at Drexel
which cultivates this attitude+)

- "Ifelt taking t final exam, multiple choice, Was not graduate

level. One course could have been more' professional. There is so

Much.to cover. The whole program was too easy intellectUaIly,
nothing to_compare:With my AB in A 16* of busy work.but

not stimulating."

"Publish salary. 1#les."

"The image and statue don't matter, ae icing as you care about
doing a good job."

"Very difficult to teach how to act as a persOn; _having a good
attitude toward the circulation desk; '4 matter ofAress," (this
person referred, in the last phrase, *0 a library trainee' who,,,
felt, had not learned,how to bend down to the. loner book shelves
without having her skirt rise immodestly in the*back.)

"ALA accreditation. The program is good but ALA won't recogiize
it, that's a sore spot. Rutgers looks down on us."

,

"People in the program were applying for ALA accreditation whenI
was there-- you need it-- it would definitely help our image."

"ALA accreditation21 Also,i*:might help the graduates if.Gladsboro
gradilates could maintain their identity with the prograi through a
club, association, alumni group. a unifying factor-- have-a.room at
the NJLA convention. It's a good, realistic, open, objective program "



"No."

"Don't see how. Except through the education prograi, the adminis-
trators should be brought-to appreciate what librarians must do,
the librareefunetionst-its importance. You can't do a thing without
good adminiatrative attitudes. -They presently have strange, weird
attitudes. They should get this.through their education courses. I
work with three principals; one feels libraries are a frill.- It
should be,n integralpart of the readihg program. Another principal
is for it but only, to the extent. he can completely control it; no
latitude forthslibrarian. The, third principal treatsme as a
professional, giies me full freedom, so I give his full courtesy in
return. In'the junior highoschool (in this town) they are putting
assigned study halls into the libraries, sw.there is no room in the
library for those doing research. Both the junior and senior high
principals are'ex coaches; they emphasize only athletics."

- 1 J ,+)

"ALA accreditation.:. In the coolmunity, people understand that
tea,chera need certain preparation, but many people don't know this
abo librarians-. that they have an advanced degree, etc. Can we
info the public about this? Interpret the prOfession?"

"The working staff in Savitz were not too pleasant to the library
science students,- didn't help much-in finding things-- and in
answering questions. The Savitz 1Glassboro State College LibrarY)
staff need to'improve their image-- mainly the clerks and student
aides. Also, sometimes the professionals, the women, were un.,
pleasant. tour, class said the librarians were more concerned with
books than with the users. I had a hard time finding my way around.
it mai'unclear." (finished mere in 1972)

"A 10 of administrators'don't know what a librarian does, other -

than unpack books and put them on the shelf. One assistant piincipal
suggested getting a student to tatalogthe books after school
(when she complained about backlog). Somehow, we must explain to
teachers and administrators. Also, they tendAo feel the library
should be packed full of "warm bodies",.no matter what purpoae..."
(this person said as long as the principal saw the library was full
of people; he took -no interest in what they were doing)

"Hope they can keep going as now. they try hard to cover it all--
encourage students to come back, stay in contact; keep appraising
service, help with problems."

"UrSC could'ha4e workshops-- as does IbLA, the,AidaLibrary, etc...
Management,. budgeting as examples. Updating services for graduates,
and others, one day or longer.. - Summer, odd times. 'Other colleges
do thii, such'as tutgersf\intonsive sessions."

.

"ALA accreditation.":Vitai to get this. It was discussed recently
by our trustees, who were reluctant to hire anon -ALA person..."

.

"Improve the librariamts attitudes toward herself and her jOb, and the
understanding of the teacher and adatinistratOr for what-a librarian is
And does. How to,workandet thiajokacross, Sometne.askedme if it
took'a-degree:to be a librarian-- did yok actually teach before?" :

(28).
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"ALA accreditation-. the: lack of it--.doesn't matter to my job now
but it might in: the re:."

.

"Ino.for example, reference, :cataloging and classifiCation, where
there is,faCtual material to be oovered, OK- bUt you can't teach the
personal relatiOns side.of it: make sure to force the students to
do What they don't want to (work hard)- stay outof the behavior
side, just put the Student out into the real mitdation..- don't:even
try to simulate it, in class. .Jdst teach the tangibles and then have
them put it into practice."

"ALA accreditation."

"Well, if the: people we contact-Are professionals, that rubs-off on
us-- the instructors -- and it was OK in that. Also, MrS.RohrbaCher
'(consultant from the State Library) was vary professional, helped
me."

"Whatiyou did, sending a note to GSC people about getting a better
understanding of the library, that kind of thing. PeopIe'justddn't
understand. Whatever you can do to improve understanding's..."

"I don't knowS!'

(ditto)
(i

"Educate,the administrators. GSC does,prett? well in most areas--
but you need to get the message through (to administrators). Most

of the Library Education profs. are really dedicated."

"Doing a fineojob now We1re well trained. I feel our people'are
better prepared to actually deal with the borrowers than those from,
other schools-- people from GSC are more friendly, willing to jump
in and help.? graduates of other schools are more distant." (staff
member of public librarY)

felt .that in any classes, the teachers were not that professional,
compared to.Rutgers profs. Some courses were great, others poor.
I. did not respect the teacher (in'the latter cases). Sometimes these
were adjuncts. One woman had such poor English, you couldn't under-
stand her `at all, it. was very aggravating, and shemas a poor teachers
Some teachers don't lark that hard, could give ,you more. , felt not
enough was demanded of us, we slid through too easily; need to
work hard: I feel ,Glassboro has a poor name in this area (including
the teacher preparation) because of a reputation'for letting people
slip through. There were'Z'to 4 courses.that were too easy, or
irrelevant." (Catholic high school)

"Possibly include more on working wfth people-- sort of PR- -.how
to handle them."

"Doubt whether ad giaduate school can have a substantial effect,
the question of image and status is so complex."

(29)
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"Could definitely influence image--.projectlt more, it's not in
the limelight.' ike-other Glatsboro departments. Grow more,
stimulate interest, offer more courses in non-print; has riot
kept up with th0 times in this."

"Being a GSC graduate doesn't carry prestige. I asked.the,State
for help on evaluation of my card catalog a few years,ago' their
first question was, where did you go to library school? When I
said Glassboro, they reacted: 'That explains it.' Then they were
unrealistic, asked if I could hire extra people- not helpful
because impossible here. You might improVe weak areas. this might
build up the image. Get ALA accreditation."

"You do. The librarian who is well-prepared gives the job more.
status than otherWite."

"More :actual practice.,/especially in cataloging. Not so theore-
tiCai; le ye dedicated student to find things himself. Don't
let classes out early to do homework."

"Take students to different libraries and participate.in prop.
rams; have'graduates'help by talking to students."

,"If there were a county library association-- perhaps coordinate
through the department? The GLO group always meets in the .

daytime-- tell them to have some evening sessions. I felt the
Hollybush sessions were excellent." ("GLO" refers to the
Gloucester County Librarians Organization, which is actually
mostly public librarians; there is now a newly-formed. group
for school librarians in this county which meets,at 4 PM, after
sohool hours for most school librarians. The "Hollybush" item
refers to a series of informal get.togethers'for practicing
librarians of South Jersey, begun by the present author, held
at Hollybush, and carried on by the director of he.Td.brarY
when the author had to drop out of.it due to.schedule conflict)

"Talk about PR on TV. Break the stereotype of someone who just
sits there and checks books Out all day. The school board
(here) wanted to abolish my position; the principal convinced
them to wait one year. I am trying to sell them on it. They
(the school board) thought kids could run it-- check out their
own books, etc." (K -8 school)

"I think Glassboro does.an adequate job but like everything
else knowledge'is gained through experience.".

"I don't think the library education-program is considered
favorably at Giassbdro." '(say it ain't so, Mark) ..

"After all, it's only one school out of many. Influence very
small.._There's too much emphasis anyway.on status. Many
people think teachers and librariant..." (did not wish to
go.on)

171
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"Try to gain ALA accreditAion: vital toUchstone of-success; ally.

with ALA to improve status -.. improve teaching by having a permanent
staff large enough to teach all eourses."

C:N
4 .'

"Perhaps by some public relations work. But I feel ultimately
that the triage must be changed by.librarians themselves. The

stereotyping unfortunately is not false. In all too many cases
the librarians do do nothing but stamp' out boolisp,are groUchy and
not inclined to aid those that need help. When librarians such as
thesd change, so will the image." (I agree. When I was in one of
the libraries visited, the librarian stayed fixed at her chair
behind the de6k, to sign out books, while children wentto the
shelves; a tea, cher Who.came in went to the shelves, sat down there
with a couple ofprimary children, and talked to them about the
books.) 1

4'0

"Give out MLS degrees."

"You're doing a good job already."

"Status of librarians has risen in recent years. I started courses

13-14 years ago; the attitude-has already improved. The inclusion

of media,. too, has raised public esteem. feel the public now .

respects education much more than 20 years ago."
N.

\1Dion't know how.you could- just put out good librarians. Libra.1

rians are not the old stereotype: well informed, not old ladies."

"Courses for future teachers and administrators.- this seems
important-- they could help get teachers to ute the library. Mally-

administrators.have no toncept of What goes on in a library. One

principal told me any high school pupil could come in and runcthe
library" (this is a K-6 school) "One principal sent me a brochure 0

on WOrld Book and said he wasn't sure if I knew about such things!"

"Wish- we eould get more involved with the general public-and the
Administrators. *tad like to go back' for refresher courses. SO

many new things coming aldng: hell* for the librarian to,,be aware
of microfiche, comp4ers,..even at the elementary level."

"Some New Jersey firobleits, for example Civil:Service vs. faculty.
The civil service people, feel pUt-down. All-Should be in the same,

category and- regarded-as'mquals. They theMseiveS see themselves
as professionals regardless of what kind of pay.scale.theyare
in." '(college;, civil-service-staff are generally secretarial
and clerical). .

"Make people aware of what &librarian actually does'.:. Many people
,go through ctllege without ever learningthis--mven the -people
training to be administrators don't learn about libraries. In.sik
years, I have never been observed., probably because they don't
know what to-look

4



"Turn out people who are good librarians. The image is still
that of the fussy person who yells at people. Turn out people
who 'are aware of the-posaibilities, what a library can do."

"It was changing when I was at Glassboro. It's already doing a,

.great deal; the need for library work."

"I didn't know about Library-Journal-- it's excellent-- the
school brought it to my attention, Courses were not in
exact sequence."

0 "NO; think you've done 'a very good Job already. ALA
accrelitation would be a big help."

"Library/Media people,must do this themselves. Ikon't know what
else Glassboro can do aside from this, except maybe to share and
support (that effort)."

"Yes, it has to. A really good program. 'Glassboro is not
widely known for library science but Should be,!-- excellent."

"No, not through courses. Can educate the general public to a
better understanding of libraries."

"Don't know. how (but) it would be nice."

"Must be, but I have po basis for comparison."

"The public has a.bad iuge, A'Librarian a are just shush people.'
Only thing you can do is to turn, out capable people and remind
'students to avoid the image."

"Things like this, visiting schools as you are Stay' in contact.

Make%surveys. If not personally in future, at least by mail.
Inform us of what others axe doing. Start a newsletter."

"Screening the entrants and checking along' the way. The

professional is able to make decisions, not just routines. Look

for this kind of person, people who can continually think anew.
Who can educate themselves-., present problems to them-- consider
the community's problems."

"Teach them to' stand on their min two feet and work together--
not be considered just a stepchild of the school-- stand up-- show
,teachers and administrators they can help."

"ALA accreditation. Vital to get this for South Jersey residents."'

'Have. graduate seminars,' for example, to keep librarians 'involved.
and guided. on achieving professional-status, professional
progress."

"Car0t,answer-- nothing negative comes to mind" (explained as,
meaning, nothing .needing to te changed)
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"Get rid of those who will not improve it..." (refers, as did

'others, to having atighter screening for new students)

"No; doing a very good job now (at GSC)..."

"ALA accreditation, People tend to look down on nonALA grads..
no real difference, the graduates agree, but the status would

open up more job opportunities. 'Work closely with NJLA, have

some of their workshops at Glassborp forpur students, give more

local opportunities,"

"It would have to be something from above - -,the profession as
a whole-. change the image of fuddy- duddies."

"ALA accreditation. tirexel grads. look down their,noses
publid librarians tend to look down on school

librarians -- you should teach both groups about the other."

The 75 persons made a total of 101 points, which I have
tabulated. Many of the ints could go into other categories
just ae well as the ones I.have used, but since all are.listed
in their original language, any reader MaTre.tabulate if he
wishes.

First, asked what Glastiboro could do, or if-Glassboro could db
anything; 4 persons said "No" and 4 said they didn't know how
Glassboro could. I have totalled these 8, perhaps unjustly,
as "general apathetics."

Second, 2 people said profession is already doing pretty
well in this area '(especially when you consider the past) and

10 said Glassboro 16 already doing a good job building image-and
status for its graduates, foi aototal of 12 (my label)

"general positives." (also see an item bli0w)*

The largest single category, without any forM of.grouping Was
that we need ALA accreditation. 'Some 14 persons mentioned this.

Their reasons were varied; some feel they need it in orde2 to

qualify for better positions, especially those outside the area,
where Glassboro is well.known4 some feltAhey were looked down'

on, onthe job, by graduates of other schools. Those who work

with graduates of other schools feel there is no difference in
their preparation.

Next, and the one mentioned most passionately, VAS the need to
educate( drool administrators to better understand librariani.and

how the library works, given by 8 persons. Read the individual
statements to see how strongly some of our graduates feel on
this. When so many people feel a need this way, "where there's
smoke there's fire." I have no doubt there are a number of
school administrators ignorant and'insehsitive in this. area.
Now what does our department do ,aboUt this? ,

11 IcontiTted)



Next, we have 7' ,persons stating that any,iMprovement in status
and image must come primarily.from the,practicing librarians
themselves, by doing a good job and thus impressing their
public, Undoubtedly it would be difficult to build a better
image for the profession if they were doing a poor job, but if
thIs.were sufficient, we would already have a good image.. it
requires more than good performance: the relevant public has
to have it brought to their attention. (We canhot use the old
farkeros method with the mule.).

*we now have a category related to the *general positive" one
above, on the previous page: 5 people said it was enough for
Glassboro to continue to train people well.

Six persons Merely referred to the old stereotypes,"without
suggesting, how to get rid of them. Perhape.theyehould be taken .

into consideration with the "general apathetics."'.'

Another 6 persons said we, should inform the public (in various
ways) about the training and skills needed by libtarians.lhis
seemed more important to the respondents than information about
library duties: they seemed to feel the public does not know
a degree, indeed a graduate degree, is needed. I would argue
with this; it might. indeed be better to emphasize the difficulty
of the duties.

-

A grouped calegory.follows; 9 persons suggested closer relations
with the graduates. 'Three want workshops and seminars; two

want a, club or an alumni association; .and one each favor a news.
letter to keep the graduates informed of'each other, refresher
courses, informal get..togethere to improve knowing each other,
and having graduates return freqUently to talk to current
students. We already plan a newsletter (the author); we already
have graduates return and talk to.the seminar class.

want us to screen out students who are not superior and/or

make the courses more difficult.

3 want us to educate teachers aboUt libraries, somewhat as With

the administrators noted above..

3 say it would help to continue surveys like this, studieS, and

re- appraisals of the program.

In the category of general College items are the folldwing 6:

2 want us to offer more courses in newer areas (were trying but
the State has set limits);, and one each for improving the attitude
of the staff of the College library, maintaining contacts. with
really professional faculty, getting the College to hold the
program in higher esteem, and awardingan NLS degree instead of

a general MA.
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A category generally related to the curriculum finds ``sic peop

suggesting the following. Two say opportunities for re4,T4
experience (before taking a regular job) *woad helpl, and two'

likewise favor the teaching of public relations, personal

relations. One each want us to help librarians develop more
self-respect; a d to take students-to other libraries often.to

*get familiar with them.

Amore external category, finally, includes 4 persons, one each

in the following: encourage and support local library asso-

ciations; .work 'closely with NJLA; help resolve status problems

for professionals and nonprofessionals in same library; and

publish Salary scales:

,Obviously this question brought.out'a great deal more than we

might expect by the literal phrasing. A bit of editing and

-interpretation are needed to profit by the replies, but I think.

the above summary will serve the reader in that regard. There

are some excellent specific ideas. .

*

- "Should Glassboro teach students the actual
wAsti._.cesfoundcm the Job in this area. or
shduld the college teach ideal principles?

Yar
On some questionnaires, this question was a bit longbr; it

inikluded "Should the GSC library courses be revised periodically

to match the actual Job practices found? Or should the college

teach the ideal and hope this will modify the job practioeS?

In either case, somewhat the same kinds of responses were obk.

tained,_so it seemed to make no difference.

This was an oppottunity to probe the.graduatee tendencies to

drift into either extreme position: possibly that of feeling

that what one now does on the job is "the beat of all possible

worlds" and that therefore Glassboro shouldteach.Whatever isga

the prevailing Job practice found; or that actual job duties

and practices are so "non.ideal" that instruction should take

no account of them, which would lead to our graduates being.

unable to hold a Job once they left.

Pleasantly, I found that most respondents' had already worked

out in their own minds a reasonable compromise between the

.ivory tower and too-ready acoeptaribe of the status quo. The

predominant tesponse was "teach both the ideal (so people will

have a goal!, to aim at) and the actual (sq. they can do the Job)."

On the following pages arethe responses, in detail, with my

summary at the end.
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"Teach a combination-,teach.Whath idealsitilation is, but make
sure to tell them theereality., What.standards,;to-use in setting
it up- but keep in touch with reality."

"Actual practices are important- tiecausi it's a Shock.tO go to
work and taftreality. It's the same in-teaching: they teach the
ideal and teachers (new ones) don't realize reality- you must be
close.to actual ptactice.' Then consider idealsas a goal."

CombinatiOn of the, two- your project is a move,in that direction.
Nisthave.theorybuticombine it with practical experience.. I

can't imagine, goirii'to library school without "experience -iust
have it. 1 -

"Cover the idealtbisically, but.then give actual examples. /bd
need actual experience in a library- an apprenticeship. (for
example) I am now on cal1.24 hours aiday: they call me tq)mith-
Complaints about .overdue fines,- etc." (public lib. director)

"Describe'the ideal, teach how to work backward from objeCtives.
Studentsdon't need to know eXisting practices: they are
bureaucratic. Systems Dire affected by the building; think in
terms of objectives."

"Practices differ so;, you can't,teach them all." (seemed to
favor teaching a-generalization of practice)

"Use mbre.materialv-expect more of the student, require them to
attend meetings, they would learn what .the world 1.8 really like.
Of course they should-alto learn the ideal in order to have
aims."

"Teach actual practices. Give you ideals to aim for,' but they
must be prepared for actual situations. I know.Rutgers grads.
Who didn't know what to do on the job." (high, school)

0.

"Teach actual job practices. The theory and a. real job are

two different things. Though you do need both, you .do need to

know what to aim for."

prefer' the latter: teach what should be, come out of Glassboro

with a goal,'an objective to aim-at. But be sure they know it's
not. the way things are now. Be airare of reality and higher
goals."

"Combination: people have-to be prepared for the real job .

situation, that's helpful and impbrtant. But also teach the ideal,
something to work for."

"It's a happy medium of,both.right-now. I received much prac-
tical (information) but also necessary ideals. The only lack Oas-
things like, how to remove the rod'from catalog drawersr you pick
this upon the job quidkly."
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"On one hand, and on the other" (gestu ing) "Librarianship is
a practice, a trade. Revige the actua practices like cataloging
techniques, automation, etc. Don't fo et to give courses that
instill the ideal, you need both. You an learn,the
on the job, but ideals only in courses.}'

sTeich the actual, absolUtely. lou nei/er find .in ideal situation
on the job; it won't be all roses."

"Teach the actual jobpractices and problems; the present text-
ibooks are too idealis04. They omit real discipline problems,
uninterested students:"

-"Combinition- the actual practices are not always'the best, but
you must know what they are. Study where they are beneficial
and where they are not. Attemptto work with ideals."

"Has to. be a balance.' Be practical, have 'a knowledge of practicei.
have something like the 197kintersessiOn."

"Teach somext the ideal...,but have a balance. Make sure yoU know
the real, keep up with real changes in the"field. The field is-

changing so rapidly. There were no media in the library When
I started."

"'You have to teachthe ideal, but get across to them that they;
will not.find this in practice. Vert difficult for a part-time
student to go, on field tripstolibraries, but I feel it is
important to see and participate in real library work during the
courses, (for example) I got excellent. services fram the county
library until the township went municipal and separated from it.
'Feel the school libraryassoelation (in this county) is excellent.
(as a means for keeping'Up'in practices). _When they schedule
in-service here, they don't schedule the librarians together,
.which, they should; they're broken up." (this middle school
librarian:indicated it would be very valuable for 411 the school
librarians'of a district to take Formal programs like inservice
together, and thus reinforce each other 'in developing better
services, closer to ideals)

.

-
.

"Both- should have on the job. training Pike pra4etice..teaching).,

in the'college classroom, cover both the ideal and actual,,prac,
tires. Feel my profs. _did encourage a lot of exchange by the
students in the class, which was very valuable; those already
working in libraries had much practical experiencw.to,
contribute:"

.."Wentio4both

"Maybe go out frequently to see how each unit is applied.in
practice; or on a personal discussion basis."'
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"Nat solely ideal practiceitpor-solely actual. The basis shimid
be the ideal, with comments on actual.practicei. Mr.Boltz often"

,cliscusSedhis experierioes..you learn a lOt that way."
0

1TobablY both.. preferably erlphasize the practiCal: Teach them
to meet-theneeds-of-their st dents. -You need some-theory-but'
it must be applicable, have t em,,learn how to apply it."

.

"Actual. Well, really both, because you must know what to. aim
Mt., Having been-aroundilibraries so long, I really knew what
went on in them:and feel Glassboro did teach both."

"Actual, I gUees. Pm a realist."

"Both are necessary. One is no goodwithout the other. if
it is to he a profession, one must have an ideal to aim at."

bIt would; be hard;tO teach' the ideal. ActUal!practide changes

so much. Tell the ideal-1qt don't ignore the actual practice.°
Because that really meets thelieede."-
, . , .

"Teach a combination. You need to know the ideal .but also
the real ways in the. field." '

N.

"'Both- emPhaiie.the practical."

"The library,world is changing so rapidly now, a part of the-
education world. It requires continuous revis on. Keep in_"
touch with the evolving realities and teach th latest. Of
course, professors must keep up with the neves concepts, and
A feel the Olasiboro profs. do., Of course, th s interview is
itself a part Of the improvement."

"Teach both. Ideals are fint'but very frustra ng. The first-
year you have the best way and ideals. You run into real
Problems and are forced back to'badics;' the fi st contact
throws you for a loop. PeopleAtedften not re listic."

O

.

1190th. . Ideals must °be instilledeespecially in the' younger
students,but practical courses too are nec.ded."

. ,

"Both, because theidealprinciplee can help you apply the

=, actual, butmithOut the ictual,.you:can't work."

"Yes, match actual job praCtices. See if theyare =eting
the-needs. But yet, you need ideals and` so you,

..can educate the people-involved, and raise theireig ts.q

"I could easily apply altheitemsa learned to job .,actice.
We were giyenwhat we needed, no matter what-kind-of-4 rary.
The practical' -was emphasized; you should add a work..'ttuy

program."

a



"Teadthe idial- then when you get on the job it's a rude
awakening: sand you try to improve it. 'Learn the hat
procedures." (added) "Yes, learn both."

"Teach the ideal and continually have real experience so the
person,can see bow those vary-- because-no-twomdmail are the
same."

"Pet down to actual problems-,by alt means- gt idealistic
things. Teach what we are really going to cope with:"

"Actual practices would be better...for one Mete more under-
standing of°the needs in this manner,"

"Teach the actual, job practices- you never find the ideal- there

are always problems. The philosopby is for general..,"

"Both are necessarye

"Teach the ideal= but point-outthe aitual becauswyou must
know the real:"

"keep current and aware- but teach the ideal too. Don't sink

to accepting usual practices automatically,"

k a=

"To teach all-the peculierities,of every system mould be an
impossibility. Any extreme is not particularly good so I think°
the principles could be taught alonewith as many general
practices as possible."

"Both- to be able to cope with real situations and to bait-
something'to strive for."

"Actual practices, do some observing- go into libraries-'both
school and public, Observe real situations. Undergraduate
progrunot too good (in this -area). should split with student
teaching- -should be much.more handson experience."

,

"Revise the courses to keep up with rapidly-changing field,
but do not sacrifice ideals and Otandards to do. it. EduCation

often does that, Teichers'are now leaving the field becausC

they feel standards are being lowered. POstosputnik went too-,
far with the push. to advancement., but it's too permissive now."

. ,

"Teach the actual definitely. I'm can always theorise after
you're on the job." '(note that an earlier graduate said exactly
the reverse) '

"Somewhere, the studerit should set.his sights. But also he

needs some forewarning of real situations."
,



"I like experience but you have tti get the basics- the understanding.
Experience is the best teacher but you need to start with the
principles."

"Actual."

"Should be very aware of what is going on, without neglecting
the ideal, as this is the only way to eventually improve the
job practices.,"

"Teach the actual. You might say 'this is the ideal' but then
make sure they knomrwhat really exists, so there is no ahock
(when they start work)."

"You can't,revise too much.to specific jobs, they differ too
much." (described the experiences of her roommate) - peoPle's
situations differ so. You wouldn't beable to help everyone.
The courses have to apply to school and public and others,
therefore you must to some extent be theoretical.. Maybe have
more than one course: one to discuss real job situations. The

°program should require some period of working in a library,
it's a,necessity.....either have experience or do a field ,

experience."

"Scimeblendr. you must follow school policies (on the job). Need
to'be realistic. Like PTA libraries: there's a problem taking
them'over and enforcing the right procedures:' you need the,ideaf
to shoot for. Standardization- and then differences nattrally
evolve, like checking subject headings in the,catilog." (refers
"to the fairly common situation where a PTA has started the
library in a school and operated it long enough for a group of
mothers to become possessive about it, often with:policies that
are not sound professionally,' the first professiOnal hired-to
take charge, usually with the same Mothers as aides, is in some
difficulty' hen she tries to change their library.)

"Both."

principle-"Teach actual situations` also the it's one thing to
have beautiful theories(b1)...."

"ReCognize both. you need. to avoid limiting yourseif."-,

,

O

"Prefer actual practices keep modifying the courses based on
jobs- prepare.forepecific jobs. Should be,iealistic." (this
person was fairly clear that our program should prepare each-
student for one specific job in which the person is interested.)

"Teach the, actual, definitely.",

"Job practices differ so mUch- so you really have to start out
with something close to the ideal. Take realities into account,
such as the open library cliches. You must learn the irleal and
-still knOw reality*"
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"The practical should weigh more heavily.. I don't know how much."

"Teach the ideal -'you should, I suppose." (then added) "Sometimes
realistic limitations like budgets, etc., force adaptition-1each
themA0-recognize this."

"If possible to combine, have both. 'Emery situation: is. unique."

"Somewhere in between. -for example, cataloging: you must know
actual practice, how problems are solved. -Networks and things
they must know_for the future:. gOals and trends- necessary bases
.for theory,"

"Actual, for the reasons stated." (this.person, throughout the
interview, emphasized the multiplicity of real problems on the
job) ,

"You'canli really teach without modifying to match practice..
you do it constantly... good to hare' people who have been out 'in

actual situations."

"You.have a responsibility to teach the ideal but make tfie
students aware of the practiCal aide -- the real world- its
problems- what they can do to cope with problems,how to change
non-ideal practices,"

"Actual- why-not? NothingAs ever ideal. YOu. go into it because
you like it, though there are some things'youworlft like. You
must know the real problems to cope.better.>"

"Think in terms of,trends in
ac

the' ,profession- teach the ideal-

the proper theory- the accepted gays- the fact that they may
.have to modify these-to fit local situations, and thatIsuch)
modifications are OK.- to do this."'

"Both.' librariant should be'aware ofoideal ptincipled, but
should aleoknow aboutthe actual: practices found onmany jobs.,
so they may prepare to "deal with these practices."-

,

"Both; definitely must: have the big picture, ideals, goals--
but also the real basic skills."

"(GSO) does,a good job now- teach the theory and emphasize that
actual lob practices will vary, you can't teacWaty one actual'
practice, as they are so different."

"Job practices, on the job."!

"Teach the ideal but don't hope it Will modify real practices.
Make studenti aware of reality. You should, have the ideal but

also learn to work With'what:you have. Actual working conditions
are a shock 'sometimes."

(end of graduate Comments)

(ie.)
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I bete classified' each of the foregoing graduate- responses in one
of the following five categories, and predent the tabulation with
the warning that, the clEissificatiOn is somewhat subjective,' Each
response is individual and varied, and it, is somewhat misleading
to simplgy into a 5-point scale. lowever. it does seem to be
at least interesting and.possiblv useful, so:

Teach the ideal,

Teach both (but tending more
toward the ideal) ,

Teach both (apparently
no leaning)'

Teach both (but tending more
toward the actual) 24%

Teach actual practices

This would indicate that-while there is'a strong tendency toward
the center, of balancing both the ideal and-actual practices;
the leaning is-toward the practical. We can have more confidence .-
in'the validity of .this because. it is confirmed,by otber sections'
of this paper. -Our graduates repeated* express a deip concern.:
for being able to do the jobt.to handle the daily routines% to
cope with the. dailylmobleks. Frequently their expressions of
the need for knowledge neet,directlyrrelated'to immediate job
'performer:de are interpreted easiWis afterthoughts, or as
,concessions to what they feel 'are accepted attitudes toward the
profession. '

I

It is the responsibility'othe library education faculty to
resist this pressure-. one usually heard of professors who 0

becoMe lost in the ivory tower, too farremoved from reality.
We on thcontrary4 are so Close to 'our students and graduates
after they are on'the job that we are probably in mOb_danger of
bending toward the other extreme..

Graduate comments are summarized as speaking very often of the
need for students to "face reality," "realize it will be a
shock," and se\ont each job is quite different from the others
and different from classroomprinciples, though most of them
have said the Glassboro education was the most practiCal they
ever had.

, Most recommend some kind of a field experience or
internship fok those without experience. Most see the perfect
combination as a graduate who knows the ideals -and general -

principles, using these as goals, and yet understands how to adapt
to the job realities which will often prevent full use of the
principles.

(42)
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"Do you personally prefer courses where
the emphasis is on textbook and lectures
or on class discussions and projects?",

On some questionnaires, the cording of this queStion.diffejed
'slightly. The'question "Why?" was added,ifl some calls. This
seemed to make no difference in the,. responses.

I will immediately.agreewith the reader who points out that we
have here a false dichotomy: there is no reason Why a course

7 cannot consist of textbook and discussionor lecture and
projects, and so on. However, I chose these two, given above,
as the alternatives because-Ahey are perceived by many students
as'the extremes of (respectively) the old and the.new, or.Of'
conservative teaching and the liberal, and so on. I have found
such reactions frequently onthe anonymous course evaluations
turned in by my- students after each semester. Presenting the
extremes shoUld be,* method for arousing the respondents'
interest in the question.

You should'beaware of my own bias here.. I am strongly opposed
to lecturing and do as little of it as possible. Frequently I
do not have an assigned textbdok. It:preferred-method is to
induce students to use the findimetools of the college library
te-retrieve materials relevant to our subject, upon which we
have a series of intensive class discussions on.these materials.
In additiOn-there is generally a project, involving a written
report, compiled by the students either individually or in
groups. am thus out on one of the extremes presented above.

"Depends on the course. goiettmes there is material that must-
be covered by textbook and lecture; but even then we should have
some discussions and projects: Move on more into the latter
after the student has learned."

"Depends on the course. For example, cataloging, it hal to be
lecture and text, the actual doing. *.Worst course was all
lecture "(literature of.sciefice, an instructor not from the dept.)
"You can't go tO'disCuision and projects because there's nothing .

for the prof to do! Projects: depends heavily on the other
students."

.

"This was discussed (in classes)- are students doing the work?
When discussions and,projects are geared to the topic,. and the.
text is. practical, then they can be excellent. You can get more
from good discussions: nd projects. Lecture is OK but not 50
minutes straight.-p You need to get involved- some student
action.".

II I
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.
"Both -they supplement each other. Prefer discuisions and pro-
jects more, though textbooks are useful to refer to later."

"Not too many projects- there's so much to learn, I'm not up to
a project yet: Discussions` are OK, not

"Home of each- a variety-- it depends on the courses."

"DiecusSiOns and projects are fine if the students know what
they're talking about. Projects for individuals: (it's fine
to) share by making copies of reports, but don't waste class
time'on those who don't have experience. The instrnctor
ahould control." .(this person refers, in the second sentence,
to my practice of having students make sufficient copies of their
reports to distribute to/the class.)

"At. the graduate level, -I love discussions. Thoroughly enjoyed
graduate school- being treated as an individual. Beginning
persOns need a textbook; advanced-people, no. Graduate students
don't use projeCta as busywork. make sure the studen!knows
about the.requirements- have it serve.a real purpose not just
for practice.

"Discussions and projects.. Textbook learning turns me off,
even ;as a teacher. zText is necessary but so much is.gained
through discussions and projects."

"Textbook and lecture preferred.% The instructor can present
facts, concepts,more quickly, more organized way than through
discussionc Projects and discussion can go with this, but y04
need a hard ,core."

"Diicupsions and projects-a. little more- you-need both.,

"Discussions and projects personally. I like textbook and
lecture, which might be best for abstract things, but on

. practical,things discussions and projects are best. The best
learning is from the concrete to the abstract."

"Depends on the te4chet. Whether he can deliver a good lecture.
Also depends on the topic. For example, History of books and
librarie$ shouldAJe.mainly lecture. Others are better through
projects- clatis discussions are good forihose Who.are4rticulate.
Projects are very good depending on teacher and subject also
on the class being Willing to work."

"Distussions and projects., You need some lecture, this is
actually hoW most courses Were. &onetime:I I wanted the'prof,
to tell. me more from his own experienceL you need to balance
the two."

"Discussions help'shareknowledge. .Need a text to refer to.
But discussions and.projects best as a basis for actual class-
room work.' Have the text to read at'home for reference. A little
lectureto get What the prof. knows.

(44)
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.flDiscussions and projects' but .not to disregard the textbook.
Its organization is. needed Have some lecture. 18cussions
are the best part."

"Depends-on the subjeCt," (Q) "Media courses should be practical,
projects, discushions.- *St of my courses did involve a paper
of some kind. They were a mixture. HiStory of Books and
Librariesons terribleel

"Depends on the course. I enjoy .a lecture by a'knowledgeoble,
interesting person. Sometimes the projects gave me some
excellent ideas."

"Discussions and projects.-Dtpends owthe course, but I prefer
them "in most cases." .

"Discussions -and projects.".

"Depends. on 'the course- some are better one way' Discussions
and projects sometimes more'interesting, though I don't really
rind textbook and lecture. Audiovisuals for example, needs
projects and diScussion. History of books and libraries would
be textbook and lecture, sometimes a project." ."

)-

"Tixtbook-and lecture where possible, such as the. administration
coUrses. In someareas, textbooks may not be-good or sufficient-
'e.g., dialing with superiors. Some courses lend themselves,
better.ta lecture." .

"Definitely discussions and projects."

nome of both- you need some textbook and lecture, if it's a
jgood lecture, not ust,reading old notes. You want to know what

the prof. knows. Class discussions can wander, Projects are

too often digressions."

"Discutsions and. projects. It's more meaningful when you
',actually participate. Projects Kaye been mainly the thing I
learned most from ; things .I did myself."

"Class diScussions and student projects. I feel learn more

if I am=personallyinvolved,
.*..

"Depends on subject. I don't like classes taught by the
students- use whatever is best for the topic. Personally I

don't like the studentS doing the teaching."

"Depends on the course- e.g., History., a text,is helpful. 'In
general,. I prefer discussion and projects because it's less
theoretical, more practical, you learn a lot about real .,
problems." .

"50-50,.each has its place., However, the student can sleep
through textbook & lecture." I enjoy discussions. Projects can

be dull. 'A mixture is best." -

'05) 18 6



"Combination- not too keen on group projeots, they're not that
worthwhile. You don't get the chance to work on the whole
thing. And it's difficuit.to meet other people" (refers to
schedules and home locations being different) "so I prefer
individual projects."

"Discussions and projects."

"Depends on the subject. For example, in History of Books and
Libraries, I enjoyed textbook and lecture; got a wealth'of
material in the book _and from the prof.But when we. were on
elementary and secondary book selection, discussions and

14.
projects were best. You get varied viewpoints, varied ideas.
Also; some texts are,not up to date. E.g., in cataloging4
classification, the text had many inaccuracies. You need
discussion and practice."

?

"I feel the professor should have more expertise and offer
guidance." (this person indicated she meant to prefer. the
textbook and lecture alternative)

"A preference is very.difficult. Discussions based on text, are
OK. I read the text at home. I can't see any real separation,
you need both."

"Feel I learn more from the textbookand lecture- too much time
was waited with projects, etc."

"Discussions and projects- you learn more, enjoy it more, get
more out-of it, it's easier to ask questionst it's better. Get
to know people and projects better; this is especially good
in library service, where you need to deal with people."

"Textbook and lecture preferred: I had some courses whereit
was just vague discussion. I didn't learn too much. I want to
get down to real facts."

"Discussion and projects- wouldn't everyone? Felt I gained
much. The instructor must.guide it and keep it relevant, soyou
get the best of both."

p.

"Theoretically, the text albne is sufficient. The prof should
.addto it from his own experience. I would prefer the prof to
go over briefly the area where student6 do projects" (then q

added) "do away with projects.."

"Variety is the spice of life, they say."
.

41 prefer textbook to projects- it's easier to read the subject
.thari to adjust to 'group projects. But projects are sometimes
good."

"TeXtbookand lecture- I go to learn, not to listen to other people
in class that usually &let know what they are talking_ about."

(6)
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"Discussions are valuable- projects can be, but often go far
afield; need strict controls, Textbook and lecture are

-neiessary too."

"I prefer discussion and projects, but.a certain amount of reading
or lecture is needed. Cannot discuss without having a basis."

"Textbook and lecture, since the professor knows much more than
I do. Discussions at.tiMes:tend to go off on tangents. Student
projects could be ancluded: along with lgoture.",

"Depends on how many.students have practical experience. I would
hate to be in .a.group with'only class diecuision if nobody had
any experience to talk about." ,

"A happy ium, Some courses were all discussion and projects.'
The prof ad nothing to.cOntribite, It disappointed me. I went.

back (to c liege) to improve my jebi:The prof. sometimeestands
in the corner and ;lust listens. I expect input from them." °

v-

"The texts me had were dry"terrible; I saw few that helped. .

Children's literature was OK. Lectures are OK." (then thought
al:while and said:) "DiecuisiOns and Projects are most4aluable;
you need both."

f ,

"Dismission and projeCts- though there ie,aplace'for lectuiee.
At the beginning, YOu need to get started. You leamiso much
more froM projects than lectures." P

"Textbook and lecture- when I pay.for a eWY3e, Z went osmeme
out front who knows more'than I do:"

.
.

"For myself, being a little bashful, I dislgp presenting
:0rojeeti, but 1 .do get excited about doing theme But I like

lectures too** I'm not hard to please:" (this-person explained
she likes to work on projects,, but not. to stand p before-the
class and talk about them)

"Prefer the textbook- it gives you a framework6 I enjok olsom
discussion except the people already wolkirig a, librarianslo,
getting credits* the diseu6sion got cut of hands dealing with
personal problems on the -job.. _Plaea projeCts wereexcellent9,
gootvariety, I gained a lot (conerally0 respondents said

they likedey claec.diocussions when the diScussants were people
'already experienced.-ip the Tieldi; as then they learned much about
real job problems and colutionci; and that they disliked it when

non-experienced peOplo wort involved° This person is the only

exception to that 1 have 1oud3. she felt that the ezferienced
librarians got the detailed and the involved. in their oWn local

situations.)

"Lecture anA diccussion6 begin cousaa with lecture to Elvo evo.,y-
one a basis, then go into digeussionno°



JO

"Discussions and projects. but there has to be certain knowledge
laid doWn beforehand,:to precede discussion, especially in the
longer classes (those tanning 2 to 3 hours). Toe Often the'
class gets off on a track and you miss the basics. The prof.
needs to fill these with lectures."

"It all depends- professors do what they're* best at,- `Some.
discuttion and projects are really goodo'some not. Discussions
are pfeferred-.they can be very:fruitfUl- especially the
Thompson coursekin Public Libratice, wheMbP.covered real
problems. Especially-on the graduate leVel, because the people'
have more background*"

"Both-.a.combination. Textbook and lecture if there's enough .

latitude; certainly discussions and projects."

"Both- a balance- to have a diversion, not entirely,'ene Or the
other. You get tired ofprojects'and discussion after a while.
After all, the prof's lectures-and texts would be very hapful.
I prefer textbook and lecture, first, with some discussion and
projects thrown in.".

"I like all types- don't restrict them- all types should be in
each course. Good teaching. practise- mix it up. The instructor
In Htstory of Books & Libraries just read his notes- very few
Visuals were used in the courses- slides, pr Sections. Why

not use these right in the classes? We'd loam more."

"Depends on the course.. for example; the administration Course-7
'7:intels..7itatures.in order-to cover so mucl20° ,

f'
)C combination. But usually it's one oy the other- I prefer
tenttook an .lecture with some variety,- guest speakers,
panelD-etee-- don't have all projects an:-.2-panels."

22 Mkt a variety- it depends on the calm°q have no
proferenoao"

nexacoh and leelaan fzefeya-AGlasaboro seems so: project,.
oriente2D I wasnc't used to it. Tinter,' SO 'strong on thin- on
"do it yolwOelf"..7i, want:expor-tise from the experts. It (-)

struck me from the Leginningo chould be more Iectureen

n'E.iike both- mnt a Trlaneeo'c mix- do not choose. It
depends on `the 3GUYE03 come teachers are not capable or suited
to one or"tba other. 22ompsony foy example knew when to
depart from the text."

"

°I like all- a littleT32 of each. =9 projects such,as with
gyoups do not go well because we don't live near each other-
sometimes-travel is a proMet17 indiAcluol pojecte ambettere
A.groupls OK if:these pnotlems are allowed for. Sometimel
projects ate expensive to Folwoducoo° Qmay he referring to my,
custom of asking for copies for `each student)



01 like real-life projects in groups. Need both: depends upon
the material- Itoan like both depending» haye a mixture in the
same course- I like to have a good text."

A

"A balance- could use less textbook and lecture, more guest .

speakers, But not all to "show and tell" by the students."

nI prefer bafic meat courses- the textbook is irrelevant- you
should be compelled to review the literature and materials. work
hard- review books. Discussions can come after the.assignments.
Projects: sometimes."

"Discussions and projects wherever possible- I assume students do
some reading and research before discussion- there is a place for
textbook and lecture, but not strictly so- 404.1X in projects, etc."

"Textbook and lecture gets dull -;your mind drifts- need more
participation. You get a better overview that way.."

"Textbook and lecture- I'm not much-on class diScUisions. I dcW,t.

want to waste' tiMe liitening.to people. Who-dOn'tknow the topic,
Projects are OK if related-must base discussions on real meat.:
(the third entry on this pagellso refers.to.lmeat'Whiekwas.
an intriguing coincidence. I checked and find these two persons

4 years apart and work in quite different areas,. though
Imth are In public libraries0-

°A littlo botTag..if tfiere are so many projects and no lecture,
tl-00 theoTleo TgehaA the projects may become lost. If there is
ofIly leot-InF3 an] tenthookat we may tail to see its applicability."

"Toth. 2 onfiwycol ton, Tort csmetimes didn't like both:. depends
©O ouklooto .MoeusoAons 8Y0 always enjoyable andusefUl.on

g7_,Artn ;koua.11., 1::2,0Y0 moot of the students are already in the.

Liado L27:0 ziooful onpoTIonoo."

Ii-ipando on no conToo o3ntonto tut 2 conoyany prefer projects .

anT2 aloomoolcnoo To 06= on onto you nocn'a IT-112,tnre in each CoUrse.
apleolv.E7, eauTcooD foT ammp2.00 Eust ezpTaanse tho text. In the

21toYattTo CIMTCOO Fan noccl to hay° pyo ooto."

dopovk.on tTX COUT000. 2ano aTo betto41-ocoh u3 7."

°B.IvIch doponz]o on no couyooa no cionUr ®lo107,77,..Y.0-

C1US1,0700 C2i000 00 n cni21. pT400to. Ent yon 3OC toz;ttoc U3 Icotmo
loognob tlao pyaf. %nous 20TO. thanz'o do. X T000nt a oouTao whey°

Ur.) otudento.do.all tto

0

TM.o.conoludoo trio GYaduatoo° eenmnto on the topleo My own-
onmnayy and-oommnto .roil on Mp UO2 1MCOa

O



I have classified these 75 responses On a 5-point scale, and
presented the distribution below. The basis is quite sub-
jective, and as noted before I have a personal bias, so the
reader may wish to repeat this process himself.

Textbook and lecture (strongly): 11%

Textbook and Iecture_(leaningto): 17%-

Neutral; both; equal: 29%

Discussion & plelects (leaning): '31%

Discussion & projects (strongly): 12%

100%

4E.

The predominant response is undoubtedly that -the person prefers
a combination of techniques. In some cases,thepreason given
is explicitly that,a variety of methods tans boredom -in the
classroom.. This,is not an unworthy motive: Very PrOably one
strong reason for my own bias toward discUssions and project, 1.6
the fact that my own college education- both graduate and under=
graduate- was almost entirely textbook and lecture, which bored
me to the point where I actually composed poetry whip sitting
in the back row, some of which was published. Few of us are
completely.neutral in this area-= we all have experiences and
convictions about Which techniques'are 'best.''

The. respective strengths and weaknesses of the extremes are //,
pretty wellLsumMarized by our graduates; there is little for me
to do butrepeat the high points here. Textbook and ]ecture an
be dull'and rigid except in the hands °flood lecturers... and
our graduates appear to think kew.college professors'are. good

.

lecturers. ;They encourage the unfaced assumption that all the
important. knowledge. is in the text or in the notes; theY'tend
to prevent the student from reading more widely.. On the other'
hand, discUssions and projects can stray far afield; .if the
students are not well-preparedlin the subject, their talk and
projects can be filled with little substance. Over-use of this
technique can lead to the Students feeling. resentful that the
professor seems not to be earning his salary-- he seems to be
me rely oupa-ylsng them as they work.

Loo boat, use of taztt:3ok and lecturetan provide a firm base for
LtelZIEent aponooLon aNA research;. the best use of discussions'
ac TI pyooeto.oan MOD rapid-fire. stimulation of a class asits
FL77.tDTO onE3loYo onbjcat toVIer, including the professor. '

u1.1 2. yocolvo to tosa ms locate hereaftero Our graduates have
LoT:o G;Ivon uo a yoz--7 viloo conr3Onglaai.

3D)
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"How should the GSC library education
emnhasisAg_divided betimastatrig
Princiaes or:gt11929EIZA01
practical details of running librpyr,

Insomeof the interviews, this question was phrased: "About what
proportion of the program do you believe should.be'devoted to
general principles, apd what proportion to _pricticadetaile'of

. running a-library?" Ifl both cases, respondents tended to try
to give a numerical or proportionalaanswer, which hid notheen
my original intention.. A a6r*genetal reply was looked for, -.and

, in fact the responses-in this section to some extentduplicate
other parts of this report:-'They are included partly for the
sake of completeness;: partly as reinfordemefit,orthe sentiments
expressed 'elsewhere; and partly. because there is enough -view

material here to be worth reading,,when the. reader is seriously
and .deeply interested in'this subjeCt, which I-trust is so.

O

"Must provide a basic background- in selection, etc, Have the

philosophy, but also practice. Much of the practice could be .

covered in the work experience." -(indidated,that the Glasswork

could then be mainly general)

"75%.practical, 25 principles."'
Q,

"Hore.towardthe practical side- involve%the general prindiples-
lean toward the actual doinE of the jol).*. I feel Glassboro is
that way now." -

"The majority should be general they staid be superimposed,
combined."

0

"Principles and philosophy are 'snuck in' as pint of the prac-

tical. Split the administration course ihto two temeaters;'have
one as practical work, such as how to train otaff. Someone must

.0 know how to do-the clerical workp to'tratn others."

fl

"Hard to say. .1 had to spend (T,OlaTts in ttn liTaTaTy of a lab.

school befo-re student teachingg it Was v ry practieal. Story®

telling ,(etc0). You should mtresq. the praetioR.r.kp bGeoially the

budget, how to justify it. That's neoommary. D3).qre buitils en,

administrator, you have to-loam these tbiugoop

"Lean toward the practical,' :I aocall as ny ningm necaug thic.

161=4; leavesout the theory. ,,ITLhicim how A aotnallywaso°
Q

"Mere on the practioal, baci6 dotailop co no wn.Lold a joiD

'upon graduation, Catalogingfcoiyaulaticap nto Don°t.have
philosophy than 116146. but GpoyiA MWO time on Up? OmmPle) the
reference function, day to da-A t%e yoalitiesof a ooliege
reference rooidealing t,416 faeultyp cahcaSiRgp inmtv-Mtoiv.

.needs.

(51).



"A miX.. a-little heavier on the practical," .4
'"The practical- we aren't that involved- necestiryjmt not
lengthy- vital to get real practice, Maybe 50-50. You must

have practical knowledge/tofall back on when you go on the

job. An oral description of routines can sound complex, but
practice shows it is simple."

"About 1/4 general, 3/4 practical. So much is needed."

"Very strong on the practical-- as it was for me (in the
courses). You do have to go .into a job and knoW what to do."

"A combination- you need overall philosophy but also practical
details, -Somewhere in the middle."

"Put the weight on principles and philosophy, because 10 college
is the only place,You will ever get*that./.You can alWays pick
upOopractice, but you:have to have a background in'the general

aspects." (as this Is &minority opinion, I will indicate the
respondent is a public( library director)

"25% general, 75% practical. The general principles:, are re-

quired but... *Make it heavy on the practical, what you actually

have to do, the nitty-gritty. 'Fol.-example, reference."

"Much heavier on the practical- at least 75%."

flThe practical is more impdrtant- at least 50-50, more like

"30% general, 70% practical."

"Lean heavily on theepractical side."

"They're not opposites. The practical can be general. You

can't separate them." (this person, in her first-job, was
given four elementary schools, sit* or' swim. It may be
thought surprising, that she has found time to think about the

profession. Perhaps"the pressure has forced something which
might develop slower in a less demanding position.)

"Heavily. practical."

"50-50."
I.

'"1/3,,on general principles, 2/3 on practical."

"At legit 75% thebry- that's why I would require One year of
practice before entering library school. If that's not done,

then make the courses 50 -50. But the year of preparatiOn is

vital."

(52)
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"Practicaldetails- that's what they need. Talking to other
students helps. Fortunately, we do get it."

"About 2/3 principles, 1/3practical. They,sayibu're just
getting technicians, but necessary."

n1/3 general, 2/3 practical." ti

0

"Pretty well evenly diVided when I was therev'which is W."- '

"50-50. It depends on how the courses are itriCtured',"
,

i

"Half each." /

"50=50."

"It's now very,praCtical: Feel\you should go into both areas.
Ideals and princ4les are vital to supply leadership, improive
the schools."

,7

"The practical side. We did have some generalities; that was
OK. Continue to lean toward the practical."

"Go into-both; butiforetowaxd the; practical side."

"Maybe 259 idealah675% -practical. No less than 50 -50."

"FroM my'own background; prefer 3/4 practical (including bbok
selection). and,1/4 general."

"Difficult to ascertain- perhaps 12 hours t general princlp

"Put 1/4 on principles, 3/4 on the prattical side:"

"1/4 .principles, 3/4.'practICal."

"1/3 Principaes, 2/3 practical..That has to be the heaviest.".

"Should be divided 50=50. ;The practical need! re- I got too

much philosophy."

"60% general, 409 'practical."

"1/4 to general principles0/4-to running a library and "how=
to" courses."

/
"Does thel,practical include visits?" (yetthen 50-50."

..1
"You need bail. Some students'havi complained they*ere getting
nothing in the course, but I was. It's notalways w at the ptof
present; sometimes how htguidei and'stimulates.the tudents,

especially if they'are,already in librari itship. For example,

in one-of.my.-courses, there was'a very g od discussion,, by peoplt

If

in the Reading field." o.
/.

a'



"I'don't knowbow7you'd-teach philosophy. 754 practical,
25% philosophy."

"Mostly on the practical- 70-30.,"

"Prefer greater emphasis on the practicaW

"You' have to know general principles/fhlosophy before you
can go into the practical details. 5040." . .

' \ .
a ,

"More on the practical- less on)theo say 60-40.,"

"I didn't get enough principles. I was vPry practical,
yes. Ofa course you need that."

"half and half."

" (same)

"Heavy toward the practical- maybe 75 to 25. One of the great
lacks was, I had no feeling there was a philosophy behind being
a-librarian. No remarice was injected in* it (Iefeel it could,
have been, in the History of Libraries course). Glamor, depth,
interest- you're alwayp so caught up in drudgery and nit -
picking detail, detail, You're never caught up in what is
do great about librarianship. That ties in with the image-
4s must not forget the human aspect- libratians are not
generally dynamic people- get more glamor into it:" (this.
person is librarian of a vocational high school)

o.
"ShOUld have principles and philosophy for all, but emphasize
\practical details- leave the exact division up to each
person through electives."' (this person assumes each course
would be mainly one way or the Other, wbich is'not the7.970-

.Empbasis on the practical (2/3). But don't ignore. general
prindiples.".

"!1A lot of practical detail: say 50,50. Or, leaning toward
the practical, make it 60-40. Principles are interesting

7 but they:don't do the jolkor you- you need the ideal in
order to. knourhOwto change." -

*The practical should weigh more heavily- I don't know
how, inch."

7-
"Hard todanswer. Emp4asize both." (Which way do you lean?)
"I lean toward, the practical, but don't leave out the
principles and philosophy."

0

"Heavier toward the basic general principles that.can be
applied in mar* kinds',0f-situations.*

"Balance it need.bothu. need as much as you can get on
researching and studies of books."

(514
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"Mainly practical. Maybe just one course in administration,.
theory, -etc. Have almost all actual practice-Oise otthe.
reviewing media, reference tools..."

"Both important:: 50-50."

"You certainly ne
situations are th
doing. Have some

d a lotlof generalities* because no two
same, so you can learn the specifics by.

practical details."

"Philosophy makes the mechanice work- you cannot even catalog
without a philosophy."

"3/4 to practical details."

"The practical nee
necessary. The th
sufficient."

not take up a lot cf,tille, but it's
oretical is Acre impOrtant, but not

"It was a good bat ce mben I Was in `the program.. you don't
want to get down t too much local detail."

"About 50-50." Sthen.paused to think again) "Maybe 1/3
general, 2/3 practical."

"Philosophy is great but it doesn't work on'the job. You do
need it but you peed.puch more time spent-on the practical."

I haie again tabulated the responses after classifying each
one as to the proportions expressed. Again, the subjectivity
is evident; many respondents used ton-quantiftable, phrases
or gave an aPparently precise answer and then fuzzed it up.

The fact that the concepts do'not mean the same thing t ill
graduates is a complication; principles m -an the s
philosophy to some, but not to others; to .ome, every,
word "principles" (or, worse, philosophy) d note far-out -

ethereal useless speculation and wandering. spite of the
'variety of understandings, I feel this question opens an
additional window on the attitudes of our graduates.

The table on the next page shows a consensus gathered around,'
slightly to the practical side,Of center. Precision is not
only useless; it would be misleading; but I estimate the
median is at about 60% practical and 40% nomiglmn:, One
out of six would prefer more principles/Phposophythan
practical details, at one extreme; and about half that many,
at the other extreme' would desire little or no prindiples or
philosophy. About threequarterslare in the consensus area
ranging from 50-50 to 75% practica1/259 principles.,-' The
overall_ attitude expressed is in lihe with thaton,other and
similar questions.

196
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Response r:.o of total
f0. responses

PercentageNumber.

ALL principles or pfillosophy 0 0%
a

very strong on principles* 2, l'

73% principles 7 16

lean toward principles 3 4 :

24 z

21

29

7

1

-7-W7--

50.50 ,

lean toward practical details

17

15
11

75% practical details 20
.

very strong_on practical details*
.

.5

ALL practical details
. 1

.

. , 70

O

*this was used when the% respondent seemed to prefer a
proportion gieater than 70, but not 100%.

In view of'the.-section following this one, it. is worth noting
that some of the graduates would change their responses if we
had a required and considerable field,experience, especially
ifa.part of this came before entering upon the burriculum.

There is a strong'feeling that,the classroom is not the:b6st
-Place to learn practice, though it is that\,by necessity. when
Ahoss without experience have no other place to learn what to.-
do on a real job as to'putting ge9eral principles into daily
practice.

I. would expect that iftwe required a prior experience, and a
pOst-graduate internship, quite a few of the graduates would
then recommend that the courses themselves swing over toward
the general prinpiples.

Ofle reason, technically irrelevant, is that most graduates found
discussion of general principles more boring than getting into
the "nitty- gritty "; This prdbably applies thr6ughout the formal
educational.process., I said it.was technically irrelevant. It
really. is relevant in that we have, to continue to find Ways. o
make claSsroom wprk interesting and stimulating, even when it
is not on specific real.situations.. Profesiors need notjoore
their classes, despite along tradition.

197
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"Should all GSC library students be
required to take a supervised
field experience or internship?"

"Yes- everyone. Get out there and practice what was taught.
Take what is their interest."

stromay..."

"All:must have some work experience in a library, whether formal
or informal. They must know something about library operation."

"Yes, though it's difficult. I'd like very much to haveoa
trainee here for experience. It should be in both school and
public libraries'unless the student is 'sure of his aim."
(public library director)

"It would help."

"Would be a good experierce.
. _

.

"Yes- definitely. The January intersession
.

was-excellent.
I'd compare it to student teaching- ours is better. Our
studentsospent all day. They should have some course work
//1/1before the field experience. You should divide administration
into two parts: one at the beginning (of the program) and one
at the end. Do not do away with the field experience. Maybe
do it instead of another course. It's yea important- maybe
more so than many classes." (high school librarian who was a
cooperating librarian when we had a 3-week field experience in
January 1974; I was the supervisor for GSC: We'tried to offer
it again in 1975 but college budget problems cancelled the
intersessiOn;, it is again on the schedule for January 1976.)

N

6.

"Yes- very strongly- you can't go out without experience. I had
a girl here from Trenton State, doing student teaching in both
the library and English." . ,°

"Yes- strongly. Would be very valuable for alkstudents.to
work in the college library, even if only for one quarter.. Get
a chance.to work in all areas."

"Yes I'd generally prefer-a 2-year'program with internship
as half.of

"Not all- but,yesforAbo e.not already working it a library.
0

Those. with much experie ce don't need it. I got,mueh unofficial
experience in a town library..."

.

"I don't know- it wouldn't hurt- unless they hive worked in a
library before, the would find this helpful. It would give them
more confidence. Y u need something 'like student teaching."

s) (57)
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"Best thing in the world. I:Was lucky enough to work here when
it.,was -Small; to become a good librarian. There are 411
kinds of,wOrk. Everyone needs it and it makes the course
work-more meaningful." .

"Yes: Part of the program must be to get field experience,
like student teaching. Apos-X hours per week (maybe 6) actually
working to get the 'feel of it. (For those with little or. no A
library experience) Also, for.those who are switching library
fields., such as public to school: they are so-different."

'!Yes. At least 6 weeks of.actual library work like practicuM
or student teaching."

"Yes, it's good'and necessary. I, myself had too,little
practice."

"Yes, it would be very helPful, subh as student teaching is
for teachers." 0

"It would be very valuable."

"Definitely yes. I was permitted to use my time in previous
lob as afield experience as learning., even one already
in the field should have to work in a different type of
library. I would require each student to emend some time in
all types of libraries."

"Yes. I really think it would be helpful, except maybe those
who are already working as librarians. In that case, you
might just have someone from the College visit them on the
job. Problem, though: how do you do this for a person who
is working runtime?" (refers to cases where the present
runtime job is not- as a librarian, and 014 job is necessary
to support a family, etc. so cannot be interrupted.) "It's a
tremendous thing."

"Yes!"

"Definitely yes."

"Yes, definitely."

nes, yes, I said so earlier!" (rather strongly)

;nes, definitely, if it's well.adminiitered so you don't
spend all the time on routines.* 11hke'it pass .-fail, don't
grade it."

"Yes.":

"I don't think experiended teachers need this." (then adde0
"people without teaching experience need more. How do they)
get it?" (refers to school libraries, of course)

(58)
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"Yes. I'd like to ee,a-one.year.experionce, before taking
courses. How can ou train in aloweek intersession when it
takes .6 months t train a clerk?" .

"Not those al ady working in librarit, or with much
experience. ew ones, or with little xperience, yes. MY '

experience th tit'se was excellent, enjoyable." (this
is one of ttie persons who took the'earlier field exp.)

"Yes."

"Dein ely yes."

"Abs definitely. Have had several positive eXperiences
mY lf, one as a'student teacher, and another at college.

ere's no substitute for first-hand experience. This
fight be one alternative to a thesis."

"Definitely yes. This is where your idealism gets practical.
Even in student teaching, I learned a lot,"

"Yes."

"Yes, definitely.".

"Yes."'

"Yes."

nes."
4

"Yes, definitely. It would have to'be flexible to meet
individual needs- for example, the person ,with It tontine'
job can't take off three :weeks; provide part-time
opportunities too,"

"Only those not already experienced."
. 0

i?b

"If you man this to be like Student teaching, I would Say
Yes."'

'es, I've found it quite an advantage.to have real on-theo.-
sjob experience-- some find it difficult,"

"Yes, if they have never Worked in a library before."

"Yes-, it would be every good thing, especially if It's a
good practical situation."

"Yes,:it's definitely impOrtanti especially when the person
lacks experience."

"Yes, unless they're. already working in a,librarYo"

(59)
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"Yes."

"Yes, emphatically." (at last: someone .who knows another
( word than °definitely.")

"Yes, if they never worked in a library before,,especial4
if they are undergradUatei. I had two students do their
internship withve and thetlearned a lot." 4
"Yes."

."Yesii"

"Yes; this is the only way to become involved."

"Yes. Wish I had been exposed to mere different schOols
as a library student- every school and library has its
own system."

"Very good."

"Definitely yes."

"Ye4they must not leave the program without working in
a library, unless they already have experience or are in:
a library- in that case, obeerve.them."

"Yes." (went on to compare student teaching experience)

"Not all-- a very short period- not all day- maybe a
short time in various. schools."

"Don't know how you could fit it in if travelli6g a long'
distance to class, or working fulltime, though it sounds
like a desirable idea. Mine was an unusual situation
At least (sUch, a 'program) would have helped me know how
to run a library."

',Don't know- maybe, if they are going to.be'school libra-
rians; not so with the specialized ones. Measure them on
how they relate with children (or users) and colleaguet.
ObserVe and evaluate them on this, not on the routines.
Check.on their attitudes toward classes- some'peopleare
fiery busy, especially ,already working."

"Hard,to say- it"s very important but.I'm doing well
without it. ''Someotie who has not worked in a library
befOre, should do it as. a part of a course.".

"Yes, if:at all possible. It might be hard those
already employed."

"Yes, uniess they've had equivalent experienCe.on thit
job."

. (60)
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"Would be very helpful; yes." t
1110,

"Yes, but not if already working in a library. Depends on the
*mount of experience -.I would have heeded it myself:"

"If possible, yea. A good idea."

"No. I worked at' the public library to fulfill obligation
of clock hours.. you just become a clerk for someone. It's OK
if you can assure, the, student will be, doing professional work.
You should follow up and tighten; analyze- results."

- .

nos- those who evaluate them should be library science people
who know what they are doing. Too often a regular student
teaching 'supervisor covers it." (past practice had sometimes
been for the studentto-mtendtime in both classroom and school
library, and be observed by only the GSC faculty member from the
major department)

1

"No you don't get anything out of it. it's like student. .

te ching- it can't be supervised' enough." (we can assume
this person's student teaching was a negative experience) ,

"Yes; very helpful."

"Yes; it would have helped me. I didn't haVe it. The length
is not possible to specify. You must get your practical expo:.
rience; get generalities from the clais work, and the
practical side from the field experience."

"Yes, absolutely."

"No; some of us have student taught." (this person is one of
several who seemed to feel student-teaching was sufficient if
going into a school library. I-doubt it.)

"Flexible- depends on their background. Also on whether the
person is initially takink a job with full risponsibility.or
only as an assistant. Work it.out Winch case."

4_,_"Definitely. it was an exaellent experience for me- a real
learning situation. I went to a high"sebool.'learned a lot about
the actual running'ofa library- the real problems." (now in
a college library)

"Yes; 1/2 year or so."

'"Yes, definitely."

(this concludes the graduate comments on this topic. My oton
summary and comments 'begin on the next page.)

(61)

202



.

il. . .
..

It Would be of little use
. to tabulate responses on this items

With or,two-exceptions, the graduates are.undnimous in -

saying, many of them strongly and emphatically, that,afield.
experience-is necessary and important. 43 3 A

When, we get down to specifics about it, there are *differences.
Perhaps the chief point is brought out by those who themselves
were already.working,as librarians: they generally see no
need to go and work in someone else's library, when they fte).
already the master of the routines and daily actiVities.
However, the- State of New Jersey is in process of requiring '.
a field experience for everyone in a graduate library program
(perhaps also the Undergraduate one) without regard for this !
factor. Some of the. graduatest though a minority, would ,

-,'probably think this a good idea, especially if it is in a
different kind of library-than their own. One went so far.
as to recommend having students work in every, type of

.

4,.. _,'

library before-.graduation.
-

.

.

.
,

We also have the question of what the students will actually
do in their field-experience library. The easy way out. for
the ooperating librarian is tfkmelcome the student as an
extra pair of hands to help catch up with old filing,, etc.
Obviously we must discourage this, and I think we did in the
.past.- However, when we specifyethat we want the student to
do, watch and learn the same professional tasks that the
cooperating librarian herself is doing every day, we run into
,the oroblem that she is undoubtedly doing a !timber of things
often listed as subprofessional or clerical: opening the
mail, changing the date stamps, typing orders, running an
errand, and so on. Many practicing librarians believe this
must be learned too: that the reality is, very few libraries
employ enough help that the professional need not do many
of the, routines personally, SO the professional-in-training
must.learn the routines. (See -the section of 'this report on
clerical duties)

We also have a wide split on how long the field experience
should be,. Some are.thinking of it as a fairly brief thing,
a'couple of weeks, enough to see people doing the regular
duties. Others see it as up to a full year o internahia
in which the graduate would become a fully experienced
person, capable of taking over a library directorship.
Some would specify some of this at the beginning and at the
end, both, as the, courses will mean much more if one has
seen the job in action.

There should be a chance for those with fulltime jobs to
fulfill this requirement on a part4ime baois-- this is
emphasized by several graduate *any have families .to

support and cannot leave jobs.:There must be the greatest
flexibility in scheduling and aSSigning students to various
places.. Hopefully, the State will, leave much discretion in.
the hands of the faculty.



"Are them env 01812
DOCAPri

abiliti6S.;,.or characteristics

yo-g1211hat on cannot or should not
incollfr42".

On a feTti of the queotionaires; this was phrased."....Coul,d not halk
been taught in the classroom" but in all cases informal discusoion.
made it' dear that-I meant one area-- thi*p either not teachable, -.-
in the:classroola or pose;esse'd*inherently.

,

I

The actual responses will '4(:! given here,-tben,comMented.ppon at the
ed.- .

. .

.

.

% i

"Experience itself --al ,the basics must be started. in college--.
givethe student .backgr d...=.. he must develop it (ontbe.job)-- he
must -learn how to streng4en hie.weak areas,

"Yes-- the attitude toward rService,you.hAve to be wilding to help
peoplez-'otherwiseit'S.All 'too much.troilble'T- sometimeo-library
clerksget uptight about awing teaChers,,Yut that's what we're
here for, to .serVe.,"

. "Getting'alpng with people --it takes...practlee--h uman ncPre not
that way-- courses aannot dolma on this...good pocholOty."

:,.,.

"Aletef energy'ner isineedel!' you wouldn't be there if you didn't love.
it. Glassbon initiated the spark," .

'
., ,.-...

'!gau need a brea0iberakarto background:"

"You have to be*ble.to deal eaS'ily.with people of allages-- you
,

.:learn 'this as ya4 6 along." .

. . 0.

"Versonal allaOcteristics that you eith4i.have or you don't (ouch ap)
'' cooperating with othe'r'librarians, bUng interested in studying your.,

users, havinewphilbsopby of set4Vice, improving yourself .", .
.

,

"Dealing with peopie-. pu,must learn by doing'this, in a rooM full
of 0 kids,. You sink or Swim-- you must be able to handle groups- -
1 feel I.comp.on stg ong. at tirot in such .ca6es an 's. conscious
technique." fa

"No."

"Personal things.-:personality-- the library school should not try
to mkt thea all specialists-- offer alternatives--..people can adapt--
don't force admin. if not inteyestei."

"For.cataldging, you 'need detail--.you can't teach the attitude
takes for thid. the same would hold for reference."

"ne; always felt l had a very practicalpreparation."

(1)
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"It's a personal thing.:- you should cull out the deadheadsr those who
are not bright, not ornaments to the profes-sion-- (given the right
attitUde)'. 'all these things can be absorbed like OSEOSiS--. many things
can be taught but perhaps should not, like management. Internship
Wright be better."

liflork with the PTA-- aides (Volunteer's) are hard to wori they are
not at all:committed,- they don't meet schedules-- their home things are
more important."

"Many textbooks give a glorified view-- no realistic' pic-'c,u1.4e of kids
throwing books-- need the equiv,alent of student tteaching.".

.

"No, you an cover everything ill some way._ Sometimes the practice
,

. of something cannot be learned in class;", , . .
0

"It"s hard
,

to teach the iMaginative qualities of reference work --
get that only in practice." %,a

.1

You

,"Maybe areas 'like communioation-- personal attitudes-- you need this to
start with."

"No."

"How to write intere ing memos; (exillained: dealing with, people in a,
persuis ve way .through ``written materials) Previous librarian had many

..discipli e problems;. she was continually being tested. Dealing with
ids, ou `can't, yell. at them, but she did."

\

to interact with people-- difficult to teach-2 you have to
develop this yourself in practice."

"Molt of it-- yoU can't do very much in classes--.it's too, far from
the real situation, 'ne-C'eSsarily."

"Being OW the jobigo.ea hand'in hand wItF.Leourses-- dealing with
people-- inperKisors, clerks,:ete.-- you jii-at- have to learn as you
go along; as, it arises."

(S
"Personality-- getting along-- caring about and helping people-- you
can't ever be won't use something learned in a course."'

"Dealing ,with people-- you must, learn this outside the classroom.r

"Control of classes:in the media center." ti,

"Have an internship of one year-- there are so many things youmust learn
?n the ,lobs- must have practice-- I started out as a velunteer and
riginally,didnot see why it required -4.lege education..."

"No-4 maybe learn" g to be flexible-='we 'do things the way that's
easiest for bor wers-- no one insisted on rigidity. ".
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"While takidg courses, .1 was working in a library part-time-L. was very tt

useful-- attended staff meetings, learned real problems, heard and saw

haw they were handled..(public library) Without that, this job (high

school) would have been very difficult-- thete are so many interruptions- -
you need actual, practical experience-- should be assigned to different

dePartinents of the college library-- really handle circulation)
acquisitions) periodicals, etc.-- so you can understand what the
problems are."

/"Theory can be taught, but you need practice (for example) dealing with
teachers) dealing with students. Should go haeleto,rpquiring 100 hours

. on the job-- cannot understand why it was stopped-- you must have real
.practice before.a jab."

"The most difficult job is bidget-- every system differs-- it would be
very hard to cover realities in theoryespecially for more complex
Situation's like'dollege."

"No 4-.maybe the,individuel differencea of each'sitUation-- all they can

. do is giyeyou general principlea-.... you muSt..learn how'to apply them

on the job."

lop

"Physical handling,of students, logistics of schedUling classes into

tfie library; discipline problems; shelving problems-
adequate help. However you could at least warn the students about
such problems-Awe're told the professional part but riot the rest."'

"NethingPcomes:to mind-- all should be covered."

"No.. you need all the basics in college-4 learn not to be afraid to

ask-...learn to talk te the class-- vital learn speech -- (gave

examples of apply ations to,, service)"

-
"I don't know-- well -- some things,wbuld have been a este of'time,
e.g. ,pireulation; ,it takes only a short time to learn an the job."

h.
.

"Nothing-- all are a combination. 'You need some preparation it
courses, and.job exPerience..7,

7A lot more practical. the:everyday .work -(routines) of a librar..-

heed to be in,the'coutses. Courses tend to be geared.to the.(needb of)
the experienced .people."

"Filing ,of cards-:- more Practical ways."

"NO--; you don't needa°course to learn how to relate to adults,,.- just
ordinary human relations-- all your book - learning is no good without
practide."

(no response)

.

- "None that you can't learn-partially In college-- but many you must,

practice in order to fully master them."
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"Shoul be able to teach everything in some way-- attitudes should be
taught- the- curriculum suffers -from, the poor example of Savitz."

tThe dut es performed that are unique to every school system, 'such-
S how t order for yly system, what items may be included in a
certain b dgetary fund, etc." , .

.(no response)

"Getting along with children-- understanding them-, child
psychology. Actual teaching techniques."

"The' way yo organize your schedule, your library, the way 'You -

interact with people; the individual resources of your community."

"Getting righ dawn to teaching children to use the'library, for
example. Actu I practice: What age levels at which to cover each
item."

"Being able to 3e11 librarianship to others-- you have to learn on
the job-- there .,hould be forewarning of these problems."

,"You need teaching at the elementary level to know- the curriculum- -
and of course nothing is like the -real job."

"No- not one way or. the other.'

"Nothing replaces experience-- must get this-- the college can
only give\a good back a't give the impression the real
world is Ukopia." 4-

"All of the skills ca be taught. Characteristics of the person
are vital-- the prograi can't teach this-- but should make it clear
to students 'What is expected of a librarian,,so they should get.'"Out
of the program if they, don't ,likethis-- they can go into different
aspects of library work depending,,on personal type."

"No-- even the specifics."

"No.".

"Probably the needs of your 'community. The librarian. herself would
have to figure that out. A3.1 communities are different-- you have
to actually be -in the situation."

,

"No..- everything can be taught in some way."

"Training should be done strongly on the job as well as in courses."

."Anything along the PR line cannot really be taught-- your attitude
-toward users:.- the impression you make on the public."
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"I don't know, typina is vary useful even if you have a eecretary.
Most other things can be taught. General education and curriculum--
very useful for a school librarian to know what a school is like."

"Clerical work and routines-- bookkeeping-- accounting ....should
be learned on tlge,A0104."

"Maybe the mech nics of circulation

"No-- maybe PR...."

"I recommend a study to show how any specific title; a student
remembers after d course-- especially one where you memorize titles.
(went on to say that too many courses involve memorization of titles
and that this is not constructive)" ineer that what is meant here
is that the librarian can wait and learn-specific titles on the job.

(no response)

"Administration is very hard to apprbdiate class) if you not
working In a library. Job experience (vital).. Have grads come back
later for discussion workshops."

"No-- should all gohand in hand."

"Actual practice with things like Title II. Gett'ng into actual work
'situations. They don't bother much with such appa ntly,routine
items." ("they" probably means the faCUlty)

: g

"Very important to get eiperience working far a good director."

"Yes." (did not wish to-iteAze)

"Specific aspects of edch school-- how to,,adapt-- getting along with
widelyklikkerent ybu have to be general (in college class).-
be very flexible-- teach several ways-- cover interactions- with merle."

"Each library is unique. It's a mistake to teach hard and fast rules.
It was stressed,in courses that practice doe's deviate from theory) bY
several profs.-- you teach theory but also are realistic."

"What to do about discipline..» a big problem----you need to be outgoing
or you are ardeadduck-, you have to draw students out -- personality.

important."-
.,.

Q r .;.
"Sense of hum r-- librarianship is physicaUN: more demanding than
teaching-- physical stamina..., how to type: must know this-. - should
teach or demand filing accuracy too."

\
Having listed al14, the specific responses made by graduates to this
quesion4, . I will begin disbussing these on the'nezt page. It is ,

already clear that quite a few did not stick to the point.
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Beeau e this happened, it may b'e.\in4rActive and_useful to repeat, that
the q stion asked for "Skills; abilitoe or characteristics needed on
the job, that you feel cannot or shoUldnet be taught in 011ege."

Despite My efforts, 40 answers did wander from this, but'are still
interesting in our efforts to `get graduate evaluations. In so doing
they m,ade arrangement and claseificationotethe responses, for the
purposeS of this paper, at times highly r'f lAtyating.

.
2.

However, there. is no doubt about the predominant trend of responses
to this queetion. By far th6 greatest numbiSr'of responees referred
in various ,ways to the bility.to relate tcoibther people.- Also, it
was overwhelmingly, felt by these graduates that,such ability cannot
be taught; the person must bring it with him. 1,1 was explicit in-
rem:amending that we in the dollop should "cull suit the deadheads,
those who are.not bright, not:ornaments to the profession..." From
the conversation with this person, I interpret this as referring not
only to intelligence,'bui alOo to the lack of ability to work with
others and relate to"them. 1

1, -

Certainly any group, including our students (and ou'Y7, gradh ate 9_alle
'

.

possessed of varying degrees of any Characteristie Yodlilight care to
name, and. that mould include personal relations abilities. The
questiolkis: can these be taught, or are they_inherent?, If°'-we on
the faculty should accept the "inherent!' theory, we would be almost
required to screen applicants for possession of this trait, for I
think we do accept the idea that librarians do. need to-getmAlong
with others. If this area is labelled; however, as'"skille,
then here is indicated the position that studentspambetau0
or ca learn human relations; the practical effect would.then.be
that he curriculum would include4, implicitly) suchvareas as\Ahey
became appropriate in connection with each subject. t, -'

.

4,

My own position, and I suspect it is shared by most if not all '

teachers, is that while students enter into a course of study with
varying degrees of empathy, interest in people, interest in
service, and "personality", ,(whatever3hat is) they can and-do
modify and ddd to their existing abilities as a result of exposui-;e
to both the.teachers and to the other students. Indeed, at another
place in thie report, our graduates strongly express the concept
that they have learned much of what they need from their peers.

,;,

Following upon this,(and the reader shduld compare this with the
next set of. characteristics) is the.position that the student,,

having "graduated', and entered into .a professional position, is
capable of learning still further the specific skills and arts of
dealing with people, as a result of real day to day need. I also
accept this. Unfortunately, one who has problems in this area ma 53,,,

go into a position with challenges he or she'cannot cope with, and
i'etrogress. One of the graduates told me p some detail uhat had
happened to her predecessor in a high schoo -library position, who
was apparently unable to deal with teenagers and got ste ily worse:
'Should her library school professors have done something about this?

I Screened her out of their program entirely?
II
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Should there haire been some point in her education when the faculty
recognized she was going to have troublee,with.teenagere? It ril2
be said, and.with much vaUdity, that this is not ordinarily possible
in a. classroom situation. This then argUea.(as do many of our
graduates) for a required and extensive internship or something
corresponding to student teaching. One of our graduates told me in
our interview that she does not espeOiallir like dealing with teenagers.

**Inasmuch as she is employed in a high school library, this.might be
thought incongruous, but she explained that the staff is large enough 7

that she stays in the back room cataloging and processing as much as
posUble, and is not needed "on the floor."

It is interesting that our graduates used a wide variety of labels
for this area. I have included .references to discipline within it,
as it seems to fit. School librarians', especially those in high
schools, repeated/y emphasized to me the problems of sheer control of
a room full of young people. We have two distinct areas; relations
with colleagues and superiors, and relations with children/users.

In the former areal, flexiality, cooperation, persuapivenOss, and
communication were referred to. Relations with children generally are
not described in these terms - -,they are called "discipline,"

The associated areal referred to- previously, is that or actual job
experience. Many of Our graduates replied that there is no substitute
for getting out and seeing what the'real'work in .a library is like.
Their meaning would seem to be ,,;that no matter how realistic our
classroom teaching is, no matter how much the faculty refer ,to real-
life examples, the student cannot' entirely abOrb'that lesson unless
he has to apply it. \t,

Included- here were things like learning_ what your 9wn community is
like, learning the specifie'way things are done in your school,seeing
how administrative ,,problems are actually resolved it the heat of real
person to person interaction, watching how a good,direetor handles the
jobi and learning how to schedule your own time. As so many of our
graduate students are former teachers, the latter point especially
brings- out the,eact that they had not anticipated the heavy workload
of a librarian; The reader may wish to check this in the section of
this, paPerdevoted to the replies on how-the'graduates' attitudes
ttoward the profession changed. Many did not realize there would be so
much paperwork.- the placing of orders, checking, writing reports,
evaluations; and the handling of.large quantities of materials, all
of this within the context of required deadlines.

o

Despite the literal gaaning of the question, we can take it that the
faculty will profit by knowing these twos major areas (personal
relations, and experience) are of concern to our'graduates. Tp some
extent); we can help with them. Both can be helped 'by trying to build
in actual job experiences, early in the program. A few of our
graduates (elsewhere in the interviews) said that entrants into the
program should eithalready Lave some library experience, or be
required to get it dUring the first year of studies.
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Thoait who have never needed to schedule their 'ow can be helped.
Ocheduling the uve o the library itself is a topic that can be added
to the curricaum, and of course learning about your community is a
standard topic already in all library schools; the student can be
helped to understand techniques, even if he wiIlbe adjustib to an
unknown environment later.

A few of our graduates replied to this question with,comments on such
areas as clerical skills, routines, typing, accuracy in tiling, and the
routine operation of circulation procedures. The response here can be
compared with the section on the question .on clerical routines (see else-
where in this paper). 'No library school that I know of puts clerical
skills into the curriculum-- not formally, at least-- though it is
accepted (ruefully) that most librarians do perform a lot of clerical-
level work out of sheer necessity. o One of the graduates said that even
when you have a secretary, it helps to be able to do Your own typing.
I will heartily support that. I am doing ,all the typing of this paper
myself and haVe always done such things personallyl'finding i7 it is
faster than explaining the desired layout and phrasing to someone else.
Unfortunately, when a librarian can do her own typing, she prEbably needs
to conceal that fact, for it may serve as rationale for refusing to give
her a clerk to handle the great flow of routine paperwork./ There is no
doubt that the graduate who refers to filing accuracy has a good point.
The librarian who does not have a passion for precisibn and accuracy will
be in trouble, though she hopefully has enough help not to have to do her
sown filing,.

The final' category, and one checked or mentioned by, few people, is a sort
of catchall, for personal characteriptice and background. One mentioned
the need to have ,a "broad liberal arts background" and indeed this is
explicitly stated by many library schools. Here at Glassboro, with most
of our,people coming from education, their subject background is heavy in
that area but especially light on the sciences. One good thing about this
is that those of our people, who go-into public library work are more able
to cooperate with the local schools, generally being former teachers.
Intelligence, imagination and similar points were mentioned, and are
needed; imagination might be contrasted with,the point in the last
paragraph about needing precisiOn and accuracy. Truly, the librarian who
lacks either precision or imagination is incomplete professionally, yet
most people think, of them as being incompatible traits. They are not.

Also, the librarian is an educator. We have discussed in much detail the
amount of administrative work involved, but we are a part of the world of
education, and should not forget it. A few of our graduates did mention
tie need to know how to teach. They didn't mean the formal classroom kind
of situation, but knowing how to organize a body of knowledge and get it
over to.people. he librarian should be able to teach others how to use
the resources of the library, above all, whether by formal instruction or
'off working with users one to one. After this basic need, ve would hope
the librarian i8 able to instill a genuine affection for the world pf
learning. This really does take place occasionally, often enough that
we-can see it still exists.

a

211



° 11LIIELDEefessionallibrerimiillatmlarL2triff doing
clerionl or nop,.pEofessional duti2azpapro211,believe
the_raduate eurrieulum shoulkincledelaming how to
EerfOrm these' duties. Do.2191u&of,?"

As is ftferred to elsewhere in this report, we knOw that librariens
often perform dutiee,not involVing profeeelonal abilitiee, due to not
having enough staff to aid them.. I did not want to men4..ion this fact
directly, footing it would bins the replies, so phrieed it as above'.
,(In a few of the early questionnaires, the question wile asked a little
differently, but substantially as above) 1?racticing librarians are
placed in a conflict, with their training and expectations rebelling at
:having `file,file.cards, type orders, chet4 out books, std., while lacking
time tb perform :tree things they feel thdy should be doing, such as
conrerring.with colleablee, plarining, selecting materials, reviewing
the pro123raM and ddvieing improwmente. They do these clerical things
because they.know that otherwise the jobs will not get done, and that
the library wAl come to a Wilt without them.

In'ciur,curriculU m'at Glasoboro, the faculty inbvitably tena to raise
student expectation°, that they will be involved in the professional
assectsoof their'poeitiono. There is litt4 we cen'do about Nag hind
of situation the exists in the field, where employers ere reluctant
to employ enou&I aides, ana with the current budget crunch this is not
likely to

'improve.

should we devote more time and offortOto telling
our, students :that they are likely to find less time to practicing the
profe6cion than they Orwould thid to unproductive, in that it
might lead the to accept such situations without seeking to change
them? In.,ther words, would they iower,.thbtr sights?

Anyway, the professors of libarianehip, at whatever school, don't like
to be remanded that the iorinciPles they are teaching are likely to be
skipped ovei in practiee because the graduate will be too busy filing
cards ottypingerder, forms., We're not likely to forget here; because
a number cif our students are already working in-librariee, and they;
bring it up ih classroom diScussion, that (for example) there is no
time te. velectAooks or. non- Print materials the'way we tell them;
they have to.gthb'as fast as possible from:someone's prepared list or
from a trusted salesman, and that's it. When will public library
beards of true ees, and school boards, realize they are employing the
world's most e ensive elerks--.6ild losing the cervices of some of
their best pr.fessionals--0, when they in effect force their librarians
to ,be their own clerks? (1 say this as a member of a public library'.

D . board mypelf, and formerlya school board member; mast board members
refunn to understand this point.):

our first responsibility, then, is to knoW the real situation; and
associated with this, is the need to know what our graduates think of
it -- they are the ones who 'are faced with the reality every day. In
the process of asking them 4f we should have trained them for it, wp,
find out their reactions to the non- professional' duties involved.. I
will comment on their,eommente at the end mainly, and very briefly

- during the listing as sods appropriate. t

(1
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"No-, Lut then mayise yes, for schools-- at my .cu rent level, I don't
propoop to do my of typing or clerical jcibt. Also., much of. media work

is Lard:to'divide between professional. and n professional."

"Yes---we should. know or
cannot always keep up, with, details.

.could ,type: I had some good studen
study student this summer--certa.
typing, etc."

th
ly th

r to supervise others. You
as old not to let them know I.
is y ar for typing. Had a work-,
e liwarian should not be above

if.yOu're going to ach someone the dUties, yo mutt learn them
yourself firdt. You nee to know the nonprofessional du es, even if
you have a procedures ..anual. -Tow to fill out order slips, cards, etc",

"Yes . learn the - very good-,-,'I found it helpful.- Typing, filing, etc."

"Yes. I have 5 part-time people Under me in cataloging - actual card
typing and filing experience is vital to me."

"Yes. always. start on the simpler things anyway.... I would
have wanted to know more about charging systems. ". .

"Yes, not much.time-- just enough to learn to supervise others --
maybe in the first. administration course-- e.g.,-putting spine labels
all 1n the same position; I would not have realized thid was important
but it makes the Waver lookuniform."

"Yes-- very much se., Yau must know how in orderto superVise. This
includes typing..."

"Yet-- I have no staff, must do It all. But even with a staff, you
mutt know their jobs-- it's very important how to handle them." ,

"Yes-- I agree. Anyone supervising should learn to perform'the non-
.

professional duties."
fl

,

"Not really, They're pretty dimple clerical duties by andlarge.
The ones that are different,. you.66.get in the, courses, such as filing
and typing card's."

"Yes, it must. How can you tell someone elbe to do it, if iou can't?
You must know it well yourself. Very valuable aspect- to keep a clerk
or aide,-you must know. Also you must do it yourself frequently,
such as stamping books." (this person has 5-elementary school libraries
to'handle, with yolunteer aides; for details on probleMs with volunteers,
see comments at length in section on "probleMs or situations found on
the job... ")

."Yes. "Include it, not as a major itemvmaybeas part. of the internship.
Somewhere you must get a taste of such pTodeduree., S strongly feel
it must be in thereon
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''Absolutely ye's. You must do these things-- there's no one else, for
jobs like typing, and filing cards. You can't rely on volunteers anti
there.is no paid help. You must do it yourself."

"Yes, in the undergraduate program; no, in the graduate program,
because you can, pick it up. At the beginning, I used to come back to
the library at night and cataloged.tooks. The piiincipal told me to
stop, just let it pile upland that way . I'd get help; I did."
(this person is librarian Of a grades 7 through 12 school; she. 6ave

me a list of her duties. Here are the questionable ones: care'of the
Xerox machine.(keep it full of paper, etc.); Maintain 7th..grade study

halls; issue tickets for the Federal lunch program; sigrit;stamp
and number all textbooks; repair library books and textbooks; keep
up the school scrapbook; distribute copies of the morning newspaper
to staff members.)

c",0

"Ies,'cover it, but not in great detail,"

"Yes -.. it already does. For example, `the cataloging courses include
typing, spacing, etc. Thelprofessional must know howto do this-- whb
i11 teach the clerks?"

"You often need those skills for .shear nurvivai. The graduate program

should not have to go into it, but the librarian does have to do eote
clerical 'thirigs. typing, filing, etc. We need to.dampaign for more

clerksp.etc",t6 aid the librarlanSnomeone.must do .it now."

"Yes, you'd might-4s well-- yogi haVe to do them: The lilirarian, dogs

a lot of 'clerical work." !

"Yes."

"It's good to know how it should be done."

"Oh, sure; you must."

"Yes, definitely. You must know how todo theSe"things. You must do
them yourself before you can.tell others,' For example, cataloging AV
materials (explains: she had to teach the clerk) I use the Canadian
guide for this." (note: this person has 'k elementary schools)

"Definitely yes." In some places you have to do it all yourself. And

of course you need to teach aides, clerks, students."

Mefinitelk yes. You willhave to do it. There's never enough
clerical help. Also, you will be supervising them."

"Yes. I don't think you can teach something you don't know how to
do."

"Yis. People must know how to assure these duties are being done
correctly. You need not personally be a good typist, but how to
supervise typists."
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"Yes, e
never wor

'efinit
without
same d

Tally to supervise others-- volunteersl'etc. They have usually
ed in'a library, and need.carefUl guidance."

,

ly yes. You'simply:can't train people and evaluate their .work
owing it ..n detail. We all switch around here, and covet the

ies.7., all of us cover the desk." (high school).

./''Yes, de finitely."

"Un unatel $ yes. It's
doing the no .-Professional
It would be very difficult

first yo rself.0

a very hot questionbecause we should not be
duties, like typing our on catalog, cards.
to teach or supervise staff without learning

.

p' e one. You must know how to do ever7thinge Often there's no

"Defin-lp4 yes. In some situations you have no secretary* or only a
art-t

help, Or you..sha're help with others."

"I sOce (because of the training and suPerVising of,clerical aides) and
somettnes, a shortage pf help forces the profeSsional to do these jobs,
at least temporarily."

"Yes; You must teach. someone (referred to earliegpoints about the
precision of entries on catalog:.cards, etc.) and need more of it, in
fact," (this person 'referred in several places to the fact that school
administrators seem to have no i,deaof the complexity, number and time
requirement's of ;Library clerical jobt) (high school libraty director)

"I have ntudents helping after school with shelving and stamping. Yes,
you should eoVer it in college, if only briefly. Also include ways to
supervise clerical help, job descriptions4..Irm get a clerk next year,
and would then have to divideimy duties.":.

"With the practice-- yes. Do practice work on the job before or'during
the library courses, so as to learn that aspect-- not in the courses
themselves."

"I don't know: You shoul4 know the basips, but don't need details.
They (i.e., details) diffei:'too much from one library to another, but
you must know something about routines."

"It does to some extent(alieady) in'the Administration course, It
depends on personality: some can supervise, others can't. In reality,
aides run my library and I am a visitor. It is good to cover routines
might be good to offer a course for paraprofessionals, aides..."

"Yes, it's necessary. We're not all going to be supervitors. At (one
certain library),I hear there is much staff dissension over the sharp
line drawn there between professional and nenprofessional duties.,
feel no need for such 'a rigid de:nit cation.ly

"Yes, What I am doing is a good example. As the sole' librarian in
our school, I must "do it all'."

2.1.5
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414res-- how can yeti direct com
.

one without knowing it yourself?"

do whatever peopla under you are going
hem if they have problems."

e ,.--you must know these details.

"Agree- you ahould be able to
to have to do, so you can help

"How to set up a catalog card,
yes, cover them."

"Yes'."

.

\

"Definitely von. In my TirstsposWon I.did'none of the clerical. or
non.professional.duties. As a result I had to go back and learn all
thete techniques or pr0cedurds since in my present position I am both
librarian and clerk."

. .

"Agree. You can't superviSe something you don't know anything about.
Also-- if:you get stuck without help you have to de it yourself."

"YOU need to. You don't have enciugh help. Keep trying to get help,
convince the administrators that otherwise you'are a high-paid
clerk."

"Yes. You must know: how o do titqA.10.ng from the ground up. 'You get

assigned aides from SCOPE (nae: an age cy.for disadvantaged- persons),
the county office, high se q.4. your ow school-- you know their
work."

"Sure-- yes, mainly because ypu 1).t eitherdo Ilem yourself, or train

others -- ,how do you train ?"

"No. 'Lou learn them very quickly when you_need-to, onthe job."

"You should know them. Nhen you explain them to the clerk, how will
you check on them?"

"Under the practical side, you should learn these things at least
slightly-- you have to teach student workers - - can do more."

"Yes.. How will you know whether they're doing the 'job right? How can
you teach them? Filing, purchasing, etc."

"Ye6. (referred to earlier remarks about needing; to know how to operate
charging machine, Set ,up simple arts & Crafts for children, etc.) You
need to know cord .filing. Yes, you need to learn somewhere how to do
such things-- operating machines... learn this during internship. In
a small library, mrthings you must do yourself. Change fuses..."
(public library)

"Yes, include them. Even though librarians may get stacf, they are not
trained for library work. Some are PTA volunteers; student "aides have
a high turnover and_require-a high degree of supervisiOn. You must be
up on it."

"Yes.... there's no help - my principal understands EL job; so I must
understand all the jobs under me.".
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"Yes, we must learn that. And shoulgo'eppecially when Starting out.
Typing, etc. It gives you a' better understanding forthOS0 who:are
doing those ,duties." .:

"Yes."
,

4

"Thiey-shoUld he. covered. .They were to some extent. In -cataloging,
We were not taught the processing of incoming oks-. I had to ,earn
it all -by-mys0, as do most., All Iutines hare are small, easy'."

'
"Yes, definitely. nine times ut of en vou. must train the clerk. or
volunteers. I You must know all the dutieS, to know how to change or
supervise."

"tYe should know how to do this,' although mostly Otw4 I do it.
Even with all the training, there are many things 1'1 'move did. An,
aide (on her previous job) did brief me on them. Tor 0040, the
electric stylus:, I had n'ever handled one."

bRentine things are se6allY covered to some extent in the Administration
course. UsUally you pick up clerical routines on the job or from youry
predecessor."

.°Maybe briefly, yes. ,Not a full course,
Typing cards,. etc."

maybe in a field experience.
Q

DI* agree.'

i

"Yes. You should specify .which duties are which.; There are Jwoblems(,,
,in dealing with non-profeCaionale4' you need/job 46seriptiariii: 1 ,ire have
staff manuals..." , /

Y \ ''.

,,
i

"You' need to do'it. Sometimes atre is n
/
O aide. Nven if,you have

aide, you must train her, teach the clqrkf. AlsO you mUsi,"have/th
Joackgroundon her job, know howito.de.WyourseIf."

j/

, 4

"One or'two nessions../net an eritire course. Get it in b efly, for
rough familiarity. I took the Pibliography & Reference eurse, which f

f('expected it."
1

l'"It's. probably easier to supervi6 or teach. someone if you are well-
trained in it'first. However, y4n.. should,not do the work long."

,"The librarian knows how to do these duties...ahe has to.1 She must be\
able to tell'the clerk hoW4 Not all librarians have a clerical staff, \
so they must /do the full jab. You need to be able o supe vIse. "' ,,,..1

"Yes, von must do so. Librarians mus0earn to eke decisions and
.teach others how to carry them out."

er , i' . / !"Yes, to anextent. At our library, aS(a r.9Sult;of scheduling, Yam
often doing non-professional duties. The nen-professional star
respect vou more .if they understand thAt youjalsoehare in the
duties," (NOTE.I'contrast the lasftwo persons' attitudes) /

, j

./ .

(4 2,
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"You can't train clerical help, or aides, unless you know the joWn

"YOu do---yes, you need knowledge o f t *e details. You must supervise.
You need to know the.ob requirements, to be realistic about prdetiees.
Have a tolerance for mistakee,." 41

"It doesn't hurt. "There arc all kindls of overlap, even ifcyou have
clerk.` Also you must train her." ,

"Yen, include it. You must 0f2 them yourself! I've washed tablet"),
cleaned up the trash... yoU- must do it..."

The., first and_ most 'apparent pointtO.bring,out in summary is that .tae
overwhelming majority of our graduates interviewed feel the necessity for
MM experldnee and/or training in the regular clerien1 routines'ef the
,21bray. (Only slightly less than. this great majority are those who used
"definitely" to nail ho'e the point!) Most seem to feel this can bo done
within the frameWork of the regular courses, though many are vague about
this:' I would guess that a consensus might be reached .on including a few
Class sessions (by this they seem to mean a few clock hours) on the _topic,
coupled with specific experience in the routines as part of a field
experience or internship.

In this connection, the reader will find it useful read the section of
this paper wherein the graduates, comment on the desirability of field
experiences and internships, as well as that on skills and,abilities which
cannot be taught in the classroom.-You will find that whp I supervised
a field experience for some of our students, I carefully specified to the
cooperating,librarians that the jobs given our `students were to be
professional ones (or else they were to sit with, and assist, the librarian.
as the latter performedsprofessional tasks). The results of this survey
TAstion Would seem to indicate .I was wrong.

4,

The fact that almost everyone mentioned needing to train and super/Ise the
clerical staff may be a result of the words fused in the question, A's I

"daidron page 1 of this sections I used that phrasing deliberately in order
to turn the respondents' attention away A'rom the kact that librarians are
not "supposed" to be performing elerleal;duties, hoping this would lead to
more open replies. however, it is objectively fair to say that librarians
do carry a considdrable burden of training, and_that this is a factor in
their workload not usually, prbvided for by administrators. -We ay have
the onlyprofession in which the professionals are repeatedly rovided
with aides, clerksy or secretaries who know little or nothing f the work
in libraries (no matter how well they may be trained in genep clerical
or secretarial work) and must train them. Do doctors have to' ducte
their own nurses or even their office aides? Not, generally; here exist
schools to train the latter, although many may learn ono the job, and of
course nurses are already educated. Lawyers do not educate their own law
clerks, though they give them the practical experience tp supplement their
!'book learning." Yet this situation is taken for granted:, that we have .

few schools to train those who aid librarian , and thdt administrators by
and largesee no need to he the graduat" such schools.
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Why does this attitude exist, and the practices that flow from it?
The resoionses of our graduates op other questions provide- the cline.
DBrIefly; it is t at almost no one outside the library profession
really uiderstandis the complexity, the number, And the time required-
in lilAity operations. Librarians/01-e not only educatore: they are

) adM1B' eatqps good-sized business operations.

O

'fairly firm impression'from the respons r s that many are
ely unhappy with having to do "non-profe ional".duties.-

s justified in a number of way it he'ip one to keep inway
ort with the clerical staff, 1 "ma es it ssible to supervise

ore effectively, and so on. Howe ) I ld guess that performin
tilde duties alsojlelps-many librarins eel secure about-whether

.

they are being done right, for libra ails tend -66 be highly aware
of the neN_fir precision-and ace act.

One graduate suggested we at lassboroaffer courses dr a program z
for the clerks4.aides, an!, volunteers. Some form of workshops'
might be practAcable.' :uany reader has thoughts on thisj 1 will
be glad to pursue'' °

SoMe of the,traduates, after referring to elerigal or routine or
'non-profetsidnal duties, made specific comments that covered areas
not necessarily non-professional: for example,the format,Pf the

.

catalog Surely determining-and enforcing the prope* format
is a professional responsibility.

N\ :-

.Several said that to some extent Glassboro already covers some of
these clerical or non-professional items in the courses, mentioning
the courses on cataloging and' administration. It is apparent that
they NO. a need for briefing_in,establishing routines, no matter
who is to perform thm, such as for ordering booksrmd supplies.

This question, then, succeeded to aonsiderable extent in meeting
my intentions for it to elicit from the graduates not only the
-preset% status on each job as regards whether librarian is
doing clerical work, but mainly the attitude of the'respondents
toward the situation.

A.

The results Attstialsd meet the eventual criterion required for thi0
entire projedt: plhey must havesome.usefulness for our teaching.,
.1 have outlinedAhese above'. However, the chief effect upon our
teaching will probably be informal and gradual; we in the-"iVory
tower" becoble more intensely aware 4§ the real problems faced by our
graduates, and probably without considering the process in detail,
will cover each topic in that 'context. For librarianship is not a
adience, <despite the phrase "library science" we often hear; it is
a practiCe,'a service, an art. It is an applied fie d, not a
theoretical one,

P

'2 9

a

a



1121.44.1441411127914 feel the fiel41=22IM-1 to otter
td to book sunnliersM

'This item rarely required explanation or clarification. Everyone
from kindergarten on up kris what a field trip is. A few of the
graduates had t taken-any during their time at Glassboro;* it is4
oftendifficu t for,those working full el taking courses in the
even gs, to get/aWay for afull da or this purPose. I will

. co nt, as seeMs dippropriate, d lng and after the following
pre entation of the actual re uses.

a
.I,

"For/Someone beginnin ryworiOrnot too helpful-- but
fine, when alre ay-- go out and see real operations

_4') /7- after some .".
'0

"I went on. o H.1.1: Wilson-- we spent the whole day poking
for (des bed how the busdriver got lost)-- we a wed as

., th
CI

we closing-- field trips can be uieful whe they go
will!"

t-- nothing like seeing the real thing-- at other.people do
here ,(refers to library where now emplo we try to get out
anivvisit other p).aces as much as we can.

"Fine, very interesting -- why not inelnde the State Wbrary? it's
very helpful. Also, I'd.like to sit. n on 4(poul;lic libra
board meeting to see the relationships." (this person is- ead
of a small public library. The suggestion for observing another,

1

library's board meeWi.is a very interesting one, with obvious ...

problems. First, the relationships would not be as usual with
an outsider present, not to mention several. Such meetings are
supposed to be open to the pubic but suspect most are like
school libard meetings used to be--- visitors regarded with some
puzzlement and perhaps suspicion. It's worth looking into. As

a former school board member and present library board member,
I find this proposal touches a sympathetic chord. Also, upOn
thinking back upon this interview, I am not sure this librarian ,

attends her own library's-trustee meetings.)

"More discussion on suppliers and jobbers would help. (implied the
trips are not too useful). Trips to libraries are practical and
good."

"The trip to a bindery jobber was interesting., Wm that I siAn0
things out to a bindery,find the experience useful.,.$

6

"Don't use class time for it-- need class time too bad]y--
you only get an ideal picture on a_visit."

'Loved them-- visiting other libraries-- as to suppliers, don't know
bow useful." (implied see,oner-seenthem all) ,
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"Very useful."

. "yes -- tie theth into the course plan-- prepare for it-- part of
the curriculum and course work at the time-- fit it in. Use
field trips to supplement:the lectures."

' "Very useful-- the ones I. took--",

"Yes, especially if you visit a library that halCiesirable things-,
a good "exhibit" library-- but it's useful even to visit nak
ones for contrast: so, it's good to have places 10 send your
principal-to look

"Twent on the, trip to Wilson.- found ,it very useful-- now know
what they do -- terrific-- would like to go to Baker & Taylor.

r' .yres, fine-- tremendous trip to Philadelphia Free Library-- we
planned to visit a jobber, knit it fell through. 'Trips. very
interesting."

onlv'went to libraries, fine-- interesting new ideas."

"Very good, excellent that they were open to other classes too."

"Very useful,. and important.".

"Limited Wm, some value - - better other libraries than jobbers--
it Was a valuable new thing for part of the value of the
Tri-county group it meeting in various librariet, same as with

the Smith Jersey Librarians-- it's hood to, broaden backgroUnd."

'."Very'helPful, but had to go when workinlialiime, good .

broadening outlook -- understand suppliers -= we went to Weston
Woods, once (our county group)f recommend local associations
organizetript such as to the UN and Winterthur.1+-

"I missed the only one given in my courses, it't a griod idea,
though. Some of t em do this on the job-- visit-406ton, ec.
it can be valuable.

"Useful."

."Fine."

"Very useful - - .I learn better myself by doing.and seeing than by..

"probe y OK-- I don't recall going-- it's best to go.on your own-
I ad to do that-- knew the librarian at one -:it's best not
to go5 s a large groUp, Suppliers? Go to one, as a sample,
would b better to visit for 4 days.

MD



"Very useful-- I'd like, to go on more."

FC1

"Unfortunately, I.had no opportunity to go on a trip while I took
course's since I-was working runtime. teaching."

"If you cat\.63-take 10 people to a library for a full day' or two..
would be very valuable. Not so valuable to lust rush through
va place quickly-- you see too much briefly." (NOTE: a number
of the graduates make this point, about, taking an intensive
trip' to a worthy library; every aspect. would be looked'at in
some detail. How many graduate students are free for that kind
of experience, though? Most aresnot only working but have
families.)

,

"Very good -- learned how other people.do-- can adopt practices,
learn. Also suppliers.'- how to deal with them."

"Ehjoye0 them-- because it was getting into the real world."

"Very useful."

"Quite Useful."

"Good idea-- often you don't have time,, once on thejob. They
sometimes let you go to a co ference, which is directly
usefuI- but not just to visa. Also you can learn what the
.county library can do to help-- so can get-insight into
supplier problems. also learn th differences between jUnior-

eleplieges and full colleges.".

"GSC can more easily arrange-them; some'facilitieswoUld not be
known t he average student (like the Upper Darby media center)
and es the preparatory student feel that a reference organi-
z (Wilson e.g.) is-afaive-organization

Should do at least one of each."

"Found them very useful and interesting-t. such as the Rare Book
Roon0..X., etc."

. .

.41eyllre,great-... Philadelphia Library, etc.-- want to see

much more the actual practice-- even just in Savitzor in
local schools."

"Useful 4..- very "

"Extremely useft1.--J. didn trgiCopLtoo many." -o

"Extremely useful. ".

0.
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"By_all means yes. I knOw thiq helps me tow."

I'Verytmfta,-. fine-- l'gom; ckt.m it onmrown -too."

"They seem to be very useful for getting ideas and ordering."

"I didn't get a great deal out of them- going on trips as a
practicing librarian is great because you have the framework
to work with. ";

"Very good."

"They're quite useful, especially being able to see other libraties.
If you have a library sometimes you are ahle'to adopt:9r adapt

,something from the libiary yOu:visit for your own, acid solve
a problem or improve it."

"Very."
6

"I never did any..- well .one, to RuthCramer's. library-- it is
useful to do." a

"Very good-- Baker & Taylor, Wilson, New York Public Librar7.-
as a librarian I have visited a nu0oet.of other libraries
on my professional 'days." (NOTE: this, person, refers to having
been a teacher for many years before entering librarianship)

"I enjoyed it-- useful -- actually saw Wilson-- gives you an idea
of the real job."'

"Useful, yes."

"I never went on one-- but would like to-- a verygood idea."
(NOTE: this person is librarian of three good-sized'

. elementary schools, and a fourth is planned. :She has no

..time permitted in her schedule to get away.)
.

"Not much-- a pleasant.day btt didn't learn chr- New York

:PI
Public Library and Sollker.&Baker4layl -- didn't learn
anything about how to deal with a suppl er-- they were just
showing off a platt."

"Yes... especially for those without library experience--.to see the
other side of,the.desk." (NOTE: contrast this with. the \
earlier Comment by another graduate, who felt thR trips were
most useful for'those.with experience.)

"I didn't go on.
/

any--,it would be useful if there were some
special program to observe. As to suppliert: it ld
more tseful to have him come in and explain his fun ion'.
Also, it's too hard to get. everyone free for a trip t the
same time.",

(4)
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"Excellent -- Baker & Taylor, ete."

"Sometimes it's goodto see, other libraries."
4.

"Good-- well done -- wonderful idea -- I went to ALA in New York
'one year with.a large.group owa tug-- also. to the State
Library, four of us, it'-yas very interesting."

,"Couldn't work any into my schedule-- so.I'm not sure whether
the trips are good." -!+

"Definitely-- good..:"

"Very good."

"I didn't take any-- missed them-- they are Mbre valUable if you
are alreadyworking because you know what to lOok for."
(NOTE: see response near bottom of previous page for
comparison)

"V_ m useful."

"Very useful."

"I enjoyed tfem.,... very valuable - - I like to lee what others are

. doing."

"Very useful-- you learn a lot'by seeing-- for.example, the State
Library; Baker &Taylor-- excellent."

"I didn't go to suppliers myself. Not enough of such things are
coffered to evening students. We weren't even included in the
yearbobk-- visits to `other libraries Aare fine."

"I didnit go to any. Probably-good, espeCialy for the new to

"Very helpful, use

"They help. But you must have
typee.,, With suppliers, do
Learn something about what

"Great.- inspirational."

a variety, so you can distinguish
more.than just walk through.
they do and how:"

"We did not go on many trips-- Rancocas High School; Burlington
County, Moorestown High School..."

"Excellent."

"I had two-- very useful-- later on, with my own office, I have
taken my staff on trips, such as to Library of Congress:,
especially good to see Other libraries."

224
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"Yes...- useful-- you should always visit one supplier."

"Very helpful to visit other libraries-- supplier visits were
OK, useful." (Added, later: "Book salesmen have been one
of my-most valuable sources of information---they're
willing to sit down and talk and answer questions--
especially when I 'started.").

So many of these replies are brief, it must be Clear that I did
little probing on this item for additional responses. In most
cases, if the person answered shortly, I accepted that and went
on. It was clear that to most of the,graduates, the area of the
field trips was aminor one.

There is little cemparability-among the replies, as mentioned
before, because the number of field trips taken, and where the
students,went, was different each year; many could not go at
all due to daytime jobs and family responsibilities. It needs
to be repeated that most' of our graduate.students'are older
persons, mainly women, taking courses part -time, already carrying
the responsibilities of a regular job .(usually public school
teaching) and many with families on top of. all that.

It would seem very clear that we should continue the field trips.
the responses overwhelmingly favor it.

1,

However it might be advisable to bring in more representatives
of jobbers and supplieri, and to schedule an occasional evening
trip to other libraries. It goes without saying that field
trips at any educational level require advance discussion, and
I am sure this takes place in the classes primarily affected;
but members of other classes are generally invited, and these
probably get little preparation.

Definite things to look for should be noted in advance; each
student should be expected to have questions on the trip and
upon return. It aan be a tremendously broadening experience'to
really see other libraries-- not just go through on a tour as
if the library were one of the sights of a foreign city. This,,,

project haebeen, in effect, .a whole series of fieldlalps for
me, and I tried to find my own reactions in those of, the
graduates. Many or them treated a automatically as a tourist:
here are the referenee booka, here's our staff room, apd so

nerd'. The ones who went beyond this I have made note of as likely
people to bring classes to in the future.

Note that, although our graduates (elsewhere in this paper) see
our program as ma realistic and down to earth, some of them
still liked the field trips because they meant getting out
"into the real world": Tele-must never stop trying to avoid the
ivory tower.

(6)
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"How well prepared...."

The following section, all on GOLDENROD colored paper, is a
summary and'analylis of the opinions of graduates on SONO
twenty.three423) different areas. In each case, h the
original questionnaire /interview, these questions were of
the type:

"How well did your Glassboro library courses
prepare you for.;..?"

The pages in this section are numbered in one sequence, which
was possible because it was written at a time when I found it

workable to concentrate on one section, getting it printed and
collated, without undue interruption. The section was done
in almost exactly one month. from September 14th to October
14th, 1975,.' Printing followed slightly afterward.

pages

Dealing with colleagues 3.6

Dealing with superiors 7-10

Dealing/With subordinates 4 11.14

Dealing with suppliers, salesmen . 15.18

Selection of recreational literature 19.22

Selection of specialised non-fiction ..** 23.26

Selection of general non-fiction Cos 27-29

Acquisitions and ordering 30 -33

Circulation' methods **ems 00000 * oo 34-38

Understanding professional books and
articles in librarianship 39-40

Outreach services'togroups not usually
served 41-41

Last, regulations, legal problems of the

profession 44.46

Evaluating library services 47.50

(continued on other side)



pages
Handling intellectual freedom issues/

censorship 51-55

Understanding the place of libraries
in society 56 590

Understanding the physiology and psychology
of reading ....; 60.63

Understanding major problems in education 64-61

Bibliotherapy . . . .. 68.71

Cooperating with other libraries, either
formally or informally 7246

Studying your users and their needs 77.86

Abstracting and indexing . 81-84

Commitment to the profession and ethics 85-88

Ability' to self . improve continually 89.92

Comments on each item, and limitations on the validity of
.replies, will be found under the individual, tems.

There were other questions asked under the heading of
"Row well did your GSC library courses prepare you for..."
but their responses have been included elsewhere in,this
paper because I believed they were more useful there. For
example, "...selection of materials for children?" has
been grouped with responses to the course Literature
for Children. Also, "....selection of.non.print mate.
rials?" hviteen included with the comments on all the
audiovisia/ media courses. In other words, the items
covered here are those remaining in the "How well
prepared" iection.after soie7extractions.

These are,areas not limited to one co se, that might be
expected to be covered in Any of sever4possible areas;
Undoubtedly others. can be suggested. I'hOpe they will be,
in time for our next survey. Very few existing surveyt
have explored topics which were not exactly in accord with
course syllabi.

(2)
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*

"How Well did .yourOSC library courses prepare you for:
Dealing with colleagues ?"

"Yes, do recall that.,how to work with principals, faculty*"

"Don't recall any."

"Not in the courses- though I dO'it well."

"Tot at all - welter. told how to deal with students and
teachers in school libraries, but not for public libraries,"

"OK."

"OK"

"Some, not' much." 0

"Don't remember sending out book rrequests, etc... yes, there
was some in class: discussion of experiences."

"Covered well."

"Yes. administration course- introductory on some problems,
brietIy. An elective in personneladmin.' and/or budgeting.,
would have been good."

"Nothing on it. recalled."

"Well covered. good relationships. Selleri"mentioned things
you can do with teachers peisonal contact. I try to bring in
items a teacher needs for Room Reserve- I see them casually .
they won't come in, you have to go out after them- they are
usually thrilled at this. I hate a list of new AV materials
circulated." (five elementary schools)

"Not really covered anywhere."

"Nothing."

"In discussion- )low to ten teachers of new items.'also in the
lectures- all the profs. went into this."

"Had Boltz couise-o situations working with different people.
problem- salving with real problems."

"In the administration course? Not sure."

"Sure they went into helping colleagues, selling your services,
can't'be sure which course; learned a good'ileal from class
discussions with more experienced Students."

"Some discussions..."

(3)
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"No."

"kjittle bit. hadn't really considered it not very much in
general on people."

"Yes, some."
-

"Some" (vague) "it helped a lot to be in classes with them."

"Principals and teachersdo not understand the library, or what
the librarian does. schools are very tad (in this) dealing
with 'it was not covered."

"Not covered."

= "GSC did cover relations with teachers.

"No."

"Boltz went into it well; also' n another course..."

"OX as to libraries; not to teachers. My main relationship
hid been as a parent."

"Covered OK: We discUsied it in 2.3 Courses"

"Some but not m.lot. Could use more- doing this kind of
evaluation... The whole concept of- personnel admin. and
relations was very weak at GSC in both the undergraduate and
Jraduate programs. Need an entire course in persorinel:*

"Yes, OX.. an asset."'

*COvered.well in management."

*Well.:prepared; always go through channels.- I didn't talk
much.

"Yes."

"OK."

"Dealt with only accidentally, in conversation when students
brought up the problem."

"Don't remember. something on job descriptions."

"Teachers do not cooperate. Glassboro coverage average."

"The Boltz course- administration."

"No."

(4)
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"Difficult to say due to my career. it/is not stressed in the
classes. we may' need more time pent on the psychological aspects.
but those in thi education programs get it."

"Don't remember."

"None:"

"Cannot'attribute any to GSC having, worked here,
from experience.*

gained it all

.,

"A little." . -
\\

. "Wish I had more- how to ge .pmgrams started with teachers.
some;1..)1' them didn't thi

ge4 started with them."
of the library. I-didn't know how tp

fri N

e N
ft

\\ J
"No- only rking With fell students (taught somi,of it).*

*Teachirpra rt is absolutely essential. get them faliliar
with the col ection. I closely with the junior high school

librari . ere is no ordinator fai elementary school

iibrar es." high school 1 bn.) ,

."Don't recall it woulOav been incidental.".
,.

\

"No."

"No. think yo
1

should be it nger in this.*

"Im the administration ourses. things like promotion. if this
means psychology, etc., it would have to come from practice,

nOt in a course."
.

i

"We did discuss this in the undergraduate curriculum. Boltt
.

and Sellers." \ w

/'*Covered well."

"I had to set up a library for teachers in your course- one
part of it; anyway."

"Yes, Boltz, administration. Role.type situations. raised
consciousness- much of it is gained by hearing the experiences
of others."

"Learn it on the job..not'im caurses."

"Not covered."

110.0

"No,"

ysDidas well as yoU can courses can'tAo much on thiS."

c,

(5)
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"I learned a lot in the jOb situation."

/Need more on forking with faculty4v

"Yea- theadministration course- personnel."

"Not really- not too much?"

"Yes- several discussion* on working with other librarians.
who to contact-'how to solve problems."

"No."

"Not really."

"Things were disoussed- as much (as was necessary.ilot needed as
much for older students- class discussions are especially excellent
for this share actual experiences."

"Not really covered at all."

"Good."

0

"Pioblems were discussed.. nothing ?helps but experience.

While all the graduates seem to favor learning how eal with
caleagues, there is little agreement on'whether there was anr,
coverage of this at Glassboro, and indeed disagreeMent on -how /
to learn the subject.

Some of those who do not reMember anything on this, probably
just have poor Woriest or it hasp been too long. Others did
say that they have problems separating. what they learned on.
the job, from course content. To some extent, the variation
may be due also to whether the person took a given course or
not, and mho taught it.

Many.of-the graduates doubt whether this can be taught in the
.

classroom at all; others will concede that it can be taken
npthere, but only in the form of sharing experiences with
other experienced people- in effect,,informel seminars. We
probably underestimate the value of contacts among the
etudentsolottether these are done under theguidance.of an
instructor or outside class hours. .

0 a

A ceibination of some general,principaes in the classroom,
plus discussion and case studies, and then a chance to put
principles into practice in jobs, would seem to me most
likely to succeed. Judging by the success of our graduates,
they must have hid ,something just like that.

A'
(6)
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"How well did tour GSC libr tour es re u fo
DealirLitadtb sunerA.oret*

"Yes c;YOred." \

"No, not *oh' at 41."

"Libiaryboaros? Might)have\been. but you learn that by actual.
experience."'.

"Not' covered."

"Not covered."

"Some,* not much«," g
\

"Could use more of this./deeling with principals when they
disigree;.on budgets, etc.".. * .

"Was covered. probably OK.01,16,3°.-

"No.

"Some theory.. no practice."

"Well.covered; follow proper channels. Scale people say
ale too proper.*

"Not really not sure ifit*canior should be taught. if you had. /
a course, /Id take. it. Relations with other people haS not been
a problem for me; I, have a very interested good board, and the
staff all smooth."

"Nothing."

"Admin.course. included budget, superintendent o

"Yes; it helped."

"Possibly.. not recalled."

"Admin.course?' Somewhere; workpg with admini trators. educating
them to your program.. using them." (taught by iccol6 M.7)-

"Submitting budgets a little, not much."'

"Yes setting things up. organisation, admine

"Very little:

Yes,,,eome."

(.7)
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/',
1Discussed in one class- people brought up their problems
and] how ,they are dealt with."

, -...4

"Don't ,remembei being cciived in courses..
;

xe
personal attitude-

41:

could uses some work aupervision or psychology of
workers. Civil service test,included personnel.,. "( a
"Not covered."

"Only An a very nega tive way from the other studenti- you
sometimes learn more from fellow-students than the prof."

"Not =O."-
o

"Yes- some ooverage especially° on operating a library. cover
your tracks- make sure you have authority. limits of your -

powers- Bol*z."

"Covered toNt minor `extent- my bourse in admin. seated geared
to college, libraries."

-

"Some bAt not much."

,"You pick this up on the jai- no way- of knowing ahead of time

"Covered well .in managettent."
a

"Fine."

"Yes. ".

"OK." °"

"Dealt with' (slightly). should caves m?re."

04,

"Rating of 14. on scale 1.5" -(very goixI)

"Don't think it was emphasized. The preserit director is just
p4Ofect- has experience in everything."

"NO."

"Y ou get a little of psychology in the
is important."

.

"Not remembered.

"Noile."

"Gained it all from experiences."
o

admin.course-

.
1

"Cramer covered some. A very-good course. Undergraduate,
4

Boltz." -

(a)
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"I had no pr6blems- but then the town was all for libraries-
could proposer/Almost anything and they would try to dolt.

Feel there was some class discussion but I lacked the expe-
rience to use it, don't recall it." (the librarian-reader
would undoubtedly love to know where is this town, where they
try to do anything the, librarian proposes. Too late.. my own

applidatiOn is already in there.)

"No."

"No. admin. C01,12434 is not the same as the real job. 'Real li
is-different- well, yes, it was covered some."

"Not discussed- possibly inciAntal."

"Not enough on any of these (dealing with*..)- especially for
schools- you're not given much of an idea ix:art? function. as
part of the Curriculum teas." j

"In the admin.course.1..

"Not done, but should be- very -importent0 could use some
pointers."

VOL. sUtmitting budgets, etc."

-"Must have been, in the admin. course."

"Yes, covered by Bolts in admin.-course"
- a

"learn this on the job, not in courses.".

"Not covered."

'oyes. usually the lack. Iti4 piphing for more help."

"No, except in preparing budgets, reports, etc."

"Covered as well as possible- courses can't do much."

"Yes- administration course wasAtood baCkground.. enjoyed the
course.. budgets, etc."

"Learned a lot on the' job."

"Not covered #"

"Yes."

"Not much"

"Several discussions with other librarians helped." 4

"Mentioned casually.*

(9)
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"Not really covered."'

"I had a marvelous course ill,rschool public relations. best
,thin for actually working in a school..it was meant for

admin :t
strators. mould- recommend it for anyone going into

a sc of situation. taught by Dr.Bagin." (in the GSC
Communications Deptb)

%

"Fair."

GoodA

"They tried to help°us with budgets but iere you take what
YOu get,

Most of-the graduates appear to feel dealing with superiors
was covered someplace in the curriculum ( probably in the
-course on administration) to.some extent (generally little).

They 'mention the submission of budgets and one or two recall,
general reporting. Very few recall or make any comment on
the more comprehensive area of relations with one's direct
superior-in'an organization.. Really understanding.this
role would. probably require that the librarian have some
experience on the administrator's side of the desk, and it q
was noted that one. Glassboro course did have some role..
playing.

Probably a strong point of view is that you can learn little
Of>this-'and the same would apply to all "personal" areas.
in .the clasiroom; it must, be picked up on the job. However
there is no reason why the college should not supply the
bic framework in the plassrobm within which a graduate may
build experiences. As with preceding items, one factor with
much value was said to'beinformal discussions with other

4

students.. sometimes as a part of class discussions, but
sometimes before 'and after classes.

.

bit course, no one starts a'eareer with all the understanding
needed for relating to others, especially those who hold some
organizational power over him. We may need to provide for
completely different units for those going into public
library work (that is, if theyknow that is where they are,
going) for that is perceived asbiing much more free of the
bureaucratic structure of the school. Especially for thee.
director of a small public library, so long as she maintains
an atmosphere of trust with the board,, life is relatively
free of the complications of school librarians' ,work: dealing
with principals, assistant principals, teachers, staff, and
others. It is the,neophyte school librarian who needs to
know how to work in a bureaucratic jungle.

23,14
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"Rom well_ didyouur GSC library courses u 'or::
Dealing vrith subordpatee?"

"Don't think it is ever covered enough= depends on the person-
min be very touchy especially firing- actual problems not
covered (in personnel.area)."

"one admin. course- didn't really go into it."

"No." (a reply of noit indicates it was not covered)

"No- but again it's personal- you have to learn while on it."

"Notcovered."

"Not coverei."''
#

."Nothing."

"Vital to keep on the-good side of janitors- they can deliver
boxes or lose them, or fix things for you."

"OK- some work on this- how to handle'the duties of non-
professionals and paraprofessionals, students drawing up
responsibilities."

"Touched upon more functionally how many clerks to have-
there were some case examples on dealing with.: could use a
course on dealing With personalities.: types of people Atm.:-
ted to different jobs**.

"Some theory.. no practical. Should have been more."

*Xis- went owner guidelines- what can you say? It depends on
(your) persontlity."

"Not covered anywhere- not sure if it can be."
%

"None."

"Covered in admin. course."

"Could to stressed more. hard to do for people who have not
previously been administrators.*

"Not recalled."

"Can't remember a thing on this-maybe an student aides- but
not on paid help or volunteers. PTA. etc. Quite slack."

"No- Wish there was more on wokkir10 with aides and volunteers.

*Yes- organization & management,course- it has to be theoretical
and idealistic- you run into problems in real worki impossible
to teach,"

<

(13.)
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"Very little."

.*You just have to be on the job to understand. yoU can't do
much in the courses. Covered some."

"Discussed in one class- people brought.up their problems and
how they deal with them."

eA
"Don't remember being covered in courses- persolal attitude'
again- we could use, some work on supervision and psychology of
workers. Supervision of training programs was on the civil
service'test."

"Not covered."

"No. never."

"Yes- we did more on the undergraduate level."

"I found this a problem- nothing in my training helped- dealing
with volunteers and aides not my strong point- find it hard
to know where to start- I'm impatient with dumb mistakes."

"Covered to a minor extent "

"Some but not a lot." .

"You pick it up on the job."

"Covered:m*11'in managementiOurse.":

"I have none here.' but it was covered."

*Yes. coordinating. students- a pleasant atmosphere."

"Ok- we did discuss."

"Dealt with only accidentally..."

"No."

"Average."

"Do not recall- would 1% a good idea to cover it- or dO you
need it? It's just ordinary human relations."

"No."

"The graduate admin. course was excellent for this."

*Don't remember any."

"Fair." $

"Gained it all froii expeiience."

(12)
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"Both (Cramer and Boltz), discussed library clerks» dealing with
c,them. I once had a major problem with a subordinate- it was
handled well- the clerk thought she was a librarian. tried to
run the library."

"Not covered,"

"No."

"No."

"Not discussed."

"Need job descriptions. some in Thompson admin.course."

"Some in the admin. course."

"Not covered at all. could well use it now."

"OK."

"Must have been covered- admin. course."

"No, not actually covered."

"Learn this on the job, not in classroom."

"Little. 'Marking with volunteers needs help- volunteer
organimationi."

17

"Somewhat."

"Some covered in adMin. course."

"Better preparation than '!colleagues'Jor
ot

"Nothing formal. learned on the job. there was brief work
on dealing with volunteers,"

"Nothing."

"Not coveted. I got-in trouble with the union over my rating

of a clerk. There's a problem with supervisory status. and
relations with administrators on ratings of clerks."

"Us."

"Not really. not too much.",

"Several discussions with other librarians (tn class)."

"No. The'director had a course in human relations (at another
library school). it would be good for us if meaningful, both
practical and theoretical."

28&
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"Not really."

Nome on problems with clerical help covered adequately- might
use a little more- student aides and volunteers- I have not yet
been able to get parent volunteers- could use discussion of
actual problems.

"Fair."

"Good,"

"No."

Oonceins here fall into several areas,: First, by type of aide
or worker: we have the paid clerk, secretary, or aide, whether
assimed to the library formally or not; problems include
hiring arid firing, ratings., dealing with the organizationor
union to which the person belongs, job descriptions to assure
the 'aide understands duties..

Second come Volunteers:. people who are not paid for their work.
In a school library they are generally parents of the children
in that school, assigned through a PTA organization. Not being
paid, they are subject to little control by the librarian and
may feel they know more about the job than she does. There IA
also the matter Ofidealtng with the organization to which thew
belong. k

Third, me have students themselves (generally in,a school library,
.though sometimes students volunteeeto help in the local public
library). Sometimes they are really interested, sometimes the
library job is a way of getting out of .the classroom.

Fourth, as we are reminded by one respondent, we have janitors
(and other non-professional staff not directly involved in the
library). Their cooperation is vital to the "little" day by
day things that .can otherwise be so frustrating as to atop the
librarian from getting much done,' Quite'inumbeeof "subordinate"
groups to deal with!

Our graduates split into three groups on learning how to meet
these needs: take a course (and one is recommended, in.bukan,-
reletionst by one person) mith job descriptions, techniques,of
supervision, and worker psychology. Also: learn by doing:iit
on the, job and learn by mistakes. It has been said that it ie
unfortunate that experience often gives the final exam before the
course, though. Then: learn by discussions mith'other librarians
in or out of class, or at meetinga. 4:)11' course we do provide
this now to some extent,, whether intentionally or not.- Here we
haOt an area often neglected, which nay not need a course all
its own, but does need the faculty's attention..
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"How well did your CSC library coursesjoreuare you for:
Dealing with suppliers, salesmen?"

"Taught general techniques but you don't understand until you
get experience- salesmen have no knoWledge of the product- myr own

experience shows this- often they can't operate the equipment

they sell, and make Iii promises. Do more on this in the courses;

I know many librarians who have learned by mistakes" (cited some

bases) "and OSO did very little with equipment when T 10 there."

"Not recalled... some of these things depend on your projects."

"No.

"We were told how to order certain things- but not that the

State has a contract system (that libraries can use)."

"Not covered."

"Not covered."

"Yes- in the'undergraduate administration course- also in the

public library' course- the latter could be upgraded and expanded -"
.

"YOU learn this on the job. In class, we only discussed places

(suppliers) in South Jerse#." (this person is in North Jersey)

"Need more on this.. how*to'tell'them graciously to get lost:

'Which are,thi:best suppliers for materials, etc. Where to go

for each kind of item- the newsletter from the State Library

helps.. shelving, catalog64 charging desks, other furniture. How

and whereto find materials, ani evaluate them."

"No."

"To/Some extent- there shoOldhave been more

"Not to any depth- nor shOuld it be.. "

"The administration course lied, supplieri.

with them*"

"None."'

nothing on dealing

"Admin. course.: OK- had samples-of materials- how-to order from

BroZart.'demonstrations of how to letter book spines, what to

buy (from the Bto-Dart reptesentative). r

"Several courses told about these..'we 'visited Baker 4 Taylop,

Booker. Feel the-field trips were'esptcialIygood.in this area.

Need sources."

"In the book selection courses."

115)
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"Remember'a triP.to Baker & Taylor, Wilson. It exposed me
these people,:: but it was not at ail like really dealing with
them through orders Also, the sheer voluMe of literature in
your mail, -and orders- there was nothing on salesmen."

"Not covered."

"No."

"Little- one of the things I feel I lacked- didn't have veal
library operatiOn, real problems. Need more of that.' Those
in the class who were already in libraries were helpful. Our
practice should cover how to handlerequests, overdues, how
to keep themachinery going."

"Would have wanted more on this- how to deal with them' which
companies offer which services, etc. Although yoU do benefit
from the exPerienctof others, ',mu have to'be there, faced with
real problems» maybe the college could let us out into them."

0

"One class went into that. filmstrip on Baker & Taylor."'

"Well-covered; salesmen."

"Possibly'covered- don't really remember it."

"Verywell,

"Yes- in a summer course- Sharron Knauss taught it- she did
very well- brought in a salesman;"

"No problem- but°not covered in courses- I learned it here."

"Touched on- no.gVeat detail.".

9

"Something done on dealers- touched on*"

"No= I was not prepared for it- need types of questions to
ask them, basic information to obtain. Compare companies."

"Covered well in the management course."

"Not covered."

"Yes- the adinin.course- problems, case studies."

/ mdere shown and given lists- forms- some were OK."

"Not practical- need much more on'this."

"No."

(16)
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!'Average."

"Not covered- Mr.Boltz discussed orders, what suppliers do

"No."

"No- need4more, especially on periodicals."

"Don't remember it."

"None."

"Perhaps a little in.management course."

"Yes, well covered. Discussion of jobbers with Bratz. and tie

Tri-County group has been helpful.*

"Wish I had more.-on this- had no confidence in .myself' . principal

was accustomed to handling the budget and all orders- one prin-

cipal never didAell me how Ouch Money I'had, apparently Rearing

I. would spend it all at once. When the salesmen came in, I was

not sure whether I had the power to deal with them."

"Not very thoroughly- we knew there were such things."

A general discussion in admin.course- I liked that course

because you got involved. but then'you can't know really until

on the job."

"Could have given us more background in how suppliers and jobbers

Work. I have learned this on the job.i Even the supplier

terminology was not. covered- it is n sdedft

"Not much."

"We went over suppIiemand products. but not hour to handle them

if they're high*pressure, etc."

"touched upon in book selection courses- I have no great need
for it yet- it's all through the mail. I do need to Figure out

billing practices, invoices, business office techniques- each

school is different, too."

"OK. I listen to them and do what I can."

"Must have been in the admin.course."

"They were mentioned, but not how to handle them, their

approaches." (not to mention their propositions)

"Wish it had been Covered, where to get things, how to evalute

suppliers."

(17)
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"Covered well in the public library course- jobbers suppliers.
"dust have practice for it to be Meaningful."

4

' "Certainly on ordering. OKs."

111N54,9

"Not-recalled. little."

"Touched on- it was enough- experience is necessary.,"

"Not covered much. there was a guest lecturer on suppliersk"

"Salesman came into the classroom once to.demonstrate AV.
Otherwise there was nothing on handling salesmen."

"No. maintenance people, users, etc. covered, but not the
salesmen.°

"Yes, more so. covered."

"Several discussions, sessions, of hashing out problems."

"No."

"No"

"Fair."

"Good, but not excellent."

"Good."

"Told what kinds of suppliers there were, several named."

More material on this subject will be found under Acquisitions,
in this section of-the paper, though that question was intended
to cover internal processes.

It is apparent that most graduates don't think much was done
in this area, and-many of them want it covered, in intensely
practical terms. Despite the experience the average person has
with salesmen, they feel something extra is needed to handle the
expertise, aW aggressivenes.s of library and school salesmen.

The procedures used by suppliers, and seem worth
covering at some point. Graduates would really have liked
list of approved suppliers, and a checklist on evaluation of
furniture,' materials, supplies. This is at react something to
build into their field experiences or internship. Trips to
jobbers and Suppliers appear, to help, as.well as newsletters.
There is some anxiety in this area, tied to budgeting, and it
is an area where problems:4re a surprise to many.



"How 1221141.4221mittzfre ou, raL,
allgt102LEftatitionlituv!AtattaM--

There were a number of questions as to exactly what categories

meant by the above phrase. These often led to a shortconversation
on materials that are not required by a curriculum or a job; or

that are light, whether fiction or nonfiction; or those read for

pleasure primarily. The reactions from most respondents were very
similar to thobe they gave to the question (later in the inter..
views) about "general reading" materials.

"Print; Yes, OK.: Non.litint,Lno., Media were-very light'."

"Yes,,It°wari pretty goodi we ..did something on sdionee-,ction."

(a *yes" response meant the Peison.felt'vell.prePar&d)
,

"Children;-etc.. Sellers Was very thorough- T remember if:4cific

titles. at the time, it was overwhelming."

"Wanted more.," (reply:by two persons) *,

,

"Very...slightly...some in the -humanities course, some ire public

:libraries course- it's a vital phase; especiallylah,inflation,
people depend more on their local public., library."'

"Some in'the'publio libraries course- selectionfor ethnic groups."

"Could use more- of course you.get to learn what your students

like."

"Good. OK."

"Covered well in the public libraries course."

"OK."

"Non.fictIon yes. Children's, no. I feel I know a great deal
about children's books, but had no course."'

"Not at all."

Vovered well- hobbies, sports."

"Very well, but not enough on adult fiction. The key novelists,

trends, those read by people who are not highly.educated. the

sensational- I feel a special need for poop to be working in a

library before or while in courses."

"Book selection courses. OK."

"I think so- Sellers & Boltz. seems it was well covered. Sellers

covered many details."

('9)
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"Yes -`came in the categories listed- OK."

"No."

"Yes- tools, examples,' OK." . .

"Yes- OK."

"At least' 50% of the children's literatute course was ,fiction-"

"Yes."

"Yes- OK. ":

"Very

"Children, yes. Other, to. Of course, it,may be I did not
pay. attention. other levels)..." (elementary school)

"Sellers- covered it very well."
'-'''-- -., ,,,/

.
,

1 ,

"Did quite a bit with fiction- of course recreational lite-
rature covers mire.. hobbies, too- that was not /weil covered-

the; famour MagazineS." -:
, .

"Book selection courses. a little.

"OK."

"Hard to say- st not using it."

"Yes, OK.*

"Well- covered. I especially liked the book ;eIection course."

"Yea= the materials we were given in class:. well covered."

Didn't 'go2into it much- do you need to? Mbst of the courses
wel*concerned 7+ith good, sound things, not the light ones."

"Rather good."'''

"No."

"Good."

"Don't recall'it."
o.

",Included in Materials for book selection in elementary schoolS"

"Good."

"None. ":

6.
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"Perhaps in the book selection course for children (unsure)."

"Not especially- *A* in book selection."

"OK."

"Good.".

M*11.covered."

"I'm sure it wakdiscuSsedi4 IkJ apply tO0at I was
interested

1!

"Yes,,0 keeping up with current fads andi hob es."

"GK,, !' especially th childre

"OK."
I

I

"It-Must have been covered- in young adult-literature and
bo5k selection for secondary schools..."'

"For children, yeS. Not much for others.. Sellers covers
very well the areas up to Grade 6."

(

"Not covered» not needed here."

"O.K."

"It was mentioned- not specifically- I don't recall."

"Probably covered.. certainly in the young adult course and
'specific disciplines."

"Not much in-this. I don.'-recall any.",

"Sellers. childre s literature- included lt."

0

"Little."

"Good."////

ew materials were covered- we were taupht to seek tie
reviews- did not differentiate between good and bad' fiction.."

"Not thoroughly- 'rather lightly."

"I recall it esnecially for teenagers- quite a lot."

"No- especially in public libraries, there are certain:types
of materials you have to be familiar with-how to bobks, light
fiction, gothics- they ware not edvered'in library school:. you
mast cover all types." \

o it

(21)
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"'Yes, :especially'in the 'literature. for young adults' course."

. but -I learned, much of it-from having Children-myself-a'

Vood."

"Good,"

"There was little or no emphasis on reading for pleasure-
children yes, adults no. ".

Only one of the respondents speciacally deprecated this area,
but as we are all aware, many librarians merely toleratithe
alight""literature; theisee it as their duty to uplift the
community or the school through provision of the "good, sound
things" rather than those desired by a majority. I'mould
interpret the responses of our graduate; especially in :t

unspoken language of movement ad gesture, to be thus ion
many eases. Should the librarian give readers what they
want, or what they are believed to need? _When ;was .in
library school, this was a favorite q stion used tb spark
hot discussions, and Lam occasionally guilty Of,it myself
as a teacher. I have Wad students who thought about it for

. a while and then realized that if ybu allow ydurself.to be
moved to either extreme* your position is impossible. One,
who initially fayored careful contra, eventually said (to
hef horror) that the other side had convinced her she ought
to carry "adult" books (i.eor:pornography) inasmuch as these
are' indeed in wide demand.° '

Giving people what:the librarian believes they need is a very
dangerous path. Not only will the library be used very

.

little: also, the librari n will be led into a general ,
attitude of mondemnation d contem for the tastes of
Afters and potential Userd. "Mhderati n alr thinge."

Note that our respondents here have described the kind of
thing we are.talking about'as "current fads and hobbies,"
'"how7to-bboks"; "light fiction and gothics," "glamour
magazines, " "ethnic literatqre," '"science-fiction,1" and
,athe4"sensational, those 'read bY'PeoPle not highly educaied."
Not'exactly categories to excite the imagination of one who
feels "very deeply about culture and literature? Many feel
Glassboro:did not cover these' areas well, except at the
Yery'young age levels- and after all, we do tolerate young
children reading light` things, it's when they start to grow
up Wat we expect seriousness- Kant, not. Isaac Asimay.

My own feeling is, that as we tiach, we need to specifically
doves these areas and discourage, contempt for what "people"
read who are not highly educated.

°
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"How well did your GSC library courses pretare.you for:,
Selection of specialized non-fiction?"

Replies to this question tended to overlap with those asking
for evaluation of the literature courses, for they specifically
cover "speciilized non-fiction." However, the topic is said
to be covered elsewherevin the curriculum too, and I wanted
a sounding of graduate opinioh as to the results, no matter
where learned.

Some respondents asked what I meant by the phrase, and I said'
all non-fiction other than general, "light," etc.; for example,
a popular travel book might be general non-fiction, but a
detailed study of the economy and geographyof,a country would
be specialized:

"Good background on how to select- tools and techniques."

"No, not much- some on becomihg.aware of it."

"Yes."

"OK- the speCial coursesSellers and TUbio- my reference
collection now being strerhened."

"Wanted more."

"The reference courses - yes."

"OK- I had 2'or 3 Courses in specialized reference."

"Covered in special literature courses -"

"OK."

"OK.".

"Yes,.. some courses',"

"Were told where-to look for reviews-'alsO, to consult people
skilled in each area- oddly enough,.. the Kunitz books are not
liked by music people, though they are lisefUl.,"

"Would need more on this as 1.t relates to public libraries."

"OK."

"Goo47coverage teal I got a good background

"Yes- reference- .one of the best courses t cik."

(25)



"No."

"No."
/ .

"OK- a few advanced courses."

"Little or none."

"As.prepared as you an be from a class- e.g., Kardas on
periodicals select on. but not much on practical operatn.
You must have real work. No substitUte for working with'',
:the tools. A-lot of education is, or should be, opening
your mind at meplorizing-titles."

"No.

ery

.

"Covered a bit."

"Not much."'

"Reference
4
materials were well covered- mot Others."

"Yes. OK."
%

"MK. the specialized courses."

"Somewhat- it's hard to. say."

"Fifie- specialized courses'. reference materials- some aimed 9
at the college level- most students are a.,t school level."

"Yes, well covered:"

"Bibliographies were presented- evaluated- we did get that-
yes., familiar with the ones available/

"I'think,so. we tooksubjects, went through catalogs, built
graduate ,collection,"

"Very well."

"Yes-. thil.is an'area I saw as a glaring fault at the time-
we had nothing on non- fiction at all at junior high and
-elementary school, levels, whether generbor special."

"Good."

.As it related-to schools, -yes. 'Otherwise, no."'

"Good."
, .

"Referenbec good."

(24,)
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"Book selection course- Sellers was excellent- made us work
very hard but well."

"Reference and snecialized courses- %Undo was Overpowering-
science materials course was a complete flop- the prof. knew
nothing about libraries- did not approach from the librarian's
angle- another prof. was going to prepare a lilt of selection
materials for us but never sent.it."

"Not recalled."

"OK- good background."

"Reference- maybe."

"Don't recall."

"Science materials - your course- on too high a level for me."

"Would be harder for me tat I know the sources to consult-
would not feel sure of imyself.yet- would tend to conSult some..
one in the field:ft

"Not Covered."

"OK."

"In the automation course." (?)

"No."

',Science was good but does not fit the local needi- I'd like

. a course in vocational-technical area."

"No."

"The.Soutp)s.must have;been mentioned but 1 don't recall."

"Musthave been., Science was taught- hoiiibly- by someone-
from another department.' Brilliant'bui.no lkbrary point of

view. Wasted time. 1 still feel weak in the science area."

"No."

"Yea."

"Would have been good if we went into it."

"No."

"Covered pretty well in the specialized courses."

"OK selection of -all types was pretty good."

250
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"Yes. several excellent courses- adjunct. a great deal of work.
Cramer & Sellers covered in depth, fine,"

,
"To a certain degree. Education references mentioned in the
behavioral science course"."

Excellent."

"Depends On the'area."

"Good."

"Science. Materials was extremely poor- didn't learn anything
abouVreferenCe materials- terrible- it 'was great to become
,aware of what is going on in the science world but it did
ho good onthe job."

The "specialized courses" referred to are the three numbered
512, 513, and 514. This'section is referenced in the part
of this report that covers those courses.

It,is aPParent from both places that one offering of the
science literature course was quite-traumatic for most of
the students. There apears to be a consensus that the
instruction was excellent Ut not the kind expected- the
students of librarianship wanted concrete guidance in the
selection ofimportant'books and in reference work. The
personWho taught it was a scientist* not a librarian, and
the emphasis seems to have been on appreciating the march and
progress of science.

Most of the graduates do not really seem to rem6Mber this area
very clearly, whether. they replied "no" or "yes." 7/host who
did. often felt that non-fiction was coVered:only as to
reference books, 'Printed materials Other than books.. e.g.,
periodicals, documents. are mentioned so rarely that we might .
assume they were omitted. There is a tendency among many
librarians to contentrate on the reference collection and
give little time to even the main book collection, much less:
other areas.

There is an unavoidable common area here, covered to some -

extent in the general book selection courses and also in the
specialized ones. This gets worse as the proportion of
elective courses increases; for we can no longer be, sure
that everyone has taken this course orlthat one, so when we
teach one of the adjacent ones, we cover something-again just
to be sure they all got it. Perhaps our course is the last
opportunity they will have to ever hear about X or Z. Away
with electives: ,Back to the fixed curriculum!

e

(26) ,
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"How well_didr.tlargg'111274msmunummtealzatilaw.
Selection of generajligntagagn3"

*Definition of the term used here is covered in the two pre.

,ceding sections.-

"Some. adequate."

"OK, except for Science."

"Yes- very well."

"No specific course in it- no recollection or it."

"Wanted more.

"Not coveted much- only what mle ,in book selection for young

adUlts, etc. - 'could use more."

"Probably coul.d use:/an Updating in this area."

"OK."

"Very good."

"OK."

"OK." c

"Read book reviews heavily- not covered in Bourses - I always

look for 1 or 2 good relews."

"Not a great deal."

"OK."

"Very 'helpful."
a

"OK."

"Well- covered - I feel well- prepared. ".

-."Reference aid.book selection courses. OK,"

"Yes. in the public libraries course.

"OK -,goes along with the general fiction."

,!,"Not much on that. much more on recreational literature at

the elementary level than non-fiction."

"Covered moderately..'

"OK- well coveted."



"Well. done."

"Very little- the teachef was oriented to children's lit."

"Fine- Sellers."

"Reference materials well covered, not others; we were told
to use the High School Catalog."

"OK, fine.k

"OK- well."

"Somewhat."

"Not adequate for curriculum materials."

"Well-covered."

"Yes- group discUssions were excellent- your course."

"Not well covered as to children- the coverage was mostly
on fiction."

"Very well."

"No non-fiction at all on the junior high and elementary
levels, whether general or ipecial."

, "Average:"

"OK."

"Good."

"None."

"Not well - covered, just somewhat."

"Can't recall a course in it» I use standard matalogs."

"OK."

"Good."

"Reference courses, OK; I liked it."

"No."

-"Pretty well hovered.

,hovered OK- several courses."

"OK." 24)3
(28) .
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"OK. all the book selection courses were wonderful- enjoyed
them* especially as a school teacher."

"Didn't talk about it much.. 301110 tools. use of reviews. 11 it
possible to do more? Very little.connection with what I

actually do.*

"Covered adequately."

"Yes, OK."

"Yes, well-covered."

"Yes."

'!Would have been good if done."

"OK."

"No."

"Covered- can't recall how well."

"OK. pretty good."
1

"OK- Gaynor was good -"

"I learned it on the job previously- taught OK."

"Excellent."

"Good- very good."

"Good,"

"Sort of included in/the recreational literature."
/.-

Again, here we have comments that reference books were covered

but tmot others; also, that sometimes one age level was covered

and not others.

The latter is probably due to having a variety of teachers.

Another variable is the combination of courses each student
chooses to take- the electives give a chance to obtain much or

little.;

I'had a strong feeling that most of the graduates had no clear

recollection in this area, one way or the other. In such oases

the old halo effect takes over. It's hard to believe the

accuracy of recollection of-those whosay they had nothing in

this area. We may need to run another survey in this alone.

(29
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"How well did your GEC libramaclummuntiaf2:1
:AcTiisitkOns and Ordering?"

Some replies will be found that overlap with this section, in
the section where individual courses are evaluated- under
Cataloging & Classification, where some graduates also made
comments on technical processes in general.

"Very important to any librarian- do more on this. learn how to
adapt to local practices."

"No."

"No problem; I was well.- prepared. The ordering process- fine.
Ordering (allocation of dollars) not so well. (budget)"

"Would like to have met a jobber, learn howthe system works.
It was covered; we got'samples.'. was geared to school libraries,
not public. You need public coverage. I use alrery primitive
method now."

"Not doing it on thiS job."

"Only what we picked up in the administration material.. toolS,
publishers. ,Should, be more on this- cover it in the reference
courses, toad'

"No (not covered)- I had my own system.",

"Very well."

"Selection, yes. Ordering, yes. Acquisitions process- 'no."

"Covered very well."

"Very well."

"Never heard a word in my courses. you "could ind1001 in
cataloging. ".

"Did some. but again not enough for those lacking on-the-job
experierice-i you need an actual project."

"OIL,"

"Had courses which included this- but as a: specialist I don't
apply it much.. you.could put more time into special areas."

"Talked about it in administration- not mentioned anywhere
else."

"Many aspects were unfaMiliar when,t came on the job- covered
some in admin.course. helpful- Title II handling- but there was
no place ghere,you actually made up a purchase order- some very
basic practical areas missed."

(30)
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"OK."

"Covered fairly well- stressed balanceln the collection."
(this'person is ecnfusing'selection with acquisitions)

"Slightly, butnot very well; need more,"

"Some general information .Was,given; it's a matter of knowing
what you need,"

"Sources for AV Materials needed. basically OK. I had an awful -
lot to learn on the job- Baker & Taylor a good source,"

"OK,"014 fine."

"Very well."

:t
I

"Cr" eria- yes. kot the mechanics."
,

"Very well covered; I have all my notes."

4

'Covered, but did -not.match actual problems. They recommended
ordering from the large houses, iire.processed; but I had no
idea how to obtain quality foreign language books. It might
have beenrmaningful.forue to set up a hYpothetical situation,
make up-a book order, and put it in actual form to go through
a,Businoss Officeto-4 supplier."

.

,

"Area of weakne6S.'need more7doneon it- a lot of'business to
it- invoices and purchase orders .1-had never seen these. I was
not prepared for handling businewprocedures.",

"Very well covered."
a.

"I was qualified in it. you pick up the'finer details on
the job."

_

"Yes, pretty well- you pick up the aysten already b used
(in your specific job)"

"OK."

"Yes- I became very familiar with this- covered at Glassboro
by subjept." (apparently thinking of selection.)

"Saw the forms; could have done some- the actual writing of,
orders could, be useful.4 .Variety of jobbers."

"Need practical coverage in hes.i to be precise in ordering
'books- it's a gap- dealing With jobbers prepare people for
the fact that you don't get all you order."

.

,

"NO. rye flounderpd this entire year trying to figure some
methodical way to do that."

(31)
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"Average."

"Yes- Batt covered..."

"Don't recall much.. we did discuss some of the companies tt-o.
deal with- actual practice is necessary." °

"Need more on ordering and controlling,periodiaals."

"Fair."

"None."

0

"Recollected'in the administrative duties in that course-
very excellent course- Ruth Cramer, lots of work but good,
I learned a lot."

D "Yes, we talked about it a lot- jobbers- Boltz."'.

"Ordering weak, the actual process. but I pic d it up fast
on the job."

"Covered to a limited degree-k

"Admin.course-it includes 142.
smattering."

cobld use more."

wy. things- all` just a

"Should be more depth in this area- don't. see
.

horf.graduates
could go out into a school'and begin ordering. I myself
learned from my Direbtor and not from college. -Vlore needs
to be done, espedially for the one-person library librarian.
I don't recall'anything on the acquisition and maintenance
of a periodicals dept. Should definitely do much on this.
In general,, the behind..the-mcepec mechanics of a library-
is not covered in the administration course."

"Covered a little in-admip. course., need a lot more on it."

"covered br4t Would not feel confident in it."

"I order' AV, director order, books- it's OK."

"Management, with Boltz & Cramer- OK. Had to fill in
acquisitions forms."

"Very good- especially Title II- helped very much."

"Wonder if anyone can redly understand it without practice-
very time-consuMing- all sorts of processing- I was an aide at
a school but actually ran the library. Doubt whether it can
be covered adequately to Class."

Not,covered well- have never done iti"

"OK."
257
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"OK adminiitration, and organization of materials courses covered
this- sources of cards, where to go to, howto process, fine."

"Yes, OK- Sellers and also your Irrse in automation."

"Notat all- a little- do more on it."

"Yes.. Thompson'covered it."

"None- it should be covered...11

"Acquisitions OK; Ordering: need more. How,do you take a book
out of your acquisitions system if it is missing. need this

actical point." ' N

"Not for print materials. Yes, for non-print."I ',, ,
\
\

"YestiOner414covered.,Ofcourseitwould. be hard to be
Practical- lin merely verbal steps." o.

,

"Didn't know about checkinilerders against the\catalog- one of my
'biggest problems. Had trouble in this area- ideas of where
to find materials where to order, what's needed in collection."

"No- so different in all sitUationa- hard to banale- school and
public."

"Courses didn't cover it."

"My first book order'was traumatic- 'bow to make up andcsend in an
order- budgeting for it- I could have used much more on the
actual job."

"Good.

"Fine."

"Perhaps should have -explained hot; different companies have
different ordering requirements.".

Our graduates are much more clear on remembering this area, and
they see* firmly convinced that our students should get som king
on the concrete procedUres involved in making,up an order d
sending it in. They point out that this is a complex -task a d
that sending, then receivingran order involts office pract ce
skills that many lack, tailless t worked in some kind of of ice
before. Can Glassboro teach thi too? ,1 doubt there is roo in
the curriculum. Perhaps it can inc '6ded in field experie ce.
Several of the graduates cone that as each library has wa ied
practices, it would be imposs e o teach all in the classro
still, they would like some p n ples and some practice in i
Specific suggestions may be fined by reading the foregoing
list of comments.



"How well did your GSC library courses prepare you for
Circulation methods?"

"Can't recall- sure it wasffcovered.:the nuts. and belts- must have
had it." (this person was not really sure) L

"No."

"Not too much.
II

you could rn. go into different methods more-
Newark system:" . ,

"Yes, wen into detail- .n the a nistiation course- a great
1104 was coffered there- schools were emphasized:"

. b

"Needed more philosophy ,of circulation."
I y A

"Not =Ch."

"Not very well- so many methods available- very little
diTssion." \

,--,, .

\

"Ye4Lit was discussed. Have changed my own system.. Would like
, j A

to learn more about charging systems, Would like to see a ,
.

demonstration of altiontbesame day, together. Combine it with
studemD cards- and have someone there,who has used it."
(recently, there was such'a presentation in.South Jersey; four

, sales representatives brought their machines to one. library and
spoke on charging systeims in general and their own in particular,
Discussion and questions followed, with demonstrations. This
graduate-is in North Jersey but_COuld arrange such a meeting in
that area.) 4 f'.

."OK- we spoke about all the different methods used -.it was
very thorough." .

"The concept was good different types were not described Well."

"dovered very wel30
A

"Fairly well- a lot of these things you have'to.try different
things on the job and see what-works. ou can't necessarily
teach t at. Sometimes you discover a n ed to locate books
Charged qutty'grade- or by student - so you individualize the
system to meet your peeds.1 Now all K-6 schools.. here are .by
grade. No longer I 41.4'2 cards in .e each book. Just date
due sl 10"and a when the book goes out." ,

"Vetlightly to ed,on in the administration course- did/
reportss on,Char ing sys ems, but we. had no work with one.
It can be- "riled quic y,"

.
..

11N r
.,,

it was assumed (incorreetly) that/we all kneW."

(314

2.5a.

ar'

/I



"OK."

iles, discussed background!, how Various libraries handle it.
what types there are."

i "Administration course flowcharts- that's the main thing."

"Don't recall anything on it- had to invent -my own system. °

[

, \

"No- I don't kn w enough- one of my roblem areas is how to
circulate and get things back. Thos people who wow working
as librarians while in the 'courses gained the most. would
urge this -be done,"

2

"No."

"Not enough- you need variety- understandinig of the
different Ways..-"

"Very vague recollection."

1;

"Pretty well covered."

"'res. we

devise a
discussed various
new system- don't

"Fine."

"We had the:theo

types\Iwish0d:-IOmeone woo

any .of present types

t not the practice."

"Went into it /111 likp more Worked with (a local
librarian)11.1 was an .undergraduate,'in studen teaching."
(indicated shrs ntpart.of her time in the clas room, and
Part in the library; the latter was felt to be a Valuable
experience.)

"Not at all I t dk,this library over from 4 successive non-
librarians, each having beerrin charge for one,year.! had/no
experience; I had to set up a circulation syStem. Need to
know how to handle Overdues, send.-them outilvocedures. Feel
we now have a good system." (high/ichool)

"Covered adequately.",

timery well covered."

"This has been a pro
Special problem." /

working with4on-print is.a

,

"Talked about the machines, but there was not much n

,/
gritty on school libraries- manual systems- I'd app
more on calling books in if overdue- we have Brea
with things long overdue." - -

o ..-

,

41,
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"Yes:: covered in the computer course- we set up a computerized
circulation systems I liked, this; we were able to ,discuss
various automated finctions. Covered need to organize."

-(college)

"Can't learn this in,clatknust be on the job."

"Vaguely- pot very thoroughly- we all thought we'd have
manual systems -(hand- stamping). ".

',Nothing- could well'' have used something on it anything on,!ite
protective device machines- at least one class period is
needed:for this. ,

.,'"Average."

mo.y#

"To arise extent-'not 'yery thoroughly- they did mention 30740
charging systems..$

"No teaches this well- it's .vital but is deprecated..
gavitz is a poor, example."

'Fair."

"Don't rememloer."

"Admin*course, excellent..

v

Q

x.

"Yes...Cramer went into different' systeis- including securitp-
systems keeping, records, need for records* statistics. "

"Ye's, Ott- would have wanted more if I had to set up my. own-,
5Yrstem, but it was already futationing. Now hive_ expeilerice.'s
and 4014d do it

"OK- covered in management 'Course.

"Some.-"Jittle- "everything w a smattering- heed mo
admiii.course) The public '13.braries course Covered 3,

O

inf'onnally."

"Nothing registers (in recollection)-'could not have gone out
onto the job and 'set it up."'

"Nothing."'

"Very hard to separate from job experience since ,graduation-
I learned a. lot on the job at Savitz, but very little in
class." (was a student assistant while taking courses).

1 a

(36)
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"Could use tore. I had lots of questions whin starting on the
job- started a 'library from scratch- problems with Snags and
reserves. how to handle teacher requests- I had to develop
my own policies."

°"01C."

"Good."

ox,

"Not much was Said. I still don't know Much."

"O.

-"Discumied in administratton.claem. I didn't pay too Much
attention bedauSemas.not interested- it was Covered, the
different methiods.r.

"Nell-Covered in the!informatton retrieval course ..I 'Worked'
4iith Miss Kennedy (on the report). Also in,the idministratton
course:(covered) ,but in. the I.R, course I. saw it at work."

"Covered some- only way to learn more is to get some practice.
get on the job."

"Yes."

"Very little- I had no idea of the problems on registration,
reserves." {public lib*ry) I

0

"Some- I had to create my own system- i manual system- it's
ul logic-'but the course assumed a machine system. Here
the children need o bus piss to borrow books because some
have used-others" names, or false names."' (middle school,
where apparentlY all the pupils are busseas)

"Imo."

"Covered pretty thoroughly."

"Yes. covered- could have'iltd more on it- it was covered
hastily* Thad to check thingt personallrin various libraries
to learn what to use."

"Touched onlm administrattonlcourSe. but it was notenoligh."'.

"Courses didn't cover it."

"I had to fumble with the system I found hers- designed.*
own system- tt:was not much of a problem - classes touched on

it. could have done more- muckYotmycourse work would apply
to a larger library- it omitted, the dirty little details."



- 9

"Fair."

"I devised my own. OK."

nes..-covered pretty well. Bring out the pros and cons-of the
variousipethoda- usually you have to use manual. methods (on the
job). to rosy a picture was painted of the machines--you
really use hand methods." (junior high school) ,

a

Our graduates have reactions ranging all the way from completely
negative (i.e."' they don't remember-the subject being covered at
all) up to completely positive (that it was covered in great
detail and very usefully.)' It probably depended on who was
teaching the course, and on the,year- for as any teacher knows,
sometimes you find thingp going more smoothlyoand have time to
ea into greater detail, or to cover more subjects, than ati-
other times. ThOse who did remember circulation methods be
covered generally felt it was in the "administration" course(
at the graduate level, known as Library Organization and
Management. A few remember, it being studied in detail in the
"automation" .course; Mei*, it seems that,a.forMer instructor,
probably had a class project in automating a given library
function, and that is-wpractice of mine, too, in that class.:

We find repeated statements to the effect that.the graduate .

"developed my own policies," or "designed my own system;" or
"started from scratch." This indicates.that in many eases, the
person found a poorly-organized situation upon starting a job-
often the GSC graddste was the first trained librarian the
school, or public library ever had- and this : placed ahigh value
upon.being able to design a system to meet local needs. Our
people Sndicate no real problem in doing so. This is either a
tribute to their personal qualities of flexibility and ingenuity,
or a reflection on our fine teaching of the basic principles.

Specific areas mentioned that they ,felt needed to'be covered:
the various machines available; various,systems, including
thdse which are` ompletely manual;,', registration of borrowers;
handling reserves and teacher requests; borrower identification
and security.. ID cards- using existing' systems of the school
for ID; keeping.reOordi and statistics- why and how- and how!,
to use them;, making flawcharts-to analyze the process; how
to handle ovirdues, especially things lamoverdue; non-
print materials; 'rand how to design gystems to retrieve data
by borrower, or class, or teacher.

Mentioned several times was the need to get Actual practice
in this area. to -work at it- to visit other libraries and
Observe their methods- and the possibility of Glassboro
.offering a workshop in circulation methods. I noted that
a local group already .did this, but we could-do it too.

(38)
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"How well did jour GSC library courses orepare,you for:
aderstandinfLp_ro`essionoked,

articles in librarianshitr

In some interviews, this question was phrased, "...the current
literature?" While respondents seethed to.understand that the
'current literature' referred to was that of librarianship, X
always made sure of this with a further question or comment..°
In a way, this was a better and more informative situation, for
the fact that I pursued aclarification tended to-produce more -

attention,ibthe basic question.

Ihe-overwhelming ma ority of respondents said they felt this
area was satisfaeto , .I have grouped together those who said
any of the'tollowi g: "Yesi" OK,.good, very good, fine,, very'
well, Well-covered, 'definitely Yea" and find that thiy number
66 persons altogether. Their responses were. generally brief;
the few who said more are quoted as followe:

"What,is availableand what wasim them."
0

"Ekcept for science."
2

"Except for iutomation- I. keep up closely."

"We were introduced to thelools- keeping up,"

"I never had any problem."

")r entire library science vOcabularrwas lea6ed at Glassboro-
no trouble." .

"It was in every course, as part of it

"Made us aware-.how to use it"

"Exposed to many library publications- I find them very
-V -helpful- even those not in the school library field."

-c;

"We did a lot of if,- projects, etc.

"We did a lot of,report-writing and reviews."

"Sellers mainly- I still go to see her sometimes."

"Topics assign'ed in booksand journals."
0

"Did a lot of critiques on it.."

"Went.ovei journals in great detail."'

ulearned;which magazines' were for librarians."

(39)



"...reviews,'
0

This is the advantage. of projects- not all were good, but
all werelood'experience."

"14, Wilson, ALA..."

"the book selection course="

W46 worked with them so nuch."

"Not, excellent ba,good- for example, we didn't get into the
computer field- I didn't take thatcourse at all- andiautomation
has become a,lkey part of my j01;,. CAPTAIN, etc, MARC was new
then."_ °

Of the other 9 respondenta, two said the coverage was adequate.'

Two saiaj it was hard-to separaie courses from experience,
(so) could not remember,

Wo,saidat was either not'covered, or we could do more.

One had a mixed response=,at first.no recollection, then an
apparently forced one that was non-committal.

Two did not respond at all.

I have been told by:members of the college library staff that the
heaviest users of the library, especially the%reference bOOkso
bibliographies-, and abstracts/indexes, are (per, person) the;library
education majors, both graduate and undergraduate. 49ne went so
far as to say that.60% of the users of the refereriOe collection
were library students,. despite their very small numbers on
canpUs of 13,00d students! I find, this gratifying and easy,, to

'.-believe, which is probably a redundancy. MY own teaching, and
I think this MI:re-fleeted elsewhere in the department, -aims at
notably encouraging but forcing the library student togo well
.beyond the textbook. Indeed, the past, year pr so, I have taken
to having no textbook for courses, which bewilders some students
until they learn that the material is there to be found.

There is no discipline (or practice) in which the knowledge of
14 own literature is so inpertant, as ours.- That unqualified
statement is madetecaust, in 1,sentie, our proper:area is that
of all literatUrei which means our practitioners must keep up
with the techniques developed for coping with a flood. I am
not sure we did a good setiotgh job in this area-by our own
Standards, bUt at least out graduates seem to think so. What
a contradiction would b a librarian who didn't know the basic
literature of his field! -



c

"How well did our GSC libra Courses re are cu for:
211treachestorotusually served?"

In this category, a'subjective distribution of responses into
a 5-point scale produced an almost equal proportion of positive
and negative items. 'An other',, reader might come up with a varied
picture.

No, not covered, donut recall, etc. 4
Covered little, not much, etc. 5 .

Would need more, average, fair

Made aware, etc.,

les, OK, well covered, etc.

.(no response: 2)a.

14

5

^23,

NO comments:

"(this library) does aJot of this. I don't feel the-
courses went into it well- you must include it."

"Don't recall it- (courses) emphasized the school, aspect."

"It was not a topic.":

"Got into this at library- it wasnot covered at GSC."

"Only when I worked with second-langUage classes; it was
not covered'in class,"

Less negative comments:

"Not much--there was a speaker."
- .00

"Some mention in the administration course- something.on
bookmobiles- no techniques,"

"Wbuld have needed additional help if I went into a public
library not covered in courses- (though) they taught me

'to read and consult with ethers."

"Don't remember it- maSfleebobkmobiles."

"Little covered.",_

(41)
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AVERAGE commente:.,

li:4

"ToUshed on not eno gh- more on what' the state has available-
it would be great r W.g students to have a course for new
library directors ike the state Library offers-"

"Public library course- it wao too short."

"OoVered briefly. I was not involved- for tho e interested,
should have more time."

"We had .speakers from Trenton- the blind, etc.- l would wish
the business of large-print books had been covered."

"In the P.R., class, but not in library courses, such as having
&fees for people; getting the non-reader into the library
was covered in the library courses."

umv, thesis was on it. Mrs.Madden came- could haire had more."

"Was covered- Iyould need a refresher to use it." .

"Touched upon- not much- von would have some background if it
was appropriate- the blind deaf."

"We were told to contact our local public librarian. No more."

"Not muCh-°courses wereprimarilY geared to public schools."

"Wwere made aware of it."

"Speakers- it made us aware of the state services available."

"Yes- they have a blind girl here- students.read to her.",

"Yesp.briefly; in the literature for young adults course,.
not enough for anyone in the _public library field.. but OK
as an introduction- bookmobiles, aid to the Spanish-
speaking, etc."

YRS comments:,

"Good in that some courses touched Upon it- Houlroyd (had a
discussion)..."

"Yes- blind and handicaloped services- I keep people in this
program advised of what I have and what ip available."

"Quite a bit."

(42).
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"Covered in the public libraries course- going out into the
community-. materials for ethnic groups.. etc."

"I did a paper on that- on library service to the Spanish.
speaking. .There was some disoussion."

"w"e went into it well."

"Yes, OK, usually the underprivileged,)hlack population."

"Covered %Tali. for public libraries."

"Ohly-in public libraries- the handignTed0:aind, deaf."

"Rind, handicapped 4udento here- I try espeCially to help
themn (detailed special,,MerAceo for teen) "Feel %.1 did teach
this- the inforriality and emphasis on going out to the user."

"A Speaker in the ceminat- frip the State- really inspired
-116. Mrs.Nradden."

"The selection course did cover the reqaired skills- we were
taught to select for n11 groups th the community, not just the
T.;sual9.nes. I'm attending the Child Development Center each

e)40ek'far story hour."

1"/t was mentioned- to met up volunteers- not much- but then
each situation in cc different- as long as .you're aware of the
.need to go out.. "

"Thompson brought this gout very clearly. I think of the black
peoplqwhocps;e in to (thimAibrary), they do feel welcome."

"The course on current issues,. writing a thesis- my topic
covered this somewhat."

Our graduates appear to divide "outreach" into two distinct
categories: serving those physically handicapped, and serving
those disadvantaged by race or poverty. It had been the latter
I meant by the question. Even then, some do not'realize the:
concept is supposed. o" mean "reaching out"- an active role by
the librarian in seeking'people,who are not traditional users,
designing services to meet their needs, and thus persuading.
them to use the library's services and resources. It means
rather more than simply welcoming them when they do happen-to
come in, dough. that-is of course a necessary step. Several
mentioned quite approvingly the annual visit of MrsDoreitha
Madden; of the State Library, to address our thesis group; she
Affil transfers some of her own fire to them, her enthusiasm
for serving: -.Unfortunately some. must have been absent and a
few others Aid not remember. I think the replies to this
question indicate we need to do more than in the past, in a
way that reaches everyone; too many librarians are still just
serving whoever haneens to come in the door.

-268 (43)



"How well d_our courses ,ren e ou for:

of t_*.nA...,2101

In some interviews, this question yas phrased "...legal:and
legis;ative bases of library service ?" Here the wording did
seem to make a difference. Graduates were not an likely to
respond with more than a. cursory "yen" or "no" with this
earlier form. I had to probe, w;th mixed -Success. The new
phrasing, as shown. in the heading here, was more successful
(fin stimulating thought. Unfortunately, in both caseg the
graduates immediately thought of censorship problems and had
room in their' minds for little else, in all too zany of the
-interviews. Therefore the realer will find acme co=ents
here that are relevant to the items in this paper covering,
that area. There.is also a certain amount of overlap with
the "outreach" question, in that some of thegraluaten were
made to think of the State an a legal entity-- their desire
to know more about State agencies and their. functions, how
they can assist the librarian, etc.

Fiat I will summarize here the renponsen'which consisted of.
simnly "yes," or "no," or one pr two Words easily placed along
a five-point scale. AS with other items:in this section of
the report, respondents frequently said "yeint9 signify they
Jfelt the coverage .wan satiafactory,.and "no" to signify it was
either not covered, or was unsatisfactory. However, it ther
coverage existed, bit was unsatisfactory, rarely did' the person
.sit ply say no; be or she went into detail.

NO 17

very little .3

don't:know;
little.... 3

1

YE5 11

O

This accounts for 35 respondents. ;The others had consents that
were long enough'to be worth quoting;' they are listed, beginning
on the next .page, in the same sequence as above: that is, the
ones deemed most negative are given first, gradually becoming
more positive. There is no sharp line indicated between them
for I believe such would be illusory; it is a matter of 'very
personal opinion where the comments f ©r "n ©" end, and the ones
for "very little" begin, for example. However, it in clear
that the weight of opinion is on the negative end. In other
words, more graduates -are dissatisfied with us in this area,
than are satisfied.

(Ito
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"No recollect: n, need to know State agencies'- how they work-.
*am helped now 0-being on the board of NJSMA and the area
library."

"Nothing on this- heard that Ve are legally responsible for
the equipment- surely library law is a topic that should be
covered, especially in these perilous times for librarians-
censorshiP, staff reductions, etc." (this person not only
commented briefly during the interview, butosent me a card 0
later, re-emphasizing the importance ,of library.law,)

"It's frequently a problem, such as in censorship."

"Not covered; no need for it." (middle school)

"Never mentioned."

"No; and it's very important- Title programs, etc*"

"Wish I had more on this."

"Should have outside readings for it."

"No; cover it if there is a need."

"Only touched on problem of censorship."

'"Not much."

"Was told. nothing about the State requirements of,reports,
regulations for aid, etc.- the administration course (ease
studies) wan all based on scho©l libraries. I-have no
contract on this job." (public library,director)

"Censorship? Very little."

"Very little- would like to know more about professional
organizatiens, State agencies, their functions."

"Weak- especially public librarians need this- and especially
directors."

"Not gone into well."

"Not much on it."

uMaybe a little- certification'"

"Not laws, but we were told to have policies, forms for
complaints, etc."

"To some extent-, if I had to, I could look it up."

ftJilst in book selection- right to read."
ry

(45)
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"Mentioned briefly.- mainly in selection courses. riclht to read;
etc."

"T knew the problems of a teacher; ,not a librarian. Was on
a local public libraryboard, so faMiliar with public library
laws." -

. 6

Want more." (two persdhs)

"Recall a little on pUblic libraries."

"Talked about- it's hard to separate from job experience."
.

"Need-more an that- would like more involvement with Censor.
ship, etc., because of current trends today'book selection
poli cties. needed in case."-,

"Sketchy. some discussiokon certification, that's all."

"Remember discussing ,it in a course."

"To some degree- little."
.

"Fair.. could ,have used,more:".

.Covered in administration and elsewhere- not extensively."

"Cursory, very brief in a couple of courses- need more,
especially for public and college libraries- need to know
how to apply for grants- Title programs."

"Yes, OK- grants were not covered- we had/responsibility,
censorship, right to read."

"OK, went through library handbook; etc,"

Pretty Well- New Jersey lawnetc.

01tes. Title-progranst school boaids, public libraries, etc. ".

Yes.rcan't recall hisname- anon from Pennsylvania. a very
gOod course."

fl

Because of the lack of clarity in graduates!minds-an to what
was meant here, I cannot be sure of thelieaning of the simple
YES and NO answers given earlier. The. question, in other
words.; turned out to be more complex than I had anticipated.
The remedy is:to be more precise when this survey is taken
again. However, the present results are certainly help631;
We can see areas that (at least in the past) were not covered
eh-lough, and that are desired. Some could be built into the
coursesi some into workshope*.soke into field experience.*

(46)
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. "How well did our GSC libra courses re are u for:
Evaluating, library services ?"

Cn some early interviews, the written form of this question was
"...evaluation of library service?" but this seemed to make no
difference in the responses.

"Yes-well."

"Not much."

"Yes."

"Fine- it was mainly on Schools."

"Need more."

ti

"They don't -come 'right out and call it that, but it is done- -

in administration, etc."

"I don't -know- we shbuld have had it-0"

"No."

"Yes- it was particularly good-, class diScussions involving
instructors and fellow-students"

"No."

ores it,was covered generally-'the characteristics of a
desirable prograM."

"T got it frOm somewhere- cannot recall the'specific course
coverage."

ON IP 2-

-
"No- learned to do it by' being evaluatlon team."

"We did evaluation in EMMO courses- Q & A sessions were often
evaluation r- and my thesis .was an evaluation."

"It was covered."-

"Well-prepared."
,

. "

"Not much but rdid take a Rutgers workshop in evaluating yotir
services4-utilizing yourtime-. planning your time- it was very
helpful- It was Ifeavy in work requir&ents- you had to check
your own job-last spring, it was. NJSMA-sponsored, with Dr.
Llesener from Maryland."

(47)
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"Yes- in the organization & management cursegand also in a Sellers
course."

"OK."

"Yee, OK."

"Covered, OK, generally."

"Don't recalls".

"Nos"

"Covered very well."

"Yes.; covered very well by Selie'rs."

"OK."

"Don't remember."

"Well covered."

0

ra

t,

"We got general guidelines- time arid cost analysis- not much on
library services- we do it (here) by talking to teachers and students."

"Yes. could improve by having a self=evadation system.. make you
able to evaluate your own operation get a comparative status."

'.. "Yes."

"Yes."

.4
"OK."

"Yes."

"very thorough personally because my thesis Was on it. Use the NJ
Blueprint for Media Services- I borrowed your copy it was not.
covered in classes, except that' the ALA standards book was

.

purchased." (refers here to the fact that this book is/was one of
the texts required,for purchase, but apparently this graduate feels

topic was then not discussed in'class)'

"Average."

"Yes."

"No- the management course covered so many things in so short a
) time maybe make it two courses instead f one."

"Good.".

(8)
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"Don't remember."

"Don't recall any."

"Yds- administration course- commonSense, from my teaching
experience. Serving students. etc," '

"OK."

"Yes, OK,"

"Don't know- maybe you need more- test the children at the end,
of the year?"

"Administratia bourse- but not enough that I feel confident,.
maybe the'administration Course should be two semesters.*

"Very little."

"Yes- did some with ThomPson- he came and talked to us in .he
Independent,,Study,"

"Don't recall- can't answer."

nNoon

"Yes.."

"OK- community surveys etc."

"Not too much- except how many" AV you should h,

0

41es, what good library service should be."

0

"Need more."
0

"Just covered in a,brief, general way."

"No."-

"No-,not nearly enough-.I.can't recall any."

"OK- we did that."

"No."

_ftItrdid not (prepare Me)..."

"OK.".

"Don't recall it at all."

-"



7

"OH- fine. ",.

Yes.. we visited litirailes1 were told what,,to.look for- this
helps. You always see soMething you can use." '

Ai 'with most othek questions in the interview, the graduates
and I had some conversation along with the formal question--
in. fact, I tried to drawno sharp line tetween the two. The
general tenor of this conversation Was to the effect that I
could seek number of them lhadforgotten the course Coverage
benauie they felt "evaluation" was something you-don't have

- time for on,the job. It's conceived of as something you do
if it's required by highhi'authOriti or an accreditation
visit.*

In several cases, for clarification, I described evaluation is
1 something you,do.informally and perhaps unconsciously all

the time - being.human, we .are always making comparisons,
between a given state of affairs and our idea'of how that

o state of affairs should be." Evalliation in.a-professional
sense is being aware of the process, organizing it to assure .

all important points are covered, and building this into the
normal process of continual examination of operation: In
the full sense of this, very fent of our graduateare do
any.evalaation...

However, the question was whether they felt the courses at
Glassboro had prepared them to do it, not whether they were

faet performing evaluation, and the very mixed responses
would indicate that either the Glassboro'instructors were
sometimes very good'at this and sometimes terrible, or that
students are having trouble with telective memory failure.
As it is difficult to believe sd'Any people went-through
the curriculum with nothing being said about evaluation, I
prefer/the latter.

In those cases where the' graduated remembered it being
pnveied'it seems to have been mostly satisfactory. A few

* who went into public library work comtented that the work was
all or mostly on sdhool.libraries,' which was natural at the
time, but we have since reformed. A combination of classroom
principles and an opportunity 10 visit operating libraries
'to apply these seemed well-received, How would librarians
in this area feels about a more comprehensive program of
sending our studenti out to evaluate them? This might git
delicate' diplomatically.

The great need is to haveformed a sound concept of what to
expect, both qualitatively and quantitatively;, both as to
materials and as to services. Especially those who have not -4.
previously worked in libraries need help here.
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"How well didscur GSC liWrary courses prepare you .for:
Handling intellectual freedom issues/censorship?"

Other discussions of this topic will be found in.the section
.where graduates were asked how much of the purchasing of books,
etc., is'mithin their control,-Od -how often their judgments
011 selection are reversed.

"COvered-well,a. ,subject very dear to libraians1;hearts."

"Touched on- there were some student :4ports."

"Covered well:"

"Well-covered. I.lhave all the Packard books-except Sexual.
Wilderness. Have had 16 -year olds wanting books on abortion.
The previous librarian kept them under the desk. Also we have
no art books with nude6 because people might look atthem;
feel we should ,have - them" (but) the .trustees s-worr about'Young

people reading the Exorcist ,(and..-similar things).". (public lib.)

"Adequate."

"Got enough- can cover it in literature."

"No-.I did collect a file Of magaiine articles. not a sufficient
basis."

"Yes- well coVered....especially for public libraries- I had a
question,raised here on an English Dept. book- I researched 'the
question for the Boat*. it was on literature of the unusual-
for the senior play, this yeary the kids wanted to do.4esus.Christ
Sdperstar- there were objections. I dug out review &' (which

substantiated that the book was well-reviewed)' "and also helped
the local public libririan on'an intellectual freedom issue.
-Glassboro's coverage helped greatly, itwas well-done." (head
of high school library)

"You should stress it more. The librarian should know exactly
where he stands on which books to have on the shelf- where do
you stand on refusing to take a book off the shelf?... we had a,
problem last year." (middlg school) (we had a discussion in '
which_I brought.out.that there is no:absolute protectiOn one can
lay down, or learn in-advance.)

"OK- it was touched upon- I did not have strong, feeling's about
the issue- was concerned about it but the mechanics of it were
weak. Censorshipwas discussed but did not Aake an impression."

"Yes. covered very well."

"Yes.idiSCussed Well isle have noHwritten policybere. I and the
high.:sehoollibrarian-researched and presented a policy.bOt they,

...Would not even discuss it." '
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(the librarian quoted at-the bottom of the previous page is at
the:elementary School level in a conservative small town, and
further explained that the schOoladministration as*olLaethe..
Board were fearful that approving a polity would itself lead to
trouble._)'

,

"DiSoUsped yea, Wellhandled. Cramer in library administration.
I have had no trouble yet." (public library)

"Last year, the Board finally set up a plan to review bookS on
,which there was a complaint. It was fairly well covered at GSC
but not well-covered. We had ALA. procedures, some discuSsion."
(elementary school) (this is in a large toWn with a high
proportion of upper - income families)

"Covered well; there is no Board-approved policy here yet."

(bighschool)

"Very well-handled. One of the best. Such issues- we must
always consider this." (large public library)

"OK"

...'!Covered to some extent- I remember going into it- there was
some research- suggested someone for the intellectual freedom
committee of NJLA."

"Yes, quite a bit."

`llYes, in several courses- teens and public libraries:".

"Some adequate. A lot dependscon your own situation."

"Yes, OK."

"I remember it.well in your class, Am still a little hesitant
to know what to do if a parent protests A book. No actual-cases
yet, though had a couple of hints." (elementary.schopl)

"Yes, discussed a good bit. Sometimes I worry about the nitty-
gritty."

"Yes, OK- book selection policy, etc."

"Very well covered."

"CoVered some but not in depth."

r P

. "Yes, very good. I did a paper on it."

"Covered OK."

"Covered 'CIL".

(52)
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"Not ever a topic of
-

uch,interest (to Me). ." .,(college)

"It was, discussed quite a bit- also wediscussed it here on the
40- (at 0$0'it:was geared to print entirely.; you need some in
the-non-print ared. Content vs. technique; it depends on your
backing." (high school) .

"It was hrought up- but we were just warned of it- not much.
I sentoa policy over but it always stops short Of the-Board-. ,
they seem to:be afraid to mention it-.a question did come up
this year; I had forms-prepared'and they realized theTwere
usefUl. Still, there was no board apProval."7(high school)

"Yes, fine- I have, a book selection policy and blank forms
foi complaints." (middle school)

"Well-covered in many courses, including book selection
courses." .

HOK.11

w!es- I remember it as a very hot topic."

"We talked about it 3 or .4 times. Willett gave us several book
selection policieb and recommended not accepting a job where\
thei.e was no policy. ,Ihompson:discuased.it in'the Young Adult
course." (elementary school) (this librarian added a long
description of specific situations, which I have included'in.
the part of this paper referring to purchasing problems.)

"Average."

"Yes... well."

"Yes, OK; censorship again and again."

"Good."

"Good.",
,

"Covered in book selection course and also Library Organization
& Management."

"It was diseessed- Igo, a book selection palicy.approved here
as a result- covered by Houlroyd- the policy has-pow been

. watered dawn to some extent." (junior high)

"OK- also there was a county library speaker on it- fine."

."Yes, OK, a lot."

"Courses were fine. I read Little Black Sambo (to the kids)
with names changed and they like it." (elementary school)

.

a
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"ControVersial issues here still include Evolution vs. Bible
creation." (high school).

"AlMbst every class touched on it- yes- it seems so easy in
class and so hard in practice." (elementary school)

Jr

Covered pretty well."

"Quite a bit on that- in several courses. I did a paper on that
in Thompson' course."

"Oh, yes; definitely."

"It was covered in a lot of courses."

"OK."

"Yes."

"OK."

"Covered somewhat - -I feel no lack in it- there was some class
discussion."

"Was covered-'good."

"Yes, OK:"
o

"OW 2

"CoVered well- plenty o?it."

"Got that from'You- very interesting- well-covered- it was
enough- not too much- lots of sources were given." (Middle
school). (this librarian's discussion with me indicated"that
she will never have any trouble, as her standards are exactly

,In tune with her community.)

."Yes, in various courses."

O

"OK."
. 4e

"What books are banned and why- OK- administrators nd to get
more upset than teachers- Malamud's "The Fixer" was a probkem
in the summer readillg program. One parent protested that book.

,The district has no Policy- I formulated my own. The admin.).

istration questioned me- the teachers wanted the book- it whs
reviewed very well." (high school)

"Yes."

"I believe thich was talked about in the Literature for Young
Adults course."

(54)
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"dowered it- would have wanted more- find it one'of my big:gerit
problems at the junior high schoC1 level- selection of fibtion.
,for kids..where to draw the line- many 7th. graders are not yet
ready for what the 9th graders are reading. "Go Ask Alice" -
it was requested by the kids but--- T could have, used much

more discussion (in class)."

"Brief- in two coUrses- book selection and administration- you
probably don't need a lot on it- communicating with your trustees.
and developing a policy was covered well- (we got) a sample
code," -

"Yes, covered several times. '(Another librarian in this district)
worked up a book selection policy, which is now district-wide.
We so impressed with the need- it is important." (junior

high school) (the other librarian referred to is included in
this survey as well)

Sbme of the graduates gave me examples of their problem areas
instead offan'evaivation of how Glassboro taught this subject,
but as this too is useful Irecorded it and generally tried to
lead them back to evaluation. Where none is found, my attempt
was not successful.; emotions are strong enough in such cases
that the. librarians are deeply interested in sharing an experience
with someone who will understand.

A few respondents could not recall this area being covered, or
felt it'was covered little. This 3_6 hard to understand, as all

the faculty are interested in it, aware of the problems, and
:teach courses in whiCh it can justifiably be included as a unit.

One cannot help wondering whether class discussions of problems
arising from citizen /parent complaints may not sometimes make
the librarian anticipate problems which do not arise-- possibly
leading to self-censorship? Stills avoidance of.the subject is

no solution. Our students read the newspapers and are aware of
the serious consequences in some areas, such as West Virginia.
We in the library school can prepare them to. have a considered
response to complaints, for no matter how well a librarian does

the job, balancing the collection, there will be those who do
not agree it is balanced.

One thing we must do is avoid indoctrinating the students with
the preconception that this is "the goodies" (us) against "the
baddieh" (those who complain). Sometimes we do mistakes- and
even when we do not, the public has a right- o question.Us% as

they do with any public servant. I try to urge my students to

build into their selection systems safeguards against personal
bias, plus sufficient consultation and discussions with.the
public that no one can claim to be ignorant of the library's'
policies.. Talks te,the PTA- newspaper columns- all simple
enough inoculations.

° (55)
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"How well dii your Gds library courses prepare you for:
Understand n the lace of libraries in society?"

On some early queStionnaires, this was phrased: "...functions
of libraries in society?" There was no apparent difference
in responses. (Nominal phrasing of questions was, in general,
not critical in this survey because they were asked in person,
and were thus, easily clarified; also,.the question stated was
usually only the first of several in a short conversation.)

"We were dealing with school libraries then- dot public ones."
(it became clear that this person, as with several others, saw
this question as referring' only to public libraries. I think
this is because many people think, without being aware of it, of
school libraries as having a place in the school, period. When
it comes to 'society', the real community, then the relevant
type of library is the mublic library.)

"OK,"

"Well-covered."

"Yes. in all courses."...

"OK."

"Need more."

"No- not too well. It's a. very important phase- the library must
fit in somewhere." (high school) (I inquired further and this
librarian seemed to have no clear picture of how a.library does
serve society.)

"No- I took other courses."' (This kind of reaction persisted,
though I repeated frequently during the interviews that I was
interesteein how a certain area was covered, regardleSs of the
course in which it was found, and that a given area might well be
taken up anywhere in the curriculum.)

"OK."

"Weak- the political aspect was not adequate- the library as a
political. unit." .(college librarian)

"OK."

"Yes (OK),"

"No."

"No."
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(the next person'S response was too long too give here, but she
associated this question with that on the course in "History
of Books and Libraries, obviously thinking of "place in
spciety" as a historical concept, not a current one.)

"In most Courses, we tried to discuss this. It changes. Even
the definition of a library- I'm not sure about preparing for
the new idea of,an'information.center.,' you may heed to cover
this more- you stress books too much.. you also need recreation
other than reading, such as programs.". (public library)

"ilk. "

"I picked it. up somewhere- do have a well-defined concept."
(conversation revealed this person does indeed understand it
very well, but is not sure whether that originated in our
courses; or on the Job.)

"No

"Probably in the public libraries course- different types of
people, communities served."

"Yes."

"Yes, in an introductory way."

"Interesting- in the History class- I gotA good picture of
it."

"Yes."

"Don't remember it bUt feel it was there."

"Well done."

"Not covered."

"Fine, well done."

"OK."

"Yes, a01

"Covered in a course .I took at Drexel." (ouch)

"Definitely quite well- public libraries, county, research
libraries;" (I believe this high school librarian was thinking
of the State structure of successive levels of service for ILL

and reference.)

"Yes, OK."

"Not covered much- more is he6rd now on it."
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"Definitely yes.'. problems were covered."

"Referred to, .in passing, by all profs." (This is the kind
of thing I meant in my earlier, comments: that some graduates .
'did not realize these questions covered topics not restricted
to any one course.)

.

"No- I assume it would have been in the History course.".,
. (see commentearlier)

"Average."'

"Some."

"To some extent; function (of libraries) has ehailged'greatly
-(recently)."

"Very good- can't recall where it was covered.'"

"Good."

"There was high regard for this all along- probably- .
reinforced."

"No- not specifically."

"I'm Sure it was covered- feel.Ido know what the price of 4.
libraries is."

"OK."

"A little- don't knowbecause not used (on the job)." -

(elementary school) (note comment above wherein I noted that
many school librarians do not seem to think of their' librarie6
as serving society.)

"Selection- how the library has to change with public tastes-
you Must keep up with the times. Services are obvious, to
provide information and materials- resources -.much more than,
just books, do everything you an for your patrons," (public)

"Part of History course and Public Libraries course- covered
OK."

4

"Fully.."

"Yes."

"Covered in History course." (History of Books & Libraries)

(58)
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"Yes."

"Covered somewhat- some discussion."

"OK."

"cold have had more- seems impOrtant» what a' library can do."

"OK."

"Crucial! relate to cities, growth of urban areas.". (public)

"No- History pf Libraries didn't cover this enough."

"Pretty good."
o

"Yes.- with the History course."'

"OK- well we talked about 1.t."

"No;"

4

"Yds, in History of Books & Libiaries course."

"OK."

"To some extent 'bookmobiles, etc. - covered fair."

"Yes."

"No."

a

As my comments4ave indicated, while most of the graduates felt
this was covered adequately, most of them'also tended,to perceive
'the Area as a historical one. Frequently the immediate reaotion,
to the question was'to refer to the course in History_of Books &
Libraries. The "place" qr "function" of libraries in society is
not seen as a current, "now" topic; 'X would bay ifost of the
graduates thought of the historical growth of libraries and .neir
evolution in forms of service. Needless to say, this was not my
intention. However, we can probably'say that a librarian who is
taken aback by being asked about the place of 761.s library in
society is not doing much thinking beyond the Cloy to day routine.
'Also, school librarians were narrower in this regard than Laablip
librarians, for they tended to see the nchool as tnoT °Doekty'D
not the community served by the school. 1 was pleased to noto
that a few graduates understood exaetly.i,;hat 1 meant and Uad
obviously already considered where their funetions'"fit° into the'
community. Do we need to do more in the Tgriculum to holp core
students see this, perspective? should lead to greateL' fob
satisfaction as well as more integrated performance. I an not
satisfied with the results of this question and pla.F4 to loplz into
it more ecnprehensivelyi 0.

r
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"How,welldour CSC library courses prepare you for:

Undorstandin.t.
scho3P124Y-J--)freadlagir

This question usually took the graduates by surprise, for they
tended-not Ao think of this as an aspect of librarianship--
though It fight well be, and in fadt is in some schools, which
is why I inserted it. While the topic may be referred to in
see of our courses, usually one's ftr4t reaction is. to think
of it as the proper field for a reading specialist. But what
else is a librarian? This is one of several questions I used
deliberately to Prod the perceptions of the graduates, for I
had no reason to believe they had really covered anything on
the physioloOy of reading in our eourses, and, anything on the
psychology of reading was probably described as something else,
such as analysis of reading interests.

"Yes- the habits of readers, what they want, etc."

"No- I took some courses in it for my teaching certificate- it
was, week there, too-`(a .librarian) needs more." (high school):

"Net much need- more in it- cot ld. profit well by (having) rending
level analysis- like reading teachers." (junior high)

"Yee9 in many courses: I picked up some 'here and there. it was
well-covered.":-

"None."

oNone.°

cart not at allot'

PN o nevarow My sister is a perception teacher- Who went 0
o' sboroq. 'Yes-9.1 tpuld like to no more.°

900 .0 o

"Houlreyd covered ®r adolescents- analysing why they
read certain-things."

"No- not covered,0

"Yes, OK."

"No.o

"In,edueation courses. not in library ccrsesc,It probably,
shead be covered. :We should Sao al?lo,to dotormino.ronding levels
of materials- because even in high school you have .children,
reading at.tho 3rd gradd, level." (4Iementary) .
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"No. I took a. course in reading,`Vut even that didn't go into
the physical side."

"Not coveresten

"No.'

.'

"Don't recall it,- I took a reading course as-an undergraduate, but
there was. nothing in library science. ".

"Yes- in the book selection courses." (we would expect some
reference to the psychology of the user as a factor in selection
of materials)

"No."

"No."

"Yes- very little."

"Not much- could have used more on the relationships between
_reading and the library itself."

"Yoe. why people read."

011 00

0'2z2 7=-Y,oula171v0"
0

con=s- in the reading courses, yes."

Cad 1P'20 'nnt into psychology of children to some
ymmu, c:Tlts.

o:ot ThJc7:7- uot 7oully nocopcna y. but- there was a

°E0o ',101179 1:02 probloms,though
not COU0270::10 `,/_

°E:3

°Etmueh0°

cant covoz'oa.°

"Kot covoYof,20°

07os- tho atUturks o? c]c):'ent aolv
pvoc'eYonceb

f321o0c'
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"No- I was prepared as a high schoolteacher (but). never had a
course in reading.- Feel all librarians should take a course
in reading. I pick up a great deal from the excellent reading.
teacher here." Oficouriew elementary school teachers may already
have it- it would vary by background." (elementary'libil.)

"No.. not covered, ".

"Average."

"Don't know."

"No."

"If was well-covered somewhere."

"Fair."'

"None.".

"Covered in teaching, not-in library course's."

"Generally (coveted); not, much."

"No."

"Not much= I had it. in teaching- need a ibt more (of its for
librarians."

"Yes- in the.literatur6-cOutses."

"Can't sepafate this.frak (recollection of) ):15mfing.course

"None- there-should be more on'readingin library

"No--not covered- pbssibly there wasSomething on
(Such as putting pillows on the floor makingPqbb
pleasant place- nothing on physiology..)." p.

"No." k e'

coursed."
O

the atmosphere
library a

"Yesft very much so- in your course." (this bewildered me because
I did not remember ever tesehing.this area. The librarian, a nun,
was'in only my Liteiature forYoung Adultv...course, and appeared
to have been greatly iiipressed by it, so. I must conclude that
either the halo effect is-operating; or I have"..,forgotten exactly
uhat I covered at that time.)

oLearned it in educationarpsichology (and othit non-libraY
courses) . Took a course in the Reading Deti.'lloebause I felt

needed to understand the (vocatibnal.school)

# i -

0
2 8 7
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e
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"Not covered."

"No."

"A little- maybe on teenagers- nothing on physiology- it would
be helpful to'learn something aboit reading levels- having
children of my own'helped- it's vital in elementary schools."

"No0'

"Nothing -.I had'no educatilon courses. "`

"OK."

"More important than history. 'Why people read."

"Houlroyd to some extent (young adult course). Other instructors
referred to it."

"No. I had some as an undergradu"ate."'(teaching courses)

"Very .little."'

"OK. covered very well in young adult and children's courses."
2

"Yes- probably in children's lit. and book selection forThoth
elementary and secondary sctlobls.".

"NP."

"Could have-used more.

"Ih the young adult course- needs More attention."

"Yes.,eicept kids are not reading as much as they used to."
(grades 6 -8)

"No.?
'

It would ,be fair to say, I think, that a majority of our Braduatop
would like to have had some instruction in tho roccaus 0Y0a0
to determine reading levels of matorialophow to w000Eniso the
reading problems of a library user, how to ana2yzo c&titqeo o2
users. & number of these perbons'already-had o©e whioh'thqj
got in ,education courses as former toaehero. Elowevo th000
said they want this area were almost' all 0011001 llbrViatw6 Sao

public librarians seemed less intoroatedp There wan: little
interest by anyone in the physAologm of rocango Thoce .e-fao o'aid

they had nothing at all in this area oithorthavo fwc tton there
was a little (at least) in literature eonroOop or haoanez3 to get
adjunct ,instructors who omitted it. I thinGil do nocl to took
into providing Mere here, Dither. ourpolvoo or through other
departments.

(0)
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., 'Tow viell did your. GSC library courses prepare you for:
Understanding major problems in education?"

I included this questionion the basis that librarianship is a 1
part of the world of edubatiorc(liwpadly defined- much beyond
that of the schools and that therefore it is bf interest
whether librarians are acquiring much understanding of the
major problems in .education: However, as most bf4bdr students .

come, from the_world'of the public schools, Uey interpreted
"education" as pertaining-to that world. Neve less, some
useful information was turned up.

. .

"Yes.. but probably in education courses." (meaning that the
respondent feels aware and informed in this area, but that'thiS'
knowledge did not come,from our courses)

"No."

"Yes. in the'education courtes, not library science..."

"Some.;"

"None.!'

NOnV

"NO- I tried to avoid courses in education."

"No." 4

,

"Yes- OK."

"No. weak.".

"No.".

."Yes, OK."

"No.

"Iwthe education .courses not library."

"No."

"It was dealt with but no stress put on it.. a library of course.
deals with :it -" (public librarian)

from'my education .backgrOund."

made it a point not-ttctake eduCation courses -.it. was hot
covered in library courses per se.,"

"Don't recall.'

(64)
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"Yes- in-selectidn'Of materialS forteenagei's.")(I find from
the list of courses taken, that this person probably means-the
course "Studies in literatUre for young adults "),

"No,"

"Not "in a library'way."

."Not 'much in library science courses. I did a lot on major
problemb in education at (undergraduate university)."

"Yes, it was discussed."

"Yes, possibly in education courSes not in library courses."

0I.don'tinow since I've been.a teacher fo some years."

"Mot in library courses- education courses,. yes."

"Yes, in educatiOn churses."

"Some of it- we'discussed-underachievers. ethhic backgrounds.
not much."''

"Not much. -probably in casual class conversations."

"Namentioned."

"Only in, graduate level education courses not library."

"Not in library courses,"

"Not covered. I obtained this from reading ".

"Yes-need for teachers to know what is available-Ses in with
history of libraries- how it hat greitly improved." (college). _

"NO.."

"It would be interesting to take them up as they were topical

but not formally, such as the West Virginia case."

"Not remembered- I began a course in curriculum but dropped it
when. IfoUnd it was not required."

"Average."

'hacks summer course in FOundations_of Educa on (Jensen).
planned,to7get a. school library certificate." (implied:it was

covered then: This person now Works-in a.p, lid library.):

. "NO."

to goad." 2 9 C)
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"Nono."

"In teaching- not library courses.'

"One. course (required) in curriculum...hotlibrary courses:"

"Not sure when it was Covered edOcati6 courses?"

"No."

"Not in' library science, courses- probably in teaching."

"I took ope education course- it was terrible. this was not
covered in it."

' ,

"No except for group discussiOns with other students."

"No:"

"Yes, in the literature of behavioral science course." (one .

major unit in this Course is the literaturi, of eddcation, and
°the assumption must be that there was coverage of content as
well.° I find.in the list of courses taken that this person
had that course with Mr.TUbio, and there is a notation that
it was=,taught by "handling questions.") )

"A little weak."

"EducatiOn courses, not library science."

"Nohe of the education courses covered-this- they should
have."

"Discussed in teen-lit: and 'children's." (I find from the list
of courses taken that this(person had "Studies in literature
for children" and also "Studies in literaturefOr young adults'''.
These are apparently the courses referred to.)

"Curriculum was disCussed. adequate."

"Covered in Foundations of Education course- not by the.
. professor but by groups.-of students."

"NC."

"OK."

"For school librarians- not for public librarians." (my
recollection of this.cdnversation is that this public libra-

' riap meant, there is no need for public librarians to know
of the major problems in'education. As indicated above, I
disagree with that viewpoint. Nowever, it seems pdssible
the librarian was referring, narrow*, to problems of school
administration.)
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."In education courses. not library ones.!

"No.. actually, I Was klad not- to-(60er it)."

"Veryjittle."

"Education courses- not library. "'

"No,"

"No."-

"OK."

"Not covered..-I.Aid t i1t in non-library courses - the general
undergraduate programs covered It."

'Yea."

"In the non.. library courses we were reqUired to take- thellan
was prejudiced against librarians.' I didn't like itl*cauSe- he

didn't teach." (junior high school libn.)

Obviously, many of our graduates receivtd no background anywhere

in "major problems in'education.," and of the others, elm* mine
received any of it' in the .library science courses.

valid response to saYAhatfthey should not have expected to -

find it in the library. courses.

As-noted, however, I regard librarianship as part of the

larger worldof education (nor am .1 alone in this) and indeed

the State of New Jersey appears to be moving toward recognizing
this 'by talking of molding public libiiariesinathe new
reorganization of education under the "through and efficient"

system. There Was-no question, of course, that School libraries

were already within that T & E area,

:It might be worthwhile for us to consider at least a few of
the educational problems facing American society today, andto

build these into the curriculum-. though it seems certain that

some are already there, though our graduates do not nowecall
them as such Per example, the problem that so many people*
are functionally illiterate- - schools are doing more in this

area than ever before (largely becauie these students are

staying in school longer instead of dropping out) and public .

libraries are providing both print and nerlOrint materials, and

special programs, aimed at these groups. In recent years, t6O4

a return of. the pendulum toward increased specific preparation

for a career,(as opposed to general, liberal broadening of the

persbnality) has required librarians to stock moreltaterials on
occupations and careers. Edtcation? Nt're all in the middle,

of it.

Q (67)
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"How.well did your GSC library courses prepare you for:
.Bibliotherspy?"

o." ('no':signifies it was nokcoverpd) 0

,
.

"Yes-'in a student project." ('yes' signifies it was covered;
. -unlessAuaiifying terms are added, the meaning is ;under..

stood to be that doverage was regarded as adequate.)

[3- h
fftes- covered well with .

q

"Yes."

uNene there was a'brief repoirt in one

"None- nor is there a great need."

"Pratt,. tied."

-"Not at,Glassbbro- covered in a course on adoleagent literature
taken at (another college)."

class:"

little bit."

"Not really touched upon."
,

"No. r'

"OK."'
_

"Just with children- SellerS course:: occasionally as a children's
librarian I have worked with parents whose children hive

.prbillems." (public library)
1

,.

"I'm vrspnally'intereste'd in this-'got into it on my own-th9ught
it'wa abcinating- more should05.done:mith it- not ..much is

ebeing ).bne on-it. ,,It vas only a, suggested, topic, how"different
00oks an zero in on a child's problem. We needs lists of books
that exactly show the problets covered. There is -an old list;, -
last year,. InstruCtor magaziT had a list; (making a better one)
could be a master's project. "; .(elementary school librarian)

.

"Yes...probably in a reading Cdurse- I'm not sure. Geared to
prison libraries, handicapped,ipatienta, etc.", '

"Briefly-, some little discussion."

"Yes- some''" .

"DiscUssions- a'friend did a project on
.

involved."

I was personally

"I did a paper on it- we discussed it quite a bit- in the
book selection course."

(65)
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"(yes), in the. Sellers Course."

,
"No."

cs

neat".

"Some, one master's moject was done on it." (several graftates
have referred to this- undoubtedly it was impressed on, them
.because.Maiter's theses' are discussed `among the class members
'as.they.progress toward corKetion.thuS, all members of a class
are familiar With eackotherspaperS0)

"Some disCussion- not deeply.- could have more- there were some
reports."-

0K.17

"Only tal)ced aboUt briefly
1

"No." \

J.
"It was mentioned." )

"Covered OX-.to some extent=,:bOok selection coursed;"

"It was a unit in an undergraduate course- was exposed to it
well."

*163. covered in one course- it was well.done."

No- sounds as if it should be covered - :there was just a little
'n finding interests."

'

wrote a paper onit."

es.,in.all courses. , especially. the seminar."

vered some.",

"Ye ."

"I Q

0

lyheard, the word when someone chose it for a thesis."

"Ave age."

"No.0

"Not hire- took.it,in Temple Univ.,Course."

".Good.

"None.'

"Some- alittle."- 294
(69)



"Yes, OK-!'.it changes all the time:"

"1 tried to do this kind of thing- but do'not recall it in
courses." .

"Mentioned- didn't sell it- slightly."

"Yep, OK- gOod- I have some bibliographies on it- not sure
where it was covered."

little...it's not very successful Where tried."

"No- it doesn't: ring a bell."

"t recall it- some briefly -, we were made aware of it
it's a) tricky area."

,"In part."

. .

"Don't recall it- maybe it was in one 6f the courses I
didn't take."

"Some discussions- some e-projects- individual interests."

"No."e

"Yes."

"I.redall discussions- little, but adequate."

"No..: Maybe it was in children's literature?"

discussed.it several times. It should not be dealt
with unless it's done very carefully and-coerectly. You
can do harm with arriateur.psychology." (public library)

"Ok."

"Not too sure' it's a problem only in 4-genera sense'."

"No."

"Yes."

"Soms. it could be a specialty."

"YeS- it was covered

"Yes- it was very clear."

017..

"It was touched onf. couldhalie had a little more."

(70)
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"This, and reading:- covered in non ,library 'courses; there was

better coverage there than in,the library courses,"

"OK."
.

ti

°

"Little or no ooversvi."

o

Much of the problem in getting clear answers to this question
lay in the fact that moat librarians di) not agree On a single
meaning for the term, Some-use "bibliotherapy" to describe
a process that is little. more than-giving.each reader the kind-
of took he is most interested in; and in this very broad sense
Vam sure all of our students Obtain 8Oriething in several of
the courses,

In-the limited sense, of prescribing reading geared to a course
of therapy (generally understood to be under the guidance of
a, psychologist or similarly qualified person) I am sure there

was little in the courses these graduates took.

k

Some :of the people 1 interviewed did not know what I meant by
"bibliotherapy." In such eases,. I briefly outlined the fact.
that it is used to.cover the abovd wide range. *wrier, those

who adid not know the term rarely remembered-; after this short
briefing, having even the matter of supplying reader interests.
In other words, they are probably the least informed and aware
Of the graduates.

Probably a. majority Of the graduates. regard this".as an area
f:)1' little value or need', and in so doing they are thinkingof.

the limited definition. They are probablveorrect, then; that
their Own job requirements are very unlikely to include any !

need to perform "bibliotherapy." Does this mean we need not

mention it in our courses?' I thiniewe do need to. Aniexample

is the one graduate who'mentioned the_ r'eaUtion in

trying to be an amateur psychologist Probably librarians need,

to learn a certain Amount of restraint and humility as well

as professional competence. -Books do have an effect on their)

readera, yet if we become too involved'in considering this /

effeCt on each individual using our libraries, we canAbe

teMpted to-think we know better than he does., just what he
should be reading. -

It is more difficAlt to:exerdise restraint-in g school library
than a publicIpne, forthe omnipresent assumption in the school

is-that all hetiyities are geared for having a designed result

on the child. School librarians who #mply give pupils what
they want to read will soon be brought up short. However, the

public library traditibt (now under attack in high'-plaCes) is

-'for each reader to silently write-his own "preScription" 'for

reading, based an perusal-of-a wideIy.balanced collection.

HowMahy.peopleunderstind.how precious that tradition is?
'
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"How well .did our GSC fibre courses re care ou for:
Goeneratin% with other libraries, either

fbrmall or informally?"

Mk intention here sacs to cover the complete range of to,ssible
relationships, from simply phoning once in a while for more
Jnformation or to share the word on .a good new booktIto being
'a-Part of more formalized networks,,either:horizontal,or.
vertidal, through .whieh materials and information hre:shared
in the State or a region.

"Courses did cover cooperating with nearby school libraries.
: 'A do infolimally have interlibrary loan with (nearby special.''

sehool):and are helping them.mith.TV."

"Wasn't eoVered:"

"Yes- there should have been'more on establiphing a common
basis between school and public librarians- no one notifies
the public library that kids will come in- to request thingt-
the rol library can work with the public library.°

4.1

"There was nothing on area library relationshipS', though they
have been'helpfuli Need closer rapport with school
(the local public libratian) has helped with this here.
Glassboro could set up examples- where there is goodArap
between the school and public libraries, such as in Sale
can give examples." (public library)

"Yes- in the administration course."

"Not covered."

0Idon't feel the courses covered it-",Simplied there were
informal student discussions) "We actually'do it here- it
depends on personal ability." (this high school librarian
terded to feel, on a number of points, that one is either
inherently a cooperator, a good relater with people, or one

is not.) n

"I enjoyed the give and/take in glass, talking to other
librarians, which developed me informally. We have an.

excellent area library.", (implied this inforMal give and
'take is the best way to.learn cooperation.)

..

"Yes, very much so- ityde covered well."

"Very gOod."
m.

"Very welI."-

"InfOrmaIly, this is done here - with the public library,
-etc.., the courseddid encourage thid." (elementary school)

L
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144:"I am doing it very much but don't recall it at schpol."
(public library director)

, .

"Sot5e .. interlibrary Man just a little."

"Getting materials from other.libraries4 regional, State, the
Tri-County Library Asi3ociatien." (high school)

did-help.,,.Remember using rat: on local iaiblic library

in'oourSes- in you course, the .visit to the schooll.ibrary
'llackwood-Wab-,,helpful." (public library)

"Actually wo.de"this here. the.county library association, ,,

interlibrary loan.'' Not/Covered in depth in courses; discussed
.4,pcede for ILL; 29t/ntich else." (publid library)

"Courses did e COUrage me to do tnis (I am very active at it,

1//(11

in the profet,sion).' I find other librarians 'very willing to

cooperate- )avb exchanges with (two nearby townships), ourown
senior h gh sehool, the local pUblic,Iibrary." (this school-

librar n exercises leadership in a library assoeiation and,in
the local public library as well.)

'Tfes- in tl* administration course- county, public, Aqtate'

libraries. I worked on this." (middle school), '
,,

. "Interlibrary loan (IIL)- ,that's about all."

" Tess it's - desirable (but) it was mentioned, that'd all. ".
,

,

-"Having two 'schools, I'cooperate with myself!" (went on to

cite how being in charge of both libraries made it easier to
share materials) "It* was not covered in courses.lt

"Don't recall°much 6n it- would want more-epne.of the Title
II:zrants is offered for cooperation."

. ,

"No...probatay there' was not enough tile.. you' learn this- on the

job." (county library)

"Yes.!'

"Covered very well."

"Having rr own situation in mind,mayaffoct my recollection.

Probably not. covered we'll." (elementary school)

"Covered very well- fantastically so I am comfortable doing

it."

"Pretty well covered."

"Touohed upon- could.use.more emphasis."

"Quite well." 296
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"Definitely OK- it ha,- been a help." thigh SChool)

"Thdy mentioned it- a little."

"Infermally,' yes, it was covered. I am close to the town
librarian." (middle school)

"Deginitely yes- as Wien as I cane here, L studied the other
°libraries near we cooperate with two colleges."' ,.

"No- it Was not discussed."

"Fairly yell. pretty good."

"ide eooperate'very well here (ut)' not r
(elementary school)

"Average."

"Yes."
41.

"Discussed a little- I got involv ed (with Sit) on the job."

led from courses."

.

"Not covered."

"Good."

"Oocd."

"Not covered too .well'."

. nery well. We use community resources.: for example, a ()dal

company' for interlibrat7 loan, which is very helpful. was
very well covered in Cie thesis course." (junior high)

n.

"Yes-- mutual' help."

"Fine- I met a lot, of librarians there (in the courses) and
iearned informally how to cooperate." (elementary school)

"Disuseion-of ILLS that's all. There-wasn't too much because
the first time I used ILL it was incorrect." (college) .-

"t little- my-job needs don't require much."..(elementa4

"Wwas mentioned that.it''s been done, but there was no f.oroula
given on exactly what td do.- any examples were given. Don't
feel this would tell me hoW. I would have to desigw'mY own.
progrei." (public library staff, newly graduated) (Of .Course,
this person will find by experience that there ie no fo ula,
no "exactly" what to do: Examples and discussion are probably
best.)

_,
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was talked ab et.. meAi9ned -nothing on
)

developing,its"
°

"Yos- ILL. Camden County rJ, Cherry Hill PL.".

Pecifically

"Dpn'-remember itW
. .

"Can't recall anything on it, except ILL. Nothing on hini
projects, wOrking:together (and'I am doing this on-my present
*-job).". (county vocationalschool)

"Dolibt -recall ,T have- actually done Won the job."-.

"ILL,- etc., bunt, it was not stresQed. There could 'be more on it.

Could use something on local organizations and their funtions,
like the county'library a6Sociation." (publibrarY)

1There are so many ways td itelr We have match contact' with the

county Iibraryvetc -All librarians do cooperate. Locally, the

laddie School, (.hell us4, .It must-have,been in the .classes (but

not remembered speWically). "People,whe aredrawn to librarian-
ship are helpful. The ElIrlington'OouwW Library sthool services
are excellent- Qt .-enormous help- they lend books, run.semihars,

etc."- (elementary school librarian)

-"Yes, it was well covered.,

"We did leath that libraries are a network, and should be soi.
use of interlibrary loan." -(publiolibrai7)

"Yes, it was stressed..between-sehooland public libr
(Middle' achobi)'

ries."

"Yes- T' do a. lot of it- it's hard to pinpoint." (described 6

number.of specific situations) (public library director) °

' "Onlythrough general conversations."

"No- there was very little- I didn't know about area libraries

or cooperative relationships." (public library)'

. "Pretty well."

"Yes, OK."

"No, I don't recall it."

"Fine."

"ILL no mention of-cooperatives, regional organizations, etc.,
.which are growing today." (college)

.
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"Yes.. sometimes we are too busy to Practice it." (middle school)
.

uNot'.much-.the librarians, sChool and public, in this town.*
do cooperafe;" (junior high)

1

Cooperation between libraries? Certainly- who could take a
'stand against it, or admit to not doing it in practice, or
4 not encourage it? But once we get beyond the simplest of
,informal arrangementsl'cooperation becomes *more difficult to '

Orange and to maintain, more of a problem. I haye been in
.discussions where this was analyzed in great detail, .most

-.notably by the advisory council Ito the arewlibiary, where I
served for two years'on the steering committee., If there is
.One fairly large library in an area, "cooperation" is likely
to mean everyone else borrowing books'and services frmi that.-2
one library, with that library rarely finding any need or ,.
opportunity to'boirow from the smaller ones. The expense to
the large library,,generally not reimbursed, can be large--
but if the-director thereof raises any-objections, this is
interpreted as being"against cooperation," and this is second
only to burning books.

. , T.

.Our- graduates seem ge4rally not iware,of these matters.. They
frequently respond with "yes, we 'do it",instead of analyzing,,
whether cooperation was covered-ihdior encouraged in the
courses at Glassboro.. The great majority of "cooperation"
now toundamong these, certainlypersons is.almost cerinly at a very,

. simple level-- there are few indications that they use their
area libraries to -the extent. the latter would like- and an
archaic system. of financing county libraries in New Jersey
'continues .to undermini them, the more succesee they become
at raising the level of local libtary service/

It appearethat interlibrary loan (ILL) 46 well-covered in
our ,curriculum, but few of the `,graduates felt we. went much
beyondthat., Some believed we said' nothing about networks,
regional arrangements, and area libraries. /

Things that should be covered in the curriculum were noted
as including;' joint projects by libraries (including the

, 0
financing6Of these bar grants);. cooperation among various

-types of libraries in the same town; empty and regiongl

< library associations; relationships wittf.lteh. libraries;
cooperation between-public and school lii4aries; using
the resources offlocal industry. *Desirable methods include:
visits to various types of libraries; discussions, examples,
ad case studies in class; and general endouragement of the
Idea of cooperation. I would add to thisvrealistic views
of the financing problems of netwotks--show to establish a
finanCing system thatiwill, strengthen desirable relationships
and reinforde those librarians who move positively into it.
We ped a good survey of existinepractices and Costs.,

0
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*slime well did yoir GSC library courses urepare you for:
Studying your users and their needs?"

Op some eatly°questionnaires, this was phrased: "...making
studies of users and their characteristics?". /he final. warding
was a little more clear and approximated the actual qUestiOS as
understood. .by the graduate after a little discussion. It wags.

oxplainedvand I think all UnderstOod, that this was meant to
include determining the needs-and characteristics of persons who.

are in the library's detignated envies' Sreaohether they are

actually borrowers or not. .

"Don't recall."

"1 actually did study our communities from the 1970 census for

Ni&Atlantic (accreditation) but don't recall whether I learned
to,ddrthis in the library,courtes."

"NO, not covered."

"Yes- (tell of) availability- how to help people."

"Not much on it. mentioned, lmattliat's:ail,"

"Adequate."'

:(1
"If the librarian win .cOrrelate the GSC course content and
understand the totality.- (yes)- it takes personal character."

"No- yes, in public librariet. Aria libraries do it. Not sure

I learned, this at Glassboro."

"Yes.- it was brought out well- of course, your work (on the 'job)

brings this out

"It was touched upon« no more."

"No."

*Yes:. covered Olc,.!.

"Part of f-procedures book done veiny perfunctorily- I do know

how to do it."

"No."

..."No it was more on materials, not on the people."

"No."
o

"Covered well, in book seltction courset."

"Wet remember anything."



4

"Don't recall *ch.*

"NO."

-"We4=cove

"There was so athing on it not much."

"Yeas. OK."

"No."

110K II

"Covered very we 1

O

"Some courses went into this (such as) administration, but
not deeply."

"I learned quite i

"Oi."

"Yes- 'it was discussed.

"Quite Well."

was covered;
(op the job)."

a,

I remember a unit an it. I can use it

nes- we had to dB- studi

"Well-covered- in the boi k selection course?"

"Yes--administrative probleMs- what kinds of things each
person needs-A/hat kinds of people they are."

"OK."

"Only fair- maybe ip the abstract. I' can't judge until confronted.'
with it would like to. make up an interest inventory but there
is nomtime." (elementary school),

"No."

"Average.,"

"Don't recall learning it."

"tig- not as ta making a real study. The kinds of people who
come in, yes."

'Not. covered."



"Good."

"None."

"I have experience here- from teaching- not in the library
science c es."

"No.. not ciallys"

"Yes- OK- of course you do this anyway naturally."

"Mr;West in public libraries course- thereopas sine eentiOn:,
We should have had more. Courses were set for school librari a."

"I don't know:. in the literature courses, to some extent."

"Don't recall."

"No."

"It was covered well in selection and other courses."

"Very little- sidelights."

"Pefinitelr(well covered)."

"Test OK."

"l'have'surveyed the students here cbut no.one taught it in
library courses. It was assumed you knewhowto do it.r

"only those mho did it in their thesis."

"Yes. It's Very difficult to do this right. It takes money

:time, and staff. ".

"Not.particular4."

"It wai.boveied. it seemed very difficult- the job is really
too much, to study 1800 people- seems impossible."

*Some studefits did surveys of readers- I didn't so had no
coverage of this topic- it was not covered in'elass- I would

need more."

"Yes.*

"There was very little in the courses. you need a, full course
in measuring library use."

"Yes."

"It was mentioned very little."

<79}
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"Not too well."

"Yes, lc, I recall it- .there was some project.",

"I. don't knOw...can't be sure where it was /earned.. on the job?,
It:would be very diffieult.to teach- future applications are so
varied- hOwever* it should bb learned,"..

thii was covered in. "Literature of Young Adults." "'

could use more- it would be difficult to-tetChthoroughly.
there are so many different levels."

"Not -covered."

"Yes."
o

"No."

1P

It would be fair to say that most of the graduates rettembet--------,J
little or' no coverage of this subjeCt. MY recollection of
their".attitudes toward this fact would indicate that most
were not greatly bothered about it. It is as if "studying
the users of yoUr library" came under the heading of "nice
to. know, but not necessary."

rt

The few who remembered the topic being CoVered well are added
' evidence that these graduates went through the prOgram at a

time .when a variety of persons might be teaching.: The-Collige-
hadnot yet assigned all-fulltime staff to the program, and
there was (as stated elsewhere in this report) much unevenness
to course coverage. :

./"do not think very many of our graduates are doingioch in an
organized way to analyze'either-their present library users, or.
those who might become users. A few contented that it mould
be automatic to be aware of the needs of usersvjust-based on-
being present when borrowers select materials, but this4s not
what is needed if the quality of service, and the range of
people for whom it is supplied, are to be' raised.

We must remind ourselves that some of these graduates are really
overworked, with too little time for many areas of profetsionaI

,

One librarian had an interesting suggestion: an entire course
devoted to "measuring library use." While this would be beyond
possibility under present State requirements, We.can see to it
'that studying our service population is covered by a major unit
in each student's curriculum.
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1
Vox well did ur GSC courses re for;

"Abstracting and indexing "

I included this 44eaition as a result of examining articles in
British librarianship and other areas. It was apparent that
training for librarianship in other countries is much more
likely, than here, to include abstracting and indexing: As a
former special librarian, I had done much abstracting before
attending library school, and found most librarians are not
familiar with it. Of course, all,. of them have used abstracts
When searching reference sources, but use the term "annotation"
to describe a similar process. Strictly speaking, an abstract
is simply a summary of a/publication, while an annotation is
partly summary, partly, evaluation, but I find few people in the
profession who differentiate.

"Don't" recall."

"Noes

"Nothing."

"Abstracting, yes- annotations."

"Fairly.

"Covered in a course at Kutztown.. not here*" ,

"OK."

"No. very"little.",

"Very well.",
A

-"Lots of abstracting -. no indexing." (this person feltivery
embarrassed not to remember more.)

"No.°ind I would want it to be covered."

"Some in some course,"

"OK. well."

"Abstracting for my thesie..Indexing no; could have used more."

"No."

"Don't, remember."

"No."
I

"Sellers course and with Tubio- he,insistedUpion an abstract
of paper."



"I always nted more:in this- didn't get it. "'

"No- ve little."

much- not recalled- it's not reallY necessary this
level- I'm not familiar with it." (elementary school)

"Don't remember doing it- I did do some abstracting, but
not indeXing."

"OK,"

"Very well." V.

"Nothing."

"It came as a side area 'while Workilig in the library.with
0s,Meyers. Also in Sellers course."

"Some."

"Yei,

"Pretty well- T don't remember it specifically but could
develop,it frOm cataloging."

"A -definite asset did quite a bit of it.. used it here-on
the job. 'getting information to teachers ". : (high school);.

"No.. it mould be go0440

"Not-coveted."

"Yee. we had to r-Wd books in children's literature and write
an abstract. now I can do that. very well."

"No,"

a

"Yes."

"No."

"Average."

b.

ti

ti

"No. (the director of this library) was saying it.was important
to know this. with-newspapers, etc."

"NO."

"Yes- one course discussed it,"

"Fair."

"None."

(82)
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n;"Need more'in this I do some_here- do not feel.veryseOUre
in itsw. (elementa school)

"We had to make up bstractS- annotations- not indexing."

"I think so- no real recollection."

o.

"OK."

"reef OK."

"Don't recall."

"No."

"I wouldn't know how to index. Abstracting: we went over this
in reference, but not v

O

ry: deeply."

"Only What we actually ad to'do for the courses, `such as in
Literature of Scien4e. No indoxingsicept in the automation
course."'

"In pert!.

rCoV'eredi

because I

a little. Ildiow

but not much, in a
was not working.as

"Only to know what they are,

bit."

dataloong-dourse. It was hard

4\librarianthens"

no.. how."

"My paper,did.this.""(thesis)

"Not stressed, batiladequafe."

heard the termS- not much, on it."

. "No." ,

"NO.C.reilly= I kneni it was done- a horrible job.

"No- I st have skipped that."

"Not a 1 t."

"No."
4.)

:."Not very well."
0

'"Yes, OK, in your course. " -

, "No-,6ther library schools do have courses in this. The State-
library mill have a workshop in this- indexing local newspapers,
etc. We are planning an index to the local centennial booklet,"
(public library)

(83)
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Ine$, this was covered well in.Inf.Stor. do Automation."

"Adequate."

trYee.. good coverage - very. good."

"Not much- could use -more, especially if changing jobs -.1
want-to go into c011ege4evelTwork."

As with the preceding question (on studying users) the more
satisfied graduates here tend to be those who graduated most
recently. This would tend to satisfy us much more than the
contrary would.

'Before listing the individual responses, I stated that most
of these librarians mean they learned to write annotations
in our courses, not abetracts. As for indexing, almost none
of them remember anything on this, though some said it was
a desirable area.

Most of the respondents remember either little or, no coverage
in these areas: : To some extent this is becaUse of the
confusion in terms noted above, but I believtiit is also
probably accurate in that neither abstracting nor indexing
is believed .by most of our:graduates to be important to
-their daily duties. Therefore:they not only were little
interested if and.when they were discussed in class, but
alSO the students probably caused lees coverage by showing
that lack of interest;

One of the responses on page 81 leads me to suspect another
source of error-- the eagerness of the graduates to give me
a "good interview." By this I do not mean that they tended
to give favorable response$ (and this is shown bir the large
number who gave negative comments) but rather that theyswere
probably reluctant to say they remembered nothing.

In view of the rapid-mbiiiplication of literature of all
kinds- and the need for librarians to advise others of the
materials available,'in,fairly brief form- it seems useful
for librarians to learn how to write good abstracts.

Indexing is probably a lower.priority. The public librarian
is much more likely to need-this skill than hercolleague
in a school. However, Wshould not require'much time to
build a short. unit on this into one or more courses. Judging
hY'replies, thisLis already-happening, at least insofar as
abstracting is concerned. The nature of knowledge and how, it
is communicated is a logical area.'

(84)
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,
{Hair well did your GSC library courses prevail you for

Commitment to .the profession and ethics?".

In a few early questionnaires, this was phrased: "...profes-
sional commitment and ethics?" In this. version, there is more.
emphasis on tying together the two concepts than .in the one
used in the heading of this page. I don't know if this made
any difference in-the responses; none seemed apparent.

"This would Muf to be covered- I can recall discussions, but
6\ not how well it was covered."

,

"Not for professional librarians."

"Yes. there was much on commitment- not'on ethics."

"I am very enthused personally. Glassboro teachers conveyed
it. They all seemed to like their work- YOU kind of caught
this- they kneir what they were talking about- all questions
were answered, even if they were not relevant to- the subjeCt."

"Notremembered."

"Was not mentioned; should have been,"

"Not too much- really I have the attitude that you wouldn't be
in the program unless already had the commitment and/ethics."

"Prof,essional associations were not mentioned enough- especially
the local and State ones. We discussed ,fethics) in connection
with AV copyrights."

"OK- it was brought out in every,course, one way or another.".

"Students in general, and the faculty- the gene* tone was
excellent in commitment to what should be. throughout the
.burriculum. not as a separate unit, but built. in."

"Covered verykiell."

"Very well covered."

"Relates to philosophy- was not discussed per se- we got it
by osmosis mostly- teacherS with high standards do it- would
like to see the adjunct faculty Upgraded. some who have left
were Indifferent- they didn't seem to care."

"No- not done."

"Yee."

"There's an unwritten aspect in courses.but maybe you should
spell it out more- students are committed by going into it,
but ,develop it more explicitly."

3 i 0 (85)



,"Yei..it.was covered." 4

"Covered either in a course or a workshop* I can't pinpoint
it- I go.to so many workshops."

"Yes, quite a bit."

"Covered'in the administration course- and it made librarians
seem to be so important:"

*Yes."

"OK."

"OK- covered pretty well- several organizations mentioned for
lOining- I would have wanted recommendations. NJSMA? Which
ones should be joined?"

"Don't remember- I had some ethics but; it was in education
courses, not in library science. Commitment: of course,
'overall, the people who taught us had the,attitude of
commitment, so it was taught by example."'

"No- neither covered."

"Covered very well."

"Not much- I'm not sure what the ethics of Xibrary science
are.*

"Yes- it was:good but could use more time on it."

"Pretty well hammered in: join associations,

"Mentioned- OK."

etc."

"It was discussed -:not much emphasis."

"Discussed in class- but it's really up to the individual-
decide for yourself."

"Oh, yes, definitely.*

.rxt was well covered."

ores. in the administration course- actually, in all the courses.
You have to apply yourself. The basic rules are the same for
all service professions."

,"Yes, I guess."

"Yes, well covered."

"No."
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"Average."

"Yes."

"Yee, to some extent."

had it long agth. Glassboro was notrew."

"Od"'

"I was already committed as a teacher: Instruction in the
library Organiiation 40Ianagement course was very strong..
we got it. there and perhap4 in the other courses."

"(same response as to, philosophy) ... you ambers to first
serve the student, all his:needs..."

'Ia.".

"I don't recall any formal coverage" (Q) "Only tovthev,extent
that fellow-professionals in the courses implicitly discUssed

° it you pick the:feeling."

"OK."

"6vered, incidentally
caliy, nothing speOi

he way- not recalled swift-

:

"Covered some; enough." I

"Would be heavto cover- some people would feel insulted if
the teacher.thought they, needed to cover it.' Actuaily,.comiit,
ment and ethics are taught by examples: You wouldn't be in
the courses unless you have comMitment.- Courses can...guide
thateotmitment. EthiOst.lyou'd have to have it yourself- the.
program can-Only channel it. I feel the program doss do it
OK."-

s

"Not directly.. probably it was more covered in'tndergradUate
education. courses."

"Oh,:ty, yes. Everr.caurse.cate up with that."

"Yes, it was covered."

"I,feeltit just evolved in class.discussiOn-It was not a
separate lessonor unit."

"Yes..:301tz cohered, it."

"Well..covered."

nos,. probably in administration discussed in joiniiig
associations, etc."

(87) 3.12
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"Well -done, yes."

"Covered» perhaps needs greater depth- I was always a bit.confused."-

"Yes - in Sellers course."

*Yes- strong area- was covered welly"

"Yes, some-,need more."

"It came across quite Well- professional status of librarians."

"Yes, OK."

"Yes probably I got it in education courses.;

"No."

"NO."

4;Excellent."

"Part of overall college education- can't point to any one
course. It was built in; OK.",

"Yes."

"Sort of permeated the whole thing» service to the pupil,
to the teachers, etc."

Most of the,graduates remember professional commitment- or
commitment to the profession- as being an inseparable part
of the -instruction at Glassboro. FOr'many years this'has
beerithe comment of supervisors (principals, etc..) in the
public schools, who have employed Glassboro graduates as,
to-adhere, for it is no mere self - serving rhetoric to sq.,
this has been a tradition. One of the strengths of our
training in librarianship is that it grows out of that very
real commitment to service that every instructor feels.

Ethics:-here the recollection is much more vague. Are could
assume the same overall attitude, and indeed commitment and
ethics are allied. The danger of taking this'for granted,
however, is shown by the legal profession's, disarray after
Watergate.

So we must not take either commitment or ethics for granted.
We mho teach.must assure there are discussions of ethical
issues and that commitment is`watched for application on the
jab. I think we are doing well now in these areas - but we
dare not take our attention away.

(88)
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V.
n.

"How w 1

0

did our,GSC' ib course re r. ou r
Ability-to self.ieprove;oon4nually1"

ThisIuestion was dropped on some of the later interviews, as
it was apparent the graduates had considerable 44ffieu3.ty in
remembering clearly anything specific about being encouraged to
continually improie one's abilities.

"Can't recall."

"Yes. I think so. OK,"

"Yes, so far as formal courses go. Well, we were encouraged to,

go to meetings, etc. Keep upyiAll courses, read journals."

"Yes- some. there could be *ore."'

"Should be stressed."

"This is a personal trait. 5ome do, some don't. I do attend

meetings. can't answer. as to whether OSC encouraged, it."

"Not really- I do it myself. not sure about whether the courses
covered it."

"Yes. coveriod well. t don't specifically remember it but I

certainly graduated with it."

"I didn't think,, about it then. The notion of constant pro

ional deielopmint-was there. GSC represents the attitud
not knowing everything, the need to keep on learning."

rt suppose it las covered indirect/y.60X."

"Yes."

"It's hard to say. A. personal thing.' I don t recall anything

. at Glassboro that encouraged it."

"It was stressed throughout. sometimes not in so many words'.

it was understood."

"They stressed this greatly. I gained a lot this project (is an

example); interaction of public and college librarians to bring

them together; return to school for new

p

"Yes,, OK."

"Can't recall if it was cover** but I am a "professional student"-

I keep on learning. can't recall if the,coursts did this"

aon'treMember it."

(89).
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"The organisatiO'n cOarse. which 11113..involved in goals,
direction,',,etc.. wadi,. I suppose, is improving."

"Yes."

"M."

"Yes- it's so hard to rememberr, I guess so. things change
so quickly, you 'must keep up."

"Not specifically. not sure 'how you you 'do it -we were
encouraged to keep up, with the liters mainly by example.
Those 41ready in ,thefield_..." (indi it those members of
the class who were already working in libraries discussed t) 'e
need to keep up With ,new things)

"Not remembered. certainly no.stressed, not discussed."-

"Yes. every instructor urged us. to do this- work at it.*

"It's certainly evident. and Well encouraged."
as

,k

"We were-urged many-times to do so. (but) so many workshops
are- not close to us." (school librarian in an isolatedi
rural area)

VI. were given,this`in an courses- the need to start and to
'look further on your own. If you really enjoy your work.- you ''.

:, willofeel prompted to improve." .

*
,,

"I don't think so."' (q) Yes it was always urged. I didn't.
understand 70u-the first time."

"Yes. it Was mentioned."

0" don't know- actually I da know it but not surellit was
in the ),-courses:;

"I already haji,it..alassborials (teaching) was not

:"It was 'not emphasized. Sources were pointed out. The
individual must be responsible.for it. Your aim motiviation
has 'to- be the key." -

"Thiii was in-all the courses- it-was understOod. tr both the
professors and. students."

"Yee, they spur yOur -interest.,you do it."

"Nothing speoiale." .



(1/
"Idon't)know- 14m" so bvsyself-now, I feelthere should be
a:way to check whether I'm doing things right or.not. The

County librarians' group meets three times a year, and is
very helpful. The elementary school librarians have their
own branch, There is a professional day once a year ih (this
county) and the libra anis try to get together. hen. The,

librarians who don't go to these meetings) or just sit back
shxdget,participatel a mostly from Rutgers and Drexel.".
(thisrilementary school libra is in an isolated rural
area, which is what She means by the first sentence.' As for
h.& last septence,-r,have mixed emotions. As kRutgers grad
myself, I am, disappointed, but as a faculty member of GSC, I
an delighted to hear that. our people of the area are salve'
professionally!)

"You'have to,be the type to do this the courses can only *

familiarise you with to do it. Thereforence and the
administration courses required so many current literature
articles (thatetudents are taught to keep up.)"

"No. not recalled. it's certainly important."

1"YOu probably gain this from being with the program. if yod're
a librarian you are committed to selfimprovement." (if only
it were so -- that having the title of librarian automatically
meant the person had these attributes.)

r

"This is a personal thing. you either do or don't. It

probably was covered."

"OK."

"Not in library school- it's inherent in school situations..
.I.don't recall it particularly in library school,"

"Donft remember:"

"I think so. I certainly have that idea." 0

"Tea."

."This could be encouraged more,"

"I was made aware of the need to be constantly criticali"

"Yes. OK."

"Some professors emphasize this, some do not. One es cially'

o did- 'read all the time," It should be covered more. I tried

to cover it when I taught, It should include going back to

read the classics."

'"Covered well." .



"Your overall college education prOides.that- not in any one
course.: You shoUld be aware,of the: journals- this was covered
in the courees"

"It was not necessarily explicit - we were an older group.
covered OK." (indicates that as the students were already in
a profession, teaching- they didn't need much)

&t4 the beginning of this section, 'Said that'this questions
dropped because unproducti That decision was made, and 77'
recorded it, becauie that wa my impression "at the time. It
is clear, looking through the responses given'herethat,I made
a mistake: the question was more productive than I thought,
not onlyas to the curriculum-itself but also or the attitudes
of the graduates toward this area. Fortunately, the questimm,
had already been,asked of 53 persons, which make alarge enough
group to `'be meaningful.

As with the previous question, on professional commitment and
ethics, many of the graduates felt self-improvement was covered
throughout the curriculum, and that this was the best way- or
indeed the only way. Some said it was unnecessary (again, for
similar reasons) because they were already awars.of the basic
obligation for a professional persOn to self - improve.

A

An important'area.broUght .out,by several librarians: that of
attending meetings of, and participating, in, local library
.associations. Southern New Jersey has a number of these.
Ihave commented on them elsewhere in this report, but it, is
wellto say here too that they all arose out ofra,strang
felt need on the part of the day-to -day prattitioners. Their
programs are down to earth and practical* -The establishment.
of,areklibraries, as well as the gdUcational-Improvement
;enter in Pitman, has meant:mote sources fOr workshops and
information, though what:the librarians want mainly are
groups close to home and under.local control. I have walk
that Glassboro offer workshopsi-and. indeed we Should, butlle
would not .satisfy this intense desiri to have ,one's own
group.

In vied of the fact-that a majority of graduates telt the
matter of.self-improvement was "stressed in every coursW
,it's hard to.understand those who remember nothing on it.
I must attribute this to either bad memory, or a matter of
definition: perhaps they are trying to remember one specific
unit in class.

Reading apparently was noted in several. classes as a thing
one must do. rim very glad,,teing a fanat4,c on that subject

myself. I am convinced too fewprofessionali in area
do enough skimming, surveying, perusal of their journals.
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SPECIFIC COURSES

The following section,. all on WHITE paper, details data on the
specific bourses in Glasebores.graduateourriculum, together with
some (as appropriate) on assoCiated undergraduate courses. Each
,,qourse is separately paged because the syllabi were received at

. ',different times and the course evaluations were written up at other
7different times. Syllabi Are not page.:numbered at all ae they were
drawn,dtrectly from department files.

21 Library organization
and management

12:121122 Studiee in litera-
ture for children and
Studies in literature

. for young adults

VI Introduction to.auto-
, nation and information
-retrieval

1111 Bibliography, and
reference

106Elstory*of books and
.libraries

'NUMBER OP PAGES
syllabi.' evaluations

2, 2

WHOLE
OF PAGES

18 3 to 24

25 to 40

41 to 50

51 to 60

61 to 68

197019,-120 Multimedia
in libraries, prep/it/I.-.

tion of inexpensive
instructional media,
Investigations into the
newer educational media 2, 2-'2 12 69 to 86

08. 14 Advanded cataloging
and classification*
Organization of library'
materials : 2, 2 8 87 to 98

As .23 Selectiorof materials. , o

for public libraries .99 to 108

512.:513t 114 Literature of
science; of the buman-
*ties; of 'the bOhavio-
Tal sciences -3*, 2, 3*, 6 109 to 124

600 Thesis'semintr 2 10 125 to 136

v . ,N;(l)
.
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The asterisks* indicate places where. a syllabus includes three pages
of text (on four sides, two leaves) and therefore the reader will ,
find BLANK PAGES at these locations, For example, under Course
504, the sequence Of pages is: three.pages of syllabus, one blank
page, and 6 pages_ of evaluation. This is counted as 10 pages in
the "whole number of pages" (last column) in order not to throw
off the overall count of leave's.

Thus, the tabulation on the preceding page Shows that this section
on specific courses thcludes,1,6 pages (sidei) on 68 leaves, .of
which three pages (sides) are blank.

I have apologized elsewhere fot so many separate pagings,..and have
tried to to organize this paper as to still makejt possible ,for
the reader to find desited sections. The paging system was made
necessary by the fact that'sadh section had to be done without
knowing what other sections would be before and after it, and
each was done quiteAlurriedly amidst other. reaponsibilities.i>
The only-wayi could have finiehed,this papet at all was to. do
it in individual small portions.. The reader may wish to'nuMber
all the pages consecutively for hie own reference, which is Why
I as trying:to include wbolileging, even thoUtf.these page'
numbers do not shoi on the sections4

As stated undetreach of the course sections that follow, the data
given are more than evaluations of the ehduate,courses listed.
Where there is a correepondingundergraduatescourse, or where
the topic-was (or could have been) taken up in 'various places
in the curriculum, I have asked the graduates about the entire
subject, not just the graduate course, and have put all the
comments together in one paragraph. For example,under course
501 will be found all comments by each graduate relating to the
teaching of adminisittation and management,-whether he received
thatPteaching in the graduate course, undergraduate, or as a
part of other courses**. or sometimes when he,does not recall
exactly where he got it.



DEPARTMENT OF LIBRARY EDUCATION
GLASSBORO STATE COLIEGET
GLASSBORO, NEW JERSEY 08928

SYLLABUS

L. S. 501 - Library Organization and Management

I; General. Objectives: 7.1.
A.-, To investigate the traditional fields of sciIntific manage-

ment and its applications to libraries.
B. To skudy the faceta of various organipttional patterns of

libraries - vertically and porizontally.
C. To emphasize the key role of the professional librarian in

dynamic library leadership.

II. Specific Objectives:
A. To analyze the library administrator as: I!eader, politician

and innovator.
B. To realize-the importance of planning nd goal-setting.
C. To understand the interrelationships, patterns and functions

of library organizations.
'D, To appreciate the value of planning and programing of the

library building and..its facilities, and choosing the best
furnishings7and equipment for each library.

E. To be aware of the recruitment and utilization of quality
stiff.

P. To review the areas in the reporting function: reports
public relations, staff communication, etc.

G, To stress modern budget and accountil* procedures.
H. To apply principles of scientific management to library

operations.

III. Course Content:
A.' Nistorical.Background.

1. ,Scientific Management
2, Library Applications - a survey

Analysis of the Library Administrator
I. The Librarian -as Leader
2. ':The Librarian as. Politician
3. The Librarian as Innovator
h. The Professional Librarian

Planning
I. Long-range goals
2. Short-range goals.

D. Organization
I. Interrelationships

a. Within the larger framework
b. To related groups, i. e., other. libraries, systems, etc.



O

L. S. (cent.

°

(1) Inter-library loans

(2) Union Catalogs
(3) State or regional system,
(4) Cooperative associations

2. Patterns
a. Factors - objectives, nature of public serve4,

materials, staff, finances, physical plant.
b. Types - divisions, departments, line -and- staff, etc,

Functions
a. Administrative

1) Central office
C2): Custodial
(3) Related, adjunct

b. Palle Services.
(1) Reference, research and information services -,

decisions on arrangements
(2) Circafation of materials

b
N. Characteristics desirable
pecisions on syStem/manuall machine,
(photo, computer.

(3) Special departments, i.e., periodicals, A-14 .etc.
,....._,

C Technical Services
(1) Selection of materials

. (a) General policies
(b) Local or internal practices

(2) Acquisition of materials
(a) Ordering routines decisions

(1) Books
(2) Periodicals )

(3) Non -book materials
(b) Jobbers or direct purchase
Cc) Business practices
(d) Accession book vs:4helf listi

(3) Cataloging .

a) Systim selection (DC, LC)
b) Services desired
c) Card or book tatalog?

(d) Routines established
(e) Inventory

(4) Processing
(a) Books
(b) Non-print materials
(c) .Accessioning

( ;) Conservation and preservation of materials
(a) Binding
(b) Maintenance decisions, routines, schedules

)C6) Security of materials
(7) Storage

0

32

O



L. S. cont,)

40,

d. Data procesedig end cof pater applications to
library operations/systems.

The Library building.& Facilities
a. Assessing Building Needs /Community survey .°
b. Programing: New Building, Library Additions,

Remodeling,
c.- Planning Use of Facilities
ty .t.' Security of Building
e. Furniture and, Equipment Inventory

(1) Office 'furniture and equipment
(S) furniture and equipeient

(a) Reading equipment
(b) Duplicating equipment
(c) A-V equipment
(a) Computers - oysters applications.
(e) Dial acceas
(f) Special, i.e., circulation, et c.
(g) o Stacks., storage

i3) "looming
4) Me* Intikriar lastftiala,. fixtures

g. Temperature &Aii. Control
h. custodial Provisions

.

i. Provision for Change and Expaniion
E. Staffing (Personnel Administration)

, 1. Types of Personnel: (Qualifications), (Standards)
a. Professional.
b. Para-Piofeseional
c. Clerical & Business
d.. Technicians and - Others

2. Job descriptions
3. Recruiting
4. Effective Utilization
5.. Professional Concerns, Ethics, Promotion, Staff Groups
6. Haan Relatioits, Including Motivation ..

7. Personnel Evaluation,.
F. Directing 8: Co-ordinating

1. Leadership
2. Supervision by Staff
3. Work Planning (Standards, State-of-the-Art, Technology)
h. Work Manuals )

.5. Schedules, etc.
-G. Reporting

'1. ,Public Relations (P.R.) Function
2. Research and Bvaluation (R & E)
3. Statistics and Reports

a. Annual Report
b. Circulation (Attendance)
c.. Special, i.e., .Inventory, Required., Professional
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L. G. (cont.) tl

H. Budgeting
1. Theory of Budgeting
2. Preparation qf Budget - Allocations, etc.
3. The Budget Report ,

I. Applications of Scientific Management to Library Operations
1. Identifying Areas of service for study
2. Methods of Collecting and Organizing Data-

a. Sampling
b. Surveys
c, Time and Motion. Studies
d. Analysis of Statistical. Data
e. Use of Flaw Charts

IV. Teaching Techniques:
A. Class lecture* and. demonstrations. ,()B. Guest experts and /or audio-visual presentations.
C. Assigned textbook.
D. Investigation of areas of concern in current professional

literature.
E. Applications of the principles of scientific management to

a number ,of administrative problems.
F. Use of simulation teaching techniques.

V. Course Evaluation:
A. -Grades on projects assigned.
B. final examination.
C. Nvaluation of studentto participation in management problems,

exercises and games.
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Comments on "Librar' Organization & Management" Course
(including a few on the undergraduate course,
"administration'of media centers") .

In this section I will group all comments on the teaching of library.
administration, Of course, almost all of this refers to the specific
course listed, at the:graduate;level,:but.aTew refer to undergraduate
coverage, a few do not remember which course-they tookt,and a few are
commenting on administrative items covered anywhere in the program.
My own summary will follow: Some of the comments were not in response
to the specific question about the course, but were answers to queries
about coverage.of problem areas. For example,, one question was: "Bow.
well did your courses at GCS prepare. you. for adAinistration?". T1;er4.
were several similar questions, asking about-preparation for analyzing'
problems, identifying library needs, setting goals, formulating
solutions to problems, planning, organizing, communicating, financial
Management and budgeting, personnel administration, etc. ;.

"Administration was handled pretty practically. .You're in: tied le
,in schools .. the adMinistration'sees you psi an administrator, not as
faculty. You're not'one or the other. :You deal with more, money than
the teachers do. 'leachers don't know where to place you.. Budget
decisions affect you more thanteachers...: In most cases, coverage of
(needs, problems; etc.).was good. Basic knowledge of.what should be
there-- services. We were given positive information and theory; did
not cover the negative aspects of problems. There. was quite. a bit on
'planning and organizing, and the basici of communicating, but it goes
back to the individual-. some people are technically excellent but just
cannot deal with people....Budget percentages were given (meaning a
guide to.proportions of budget for each purpose); personnel problems

N.,, were given, covering how to work when everything goes smoothly. But
how do yOu motivate people, then let them go if they don't? (basically)
the courses'were all right,:well.done.1

would have liked more on budgeting. We had something on identifying
needs;. learned How to do flowcharts but am often so busy, there's no
time to use techniques. Problems were hypothetical (not practical).
(Not satisfied,With coverage of communication methods) feel I don't
have time for it; I do: send things'6114 teachers aren't very library
oriented, and the administration didn't even put the library on. the
schoOl organization cha idn't schedule it. They scheduled nurses,
peguidance,. etc. The :budg ti g area was weakdo more. I don't recall

rsonnel being covered"'

"Generally covered all right. No real problems. Communication with my
administration is not so good; the librarian baby.sits. Coverage of
problem.handling not so. good-- I'd like to see these real problems
,brought up (in' class, and` at library meetings, to share solutions and b:

ways...lbere was a little on planning, very little on organizing. As
to communication, I do put out a list of new books, try to personalize,
it for individuals, surprising how many teachers do respond to it. We
could have had more on budgeting..." (continued)
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....(continued)...Wedid prepare budgets but 'it was not a'realiStic
situation. Should hate to prepare one and show what. is needed.-_The
amoUnts are so limited-- how do yoq.cope with limits? (expended much,
in building up the science,area) and then they changed the science
curriculum. The undergraduate course in administration of media
centers was good, especially to a novice as I was."

"It should be a two...semester course, especially for those going into
public libraries. It was all devoted to schools. One course fdr
each area? .-'(Described -in much `detail problems with board of trustees,

which was accustomed to an olderlibrarian tot many years uho had no
Professional training, nowdoes not allow the librarian to speak at
board meetings)' Aa to setting goalsican this be taught? Each
situation is different. I remember the emphasis (at Glassboro) was
r_rettinp the patrons to read. I apply thid.... All the.-casej5tudies
we did in Planning, problem solving, dealt withAschools....Budgetipg

.

was covered very well; we had to make out a budget for Mr.Boltz, .

though the class moved so fast: there wad no time to discuss it.
covered a lot (in administration): ; remember discudsing books per
square foot, building design, learned a lot."

"What I got was gOod, but I,want more. The administration course
could,he two Semesters. Not enough on identifying. needs, setting goals,
planning, communicating. I remember pieces here and there." -(note:'
this includes the responses of two graduates, who were responding
together)

A

"Mr-.Boltz handled the administration course beautifully. He-was very
human, dealing with people. (as to) identifying needs, analyzing
problems, setting goals,;planning, organizing: this is partly inborn-.
If you have the trait, Glassboro helps to a degree. I'don't feel it
can be taught very well-- you. have to Have it. Most people don't
look around them, look ahead. The librarian must be-a thinker. The
M.A. program does develop thought protesses-.. the assignments did
make us figure out how to apply.theoriei to practice. Whad to

t'-makeup a year's budget. -As to personnel, Drexel did-a better job
than Glassboro: evaluating employees* criteria for hiring, how to:fit
staff in: I don't feel Glassboro had the time for it; it was-all
lumped into

,

administratibn. (However) the course was very enjoyable,
though I'd like to see two courses'for it, not one."

"Coulduse more on budgeting-- working with principals-- projecting .

;0budgets ahead -- -'how? Analyzing budgets. ..$houldo.point out to students
that in schools they will be regarded as administrators; they will
have to go in and justify their-budgets and activities in detail.
Annual reports, statistics, you need very badly to know these. You
do get forms and procedures from other librarians when you talk shop.
I'd like to see someone come in and analyze my problems, get a new
viewpoint. Not much in courses. on this. Planning and organizing need
more eoverage: you must organize to survive. Communication:- when we
had evaluation, the ;a761 was told' the librarian must work closely with
department heads, and should bt a dept.head-- it was done, and helps.,
The person who taught administration (adjunct) was ditorgaqed. Need
tO stress it more. Could Usemore onlkudgets." \.-
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gAdministratlon was OK -- excellent-. Mr.toltz. The problems discussed
in clash were typical, because you never know exactly what your problems
will be -- you cannot predict in class. Planning and organizing could be
stressed more-- I was the first librarian here-- needed more on floor
plans, furniture placement, traffic patterns, room design. (as to

°communication) IV only problem is with the faculty, not with students.
Students quicklyoadapt or understand you-- faculty don't. Stress More

the real purpose of the library, what it does in the building, student
uses; problehs getting teachers into libraries to use them for their
own purposes. Need more on flriances and budgeting. Don't know-how you
would teach it, but personnel administration is certainly needed.- the
art of dealing with people.:'

"Not covered well. I have a degree in-business,administration; someone

with lesser background would'be weak-- we need practical help in admin-
istration. Very pod in identifying needs, analyzing40oblems, planning;
being exposed to fellow students as well as the instrueltOfwas excellent
ih organizing. We didn't go into communicating much. As to budgeting,

I'm not actually working with it. Need actual librarians from outsid,
with real situationsopribrities, politico of budgeting. (note: after
these comments, thisPerson,says the administration coUrse (not the
specific content areas)vas "very good-. real-life. situations were
discussed.")."

"Administration- very well. Within°1itits of the courses,,specific areas
coverecrwell. tut once on the job, one might wish to have more courses
for example, I, would have wanted (detailed planning,. etc.) Planning and

organizing not covered too idell'but I-did not take the appropriate
courses; already knew I wanted to be a cataloger so skipped it. (nor

-did she pay much attention to budgeting, for same reason) You need

course in personnel,dealing with varying levels of people--'probably
Deed two courses, not one, in administration."

=

'Tic. but they'donit.tell you,some principals dOn't-Want reports, Just-
throwthem away-- so 1 stopped turning them in, then resumed. It also

happened at (another school in the same town)-- they do some strange
things hete. this is the general attitude, that libraries are not:boi-
office like sports. Specific areas: the courses did quite well;' you
must know your materials and this- was done. I can hold my own'in
anything.. Feel.my classes were very practical and helpful, good with
problem solving. Setting goals-7 I can do it OK but the administration
blocks me; I work through pressure groups: talk to a board member,
go to the PTA-meeting. Planning and organizing, well covered. (as to)-

budgeting, each school works on a different basis. I have nothing.to

do with budget. I'm told hoW much to spend on books and periodicals '
and supplies. They allow up to $3 per student for books, 35# for-.-
periodic4s, 250 for supplies." -

"Covered very little in any course but much of it has to be learned on
the job. Jt was an interesting course, but I didn't learn:very'mUch;
had to make af,procedures manual for anylibrary, with all positions and,

procedUreS. The-project was excellent. A management.course for future
library directors (public) would be useful," (continued)
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...(continued),....I (sort of) fell into planning when t was a children's
librarian. Budgeting has been a great ga0 in myedUcation. My husband
showed me hoW to(handle finances).. Wheeler & Coldhor have no chapter
on it.''In the curriculum, we. should make a sample budget. There were
sbme.job descriptions done in the course but nothing on coping with
people problems -- should discuss this.: Could be practice.:in techniques
of.interViewing (nevertheless) the administration course was one of
my most useful."

"We had a little on administration but there's lots of paperwork,-to do.
Title II reports wete.not covered at all. Most .librarians need to know..
how to handle such'things as required reports. Don't remember much On
setting goals, identifying problems. A little on planning4nd organiiing
my work. Communication? This was lacking. I-find you need skillS here.
You have to advertise your library, for example in PTA publications..
'I'm trying now to work up a contest, and need, A techniques, gimmicks
for getting the kids ino Budgetingshould zet up.a real class proplem,'
give people a Axed budget, and catalogs, require them to'allocate a ',real'
order. Especially for those without previoUslibrqy experience. i do
recall'a little on thiel. a high school was used as the example, wh*h
is usually the case in college courses.yoU really need to give more
attention to elementary schools and their, problems. Teach the. students
to analyze what is taught in their school, where are their collections
.weak. In the'coUrse, I.got some useful information on carpeting and
furniture. °It was a good course but you need more "me_te-gnto
depth--7 cover more."

6, .

"The course was useful; covered physi a ngement
traffic,patternw, conformity to other' Itrarie

"We all felt well. -pre fared when'We left, even with just 18hoprs. I
t

walked into a new situation here. (she was the first high °school librar-
ian in the district; there were no-elerrientary school libraries in the
district until ESEA; most of the tams sdnding'childrin to,,the high
school have ne public libraries') 'I was able to meet all problems
(described several in detail). -You haveto know the students know the
curriculum-- we were taught to db this. M students contribute, ideas.
Budgeting is a problem; funds must be committed early in the year, and,,
rising prices (not taken into account in setting the budget) prevent me
from buying more. Communication: I got,a lot of this in the PR course
with Dr.Bagin. (Note:,this was a course in the CSC Communications Dept.)
As.to budgeting, it was covered well, and- I know what to do; problems
arise from not being able to practice what I learned! The course at
Drexel (in library administration) 'which I-took later, was a complete
duplicate of your 435."

"Administration was well covered. May need to have a mere realistic
approach-- anticipate the real public they will.dbal with. PR: courses
were often theoretical, which makes working with real situations a
surprise: Need to learn the local communitythoroughly---problems, types,
background,4needs: how to work with and communicate with them. Library,
needs,. analyzing problems, setting goals covered well. Need more to get
ready for dealing with angry patrons,.people charged with books they
don't have, teenagers with no real interest but mischief." (continued)

he librarY--
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"... (continued)... budgetiT was Well covered; we did make-up a sample
budget in'the course. Coult-use more on personnel administration,
dealing. with people's Tesonal oral:ems, how to und'erstand, gait more
sensitivity, sense of innendiccipline."

"Might be more emphasison;financea-- as my library has grown, I have
become more of a business manager than a practicing librarian. I need to

. gradually move out of operating work and into management.. Especially
for small public libraries without staff, these skins vital.- (implied
thenrogram does not adequately consider needs of small public libraries, t.

concentrating too much on schools.) . I can recall discussing.studY of .0

communities, identifying needs. Ty situation was ideal; I was already
on the job (as a public library director) and applying what I learned as
fast as I learned it.' You do have to do it` to learn-- I'm'a great
believer in on the:job training. Camiunication: again, you learn by
doing. I went to a sensitivity eessi4n at Rutgera-- it was very
interesting and exhaustive. .Finances and budgeting: you need much more
on this, especially for .public libraries. The school,: litrarian can
avoid it if she ,wishes. Personnel administration wah not covered much.
It was talked aboUtthe emphasis was on school librarieb."

"It was rather thm4ougb-vell done-- not too much was required oeme.
I took the course after alreadybeing oh the,job; and it was very helpful
to be working at it while taking courses. I was their first fulltime
libraridh and could immediately see many.things that-were needed. I do
feel well-prepared; we're (going into the media' center concept, with d
different building; theit will be structural changes when it is
converted. I felt well-prepared by my,Courses to advise on the changes
in the library area. Communichilon: I,.felt well-prepared. It cannot
be taught-- you can improve on it, but you can't start froth scratch.
Budgeting-- moderately covered bit I feel comfortable with it."

r

"The course was good but I could have used it better if already working
in a library at the time - -'I was still-a teacher then. I would urge that
people be on the library job while learning this, The necessary things

were covered. Long-range planning (but not so much on short-range).
Discussion of problems meant-little to me because I had no library
experience.' I'd like to be able tg communicate better with.teachers--
getting the ideaacross to teachers that you're not trying to rtin them.
Get them to prepare their classes before they visit the library-- get them.
to alert the librarian to what is expected of the children. I had some
budgeting but it's not done that way here-- they just tell me how much to
:spend. There should be more on handling <volunteers and aidei.!!

"Mot covered 'sufficiently-- needs, goals, problems discussed. We did a
floor Alen in'the management course-- budgeting was discussed at one of
the lectures I. missed, though the way it works in practice, gny: lecture
would be unrealistic. It's absurd (meaning her school)."(then this
person rates the manatrement course as "good".)
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. "Administration? Covered OK, at leakt I think I could handle it (iMiaies
as not yet risen to the level where one needs it). I remember doing
pavers on'identifying needs,- yes. ProbleM-solvint,waS too general,
not specific enough. Would need more on planning. As to finanC46 and'.
budgeting: the course was not really satisfying. We set up a4Oudget for
hYpothetical library, which is very difficult when,yoOre new; to the

field and with a non-real library. Ilaybe group or paiithe new ones (

with experienced students, and use real libraries. PersOnnel: we. did
cover it, but it's difficult to teach; personalities differ. I took -

the course (in management) at a bad time; the instructor was too busy
and we suffered."

"Yes,. ,pottered all right? though could have been' more. I have pretty much
fended.formyself in most areas. Fortunately; the' needs here are not very
advanced -s- it's a lot easier at K-4 level. Setting- goals, solving'
problems, etc.: it's really very. personal. I knew what to do and how to

' go about it (from my courses)---I was given free rein (by principal
and givenoo adminisdative 'duties. Planning, organizing: remember
often thinking how useful it WAS, in the courses, to have discussioni
with other students,' sharing experiences, ',Budgeting: I have not
encounteiedthis on the job. (apparently has no responsibilities in

"planning. or' controlling -the budget) It was covered' some in colirses.
Persohnel: we 'just had general library procedures. The couO4 in
management_was not specific; a very general overview, but OK.",,

"Administration was pretty well covered. ;You can't get too specific.
in a course-- we.got a Working-knowledge, that I *Id apply. It taked
some experience in the field to know how it fiti into the whole picture.
Identifying needs, enalYsis of problems,: the general preparation was
OK, enough that we could pick it up"foy.Our specific.situations. On '-

isettng goals: 'dould strengthen this; I'm now trying,to set up a 3-year
or 4..year plan for my libraries (note: 'Chid "nersontas 4 libraries) .but
you can't, do it all at Once:, You'learna lot'tisoNtone coming out to'' -

look. I asked someone from the State. Library, to visit and she `did;
.

spent a day with me; gave me very good advice, especially in working
with volunteers, and setting 4 to 5 year goals; helped me,get channeled
into the aght areas'. Planning' and organizing: OK; works out pretty well
when'you have lots of:volunteer help. Budgeting: there could be: more
on'this, especially'the State standards. I had known only the ALA

°' standards. I feel Glassboro should go into how-to use these standards;,
the local libraries have depended mainly on Title II. Personnel admin.
was not ccivered, but I have had 00problems." .

r,
"This is en area that is not:tbo valid without actual field experience.
It was well-covered theoretically in class, but you cannot ie it all
together, must have some real practice--like the Class you r
intersession. It would have been nice to tell us how to make a
T11.6144urvey of the adequacy a strange libraryfdon't *recall
anything on analyzing problems or setting t latter would be
good. We did not have a chance to practice befOregraduation, so the
theory was OK but...might have been different for tho'se already in a
job situation. Communicating with patrons was discussed -- .those .g4ng
into school, libraries needalearn how to 'Communicate with theadmin-
Astrators and the teachers-- too many don't know about the Iibrary--"

, (continued)
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(continued), I was expected to spend 41 minutes ,with each of .20
classe0 and run the library. They didn't realize it.mas too much. At
least, in (another town) -the librariane-from all the schools got
together each month, so there was someone to talk to. BUdgeting: was
discussed,in claSs quite a bit; many reports from people inVOlved in
sit. Personnel: it was too theoretical, you need practical hints."

"Administrative duties-- well covered."The management course was the
most valuable one I took. Setting goalstj don't feel mell..prepared;in'
this. I don't remember anything on identifying !weft., analyzing.
problems.:.. not much on planning and' organizing, though the situation
I find myself in is 90% supervision and 10% library work: supervising
study -hall students; etc. Communicating,with.the,public, students, etc.:
average, fair. Finances ;and budgeting, definitely well-covered:- I
'still use notes and the same Torm.Ilearned (in class): The course
!was well,:taught_aUd =l got a lot out of it."-

11

"Covered very well; planning for new quarters, and moving, covered
Swell. (She had to use this) Setting goals, identifying needs, planning
and Organizingfloudgeting.(etc.) covered very well. Federal aid was
well- covered; I fill out the Title II forms: the staff were surprised
thatj knew how to. The course was well-taught."

"Th0 class was mainly theoretical', not practical. I, don't recall
identifying needs we worked from(spending X dollars: that is not
identifying needs.- Not somuch on analysing problems, such as getting
enough money to cover, asic necessities. Sweeney-covered the analysis
of systems very well.-(note: this was taught as a part of the course
in automation), Formulating solutiOns to problemst this was all
theoretical, but,the.areas need to be practical. We did notNlearn how
to plan new programs, 'etc. Nor did we cover organizing people or '

programs. Communicating: we were told to make annual.reportelp etc.;
that's all. Could do more on this. The whole area of practicality
.needs exploration. If ,I did nothave actual library experience. I
would.have been lost. Nothing on finances or budgeting. Not much on
persohnel'administration: more needed,'" (note: seems to he referring
mainly to the undergraduate course in media center admin,0'

"Yes, it was well done (Thompson and Boni). Identifying needs was
well done. I feel very comfortable in the areas of analyzing problems,
settin$ gOals,-solving problems. Trained very well in planning and
organizing. I.havedone budgeting-in several courses: .Knauss,

.

Sellers, Boltz.' Personnel: yes, OK. WeAlsed two fine texts (in the
undergraduate.course), including, how to write-resumes, apply for a
position, how to hire people, job,descriptiohs. Graduate course was
well- prepared by Boltz."

"I didn't feel it was well covered,"- we sort of.came up with our own
.version of an annual rePort. But_what,repords:do you keep? How do-you
'fileEthem/ Setting up files,, office practice needed.;. ..Setting goals:
not covered., andI. find this area sticky*. Feel weak in setting
priorities. They did speak of identifying needs, who are your patrons,
tying itto the curriculum:, the rest was covered by V.assdiScussions
of other students'," (continued) _
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"...(continued)... which was useful, as all libraries are different. As
to planning and organizing your work: you have too many things to do
(on the job).; need help to know where to begin; the card :Catalog was a
mess, the books were old. d'ommunication was pretty well coiered;
bull tin boards, reports. They explained you had a budget, bUt not how
to ainortion it. 'I still can't get it here: they pay the tdlls without ,

checking°with me to see if.the materials were received, or if the bills
are correct."

"Administrative duties could use more attention. 'Setting goals covered
OK; identifying needs covered; should have actual work experience in
order-to underStand how to apply principles. Planning & organizing was

C.ommunicating:- could use more; I need more. It's so important
in dealing with teachers especially. Needimore on finances and imidgeting,
more emphasis on it. The management course. was useful, the theory was
good, bUt thOre was too.much emphasis on college librarY administration.
The undergx:aduate management course was good."

"This ties in very closely to the personnel area. I feel we could use
a lot more'An evaluation of personnel; personnel relations. - The Whole
c6cept of this area-was very,weak at Glassboro-in both the graduate and
undergraduate programs. Working with clerk-typistsv student aides: the
people from Templeand Penn have said this: an entire course is needed
in personnel., . Identifying needs was covered quite well. Analyzing ,

problems: fairly well. Setting goals was not discussed much; it's
more 'in' now. Solving problems was pretty well treated. Glassboro

. did an excellent job showing how to'apply theories to actual-practice;
. I got experience in-both the college library and in thecaMpus school
library.. Planning and organizing were.well doneulikewise communicating.
Finances and budgeting were treated-but all theoretical then'because I
had no experienee at the time. Personnel again: graduate schools are
4wmavally,weak on this (said he meant all,subject,,areas) but most
problems arevith personnel. The management course itself was excellent
with case studies."

"We could have more on grants, the paperwork for grants. Discussion of
setting goals helped but.a lot'depends on your specific situation, each
library's priorities. Applying principles in practice- not'so *Oh;
thore are diqcipline problems and those with teaching library techniques.
kbasio guide was given for planning and organizing your work. We didn't
have'much on communicating -- newsletters, etc. -- you pick-it up on the
job or from other librarians. Could have used more onhudgeting-- we*
did some on 'budget, but the total school budget is's different aspect.
There's a lot of cutting'and rearranging. Reco-rd-keeping during the
year is so necessary. Basic information in the course Was very good,
but budgeting and Title funds need to be added. The, undergraduate
course was very basic (implied it was too muolvso)..... I got more from the
graduate course. It's very hard to understand if yoU're not actually
working in a library at the time-- some things just require experience.
Otherwise they make no impression."

(8)

331

1y



"Little application to real-Afe cladsroom." (this person was an
elementary school teacher when, in the program and has never succeeded
in daaining a library position, So felt it was invalid to comment
further.) ,

, .

"Glassboro did'well there. New standards for goals came in the year
I graduated; you really need experience to understand. We could have
had more on identifying-needs, analyzing problems, solving problems:

. actually how to go about it. We had something on work-flow in the
management course. Need more nitty-gritty. Better to have it, for
those already working in libraries, not those new to the profession.
We learned theories and had to learn how to apply them on the job.
The only course where real practice was used, was in cataloging, where
the prof actually had us mak& up a drawer of cards. We needed more on
planning and organizing our work. I knew what I had to do, but it Was
hard, to work up a daily routine fOr myself.v,Communicating: yes, we were
told constantly to send out flyer% talk" to people, "never be in the
library", etc. good. We could havn had more on actual school budgets
for real school districts-- should understand.the PPS system, for
example:. "^

-

"Administration was OK. The specific areas were'OK; workshops eince
then have.helped. I felt the courses were very dawn to earth and
practical. Planning and organizing: OK. Communicating: could do
better; maybe, that's my own problem., Budgeting: ..I don't do it much;
I don't submit a budgets-- the superintendent makes' it out based on my
requests. They, do keep me in mind. Don't recall anything on personnel
administration. The management course was very* useful." (this person
later had the curriculum coordinator for the school system send me a
copy of the committee on Neeas Assessment report on the Instructional
Resources Area, which the librarian 'had chaired; the report appears to
m4very well organized, complete, and professional.)

v .

"You do need practice, but I feel I got good basics for budgeting,
'planning, etc.-- I feel secure in this-- I could be an administrator
in a few years.' The principles are the game. Students ought to get
part-time jobs in some kind of library, as this would make the courses
clearer, especially to the younger ones. I feet giving reports in front
of the class was very valuable, gave' needed experience. Identifying
needs was fine; analyzing problems, such as situation, budget, people,
community-- yes. There's a whole different group of usersqlow than a
.few years ago in our school. (summarized that more are disadvantaged
now) They need more help, are functioning at a lower level. 'So much of .-
our classroom theory was put into practice-- students I know who went to
other library schools said their education-vas all theory. Planning was
good, realistic. Organizing: yes, it all seemed to fit because I was
already working,.and I put it into practice. Communicating was fine,
especially what I learnedsin classroom discussions-- it helps to learn
Show to reach people. _Finances and budgeting: this has to be theory
'until you do it on the job. Yes, OK. I learned to get a grant to
circulate art pictures. (gave details) Personna adthinistratioA:
need this to deal with secretaries and students-- done well. I learned
a lot in the course; plannink a building, very useful for floor plans."
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"I would not have been confident (if I had taften,a posi'on, in adminis-
tration).-: there wasn't any text-- no. Identifying needs, analyzing
omblems, setting goals, salting problems covered OK. There's a gap
between theory and"practice; you,have to do the job before you can
understand it. Planning, organizing OK. Communicating: no, not enough'
in writing (meant: learning to write things for comilegications); I'm
still not sure who to see in the community, for example. Bucketing:
no, I would not feel confident handling a budge%; Personnel admin.
was all right. The instructor in the management course (adjunct) was
too vague."

"Too theoretical. You need practice, observation, chance to watch real .

performdnce. I was'able to learn a great deal in mr first year, as
Part-time assistant to the higa school librarian (,,,te:-is now elementary
school librarian) learned a gre-t deal informally on problems. In the
identifying of needs, we learned only the formula of books per student,
the ALA standards. Analyzing problems- yes, I could fall back on what I
learned in the course. Setting goals: yes, with the aid of the standards
and. experience, I could use practice., Solving problems OK. I feel well.
covered on applying principles in practice. Planning: not really, this
may reflect my own personality, Organizing: OK. Communicating: learned
a lot from interplay in courses among other students-- the class
discussions-- this was very useful-- hearing the problems of'others.
There was nothing practical on budgeting,,but you must cover it, it's a
real gap. It was very hard to make up my first budget. Also, the Title
programs, making application. Personnel administration Was covered fairly
well but needed practice; I had volunteers my first year. As a whole
the course was very useful."

.

"linstr.4 kept saying, 'keep the statistics your administrator'requires,
no more* I don't recall anything else, nothing on Title II, reports, how
to arrange statistics, could use a workshop on Title II and also on
statistics and reports. He covered the course from the viewpoint of
large libraries; neglected beginning-level administration for small
libraries with a one-person staff. Nothing in my courses on applying
principles in'real praetice; nothing on teaching library skills -- no one
said you might do this-- nor hat to do it. Nothing on planning and
organizing your work. Communication was mentioned, but not much on it.
Nothing too specific; discussions with other students. Very little on
finances and budgeting-- someone said they were surprised we didn't have
to make up a budget in our classes. I've been floundering on this--
finally I have it straight now on how to check bills. I get very poor
communication on how much I can spend, how much has seen spent to date,
etc. The management course was well-organized, well-taught, but applied
,only to large libraries, not small."

"Coverage of administrative duties rated 3, on scale of 1 to 5. Likewise
setting goals,' identifying needs, analyzing problems, solving problems,
ant1y1Pg principles in:practice,.planning and organizing my work, and

.

.'communicating. Finances and budgeting als61.. The Management course was
good at both levels (this person took both the graduate-and undergraduate
courses)"
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"Covered t a'degree-no course really cyan -- you need practical exper-
ience. (same comment applies to all specifics.). The course was
good."

"The course was well-taught." (this person is still a teacher; has
not obtained a library position, so felt it not appropriate to comment
on details.)

"I'm glad I didn't wind up as head of a library-- the course was as well-
done as a course could be, ut you really need practice and experience.
We covered time-study, flow charts. 1011on't remember setting goals: and

solving problems; planning: covered pretty well; we'planned a library
from scratch in two different courses. Cgmmlinicating: no; it would be a
good idea to go over relationships, delegating work to others, you need
this. Some people are good at it. Budgeting,: no. It's needed. I do
remember doing a pie-chart"(apparentlY on bUdget allocation). The
management course should have been two semesters-- it was usekul" but
not enough).

"Administration was well-taught.' It's hard for me to respond to the
specific areas as I can't separate the things'I learned in the courses
from what I learned on the job. 'Financial management and budgeting,
though, was very poor. Not specific enough-- not actually making up a
budget:, proportions for staff; the collectibn, etc. The aspect that is
well-done is school allocation to various areas. The course was a
fine one overall.

"Administrative duties: coverage was fair. Identifying needs, analyzing
problems; solving problems,I allying principles in ;practice all good.
Setting goals; fair. Planning and organizing my work: fair to good.
Communications: same. Finances' and budgeting: fair. The course was
satisfactory at both levels."
- a ,

"Administration- good. Setting goals: none covered., game For identifying
needs, analyzing problems, solving problems. Planning ands,orkanizing.
my work: good. CommuniOating with the public, studentat'etc.: none. -
Finances and budgeting: fair. The course in management was very well
taught"

"Library organization & management a very excellent course-- I took it in
the summer from Ruth. Cramer (adjunct). It was lots of work but 'good- -
I learned a lot. Covered administrative duties, including ordering,
very well. As to identifying needs, analyzing problems, solving
problems, applying principles in practice: I nersonally belisvd mY
teaching experience has been-best; the courses gave me little or no
work in'these areas. The management course taught planning and organizing
my work; also covered communicating, but I learned a lot of that too
as a teacher and citizen. My husband has been a school board member
here for some years. Financea and budgeting: 'subject covered somewhat
in the management course but you really have to learn it on the job.
The superintendent gilies me a limited budget. The course itself was
great, very fine, helpful." (this person was a teacher for "many years"
before becoming a librarian, including 10 years in the same school where
now librarian)

4
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"Administrative utns ',Oveced very deeply, and well, by Cramer. it was,
stressedrwe are here to suopert the curriculum. 'I am not allowed to
sit in on planning sessions though we were taught this is 'necessary.
I do try to find out, place the students first. Was taught to place
service first, which is good teacher philosophy. Communication: I
would not have got more room without a complaint; learned about writing
reports. Applying theory to practice, learned ae,part of general
classroom discussion. Planning and organizing were covered but this is
up to the, individual. Some do, some doh't. My predecestor was dis-
organized, though she made good selections. I do get out bulletins on
new acquisitions. Finances and budgeting were covered but not enough.
Thisi is important: I have no inmolvement.in budget-making, and we need
to r'eform this. The men are taken more seriously. Irle should have had
muchLmore guidance on budgeting--how to make theM, how to sell them.
I de ot know how to make one up." (appears to mean that she would be
taken more seriously in budgeting if she could proVe she understood the
process) "The course in manageMent was very good-- I took both the
graduat$ and'undergraduate..."

"%is area was covered. County meetings .urged us to take more courses;
I would need more. There was a definite mood in the classes, that you
just naturally set goals (etc.) as this is imnortant to your relationship
with teachers. Planning and organizing: I can't separate from personal
Experience; certainly l have not had problems in thesaieae. Finances
and budgeting were covered but I ignored them because '1 didn't see the
need-- and I didn't need it on the job. Same with personnel. The
course in management wasone of my first, and I don't recall it clearly."
(this person wasa school librarian but left to raise a family)

"Administration- covered. One thing you need more of: there are
scheduled classes into the library; not open use. There are 33 to 38
children in each class. The problems this makes?. It's,very hard to
foresee some of the problems you have, especially when your colleagues
are not library-oriented. We teach ideal, very good theories, but it's
difficult to live with them. You peed a high noise-tolerance level.
MY main prciblem is selling the library to other people-- that it's NOT
a place for baby-sitting.;- it's a part of the curriculum. I should, be
involved in curriculum planning-- but you get bogged down in clerical
work, mundane chores, can't do the profedsional job. Maybe there's no 4

solution to this in the college courses. I don't remember much on
planning and organizing my work. Budgeting: it was covered OK but
no one ever told me -how SMALL my budget would be! The course in
management was good.' (this person is' in a K-6 school. After our
interview she took me around to meet people, including the principal.,'
He said (and I wrote the words down immediately afterwar0"Anytime
someone from Glassboro comes to see my secretary-- uh-- librarian--
I'm sure it's OK." The librarian maintained a, poker face.)
(This librarian also wrote me a long letter outlining the problems and
challenges of,4 job without aides, clerks, or volunteers; teachers who
refuse to accompany their classes to the library and don't even know
the librarian does much beyond stamping out books, and the frustrations
of seeing good materials go unused, and her own abilities unused due-to
the heavy burdenof clerical routines and class supervision.).

(12)
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"There was some training in administration0.but I am not involved in that
area, not at this level-- the principals do it all. The training was
'OK. I took both the graduate sand undergraduate courses in management;
liked that, well-taught, it was theheart of the curriculum. Don'ts
recall setting goals covered specifically. Applying principles to real
practice, I remember especially in your course because you had projects
on practical applications. Planning and organizing, that comes mainly.-
with experience. Communicating, human relations, PR, there's more of
that today than before; it was covered OK. Budgeting: they,just tell
me how much money I have, and that's it.5 I just found out now in (one
school) what I have for next year, and I am expected to spend it right
away in one big order. I did like this topic in the classes, it was
well-done." (this person covers three elementary schools and will have
a fourth one as soon as it is built.)

1

"I don't recall much about this. It was too long ago, and I have learned
more from my director than I did in the courses." (this person is'now
a staff member in a.eollege library)°,

"The Glassboro course with Thompson wars very good. I still refer to my
notes. It needs more on dealing with the public and with staff-- how to
find out the reliable jobber how to handle book orders-- it's very,
hard to-move into a hew library completely on your own. In specific
areas of adMin:. I find it too hard to separate courses from experience.
We had some on budgeting, which was very useful; last year for-the
first time the principal asked me to make up a budget (in half an hour)
and I got what I asked for in it. This year, he gave -me overnight to

produce a budget. I have the latest edition of media standards, and I
Justify each area by reference to the standards and to my notes (from
the course). Personnel: should be stronger on this. I enjoyed the
course very much, got a great deal out of it."

"It was covered in theory, but you have to Warn from experience. would
not feel able to be an administrator at 'this point.. I have a hard time
separating what I learned in the courses, from what I learned on the job
in the college library. (this person was a graduate assistant while taking
courses, and wad assigned to various departments in rotation) I can>.come

up with ideas, but have not yet had a chance to try them out in practice.
We were taught to be able to see a problem and think it-through. Don4t
see how a course could Idequately prepare you to set goals; it would
depend on your budget, the community-- if I hadthese specifics, I'd be
able to conceive projects. The course did discuss analyzing your budget
and your community, working out programs. Communications was covered,
hard to say yet whether OX. So far my experience is limited to children.
I don't do any budgetirigidnd am not sure how I would. It requires
experience. The management course should be tWo semesters, there's too
much to cover in one.' It was a survey, and could go much' deeper. It
.could include the internship."

"Very little on this in courses. I don't think.' took the gradUate course
in it. This is a weak area for me; I don't actually do any administration
but might be OK at it. Need more on planning. Communication was emphas-
ized. Budgeting is a problem of integrating library procedures, the
library system with the school system; must adapt,to the business office.

'Policies vary in each school system. Nothing on Persbnnel."

4
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"Administrative duties covered OK. Yes, I nicked up setting goals.
The course helped w:ith identifying needs and solving problems. For
example, letti g students look up their own answers to medical
Problems, bhO sing their own reference books. Planning and organizing:
yes, covered; it's almost my nature to do it. I'learned a great deal
there-- faculty bulletins, parent interviews, etc. Budgeting was very
well covered:" This person had:the undergraduate school administration
course (Mrs.Cramer): said it "emphasized newspapers- national, areal
an:4 local; library tools; handbooks including a project on them.
Also had thetraduate course (Boltz) which included "budgets, acquisitions,
controversies, etc."

"It was a good course. Setting goals was covered in quite a few
courses. Identifying needs, solving problems covered very well; Mr.
Boltz even had us answering actual Problems in a book of case studies.
We had to do a project involving planning and budgeting.",

"Not well covered. Identifying needs was'not well covered, though I
was started on the road. Solving problems, setting goals-. no.
As to applying principles in real practice, all ofthe courses were
very practical. Planning and organizing were not taught formally
but we became aware of them in doing class projects. Budgeting was
probably adequate-- the problem was adjusting to the reality of working
in a school system. The structure is not easy to Work with. I was called
upon to make up a budget here and found it a difficult problem, partly
due to communication and to differences of expectations with the
administration. Personnel: notwell'covered. The management course
itself was good,.factual."

0

"All areas were covered OK. No need here for knowledge of budgeting.
I can ask anytime for the balance left in,my accounts. Problem:
the library money is spent for Other things. Personnel, not covered.
'The management course was excellent."

"Weak here. It's a matter of being told things that are, not real until
in practiOe. Also should emphasize PR, especially for publicjibraries-
publicity, releases, brochures... A lot of discussions on plans for
growth. Very important to stress communicating with public, users.
There was a lot on budgets. Students are still not really prepared to
deal with a municipality -- 'what --is a town, its powers; how it. works- -
"municipal government. Need more on personnel administration. I took
the management course too soon- it was a good course but it should be
taken last, or nearly last."

"Well-covered, very practical.. I don't feel any course can do much with
identifying needs-- you need experience. .Maybe as a volunteer or aide.
Expectations -- differ. Students are a great help (meant other students in
the classes) Problem-sOlving was OK for technical problems, not for
people protlemb. In most courses a very good point was the application
of theory or principles in practice-- much theory was given, but also
how to put it into practice.- Whelped that so many of us were going
into the same thing. Organizing- lots on this. Communicating- the best

wways covered, lots of points. Sevet41-eourses went into budgeting. I've
never had to make up a budgettplan one; I just take what I get. People
problems are the main ones-everywhere-- working with volunteers." (cont.)



"...'(continued)... "the management course was absolutely essential;
good,-covered much."

"Routine things were covered to some extent in the administration,
course. I have a procedures manual. Administrative duties were covered
fine. (responded identically to the specific areas) The course was

excellent." 4

"It was very good. Thompson used the case tethod. very interesting..
I find it very hard to answer the (specific) points; yes; we were

taught to analyze problems, and fairly well to, solve them. As.for

-applying theory in practice, the intercession and practice are vital--
you-can't do any of this without practice.' The need for planning was

-made clear but not much on how to plan. Communicating: no, I'm poor,

at it. Could use practice.. Sellers discussed this -- oral. communication
very vital. We did a sdiiple°budget but didn't know what we were doing.
Personnel: Thompson covered this very well. He split the class into
those interested in school and in public libraries; it was the first
time he used the case0method; it was excellent."

"Yes, OK... understand board of education methods-. as to identifying
'needs, I'd like to have the coordinator /teacher helper from the county
come in and advise. - Could use a workshop, perhaps from the county

2

library, for help and advice. I have no one to talk to. For example,
starting a collection, building it "up. The HolIybUsh meetings were
fine.but they conflicted with.ourischool board meetings. (NOTE: the
Hollybush meetings refers to a series of informal get...togethers at that
place, begUn by the Library Education'tpartment and carried on by the'
college library, as in.service discussionsfor practping librarians)
Setting goals: fine, especially for long-range goals. Other specifics
were OK. The management course: I'd highly recommend it for all.
The undergraduate course: enjoyed them all, would take them all agtin,
a good foundation."

"The management' course could be seveial courses. Nothing much on present.

needs; weak-- nothing on staff garaicies, budgets. Too little on
measuring library use. Need tore on analyzing problems, ditto for
solving problems, planning, organizing, communicating. Need more on
budgeting, perSonnel administration." .

"We'wtnt into administrative duties lightly-- need more. Always need
someone to administer-- train in it. Setting goals. not covered.
Identifying needs, solving.problems came out in general discussions
with other students. I had to 'do the 100 hours practice in the summer;
did it elsewhere, and applied principles there. We talked in general
about planning and organizing. Comrunicating with the public,.1.e.tc.:

really do something on teaching people to do their own
publicity. I bought.a primer on publicity, writing repofts, and
newspaper =tidies; I wrote the town's bicentennial report. On'the'
area of budgeting: we did some of that (doubtful). we should know a
lot. -The course.was OK;' we need more on management. Organization
was OK but not general management. Undergraduate course was helpful
but not detailed enough; accessioning, inventory. Many people don't
know how to take inventory, handle lost books."
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"Some rajor Problems. Very hard to appreciate if you're not already
working in a library. Ought to take this course after practical experience.
Identifying needs was called to our attention, but not in detail. Analyz-
ing problems covered briefly-. "you will have problems." Setting goals.
yes. Solving problems- covered roughly. The object of courses ought to
be '_to alert to the problems-= can't tell you how to handle] them. Because
of need for experience first, there should be more stringent pre- requisites
for such courses. The management course.- was too much to cover in one
semester."

"Covered piettY well. Some discussion of identifying needs. Some work on
'analyzing problems. Not'enough on s6tting goals. Could use more on
applying theory in practice. Organizing was covered a little, not as
much practical as one would want. Not liqeh-on communicating: it's very
_important (cited several examples). Financial, management and budgeting
was minimal; needs more. Personnel likewise, The management course was
good, involved problem-solving, discussion of real solutions,"

"Reports.. OK. Excellent coverage of what to do, what. to look for, what
to say. Don't recall much on goals. Most of it consisted of comparisons'
between what you have and should have.. Some discussion on identifying
needs and problem solving. probably more through discussion by other
librarians than in Omni course coverage. Some planning & organizing
but it was cut and dried, factual.. Communication-- was very gotid, I
remember it vividly. We did some on budgeting-- how to budget-. but we-'
should have been told more about the pitfalls."

"It was one course, covered generalities, and omitted public libraries.
Need improvement in specifics of identifyinvveds4 solving problems,
applying rrinciples in practice. Planning an,organizing was too general.
Communicating? It's personal. too subjective -- Your personality; you;
either areor are not a Communicator. Budgeting not covered. - e course
in management was fair.".

"Courses didnit cover administrative duties." (gave same answer to the
variOus specific areas-- problems, budget, etc.) (In reacting to list of
courses, thisTerson indicated did not take the management course.).

"Covered very well, though not so well for a real one-man library. Had
a marvelous course in School PR, best thine for actually working in a school--
meant, for adMiniftrators-- I would recommend it for anyone going into a
school situation -- taught by Dr.Bagin"(GSC Communications Dept.) "I felt
very inadequate, insecure-in clerical nitty-gritty side: ordering, processing,

. how to inventory, care of the accession book, and shelf list. You get
such huge Wntities of catalogs in the mail. Course prepared me so
well to solve problems, I am frustrated by lack of real opportunity to
do it I can easily set goals, but-solutiong are quite difficult in a
school sitnationV... tight limitations. Budget: not really.a library
oriented community: they'remoie job-oriented and, toward athletics. I.
have learned to try many things. Planning,.organizIng, communicating
covered Very well. Budgeting, personnel administration OK. The course
in management was good." (gave many'specifics of problems inherent in the
community's attitude toward libraries)
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!Tnsically the course covered high school and public libraries, nothing
on college. It seemed to be good.in.those areas. Analyzing problems was

adeqaate: Applying theory' or principles to practice-- the cataloging,
and snecialized literature courses were very good at this. Certain
aspects of planning and organizing were fine-- inventorywtaking. The
-writing of reports was not covered; development of programs; evaluating
personnel; how to interview; conducting Quarterly evaluations of staff;
communications needs to supervisors -- ,writing is very.impqrtant. Budget
was adequate. Personnel poor-- need more on coordination' of staff
activities-- the course was aimed at one-man libraries."

0 "Good. Setting goalo was good, but it'd frustrating to find the school'
,blocks some of them: Solving problems-- good, but it is into the
'teachers who think your job is easy. Planning, organizing, communicating
good. Budgeting, OK. The course was fine."

"Pretty good. Of course having practice at the time helped. The kids
here are very uninhibited; they come from anaopen ungraded, school.
Identifying needs was covered intthe seminar-- OK. Setting goala was
probably OK on short-range. Solving problems, applying Oineiplesi in
both seminar and administration. Communicating: covered a'little bit.
Had to make up a oample budget-- justify it-- covered quite a-bit.- we
are'just given 'a budget here, should learn how to work within an imposed
,budget. ,,Personnel admid: OK; did a manual for students, never had,ari
aide until last yelrs' The course was pretty good, but there shOuld be a
separate 'one for public library administration."

Wdmiqistration and management are obviously considered important areas
by these practicing librarians. Their chief recommendations are that
the-management course be extended to two semesters insteadpf one (those
taking the undergraduate 18 hours already get a course at each level, but
obviously feel the undergraduate one is too simple); much more on the
nitty-gritty of making budgets and 'managing finances; taking the course
atItor near the end of the, program; and learning more on how to get one's

ideas and goals ever to others (communication). There are other points,
but ncvle were mentioned as often or as strongly as these.

Not very many of these librarians are thinking of budgets as.management
and control tools. They see a budget.'as the practical meansfor prying
more money out of reluctant authorities. Some think they are not involved
in budgeting because they are given a fixed amount each year to live
within. Some would not know how to prepare a formal budget request if
they had the opportunity. Obviously we can do much on this.

In view of the fact that these graduates took management from a large
nnmber, and wide variety of staff (many of them adjunct) the peculiar
inconsistencies in comments are,understandable. -.0he sees as a weakness
the exact area viewed b1* another a strength. Simply put, they did not
have the same instructors Since then, the program has stabilized, and
these courses are taught by the same regular fulltime facultyteachyear.
Whether student reactions would be favorable now ornot, they would be
in a Much more close consensus.; Also, soine took the undergraduate course
and don't remember it, so they are comparing another Persen's experience
withthe graduate course. 3-40
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The responses have a great .decree of, general; non-!specific feeling toward
the area of administration and paperwork-manager/le/it, for most of the
people interviewed are not able to remember decurately the courses-they
took, or the exact contents of each It is probably misleading to_try-to
tabulate too exactly their aftwerg: to questions on specific topics'. The
reader will notice that a question about the coursed. at Glassboro OktSn
elicits on immediate. answer about the person's on--11Ierip15 problems in the
administrative area.

There is 'a tendency to criticize the specific areas of courses, and then
to evaluate the course in management as baying been good. This seems to
be tied tin with the phenomenon of. incomplete memory referre0 to above.
One is more willing to etate a given area is weak, than to say to a
member of the faculty that a certain course was not good.

Many of these librarians confused "administrative duties° and "adminis-
trative responsibilities" with "being an administrator."; You will note
that they specifically said some of these points didn't apply to them,
as "I am not'an administrator yet." There is little. awareness that
everyope, at any level, is expending 'funds for which .be ought to 'be
accountable, that he is engaging in activities whieh bthers will want to
know about (or Should), and that he is involved in- relatiOnships basic
to the institution.

It had been my hope that asking about manyspecific topic, areas, I would
open up these respondents.to a complete discussion of the administrative
or management area, and to some extent this succeeded.' I changed the
sequence of the questions several times during the months of inter-
viewing, and.often probed a little further with additional questione
(which why'the answers quoted here sometimes seem disjointed; t ey
were given at several different points in the 2 -hour interview, I, '

have hbre brought -them together.).

The very.frequent mention of taking management a near the end of the program'
is coupled with recommendations for combining it with an internship, or
reqairing the student to gain experience first. The problem here
is that the graduates also felt (see other Sections) that one needs job
experienceto properly appreciate many other courses too. Logically this
would. come to require them to get the experience first or, during the
education program. The counter-problem is that most of our graduate
students are\older, already employed fulltime, 'with family commitments.
It is not at all like teaching younger people Who are attending fulltime
and are free to make this kind of arrangement. However, the feeling of
the graduateeis so strong that it is my feeling we are,going to have to
findsome way of building library job experience in

A good possibility here is to offer an in-service course after graduation.
Would the State cooperate in changing certification to require people to
have a break in their progPam, returning after (say) one year for a
seminarin administration? Or is there a better: way I hope those who
'read this will give the matter much thought, and contact us.
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14 S. 502 - Studies in Literature for Children

I. General Objectives: : :.
,

.,

A. To develop an understanding of the evolution
literature, contemporary .problems of special

6 areas of current research.,
B., T6, gain an appreciatiotiof the rich treasure

children's literetbre. -

co- To.have an "opportunity -to practice profepsion teChniciues used
c in working with children and literature.
o'

of childreayS
interest, an

of global

. .

Specific Objettiven.
To consider children4s book publishing,here and abroad.

B. To read and discuss internationat children's literature.
C. (To be aisre =of children's literature designed for special

CrOliPe *

D. To participate in children's 'bookselection storytelling,.
evaluation. of publicity, eCc.

E. To explore current?research problem areas.
F. To review current trends in children's literature. .

:a

I.31. Course Content:
A. ?Children's literature today

'84 Background history of children's literature.
b.- A look at the 'Current field.

Al) Development of separate juvenile-departments.
(2) Criteria for publishing children's ,books.
(3) Current trends»

B. Internationalism in children's literature
a. Books written in Great Britain and other English speaking

countries.

-b. Books written in other languages and translated into English,
and vice versa.

c.' Prize books of other lands.
. -

C. Books for special groUP8
a. Minorities, handicapped, culturally deprived, etc.
b. SpeCial bibliographies and services in each field.

D. Research problemreas
a. Censorship.'
b. Series 'books.
c. Periodicals.
d. Textbooks:
e. Use of paperbacks.
f. Prize books.



P.

(cont. y

E. ife_chnique areas %1/4

a. Story telling and book talks.
b; Publicity

,c. Book reviewing, end annotations.
,

: Ilse of records), films and other media.

Teachit;g° Techrficitle

Q
5

A. Each: student will read and turn 'in refo-its, on P5 books.a. 5 books by Fnglish speak3ng authors, other than U.S.A.:
Ariglish,,,Australian", eenadian, etc.

b. 5 -books translated, from other 1.angusges.
c, .3 'books, depicting current life, in other co) ies non

'fiction, such as bgrply or travel :boo y
2 bOoks diN,picting current life of for :criers in the
United-States.
5 books' for any special group - handice.pped, minorities

o-

:Prize booksfrOM 5 dift'erent;''countriei other than the
United States.

Each student 'will read and report in _writing on ten magazine. ,articles or chapters of books onChildren's literature.a. .Children'sbooksin other lends r'
b. ' Books for special groups -'didadvantaged minority grouPS,

,,.. , 'handicapped., , emotional l y disturbed, etC.
-

C. liariouS types of books - paperbacks, pieture books., text-
-.

C.
s

Major Project: Research. study; on a- pertieular..subject

P. Each studen s willreed and Submit a written report on a supplementary
book dealing with SaTiieearea 'covered by,--1;his course.,",_

Ea.ch.ttudent,will prepare s renor on the life and works of a 201:hCentury author..from some, country other than the iT.S.A,

,1%-jourse, Evaluation

-A. ±nstructor's evaluation
Bf Instructor," s evaluation
'C. Instructor' s evaluation
D. Instructor's evaluation
11.f. Instructor's evaluation

of A'Ssigned book reports.
of petiodicp1 -literature.
Of major project,

of..supplement ary book:"
Ot foreign .author biography.
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DEPARTMENT OF LIBRARY EDUCATION,
GIASSBOTIO STATE COT.T.FGE

GLASSBORO, NEW JERSEY 08028

.SYLLABUS

1,,S, .503 - Studies in Literature for Young Adults'

I. General Objectives:
A. To focus. on the adolescent and his specific reading interests

and needs.
B. To explore the range *of library materials available to the

young adult.' C. To suggest materialtf, techniques and4tools to foster
relevant reading activities for all American youth.

411, -Specific jectives:
A. To .e irate the whole adolescent

ic 1. Wha is a young.' adult,
`14.12. Whit irOris total environment.

3. What, are his basic interests.
B. To evaluate studies of reading intereata.
C. To understand various popttar sub-literatures.
D. To review current literary forms for young adults:

1.. ,Judior novel
2. Adult .novel
3. Classiai
41, Nan-Fiction
5. Poetry

E. To establish place., of paper-backs and periodical literature.
.To use sten:1*rd selection aids.:

G. To be aware of censorship perils. ;

E. To actively, utilize various kinds of book reviews.
I. To adequately organize a functional book selection program

for young adults:
11

III.. 'Course Content: .

A. Introduction to the adoleicent
Towards a definition: What's a teenager?

2. Ma]ing the scene - right nawr
3. 'Reading Interests:
Literary areas

4.

1. Sub literature: Series, "Kiddie Lit", com ics.
2. piption and the N'unlor-Adolescentt-Teenagei"

Novel.

. Classics, the adult novel.:

. Non-fiction,
PaperVacks; Maga.Zines.
Poetry.,

. .7. Reference books.

4,



-If,S; 503 (Cont.)
.

if

'8. Special types of literature
a. high' interest - low vocabulary
b. Survey.Of newer reading techniques
c. Supplementary reading for subject areas, including

periodicals and newspapers. °

'Professional. concerns
1. Book Selection Aids & BibliogreA4Les
2. Ban that book! - Censorship.
3. Book reviews - oral, written; 'writing,' using,

a.

IV. Teaching Techniques:

A. Special lectures
B. :Assigned Textbook
C. Class attendance and participation
D. Careful reading' in area of young adult literiture.
E. A critical and/or annotated bibliography of:a YA concern.
P. An in depth study - (choose (1)).

1. Some aspect of TA reading interests.,2. MajOr current concern of TA -
3. Critical and biographical study of a hignificant YA

author.
4. Special research on a problem of concern to student

relating to YA literature and/or his

V. Course,Evaluation:

A. Grade on bibliograplir.
B. Grade on research study.
C. .Final examination.

19'74



Studies in Literature for Children
8tudiei.in Literature for Young Adults .

(A Oompilation of cominents by graduates, with' reactions and
Comments by the author. Includes material on the undergraduate
courses in corresponding areas: Book Selection for Elementary
Schools, Book Selection for Secondary Schools, and Book Selection

0 for Media Centers.)

Material on both children and young adults (teenagers) is combined because
(1) respondents frequently gave evaluations that could not be separated;
,(2) some-of the program material, especially the last-listed undergraduate
course above., is combined. For similar reasons, While this paper is
intended as an evaluation of the graduate'program by the graduates of our
master's program, evaluations of the undergraduate courses are included;t/Imal
many of our master's degree recipients also took the undergraduate 18.
hours' here.

My own comments will mainly.come at the end of this tabulation, but where
it seems more appropriatel'I will.ihsert alxrief comment in the 'body of
thegraduate statements. .

Questions asked of the graduates were not only for,theiropiniOns ofAhe
courses notedl but also "How well.did your courses' at Glassboro.prepare
you for. (1) SeleCtion of materials for children;

(2)' ' " "' " " teenagers;
(3) working with and helping children;.

teenagers'?"

Responpes ft all of these are integrated into one paragraph by the present
author. ASking about the jame areas in mote than one way wasiAtended to
assure that the'graduatestOnsidered the topics in both general and
specific Orm.

O

"Selection-for children and young adults. really good. Working with: was
adequate,: but can You'teach someone to work with people? Not just
librarianship but in other fields? You must de4elop it yOurself. Both
courses were excellent as I look back -- we saw a-loCormaterialt there was
lots of Work. The undergraduate Course was well done."

,. ,

"Perfectly all right. I was aware of the tools and driteria*... but it's
hard to'separate.caurses from teaching experience. Possibly I'm capable
in it, not due to library courses, but teaebing.,, I don't recall anything
in the. courses on>working with and helping children and teenagers. We
had a tremendOus;nuAber of articles to read; it didn't help much. Could
use more emphasis on sources and tools. There was too much busywork«
Weshould get to;know the field. (children) As teteenager,coUrse,it
wasgood, I enjoyed. it."

,./

.,,Selection-- prepared very well for both. Working with-- good for both
(not as high a rating as for selection). Children course: -very apropOs

* for me, gpoiL YOuhg adultscourse: good, had an exchange of ideasl'it
- included bibliothprapy."
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"Selection for children: We 'got to know the good authors, etc., very well.
Miss Sellers was tremendous. Selection for teenagers: I was taught what
teens and adults reado'but they don't come in that much Tor non-fiction,"
so I can't apply it. (this person is in a public library) Working with
children/ I have a Atory hour everY;riday..(implied she-learned this at
Glassboro.) Working With teenageist ;At was covered for school purposes,
but not relevant for public libraries." (Doesn't remember much about the
courses beyond the above, except they were "excellent"0

"Would have wanted more on selection at both levels. Working with:
was OK;'PrePrhtion was very good as to helping. them With reference
AiroblemSe Children's course: Fine. Young adults Course: OK." (this
paragraph -is the response oftWo persons, interviewed together)

"It's hard to separate my job from the courses. SelectiOn: one teacher,
no longer there, was terrible. One was very conscientious: best point
was her understanding of young people and materials for them. Working
with both groups: I dien't get much from Glassboro in this." (this
,high-school librarian told me twice during the interview thatshe does
not especially like dealing with teenagers.) "Both courses: -Sellers was
terrific." .

,

"I took kiddie lit. At another college. Teenagers: likewise. I think
the selection courses ought to include comics, on the same principle as
Nancy Drew, etc., Hot Rod...this is what they like. They read science-
fiction, literature4:4\be unusual. Working with Learned, at the other
college, where we had to'work in the laboratory school (as part of the
clirriculum)."

"I didn't take the children's course. Timid have wanted more on book
selection, chance to handle the books more., more on the Authors. IWant'
to be more familiar with the better books. We need more on the best
boOks at each level. Teenagers: I had an excellent course in //A.
4 thing on working. with &helping either group, but it was instilled
in s very well that you must work with the patron."

°Se ectiCn for children: yes, Sellers was more.than adequatee Teenagers:
as far as the course, work can go, yes (Houlroyd). Working with: don't
know; (absorbed more as a result of) interaction with instructors 4th
experience and Classmates likewisethe faculty were'clearly,service-
oriented., not esoteric or nit.'picking. Children's.course: large volume
of work... Teenagers: good point was, reasons givdn tor age group."

didn't take ei er,course so got a little indirectly." (this person
went into college work)

"Selection*for children: covered very well, lots of reading and works
Sellers, it was worth it. Fbr,teenagers: not,quite as much work as
with,children; I could handle it. Don't think I would have any
problems (this person is now working with K-6). I have been a con-
sultanton formation of a private sdhool, helped with selection.
Working with: yes, covered well-- Miss Sellers covers everything!
The courses were very helpful."

(2)
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"Children: my first fUlltime job was in that-- / had the best prepara-
tion-- was vety well prepared except for starytelling. Nothing on
teenagers. Working with: nothing from the courses, but a good deal
from raising 4 children and being a teacher. The children's course
was excellent; I didn't take the Young Adult one; the undergraduate
course iniselection was fine."

/

"Selkation for children: greatf'Sellers did a tremendous job. .For
teenagers: we didn't get into that too much; there.could be more, of it
offered, especially for schools. So many teenagers could be helped'to
cope with their problets-- divorce, drugs, etc'. -- in our area these are'
real problems; Mbiking with:. nothing in library courses;. got it in
education courses."

, .

"Selection for children: ooverqd very w' 1 by Sellers. For teenagers:
covered very well by lioulroyd.. Working withi-nbt-movered; -was in the
education cdurses." (this person took the graduate course in children's
literature, and two undergraduateoourses in selectionl elementary
and secondary. This librarian's confusion between courses is typical;
comments about children's literature miglI Apply to either the graduate
or undergraduate course,'or both.)

"Selection: very helpfu in both areas. Working ,with and helping

children: not as good as selection-- somethingrrelationshiPS-- it
would not have.been enough if I were nab a-former teacher. 'Teenager's:
veryhelpful; of course I haye-wOrkedwith-pem before - -and there were
high school teachers in the Classes. The children's'course included
budgeting a little. One prOtlem with it: it 'dealt with world literature

for children, all sorts of foreign areas, but not_U.S..materials. The

ytung adgt course had projects on.actual teenage interests-- lilked
the fact that public, and school librarians were in the class together."

"ta?

"Selection for children-- good basics. I took both the young adult and

secondary selection; they were very well done. Working with: this is

common sense, bated on my-education background-- the library courses
omitted any of this.' Teens.: I did a survey in the course on what they
like to read. Both courses were good."'

"Selection for children: very well in the print area, nothing for_non-
print. Young adults: reasonably well-covered. Working with I 'feel

wep...prepared-- did teaching do itV. I' can't think of any course that
really prepared me to work with children. Teenagers: ditto, but some
of,the selection work did include teenage Ogychology, bibliotherapy.
Children's lit. course: valuable; covered award - winners., foreign books'.
Also I took the (undergraduate) course, book selection for elementary
librariesr- great.. Youmg.adult literature: this covers the rest of my
needs-- was not quite 0 good as the one on children.".(this person is
in .e middle school, so is interested in both areas)

'AS' a teacher, I selected more narrowly. Now I am prepared totthink of
all categories-- was made-aware of selection tools -- it was fine. As
for teenagers: I.was probably better, prepared in this area because of

o experience, 'but didn't know the tools. Working with: don't recall any
coverage. Both courses were goodi".

-o

(3)
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"I didn't take th&Ohildrenis courses. Selection for teenagers: covered
very well;, 'this course I sought out. Working with children: not covered.
With teens: a little, lso some in the seminar course, Oaring eXperiences
with other students."

A

"Didn't take the children's course. The young adult course prepared me
pretty well. Workintwith children: covered once in an AV course wheh
I had to prepare h presentation for children. Teens: the course did
not go into this."

"Selection-for children:" 4rhad.a fine book selection course. It was
good preparation.- I wanted more. For teenagers: no; if I mere to go
into this area, I'd haveto do a lot of readingon p own. (Note: this"
person it at the K-4 level now) I don't recall anything on' working with
either group, but this is personal: you'eitheredo it or not. Course in
.children's literature was very good but a repeat of the (undergraduate)
course in book selection for elementary schools, though it did help to
reinforce what 'I learned there. Young adult literature course: we didn't
read enough books in this course-- should have been made to."

"I feel a little inadequate in the AV area for children-- maybe becau.se
I had no undergraduate experience in library work. I would have wanted
to know more about suppliers for media; the catalogs come in and pile
up and I'm puzzled to choose. As for books: it's OK, I know the
standard references-- the guides now in the tchool.are no current.
For teenagers: no, coverage poor; may be because I emphasized the
elementary area, being more interested in that."(this person has K-6
level; _did not take the graduate-level literature courses tut had the'
undergraduate one,'"book selection for media centers") ,$!1. feel the'
book selection cours ought to be,divided into elementary and secondary,
one semester for eac ." (she is not awarGit used to'b exactly that.)
"There was not much. on working with children; some provisidh if we chose,
as Miss Sellers offeYed-us the chance tordo a booktalk at any level."

"Selection for children: fine as to theory: I started in an elementary
school library, and know the kinds of things to order, but not hoW. T
understand the philosophy but not the:mechanics. I didn't really know'
how to use Library Journal in real practice. For teenagers: the
philosophy was OK; what teens are aware of. (taught by Nipe) Working.
'witIrchildren:. was discussed'in class, reference techniques, but not
enough practical experience with children. ,Teens: tame. 'Courses were
gOOd."

"Very well prepared in selection for children. I still have a 'slight
nreferanee for children's level but"fell into this job (is now a high
school librarian). For teenagers: 'we got more junior novel-tyPe, not:
id well for today's teens. They go for adult novels, heavier reading,"
Thomas Mann,. foreign authors, Go Ask Alice-- 7 have a small grohp ofvery
academically talented sthdentt.... the English teachers assign them the
classics, etc.-- the more difficult things. Working with: not covered.
(bit learned from my own children)"' (Apparently this person took the two'
former undergraduate bourses in book seleCtion-- elementary and secondary--
not the graduate's:met, judging by other records. Says both were good.)

(10
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"Selection for children: very well. Teenagers: I serve only'children.
(implied has taken an interest only in this) ..Working with and haping:
same as above. The children's course was Very well taught." (apparently
did not take the young adult course)"

p .

"Selection of literature for children: extremely stimulating, taught by
Goodfellow; he loves literature; gototheidea we were to provide 'what
they should read, instead of what they wanted; we areto4uplift them,
give them quality they want-it or not. ..Ibung adult: feel I
got quite a lot (Tho poon)4 it was good Wbrking with andilelpin0 was
covered in psychology courses, not In library courseS."

"Selection of.materials for children: this was a big help, Sellers course,
I remember it in detail. Teenagers1likewisei Thompson'. Courses 'Coma
great help in dealing with children and teenagers learning how to get
along. Sellers wanfantastc: covered. everything. Young adult course:
same; .had reports on authors, etc. The undergraduate course was fine,
thorough, comfortable."

"Selection for children; partipularly gooa-- no actual:practice heie.
For teenagers: theory and where to: ind information was very good. I
didn't realize the wide range you have to choose from. I came in here and

, suddenly dealt with variety-- the course- didn't prepare me:for that-- I
was snowed. Working with: not covered-- most of the studentsalready had
teaching backgronnds." I did it by trial and error based on my own children
and'work as a substitute teacher.' The courses were good'overall."

"Both areas very good at both. levels." (this person took both courses at
both the graduate and undergraduate levels)v

"Both covered quite well, 'if you are at a school or public library." this
person is at a college library) "Working with: very well done (both
levels)."

"Children: the course definitely an asset-- has helped with younger
sister."(this person is in a high school library)' "Teenagers: also a
definite asset. Working with:. OK; you need a certain approach. Have
not yet made much use of the children's course; it was'very well done,
rots of good projects, wealth of books covered, how to make presentationor3)

(she.is-thinking mainly here of the undergraduate course) "and book talks.'
Secondary level; ..not as good as the elementary-- not as many materials
covered-- lots on censorship-- riot a wide span."

"Selection (both levels) covered very well. Working with children: yes,
very good-- helping with reference work actually out on the flOor needs
more work; gained it on the job (refers here to working in a high
school library) A laboratory experience would help. I did,a practicum.
It was very' useful, in a high ochool."There's a lot of stress.on fiction
and notutictiOn,as recreational literature,: but more emphasis is needed
on currienl*..supporting items=- maybe Glassboro should get the actual
currictltnis from typical schools-- get the sources used for supporting.
each-area-- sometimes textboOks are ordered in lieu of." (this person.
reports taking a course. in '!children's pt., maybe ten years ago-- it Must
have-been book selection:for elementary schools; here at Glassboro, and
feels'it was then incomplete.)
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"Selection for child rn: very Well prepared in this area. For teenagers:
ame. Working with an" helping: not covered very much-- there's more

to it than I thought. be courses were very useful."

"Selection for child*: Sellers excellent. For teenagers: same,
Sellers and Potts." ('this person must be referring' to two different
courses-- one graduate, one undergraduate) "Working with: 'OK for all;
I feel capable of working with all groups" (though this person is in a
college library) "T4e courses were very thorough, capable, discussion,
philmaphy and attittOes." ,

"Selection-for children: very good-- Sellers-- a good basis.,- we read a
lot of books. For teenagers: it was too unstructured; I never had to
workat it. Working with and helping children: There should be something
on story-telling-- we covered it too briefly. More on actual programs.
Go and listen to some (entire class). How'to give book talks-- ways to
do <it flannel boardsactually seeing it on field trips-- say, at
Gloucester City or Trenton. For teenagers: not really covered. Can
you-prepare someone for that? More on discussing programs. The course
in children's literature was very gOod; the young adult one didn't cover
enough."

'"Selection for ch$1dren: covered very ll; .Sellerscan't be beat. The
YOung adtlts: Covered fairly well--

w
not as well as children. Working with:

don't feel I got anything-- my main gripe is there should be some kind of
practicum-- toJearn hOw to apply things-- perhaps not formalized, because
of work schedules, but practical experience under supervision: °I'd like
to have a student with me under such -a program." (further responses show
that this person took the undergraduate Alection courseso'pot the graduate.
ones)

"Selection for children: excellently done-- Dorothy Willett taught it--
was excellent." (later response shows she was confusing this with the
undergraduate course) "For teenagers: very poorly covered; I enjoyed
it, there was much peripheral data, nothing concrete." (this person
took the graduate young'adult course) "Could use adolescent psychdlOgy:"

"Selection of materials for children: excellent. For teenagers: very
good. Working with and helping: both very good. All courses good."
(this persdn seems to have taken both:courses at both levels)

"Selectionfor children: good; Sellers is quite capable. For teens
class Was.too large by.far. Working with childreni no; story hotrs
needed; now learn by listening to the children's librarian present
programa. .Mbrking with teens: no; the young adult course was only on
the literature-- a pamphlet from the State Library is useful, as-it
outlines young adult needs, etc.- we need outreach with this group.'
lie have a sports film program, ethnic dangers. CourseS were good."

"The,aourses were well- taught,. but I havelaatyetworked in a library
so, Cannot evaluate..." '(this person is'7still a teacher, seeking A
library position)

(6)
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"Selection for children: I had an excellent:coUrsein children's litera-
ture at Temple, some years ago, which went entirely into literature. The

one here was nirt that good-- you don't really delve into the literature
itself-- should do so-- should read a lot-. the course itself was almost
all on selection." (note: that's the intention) "selection for teens:,
covered fairly well, by,a teacher'no longer there., otherwise, the same
points apply as on children. Working with-and helping: no, little or

none, except some in the reference courses and there it's more on the
materials themselves. Gaynor was best teacher, thoiough,'went into how
to deal with reference questions." (toward end of interview, this person
indicated she had actually taken the two undergraduate courses, not the
graduate ones)

"Selection.for children: took no Courses. in this; 1 had it years agvas
an Undergraduate. For teenagerse' omitted it. ".

"Children: good. Teenagers: fair to good."

o

"Selection for ,children: good. For, teenagers:. poor, Working with and
helping: none eht for both.. Rating for children's course: 10 out
of 10; forte agars: 6 out of 10.".

"Selection.for children:. .yeb, fine, teacher, very. helpfuI; it was taught
off-campus by an extension teacher. For teenagers: a very poor. course,

instructor was mixed up, she always. forgot what she assigned to us, no
longer there-!, she left at the same time as'a very riol instructor.°
Workingwith and helping.: no coverage. ". (this person MRS uncertain
whether these courses were the graduate or undergraduate ones)

"Selection for children: I wasn't interested at the time- knew I would
not be using it on the job; Yes, it would have been. helpful. For-teens:

Wye, good; I was helped by it; would never have-known of the Bulletin.
of-the Center for Childrenrs books-- Books for teenagers. Working with
and helping: not much.. For teens: yes: °discussion with other librarians
in the class was very useful -- the professor can guide -the discussion to
bring out.experiences-- should continue to do this. Also bring out the
professor's own experiences-- Boltz & Cramer."

"Selection for children: OK, well-prepared0.where.to.findthings, all
I needed. For teenagers: Fine, one of my last courses, I got more out
of that. Working with and helping: Yes, covered, but feel some sort of
apprenticeship is necessary for this: I. learned. more in the first 6
months'on the job...applies to both groups."

"Selection for children: Well done, OK, very goodbook,selection courses_
at Glassboro. For teenagers:. not quite as good as children's. Juniof
high school was OK, senior high probably. not. However,my interest was
in the elementary level, so paid more attention to that. Working with
and helpings hard to recall; I had taught for so many years,'-plrobably
got my knowledge:there and not in library courses.°

'"Children: good.; took interest in that area; appreciation of literature,
prize-winners. Teens: I have some 6th graders'ready*for junior lit.; it
was a fine course, .Enjoyed one of your courses, With projects, working
with young people. Good courses, reading books, giving reports, group
discussion, Sellers. sure givet a lot of work. "

(7).
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(One of the graduates did nit fill out a questionnaire-, lives at a great
distance. so it was mailed to her., but wrote me a long letter detailing
how she works with teenagers in the,high school library)

"Selection for children: I learned a lot-- Sellers. Fort eenagers:- it
was OK: Uoulroyd. Working with and helping: no, the library courses
didn't really do this. The courses were very good."

"Selection: I didn't take any of these courses. Working with and helping:
covered to some extent in your courses on literature of behavioral and the
physical sciences, sources and methods for reference work...helped with
sources but not with handling children-- it's much harder to get information
from childreq than from adults (when you're trying to help them answer a
question)"

"Selection for children: Very adequate, fine. For teenagers: I didn't
take the course. Working with and helping: nothing in the library courses;
this is one of the problem areas-- need it but not covered. You're not
prepared for the diseipline problems-- youget hell-shocked. The
discipline end of it-- they're fighting for ds to have an option, not
to be forced to come into the library. This has now been improved. This
year the kids can also go to the cafeteria-- and they can be bounced if
necessary. When a teacher was absent, they used to send his classes to the
library instead of getting a substitute." (this person is in a high 3611001
library) "The children's literpture Course was excellent. We read
thousands of books!' I resented.it at the time, she really'laid'it on us."
(added that it is now appreciated)

4

"Selection. for. children: coveredwery Tubio. For teenagers: this
was excellent, Potts., Working with and tielping: fine,a have no problems."

"Selection for children: good, I didn't have the.elementary course but.«
For teenagers: actually book selection for secondary schoolsi Boltz: he
prepared me well to apply fdr Title II, titles and authors, reference
things (down to earth details)...Working with.and helping children: not
done. Courses very good-.".

"Selection for children: very well prepared; that's,wheee the emphasis
was. For teenagers: moderately well; only a little.touched upon. Some
help but not much in. working with children; I could not have functioned-
without other knowledge. Nothing on working with teenagers. Sellers
was fine."

"Children: Excellent, Sellers, my favorite course. Young adult: not up
to par. Working with:. to be learned on the job or internship. To some,
extent, discussions would help. Was disappointed in the young adult
course." .

Selection for children: had guest speakers, authors, covered pre..schbol and
easy materials, it was very good, Sellers. Teenagers: not as good--
it's harder to'keep up with teens-- their interests,change'so fast.
Working with and helping: not done; really not possible to do in
class: you learnthis in practice. Cendren's course Vag very good;, the
young adult claps was good except the instructor made it difficult; he
ridiculed students in the class (library staff). "'

(8)
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"$election for children: Ibis was the beat prepar-ation; Sellers-- you
can't moss. Covered very well, particularlas she deals with books, not
AV. Teenagers: less adequate thati,for children-- I would not have known
the selection tools in detail. Instructor leaned more toward children.
Don't recall how,working with children and helping theM could have been
in the claasee-- it was covered to a sm.'ll extent. Teenagert: covered
sogewhat in the secondary selection course.. The childrents°1iterature

''courae-wamperfeet: I'took all courses aimed for children. The course in
AAteirature for young adults was the'first'courbe I-tookin the: program;literature
it was an eye-opener." 2

"Selection for children: Yes, covered. ibr teenagers: well-covered.
Working withAChildren-.'not covered.g With teenagera: not covered but it
should have-been-- adolescent psychology (of,cours6.4 classroom teacher
might have had this:already). The course it children's literature: was
busy-work; good but unreasonable in workload-, Teenagerli .1 enjoyed it
this is my.area." (this person is a high.schoalibrarien)

"Covered selectibn for children fairly well. Teenagers: '1 didnft take .

the course but we.got-gome of it the reference course. Working with
children: covered quite well-- I enjoy it like ehildreno".. (course
that was taken was apparently the undergraduate one)* "The children's
selection course was good-- we couldn't poasibly hhve done more than
Miss Sellers does. Included American authors-'too little; devotes toe!'
'much attention to foreign authors."

-,'!More than adequate on selectionforchildren. OK on teenagers. Working
'with: both 'OK, and really combined in Iry school (hap grades 5-8).
I 'enjoyed the children's course;, it was a lot of work but good.
Enjoyed them all, would take them again; golod'foundation."

"Selection of materials for children: probabIy.covered pretty well, but
,I'm not using it. (public librarian) Teenagers: course not taken.
Working with children: not much on this: it was mainly on the materials.
Should have more on working with."

O

"Selection for:children: Sellers fine, .you really get it (with her).
For teenagers: Houlroyd; not el)ly materiais4but also psychology, very
valuable, Working with: OK, lots of help in'theZA cours.. The'.course.,
in children: great, you need it, Same for teenagers."

A
er

"Had children's literature course; good, got much from it. Teenagers: I
took the Young Adult course-- it was weak.. Working with children: yes.
With teenagers: no. Children's course was excellent, teenagers was very

'poor,:tbough it,couldhave'been

"Both covered verYWkl. Working with: both learnid in non-library
courses.Both courses good, but not ata good."

"Selection. for children was not as good,as the...teenager course -- it was
tore an overview of what children had been reading in previo.s years, than
how to select for today. Teenagers: a very gOod course... better than
far Children-- included ways to find out aboUt teenagers. Working with:
difficult to separate from the education cOurses, though:the library,

,_ scour* did help."Deri't dweil'so much, on the past."
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"Selection of materials: OK for both groups.* Working with and helping:
some with Sellers, but teacher background takes care of this-- education
techniques." D

"1 didn't take literature foi? children at Glassboro* I aCquired
rity withib-ooks'popular with childreb. Selection for teenagers: got
familiarity with fiction popular-:with them, 'but I acquired familiarity
with non4fiction as,a result of_experience on the job. Working with
and helping: :likewise a result of previous experience. Comments about
some of the, young adult fiction books were interesting, fion4ictiow:
was not covered as completely, and the course was geated'fot junior high
rather than senior high."

"SelectiOn for children covered pretty well; .very good, helpd.
best'prepared at the elementary level upon graduation. For teenageri:
fair. Nbrking with and helping children: weak; "I learned.more from
classroom 'diheussions with other students than the teachers Teenagers:
We did cover this-- good course, ThoMpson. Discussed interests of
teenagers, but not so much on the authors.' Weneed to know which ones
are good.: I did learn most of that on the job. The course; in children's
literature was great, and the young adult one very good."

"Selection fot.childre'very good..' .For teenagets,"adequete. Wbrkingyitb
and helping children: the undergraduate program was good on children,"
but not as good at the graduate level. Teenagers: adequate. The course
in children's literature was lots of work.but very good, very useful.
The young adult course was very tOpical,.Very good."

,.",Selection of materials for Children: very, good,. Sellers. Fot teenagers:
dreadful-- taught :by someone no longer_there.- her ideas were twenty
years out af date'for young adults* Working withand helping children:
fine. Temagers: fine, except. didn't tell ua.abOut discipline .
problems." (list of courses indicates this person actually-took the-
twOUndergraduate courSes:in bopk.selection, not the graduate ones.)

"Selection ofmterials foi children: fiction, pleasure reading was
exoell4nt. Being fdreed to -read 40 books in one semester was a fine'
experience. Selection for teenagers:. OK. Working with and helping
children: not covered. (Teachers are very upset because children, can't
read-- I'm trying to order special' materials to help.) MOst of us were
already teachers, so the professors may have skipped this. Nbrking
with teenagers: not covered: Both courses were OK.10

vl

4'

My comments included with various of the above graduate.evaluations .

bring out most of-the'points needed to place them in persPective. The
undergraduate courses referred to were formerly separate courses in
book selection'aethe elementary and 'secondary levels, ;lbw combined
into ofie.courseln book selection for media center's. Most of these
persons who, took the undergraduate program had the two courses, before
consolidation.



The chief point that stands out in these evaluations is that our
, graduates feel the preparation in children's literature, or in book

selection for elementary schools, is excellent.

Many of them mention the great amount of work-demanded.of them in
these courses. Some (laughingly) said they resented or disliked the
heavy assignments at the time, but almost everyone in this category
also said they now censidered the work worthwhile and necessary.

I haVe avoided personalities in this report; except for the'occasional
use of a faculty ,,name where relevant, but in thistcaSe it would not
be valid to omit that practically all the children's work is taught
by Professor Florence Sellers, and has been since the beginning. Her
name is repeatedly mentioned and the graduates are strongly aware of'.
the education'ehe gave them.

Unfortunately, in the area of teenagers, or young adult literatare,
or book selection for secondary schools, the comments are much more

--uneven. This is because these courses ha ebeen,taught by a wide
variety of people, many of them adjunct (w ich is no longer the case)
and.sometimes the results were not happy.

Perhaps the courses on literature for teenag rs also Buffer by being
' compared with the clearly excellent- ones for children. Standards
may unconsciously be set, higher by everyone c ncerned.

, . .

Another factor is that everyone agrees it is just more difficult to
deal with teenagers than with children- so by its veryhature a
course in this area may inevitably fall short. In recent years,
especially, discipline (in its broadest sense and in a narrow sense)
has become a severe problem in-high schools, and I have already said
that the least happy group among our graduates is thaf.of the: high
school librarians. For some of them, every day is a repetition of
heavy stress, dealing with young"people who resist education and te

rthe school.staff and occasionally, I am assured, deliberately confront
the librarian.

o 4 , p

,.Many of our graduates were not too concerned by ,the,courses inDthe
children's -area omitting how to -work with children. However,TOOY.'
felt that this is vitally necessary in high school work, as well as
.for public librariansv who alsd have many teenage patrons. This is
a challenge to the faculty who teach here, hot dust those who have
the specific young adult area, to include opportunities for those

-'students who lack a previous teaching background to obtain training
in adolescent-psychology, -Perhaps in some cases individual students
may find it best to take one. or more Courses in the. appropriate
.departments of the College-- psychology or secondary education.

Comments oftenindicated that the courses lean heavily'on selection
of materials, not on the users of the materials. I am snot aware of
whether thia is still the case, but librarrschools as a class are
reputedly much more competent

r, selection-techniques thah in the
psychology of the user. We at Glassboro need to teach both.



'

Here we get into an interesting controvirsy;-however.
. A sizable

number of our graduates, while believing it important to learn,
how to work with, voting peoPle,,believe it is impossible to teach
-this'in the formal classroom. (compare responies in the section
of this report on'"skills necessary to. your ,job which could not'

ities be made availa *perhaps by a practicum or eqUivalent of
be taught in class) itIr would prefer that on -the. -job Opportun-

"student teaciling"3-or.by an internship program.

:The Collegediscovered a long time ago that one should find out '-
early in his program mbetherrhe is:going to be able to matfet'

b

di- the personal.' of dealing With-people and students,,and
built in Opportunities for this:very early in the teaching

o.
curricula. LOrarianship has"noti as far as I am aware,-.done this
anywhere, tbdugh we regard ourselVesas educators. I have often
heard librarians say, of a colleague obviOusly lacking persbnal
'relations skills, that itdoesn't.mattSr-because he can always get
a job as a cataloger! Not'only is this: an: unfair calumny upon
catalogers; it also misses the point, for they toomustwork with
other people.0 -

.

An associated area is that of learning the real interests and the
real reading of young people, for knowing their psychology would be
on.ittle help without the tools. Here we run into'4-desperatily
tense problem, especiallrfor the teenagers, and this is that so
many of the topics they really want to'read about, and the way
in which thesetopics are handled by authors, are 'deemed in bad
taste or not acc#ptable by the adults. .by parents, school boards,
teachers, the general community. (in this connection, see the
section of thit report on censorship and the librarian's control"
of 'the book budget)

.

I will, not discuss the topic in great detail here,"mciept to point .

tout that if-the school and its-library,.and the public library, will
.!notaupply-yoUng-people (or older oneS*,for that matter) with the
materials they are really interested in, they will go elsewhere and
find other Vall10to "meet what perceive"to berearneeds. This
need not mean-that7the library has t6'includ6 pornogriPhy, A3.86 .

.riany critics believe; .it does mean:that-there:must be materials
that face the facts, that empathiZe with the-readeris:problems,
that arouse his interest/through competent writing.: Unfortunately
there are still many'pedgel not a few of them Our own
profession, who believe the WAY to'handlea prom is to'pretend
it does-not exist. ....

Alor do I necessarily agree We.shouldalways think of these as just
';problem" -areas. As praCtitioners-andteaChers of practice in a
,'service 151Ore551.0h; we can fit all of this into the one great
principle: that our users haVe.a'right to expect we will furnish
them with what they-Want and 'need, froM techniques of neegepoint to
franic.exploratiblis of drug'addiction, from realistic non - exploitative
love stories to the background on current foreign policy.- ""



SYLLABUS
504-.Introauction to A4tomation and Information Retrieval

DEPARTMENT OF,4IBRARY EDUCATION.
'-401assboro Stitt College

GlaadboroOlew Jersey

II-General,Objedtiyes

, .

InctiasingIV, even small libraries°are.eitber using ,automated systems
directly. or interfFeinewith organizations., -(private or public) which'
require adaptatiOn-td their systeMs.- The praCticing professional
librarian must be prepal.ed' to understanean4 use such systems. The

f7course describedllere can ;be no more -than ari intrOductiOn, but the
Student should 'cOmplete the course with"theabilityce6proceed
further.asreqiiired,°

,

Rev.I0174

II. Specific Objectives'

.Lumierstand 4nd appreciaie the librarian's.neeeto be able to function
.in -%

B. acquire a thaoretidal Understanding' of the. nature of.autometed'or
,-machihe systems, and how this nature'differs from traditional library
methods., '' n

* 0 P
. . ..-', ,

O..acquirp.the-,basis of a'praCtical.understanding of how the nature of
, automated system requires adaptation, sometimes complete recasting,

of the library!

D. develop Sufficien understanding of thejiterature andltrends.in this
Area to be able to remain up to date-and inerease.competencY as
'required;

. _

0 0

Course Content

A. Introduction to automation
1. brief survey of equipment
2. MethodS of using equipment
3. prindiples.'of application to library,prodedured

B. rle hods of library system analysis,
1. principles of systems anaIygis
'2. libraries as information aysteMs
3. meth* of dyitem description
4, evaluation Of systems

(continued on next sheet)

O



(504.. page 2)

C.Implicatiots of machines in the library administrative process
1: relationship of the goals and functions of librarianship to

dAtqprocessing
2; planning and implementing .a machine system
3,t, economic considerations .for the adMinistrator

'4: personnel and user problems

A4brarY "clerical pystemi
1. .administrative processes
2. selection *and.acquisition

3. Catalog and index production
4. serials records.
5: circulation control
6. file conversion and input,'

y. Library intellectual processes.
1., cataloging and,indexing,

2. reference, information retrieval and disse ination
3..vocabulary control

Total library systems
1. on-line systems
2. library` Planning for automation
3. microfilm, graphics,.documents, new media
4.. information centers and networks
5. journal,indexing

IV..Teaching Techniques

A., motion picture films, describing planning and operation
as nearly like libraries as possible

B. class visits to the, college'g computer,center'and, as time will
permit, libraries inthe general area using automated operations

G. lectures andtliscussions of assigned toPics.

of systems

D. group :projects (pr'COmbinationfdf groUpsand Wividuals where some
class member$:Prefer working alone) on practical planning of ant
autbmated'systet for some-portiOn.nfa specific library's'

.

,operations

E. vzsite by librarians and others who are actively involved in some
aspect of automation and information retrieval

,

F. oral and/or written reports maybe required.

(continued on next sheet)
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V. Course 'Waluation

A* GSneraily the performance of class procedures deScribedebove
is intensive enough that the instructor Is able to evaluate each
student's mastery without a,separate written examination. This
Assumes aaaso size,smalI enough for frequent and regular
student- instructor interaction and ObserVation.

-

B. Evaluation is made of the student's nontributions to class
discussions, responses to questions during lectures and'field
trips, and oral or written reportSi. The emphasis is on how well
the student has understood the nature of automated systems and
they application to libraries.

C. No matter what method if used by the intruntOr to evaluate the
students, at the end of the course each student is offered an
opportunity to anonymously evaluate the course and :the instructor
on forms supplied by the department.

VT. Bibliography (attached on ,,separate sheet) °

SOO
«

111
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Graduate Evaluation of
Introduction to Automation and Information Retrieval

(including general comments on the topic)

This course was one of the first offered in Glassboro's graduate library
. education curriculum. It was given first in 1968. The reader should be
made aware of possible...ties in the handling of this section: with a few
exceptions, I have always beep the, instructor for this course, and might
unconsciously underplay negative 'comments on it. (the'other instructors
were Manuel Tubio and Richard Sweeney)

0

This is one of .,.the areas most of our students limodlittle about. ,his is
ehoim in their replies to .the questionnaire, whereineit. is 'often clear
that their conception of the topic has an overlap with educational tech-
nology in general, grid to someeektent with management. In teaching the
course, it has been my experience, every timer that it takes a few class
sessions before someone sighs, and admits to having been frightened by the
suejlet'at which point several other people smile and nod in agreement.

I will now proceed to give the actual comments by the graduates, and, mill
give my own comments with these (as seems appropriate) and at the end.
Respoindente were asked., twice about this topic: once in the list of all
courses, when they were asked-to evaluate each course; and once during
a long'list of subject areas, where the question was: "How well did your

' courses aj Glassboro prepare you for..." Therefore, these apparently
integratekl r are generally my own combination of two sets of
replies.

"I didn't take the course-- the subject was mentioned slightly."

(same as above)

(same as above)

(same as above)

"Not suitable as one course-- either it should be much shoiter (i.e.,
one unit within another course) or much longer (i.e., two cpurseeor
a program)." (this is the response of two persons together)

"I didn't take the course."

(same as above)

-"I don't remember taking the course but the topic was taken up
somewhere."

"Somewhat weak; we really didn't get into thenuts-and bolts of stpndard
library operations-- the course was-,really based on one library-- got
into general survey of legal and political issues."

"Very good; the course was well donet"

(1)- 361



"I had no course; covered a little 'somewhere else; would not .feel
proficient in

"Tciok no course in it."

"I had. the course,- some on the topic, flat IWO; it's not relevant
. to my, actual job needi. The course wasn'tHeven taught well,

No one really expected to ever use it."

"Interesting, glad to have had the course, butoiot useful to me
presently."

"I feel weakest in this of all`areas-- didn't take the'course-- have
a feeling it was not offered during my time,"

"It was touched upon superficially in another course by Ar.Tubio.' I
didn't take the actual automation course."

"I didn't take the course. There was abrief introduction to .audio-
visual equipment, the library of tomorrow."

"Didn't take the course. Very little.of it mentioned elsewhere."

(same as above)

"It was excellent-= taught by Tubio-TI havenq used it vet on the
job, We had to make up an automated rptrieval'system with IBM
cards. I don't understand.it now-- he was excellent in bringing
this kind of thing down to our level."

0

"I enjoyed it except things were geared to a scientifid library, and'
not rele*ant to a small public or school library-- we-did set up
a sYstem7."

"I didn't take the course."

"I didn't take.the course but we had a whole project on it in another
course."'

"Didn't take'the-course."

"OK, but not necessary; I don't use any of it (on the job)* it was
well-taught."

"Very well covered."

"I'm taking the course now4(note: I was due to teach,it until the
sabbatical leave was arranged; Mr.Sweeney too the course for
me) and finding it very interesting. Gettin a lot out of it,
though it's net practical (for my job) yet. ".

"Taking the course now -- it's very good - -I enjoy it though confusing
at times."

.t/
(2)
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"It was covered - I have had no use for it-- didn't care for the
urse-- it was really kiddie play-- needle sorting cards- -

no one does that any more-- we only watched the computer, didn't
really do anything with it; should really work with them. The
class grdiaps could have had a real computer problem-- we did. set
up a retrieval system-- should have got our feet wet."

"I don't know how important it is for us (note :'a high school libn.)--
we certainly became acquainted with it, but it's no use td me. on
the job-- I would prefer more -on AV, TV, etc. I felt lost in
that course, it was something entirely new to me, t am prejudiced
against it; taw* by you."

"Yes; under the circumstances, at least average coverage." (this
person later, under the section on courses, reported not taking
the course.)

"It was a good course, butnot necessary except in special situations."

"We had a little of this:" (apparently in some other course),'"Needed
very little.: Someone else might need more."'

"I did take the course and am very interested in it, hit have no
contact with or need for the knowledge. It was excellent."

"T was well satisfied. Excellent course in, basic systems." (college,

-librarian) .

C I

"That's .an attitude you acquire -- you get confident -- machines are
all different." (didn't take the course)

"Well-covered, fine."

"I kind oftuned it out--.never expect to use it-- I hope to be dedd
and gone by the'time it sets here." -(uncertain whether took
the course or not)

"Didn't take the course."

"Yes, your eoue6e..., and it was mentioned in other courses."

"Well- taught."

"Mentioned to some extent, not thoroughly; 'didn't take the course."

o "It was pderly done; "l have since taken IBM courses-. it, seemed to
be traditional, established library propedures-did no more than
hint at innovations:"

"Never had a course in this."

"Good- rate it 8 on a scale of 1-10 (10== perfect)" e

'gook course with Tubio; knew I would probably never use it, so.it
didn't register mush.' Course was all,rigiit but no need for it on
the job. .11h311-planned Earganized. It should be optional. I
took it because it fit my schedule, aetuaIly." ".

3:(3) t



,",re course-- mentioned briefly in the AV course."

"Very nice but not.relevant.. Covered very well-- not sure I
understand it:"

"Interesting-- OK.",

"I liked it-- I like science. Would like more in it to be aware of
it; I talk about it to the children-, use of machines in the
library; I talk to the upper, grades about modern Libraries."
(This K.6 librarian took the course with me and borrowd a
couple of my personal books on information science to use with
her students)

"Didn't take the course." 1
"I didn't take the course; took a programming course in the Math.

-" department. The library administration course went slightly
into the use of automation."

"Good; OK, with Tubio; not of any use on this lob."

"Just a little was mentioned."

"Good, though,I0-006r use it! It was covered in depth. It was
over my hepd.- But the vocabulary has been very helpful. The
class grouPreports-- you often. learn more that way, than by
.sitting,and listening to the teacher.",

"I didn't take thb course-- nothing mentioned elsewhere -- oddly
enough, ire are now getting a computer:7 4librarian at a
county Vocationaloschool). .

41 would'have preferred to work with till? somputerlmire.f-some
library schools require this.' Glassboro should too. Need
actual hands-on work."

"Very well covered, but not too relevant. 'It'S good to know.
can't'relate to it-- no applications to my job."

"Discussed somewhat."

"Yes; only a part of the course. It was tood for,what was covered.
It made us aware very well. Very good."

"Didn't take the course."

"OK; I en,loyed it; useful.."

"Grant impression..- You brought in lots of materials, articles-
(illustrating'points made); many in the class didn't bother
to read them, but I-did. Even more is needed on this, on
technology in general." (this person became so interested in
-the topic after this course, went to Drexel and got a master's'
in information science)

(,.)
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"Islidn't take the course; the need isn't here yet."

"Didn't take the course-- no mention otherwise."

"Excellent; was covered in one course, elective."

little was mentioned-- more would have been better."

"It was :touched on."

"Fine, but how Wapply automation to various situations was not
stressed. Retrieval sysee*was interesting."

"Well-coirered; interesting but, not relevant here."

"There wae''a little discussion of MARC."

"OK, but I hated the course. ,The teacher knew his .stuff but.I hate
the eubjedt.".

. ,

"Discussed very lightly in-the AV course-- I saw no reason to take
the course.".

A large number of our students did not take the course at all, and
others did so only reluctantly. Some students have told me they took
this electie only because their advisor recommended it. Thus, the
person who teaches this course faces a group of students who-are mainly
apprehensive, convinced the topic is beyond them, irrelevant, and also
technical,- and I would tend to con niin the cliche that most librarians
have a distaste for the scientific and technical. I find I must devote
the beginning few class sessions each time to "breaking the ice", with
a couple of simple, movie films from IBM, a visit to the college's
computer center, and some informal discussion on how this area is
relevant to librarians, whether or not they actually have or use a
computer.

I attempt to bring the students up to a point where they would be able
to work With a programmer, if some aspect of.their library's operations
were to be automated, or if they were to tie in with another library
or group of libraries using automated systems. Considering the point.
from which they are beginning, I consider the course a success' if the
students seem able to-understand the nature of the process going on.
They generally become much more aware of the information flow that goes
on in any library, and they understand why each part of,that flow must
be pinned down, justified and charted even before one can talk about
automating it.

I find little correlation between the type of position held_bv the
graduate, and his or her opinion of the relevancy of the'Oeurse. Some

of the most interested People areeleMentarY schOol librarians, who-see
it as A chance_to understand this area and thus aid their students.

. (5)
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Ws interesting thattwo graduates (who were interviewed together,
'at the Same library) Volt the course shoilld.be either shditer or
longer. :It is awkward to cover a complex topic like automation,
information :Jolene°, and information retrieval as an introduction;'
It might certainly be eaoierto'teach either as a brief unit

-a program.

,However, the entire area is felt to be too important by the depart-
ment to devote less than one course to it; at the, other end; the
State of New Jerpwr,does not seem about to invest in an enlarge-'
rent cif` the preSiAt prctram. So...

Also note that most of the graduatet re ember this entire broad
area as being mentioned little, or no at all, in their other
courses. The existence of the cours probably tends to make one
feel it unnecessary to ref9r to the subject separately. I do get
into it briefly when,I teach the (undergraduate), course in
Selection & Evaluation of. Non-Print Materials, touching upon

'Q'programmed instruction and computer-aSsisted instruction. From
the comments, I would guess, the media courses are Where most of
our students hear about technology in general.

One of the reasons librarians should know about autdMationris that
it is one onportunity for them-- eventually-- to get machines
handling the, "donkeywork ", asMany of them call it, releasing the
Profesbionals for prefessional work.

Some of the graduates would like to actually ..fork on the college
computer. Until now, I have stayed away from even trying this
because of the very basic level our students start froM. This
survey has convinced me.that I should design a series of simple,.
n140jects that can be carried but on the 1130 here, as this would
Five students a more concrete pOroach. Some would not even
reouire commuter time, just preparation of,Punched,pards and a

. run through the sorter for theprinter.

Many of the'graduates admit now tb hav'ing paid little attention
to the-subject, even while -in the course, which has to be a blow
to the teacher, but it is understandable. my student
sees the-relevancy of a subject to him, this will happen.

.

There were some favorable comments on having group projects. I '-
don't know if my colleagues do this too in this course, but it
appears some Ho. I do it because (first) I like that as a general
technique, but also because in an unfamiliar subject aiea, I find
it reassures stud9nts not to be alone on a project.

I have found this an oddly interesting course to teach, precisely'?
because of these student fears and tensions. Each time it is a whole
new ball game; I spend much time getting to know the class's'
state of knowledge and feelings, and we work our way together into
the subject. Does it do them any cgood eventually? We'll poll them
again in a few'years.

(6)



TEPABTMENT OF LIBRARY EDUCATION
GLASSBORO STATE COLLEGE

GLASSBORO, IEW <WSW 08028

Y POP

L. $ , 503 Bibliography and Reference*

Ganrat Objectl.vea:
A. To introduce students to the most frequently used types of

reference books, providing not only the library techniques
essential but also glving a broader.,concept of the facilities

available for all areas of learning.
B. To evaluate specific reference tools in of the various,

specialized areas of knowledge covered in elementary,and
secondary curricula.

C. To became ,fmaillav with the standard reference eva.3.uation

tools, such is ARtA, Choice, Booklist, Wilson
Library Bulletin, etc.

Speaific Objectives:
A. To train students in the techniques-of reference work in the

library.
B. To introduce students to the reference tools they are most

likely to find in a typical library.
C. To provide actual work experience by assigning problems

which mist be solved, by using standard reference tools.
D. To introduce them to the professional literature of the

field.
E. fo develop criteria useful in the evaluation, end selection

of reference tools.
,

XXX. Course Content!'
A. Professional tools.

1. Selection aids and reviewing media.

2. Trade bibliographies and union lists.

3. Library/media periodical Indexes and direatories.

*B. Reference Materials (By form)
1. Dictionaries and work books.
2. Encyclopedias
3. Yearbooks and Almanacs

Atlases and, Gazeteers
3. Directories
6. 11andbooks and Manuals

7. Serials and Abstract's

8. Indexes (1.ncluding periodical and newspaper),
9. GoveTnment Publications

10. Audio-Visual Materials (Nulti-media)
3.1. Free and inexpensive materials.

C. Biographical Materials
1. General
2. National
3. Specialized.

3'r
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L. S. (cont.)

D. Information Centers.
1. "Quick" reference aids and files,2
2. El:aphasia on referral services.
3. Telephone requests to Area libraries (in N.J.) or

,specialized reference centers.
4. Collections and/or services designed. for effidiency,

speed and. specialized, i.e., may be limited by sub-.
jeet, language, geography, problems, etc.

Automted Reference (Examples)
If, Catalogs on microform (EX: N.J.' State Library MAC -

Ni.chine Automated Catalog).
2. Pre-searched questions, and answers by corvuter print

out on request (EC: Phila. Free Library vocational
series service).

3., Literature searches (EX: University Microfilms subject
print-auts of PhD dissertations).
Cceivercial (EX: Chemical Abstracts, etc.)

5: Other. ,
IV. Teaching techniques

1, Lovaluation groject. sheets of major refyence works.
2. Problem sheets on each unit: These vary. Sometimes students

are given titles of specific, books in which to find. intormationt.
At other times, questions are listed, and. the students must
decide where to seek the answers. Other methods, 'involving
student participation, are used..

3, cs Use is made of tapes and other illustrative material whenever
possible.

4., Term projects, such as selection of new reference books,
Spending a Reference budget, etc. are called. for.

V. Course Evaluation:
A. Grade on Student evaluations
B.. Grade on unit sheets on specific sources.
C. Term .project mark.
D. Optional - final examination (Class or "take-home)4

0

Subject Reference Materials will be studied in specific courses
the literatures of the sciences, humanities, and. behaviorial
sciences.
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,Bibliography and Reference

includiKgraduateeValuations.of undergradUate courses
in Basic Referencei 4nd-comments on the teaching of
reference at any point in.the Glassboro curriculum.
:(courses 505 2001 201, 202 'and °there:) -

Ap w th thetsections on other,.tourtes4 the comments given- here are taken,
from more than:one 'part of the interviews. At one.Toint, respondents
,sere asked their,opinions,of the graduate course - "Bibliography and
Reference'",; at another, opinions of the undergraduate courses in
reference (if they" tools their undergradUate work at. Glaysboro);.and at
another ''How well did Your coUrses'at Glassboro you fOr
reference-work?" whidh, as expected, tapped reaction not only to the ...

courses indicated; butsalio to, reference as touched upon in other places
in the program. The paragraphs cited here for each respondent are my own
combination of thee commentS from several sources.

baveattemptedAo state Whether-each person actually took one or more
of the courses mentioned, ',There the person knew. One of the hazardsof.
interviewing is that the respondent is 4ikely tremember more than he.
remembers -- Iltsfillspl gaps, seeks tor7?Oonsistericy. The reader !WY
judge by reading the aCtual,COliients.- -Ay reactions to the comments are
sometimes -with them,.sometiMes!'atthe end of this seotion.,

"We had a good backgrouhd 411 refimente- had a' stickler of an instructon
a.good knowledge,of the tools. .The7traduate course was good; the under- .

graduate cpurse lots-of wOrk'but goOd.9.

"Yes, .that 'was; good."
0,

"Basic.Reference .WOrk I.°and II, goo4, dug right
into the book, excellent." (this person-doesnotremeMber taking the
grAutte course)

"Fine- feel it did well- the teachers gaveme everything I.:heeded-.
0 still have some papers" I still'use the outlines. 'Tubio coVered.the

use of goverhment documents very Well. Selleri was very good; I was
requireUto,tske this before the other courses-- thatg hawAt'shoUid
be, first,-."

1,

"OK, very good."

,"I learned a lot,fine."

"Should upgrade it, more up to date materials, more profespional: Had
a visiting :teacher, which was OK for those new to the field, not for
those experienced: just busywork."

"I remember taking- it as an undergraduate (elsewhere); not veryNclear
on it at Glassboro."

(1)



"No, I feel a little weak in this area-- need.moreon-refere nde techniques.
The course:was very gOod."

"Fairly good; -.each course. involved doing assignments in the reference
room. Wshould have got perspective on entire collectien a a working
tool. The referencerooth shOuld have been.theclasprodm. Giaduater
course goodoindergraduate:very good?'

"Very Well, Taught the use of reference room very well."

"Good, very helpful."

"I had the worst basic reference course, the teacher never got it
organized - niceJmn but a terrible teacher... I got familiar-with the
reference room through the Lits.,of Social/Behavioral Sciences course.,
which I took first.".(as this persoli disclaims taking:undergrAuate
library work at glassboro the comment on 'basic reference course'
must-refer'-to the graduate course.)A! "Tie course was poorly organized
and we didn't examine many types of materials." (public library Oir.)

"Yes, well covered. We had real problems, went'into the referende
dept. and found the answers-- Fine!-- actual experience with you."
(As I have Bever "taught 505, this person is thinking of another
course, probAbly one of the literature ones)

A/Useful, use of :tools and selection, especially periodicals'
criteria and sources." (refers to undergraduate course)

election,

it was the first thing I had. exeellentl. Took the two courses."
(referring to !two courses' is our clue that this person is really
remembering the undergraduate 201 and 202)-

"Excellent, very well covered in most fields. One area lacking was
Business, Computers, business literature-- for those working in public
libraries 'with local business people-- you need more than just the
basic sources." (note: this is covered in the specialized course on
literature of the behavioral sciences)

"Covered in several places, very worthWhile, a lot was asked of us, and
I learned a lot. Very thorough. ",

"The courses were excellent. Highly structured, ell-done, Gaynor."
% . .

"Well- covered, especially with Gainer. First CO rse taken.'" (As this
person'took,both the graduate and undergraduate ourseswould have
to know which course Nr.Gaynor taught toAdenti y the leVel,:but;!I
sUstect this person and the preeeding.one,are eferring to the udder.:
graduate

very-busy, lots of Work, very thor gh it's the only way
to learn-o: very worthwhile., Isre'Worked-hard."
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"Very g d." ( plid -person -had a long comment under '4reference -work"
which o ously referred- to another- course; I have ;tabulated it there)

"Covered fairly well. Reference courses were belpful."

(., .

..s,'It-14-As'one ofthefira -courses,,I took. I felt lost ,at first-L4 it tdok
-*several weeks to adjust,: '40st, of the reference work was more suited to
high chools and adult libraries" need more coverage on the elementary
level. =Give some elenientary*library reference sources. I wzas ,brand-
new iii, the field and it was-over my head." (this, person has'L.6,:level)

A ' .
"Yes,-'hut I think the course was too muqh.* We got 20 questions each
week plus books to eyoluate.,,, You don't take it seriously after a.ithil-e.
It should be ,less sheer quantity. You don't really need to memorige that
many books, After a p§int, you loe respect and interest-- you haver
other thtigs tO.do-- I would prefer the prof, to give responsibility'.",

- (made dear' that the foregoing meant the graduate course) "As to ;the
Undergrad4te".One, Gaynor, it was good, many materials.°

* . ,
ll

."Not_OK for 4e. I wads a science major:(os an unde-rgraduate) so didn't,
0 take the specialized courses.* .Only Basic ReferenceI and II." (This-

persdn's .checklistof courses taken_ shows not taking the graduate course
in reference, :but both undergraduate ones;, if the graduate's in is. ,

. ''accurate, the Aueetion arises why she *did not take 505.) -,..,
"Very well. 'Weli-taught." (this, person was not c
these comments applied to) '.

G

4

13

ar On which courses

took Hasid Reference I and II, Boltif'and Bilancib; felt they were
good, fine preparation. I sknew aittle thin, learned a great deal, much.
of my present work with Grades 5 -6 is based --on them,"

"Very welr-'I ban go straigght to. it (sources) -- lots of hard work,
worth every bit, of it ISerfers).:- Iknew I woe-going to, be using it.'
this person was pretty sure she meant the undergraduate 200)

I;

"Fairly'well covered-- I'm fuzzy on what was covered Theo aus e I was
wdrking then.° .It.wasgood',."' (unsure as to division between the graduate
ar+d undergraduate!coursps; had both)

.0

.,
"Good, covered° what was needed." {graduate)
graduate 201- 202).. - a

,

. ,

"Both- were OK. ". (under-

. "Done on a superior AnsiS.:A.' much' attention given." (believes this. referi
to the undergraduate courseS; did not have 505) " Very good, especially
Reference II." -

a

"Very necessary, well taught,,,"(graduate) "Beneficial, you need both
for print and non.. rint...." (undergraduate 201 and 202)

"Not. -much practical work,. -It was etheoretical It would be good to
A-k , require everyone to 'sit at the Glabsboro reference desk. .The course

was good."



"OK; I could Use:anothercourse. 'The course 1,had was exeellent."

feel the informal atmosphere of reherence courses helped greatly -
in learning how to deal with the re*encedcliept-- especially your
reference technique is good..." (as with an earlier respondent, I-think
this person is confusing courses, thinking of literature courses,,which
can be considered part of reference) "The undergraduate courseanwere
presented differently from the graduate level: the emphasis was on

.

helping.yourself to use a library." .

"Yes- there were So many titles- I would have to be refreshed. we
covered a lot. The course was good."

"I was well-prepared; I do enjoy this area. Fascinating." (this
person does'not indicate taking 505, but thinks she did take 201-2020'

o

"Very good."
. ,. .,

"Grade of.4 on a scale of .1 to 5 (5= high). Course was excellent."
(then as to undergraduate) "Above average,"

"Fairly well- I'm a firm believer in knowing what you actually have.
I like to chick books in and shelve them myself to get to know them."

"Weit.taught."

"Gaynor'Went into it (the technique)--,the Other'reference courses
were almest.entirely*Jhe-books themaelvei, he kept stressing, the

-TbigRest thing is determining what they're actually after. :The. graduate
course (50,5):-Vegood; I worked very hard thatpummer."

t'217

"Very good. Excellent course except that there wereso many books to
examine. .That nade it difficult to-get to know many of them well."

"Good. Rated 10 (out of 10) as to content but the teacher was lousy,Mr."
"I had one course with Pellera...- it was excellent." (appeared -to be '

unsure whichcourse but probably Basic Reference I, #201) C5,''

"Stresb was on using indexes -- I-didn't realize that time there were.
such things as encyclopedia indexes-- covered adequately.: Wand.° Was.
very thorough," (probably Basic Reference II) "Graduate coursewas
exCellent."

.

0
y.

74.,
"Could have hdd more, still don't feel adequate to it. The.elaSs.
work was theoretical., You need: ractice in people actually asking-que-
btions. The course was great as to the materials.!!

"I liked the reference courses-very'Much. Felt I hada,good backgrOnd
in thaL" (seems to have taken, both graduate &undergraduate courses)

"OK, I liked that, that's for sure.: Individual work with Sookb:. I
like Science,. Gradiaite.Course good. ;1bdergraduatel BilanCioand
someone-'else=; l was jus4t starting out; was.OK."-

372 (4)
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"I feel the reference coursee were tell- covered: Sellers."

"Juet the one course: would like to do practice 'mirk part.of a sdiviester,
go into specific titles '(lecture) the rest of the ,semester, how to set
up a reference section, what percentage to have in encyclopedias; dict-
ionaries, what types to have, also atlases and almandbs, what grade
levels-need what, what levels to cover, what people should expecto.f
the-reference sections ofAdifferent public libraries, lecture on all
this." (did not indicate which course was taken).

"Covered very well-- Sellers is very thorough. Maybe the graduate
course ought to be two semesters, as it was jammed with material. I.

did already know bibliographies from my undergraduate work."

,,

"Quite well-- need more serious use of the library at the senior high
school level. Took both undergraduate courses-- fine-- Sellers 201f
Potts 202."

"Fully covered.".

'!Very good- two courses, both graduate." (this person's list of courses
taken indicates she actually means two of the literature courses, which
most students consider a branch of reference) Undergrdduatel took
your Basic.Refefenee II, very good."

"Yes, OK. My only regret is that the Bibliography & Reference course
would have been,better appreciated if taken atthe end of the program.

feel -now T need a great -deal-I did not get at-Glassboro; _ant_stArting
a new center and would want to renew my notes. Actually, this Teas my
first course and it was god-- Sellers-- I didn't know the boOks yet
but some of the other students did."

"Very good.'!

4.,

"Nottoo,pleased with courpes.: took Reference I and we,got sheets
to"go check reference books -- loti of UTitten work-- go and Cheek
sources- Didn't feel I knew the material after doing it. Much' better
to examine the bookein class, each person te4, the class about one.
This is how the Publie'libtary course was done....Definitely important,
could have.been done'bett we Mainly Used reviews, not the actual. .

Materiais.".

r.

"Vefy well covered-.I took several reference courses--have had less use
for some, but they were fine.. Bibliography & Reference was not as gbbd
As usual, adjunct teacher, philosophized but did not cover thing's --
didn't cover books:" (when this person mentions taking 'several"
reference courses, thii indicates, she is also thinking, of at least, one
literature,coUrse)

"This is my preferred area-- IT was OK except for the science course--
liberal arts background is 'good for this (I have a degree inbiology).°
(this respondent indicates she did not take 505, but did take our 18-
hour undergraduate prograNsome years ago:r Apparently she is saying the,
latter were all right but not the science literature Course.)

,
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"T took one excellent. reference course could well hate used
am most interested in this area. Course 505 was good." (I am not sure
whether 505 is the course mentioned as 'excellent")

"Yes, I took a couple of courses.. Would highly recommend the gradu&tc
course. 'Undergraduate; enjoyed-them d11.n

.

"The Course should cover t'pes of materials, not individual titles.-A The.
courses were pretty good:except for thisr alsoneed more on techniques
of reference, aside from, materials:."

"Good. Thjundergraduate courses were'vek good."
taking both Basic Reference'courses)

"In some areas, yes. General regerencewas good.
the poor collection at Savitz."

(this person mentions

Courses hampered b.7.

' "Books. were covered well; reference work was riot. The, kinds of questions
in real practice are riot those you get ina course. Need to be more
practical.. Most questions are really (of the type) 'where can I find
something on...' " (this person does not remember taking 505, bht did
check off two literature courses and two undergraduate reference courses,
so the commentsapply to those. Impossible to know which.)

<"I had a nice course in that-- covered very ;gal. The,graduate course
was OK. The undergraduate two courses were good; .I still refer to my
notes on them."

"Yes, in the specialized subject reference courses. *We all had practice
in that. Some Were fine, some not. Cramer was extremely precise-- the
reply must be in proper form-- use worldwide method." (also)"course with
Gaynor was good:" .(the letter may be the undergraduate course)

"Pretty well covered. Education references were not covered to a great
degree. There'auld have been a greater variety." (this person is more
likely referring to the behavioral sciences literature course, as she
noes not indicate taking 505 op the undergradUate courses'.)

"Excellent-- a great amounillrwork but very valuable. I was Actually
working with reference materials while studying them (working in a
public library)'. Graduate course was valuab19:, fine. "-

-"Very good--.both graduate and UndergradUate,courses.- Lots of work in
the undergraduate courses-- you.;aptreciate it. on the job-- all college
Students shoUld take it as 'research background it's the key'to,use
of library materials."

"Good. Fine." (lists only undergraduate, and literature courses)

"Nothing.", (this person.ment on to indicate that while` she,bad'sete
reference work, which was "good", She was. still horrified-15Y a Course
taught by an adjUnct'person; this person, not a librarian, apparently.
'omitted consideration of reference books and talked only about the baSie
..subject areas in a philosophic way.)

4 a
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I need not emphasiZe that reference work is a highlyimportant area
for librarians. It comprises the 'wise selection of reference books.
and other materials in,the first place, getting to know the entire
collection and resources outsideone's library, and then knowing how
to apply this knowledge to the problems of library users. One of
the perennially frustrating facts to fabe. all Pollege:teadhers-- no
just those in library education-- is that so many incoming freshmen
(1,refuse to call them freshperaons) lack even the very simple basica
of library techniquea. Many don'tknow what the ReadbropOuide is,-
not to mention the other have.become:aceustomed to
doing "research° by Copying articles out Ofhe nearest encycloredia.

Prom this group eeMe not onlythose majoring in other areas, but.. those
taking the 18-hour certification program in librarianship. This was
forMerly for a certificate, called "teacher-librarian", whose existence
was originally based on the idea that in a small school, a person would
teach ,;a little and "librarr a little. (It is now called "associate

. educational mediasnecialiatP, a fine-example of progress.) In turn,
many of those who take our gradhate 'program are people who first got
interested in the topiein the 18-hour program. Ando.getting back
to reference specifically,.ene of the areas they find they'need more'
of at all' stages is familiarity. With the tools and the ability to use
AbemJand'te help others to'use them).

'

One of our graduates told me, and I verified this by checking some.old
'catalogs in-the archives, that once upon a time all our atudents at the
College were required to take a course in library usage-- really, in

.reference technique. She.said thWmas_really v*ablevand necessarY,
ana I believe it would still be so today. Unfortunately, no major
area is likely`Ao give'up a couple of hours of its program for this
pUrpose. Nor are they,likely,to return to the days-- less remote- -
when each,uhdergraduate' Was required to undertake a "professional
research" paper. My feelings in this matter are certainly going to be
thought of as prejudiced, but they are: that,um should return to

Y,requiring courses in library usage and the writing of a, major research
paper, requiring library research.

Our graduates have mixed perceptions of the quality of the reference
AnstrUction they received here. Fortunately, where the instructor was

- a regular fulitiMe member ofthe.department, their ratings were usually
:high. While some of the adjunct instructors also received high ratings,
others of these got the worst ratings. The program has now settled 8

_downrtowhere essentially all ofthe courses are taught by the regular
fulitime staff, so many of the criticisms, while important, no longer
apply to the present program.

Some graduates felt there was too much emphasis on the reference tools
themselves, and not on the usage-- applying them to the problems through
a reference interview, for example. Others added that consideration, of
the tools ought to be of general types, not of the vast numbers of
individual titles.. This latter reaction includes those who did not want
to have to know so many titles, due to the work involved, and others-who
.said that individual titles change over the years, so why memorize what
may be here today and gone next year. '*

(7)
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I have said.before, dnd _during the individual comments, that one of
the major problems in interpreting the comments, is the confusion
over which courses they apply to. I would haVe had to obtain copies.
of each 'graduate's transcript to ,verify exactly which courses each
one took, becaude their memories are incomplete, but even this
would not_avoid confusion between. courses. The best I can sa,is
that the ceillaits at least refer to the teaching of reference-- at
some level and in some course. Graduates are more accurate in
remembering the name of the teacher, than the name of the course,
which is. how I)lave:teen able to ;judge they are more satisfied with
the present staff than the pact adjunct ones. Many of the graduates
tookthe undergraduate 18 hours when these still included two courses
in reference; I frequently taught the second of these. The present
program-includes one reference course, and a number of the graduates
would like It to be returned to two.

The readers will have to turn to the section on the literature courses
for a complete picture of reference teaching, as these are widely
regarded as reference courses. (Lfteratnre of Science, of the
Humanities, and the BehMoral.Sciences) In a few cases,4 I have
included in this section comments. that may really apply to one or
more of the literature courses, because the respondent insisted
they were reference.

There was surprisingly little comment on the sequence of courses.
One person felt the reference work should come first; the other said
to out it last. (Thattshould settle the matter.) -MY own attitude is
toward the side of putting it first, or at least early.

Comments on the seiectiomf materials for evaluation being too easy,
or, too simialized, have to' be read in context. Some of our students
are already working ip, or expect to be in, small, elementary school
libraries with very limited and very simple collections. (Though why
a small elementary school should not have a large collection with.'
wide ranges,.is another question) These people want intensive work
in the simpler, basic'tools. Othersoare in, or expect to be in,
senior high schools, adult sections of a public library, or a college.
Their perceived needs are obyiously different. The faculty can only
try to gear each.course to a reasonable compromise.

We then move, logically, into the laboratory collectidn of tools which
we teach: the library possessed by the College (Savitz). A number_
of our graduates are unhappy with the range and depth of specific
areas, though this is improving rapidly. Others point out that key
works have pages missing, torn out by. other students. Most orthe
graduates wish usto offer a good mixture of lecture, discussion,
and laboratory reference work in Savitz.' Actually sitting at the
reference desk, as one suggested, doesn't work out in practice because
you can1t control whether the person will actually get any relevant
questions during his assighed time. Savitz staff have been cooperative
-but I do think our library students underestimate the problems involved
in doing.More laboratory work. In my own courses I do try to give a
good bitf thiS through my own questions and those of their peers,
but inevitably the situation. is a 'bit artificial.

(a)



DEPARTMENT OF LIBRARY EDUCATTON,
GLASSBORO STATE, coma

GLASSBORO, NEU JERSEY-08028-

SYLLABUS

HistorylUAgutaLlarnries

General Objectives: 4t.
A. To understand the deltlopment of communication and itb relation to

cultural deyelopment.
B. To emphasize the importance of urint'and books in the evolution

of Western eternization.
C. To appreciate the role of libraries an a cataiybt in education

and an a preserver. if man's achievements.

. II. specific Objectives:
A. To explore basic communication media.
B. To see development of written eommunication.
C. To trace history of manuscript book.
D. To study evolution of the printed book.
E., To appreciate fine books and printing.
F. To note beginning of libraries in ancient world.
G, To examine library history in Europe and the Americas.

III. Course Content: o

A. Communication
1. Media
2. Development EA' Alphabet, Script
3. Spread of Printing
History of the Book .

1. Typography It Early Printing.
2. Prototypes, Elements, Binding
3.. Paper, Ink, Type faces
4. Manuscript Books

5. Typography XI: 19th Cent. Mechanical Developments
6.. European Masters
7. The American Printer, Early American Printing
8. Fine Books and Printing. Illustrators
9. Typography III: Modern Book Design, Automation,

new Technology
History of Libraries
1. leginnings Ancient'Civilization

, a. Babylonian &Assyrian libraries
b. Egyptian libraries
c. Greek libraries
d. Roman libraries ., -

e. Byzantine.,&Xuslim

2. Development of Libs. in Eurane
'a. Early. church libraries
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L.C. 506 - (cont.)

b. University libraries
c. . Private libraries
4. ;National librarieS
e. Public librarieS'
Libraries in America
a. United States

.(1) Colonial 7feriod'
(2) Colleae Libs.
0) Publie libraries
(4) schdo/ 4braries

'(5),GoVernMaaLlibraries
(6) Private'libraries

. b. .Canadianilibraries
c.4 Latin AToerican libtar p0

4. Spe4a1 libraries
/

IV. ,Teaching Techniqu s;
A. 'Lectures
B. Deinonstrations
C. Field trips
D. Color slidessnd filmstrips
E. Re0earchlaper

1.:A. lib a ry history. (local, ie N.J.)

2. Some aspect of modern Ameriegn printers or the
graphic arts.

V. Course Evaluation:
A. Class participation
B. Grad¢ or research paper,
c. Pin Examination

4
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fliolamof Hooks and Libraries

Many of our graduates enjoyed this dour Se (and some did not). but the
prevailing opinion is probably that the topic is not necessary to the
curriculum -- it's not "practical." Our only consolation is that the
odds are pretty. ood this is the Opinion in most, perhaps all, of the
professions: that more than one generation of us is. prepared ,.o dope
with the future without knoming.the past. I find this depressing, at
leait. FUrther comments will be found amidst the comments of our
graduates, and following them:

There im.a little overlap.here-with the question on "How well did your
-coUrsesiat GSC prepare you for (understanding) the functions of
libraries in society?" for a number of graduates associate the two,
perhaps becaust the course (undergraduate) on Introduction to Libra-
rianthip mentions the'historieal. aspect. 3 Therefore, the reader, to
get a complete picture, will want to check that section-as wall.

Primarily, however, the repliet given he mime frim two places' in the.
interviews:. irst, where the list of d urses is presented, and the,
person asked for his opinion now of each;. second, where he is asked
"Himmel' did yoUr courses xt0=prepare you for (understanding) the
history of books and libraries?". The latter, seeming at first a mere
duplication of the course question, actually is intended to get at any
other coverage of the historical aspect encountered by the _graduates.
What appears to be one reply:here is in most cases* combihation
responses given by the person at two, sometimes three, different places
in. the interview 10 a

"I didn't take the course 'not dime it was offered (during my time)."

"Good- sufficient."

"Good- a fine course-- we had to dig into it I enjoyed. it."

"Very interesting-- informative-- not required;. not pi aotioal."

"Pleasant, nice, but not vital-- not necessary:"

"Didn't take it."

(same as above)

"Liked the course. I suppose librariant shOu
they're not much value on the job."

"Miss Bump was excellent." (adjunct)

"Very good."

"Fine, very helpful."

(1)
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"Pretty good; Moulroyd covered ancient history mostly.
fun, I'm glad to have-find it, but" not useful now."

P
(didn't take the course)

"Of all the courses, this one was least necessary to actually function-
ing as a librarian. Every course was very practical except this one.
It gives you great background but no use on the job.-- I didn't enjoy
it, found it boring, unnecessary, cut and dried, could have used a
-couple of-classes on it, that's lots of names, dates, facts."

Interesting,

"Well-covered; I enjoyed that course."

"Terrible. .Properly taught, this could be a very interesting course.
,

I took it in the summer with (adjunct, practicing librarian)
who was very poor. -I really regret-- really -- missing this course."

"It -was a complete waste. Lenjoy history courses but-- this could be.,
a fine course but -- Mr. . was kind of'disjointed, no text,
'areas assigned on a poor basis,- lectures were ver dull, .somehow
it was all very negative." (the instructor referred to was not a
member "of the department)

Lfelt it left much. to be desired. The teacher -- he expected
minute details On the test-- insignificant details---and he wasn't
prepared-- a.big,flopi I love history and-this should have been.:
interestingit was a regular staff member:" (implied, same-as
person:immediately above)

"Didn't take the course."

"Good."

"Didn't take the course."

"Very interesting."

"I took the course, but . was terrible. she didn't teach it;
she went into how her library was run,. Terrible." Tperson
referred to was a practicing librarian)

.;
"Didn't take the course."

(same as above)
...

"I've studied this on my own-- doubt if 114U-ever take the COUTOes

"We went into this in the undergraduate course (htre.to Worarlannip)-
it.was very interesting, excellent."

"OK; less than good: Not really enough for a whole =urea. Probably_
better to combine this with some other eourae."

3 8 0
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"Didn't take the course."
4

"I took history of books and' printing nt Drexel.; transferred here to
finish my program."

"Particularly 'interesting-- I always was personally interested in .old
oks.. but it's notIleceseary for most situationS... thol*h it was

the most fascinating course I took."

"Very good"

,

"I took that; a good course; I love history and would want more. 'There
was too much- student participation. We ,should be shown fine books
(am part of. the course)."

"Definitely-- an independent course.. doing the work yourself -. we each
'did a project-- very good."

IlGood.1!

(didn't take the course)

(same..as above)

"Ni-ss Houlroyd Was exdellent.4!

9i

0g started it with Then X dropped the eenroe; on the' first
day she frightened me off with diem:mien of the papers required."

"Well taught."

tereetin3-- Z- don't knew if it'e really noeeseary--.if there'must,be.
any'eac3tivem, this One.is not vital."

°A real the instraotor'io MU zone. Terrible toaeher.".(note:
refero to eame.p.ercon as in p2ge 2v 6th entry from bottom)

°Saticfactory.°

°Sclera of 0 on e 'oeore of 10= perfeet.°

(didnot tae the oouree)

No0473-A4 °

"I didn't like it-- the teacher and I Olashed.°

.0Cood, I loved i o .Ent
good."

"Didn't take itD ant wanld

ciao noi my favorite inotractor;

be intoreeting.°.

not too

9Thoroughl covered no need for it to be 'a whole eemeater. Too-lenc..°

(3)
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"Not here..- I took a very good course in it at Montclair."

"I didn't take the course. A.Wtalked about the subjact briefly in a
reference course. and in selection.",

i

"Good."

(didn't take -the course)

"It was the worst course Lever had. It was a greatopportunity,'
but it was lost. The professor would merely read his notes,
p'age after page. This was 2 years ago, Mr.___; I regret
Very much to have missed the glamor and intemstof-historY.
Thiti could be a great course."

e
"des; it really didn't relate.to my job, but.very enjoyable."

"I didn't like the way it was taught.. It was divided into
different topics each week; thestudents taught each week
you Wound up learning Only you"; bwn segment. -I couldn't
adjust to having. .a different "teacher" each week.-- it.was
interesting but not-relevant." <the class referred to was run
breubdiviang the'subject -into many unite; -eagh student was
Yeepon;ible fog leading:claesdiscussiOn on 'one of these unitsr,
vJ--Y6 tlzo thou otudents respopeible, for preparing, by their
cL yo-2.2s0 LT,:ociPate actively with the weekly leader and
ultk no- L-2:500,1i0 Now do, I know? _This was the one time I'

n')0 cs=coo)

"Z dic2n°t .^6c2Lo

in 3,`PiltOo',

rY20 "

0

co=co.- :,-57]9d hove liked to-- have filled it
r=2 70EA11-Z-90P

UE MTAtCn 17.5Y00 it-- hlat it lo not ncoessaty (to
thiO 30 I )1 '7' C `?

hich17 rocc=a

"Not -1-.-J&oa=tbut hnc: 0('

02hevecitiu-. too nneh plazu 30-] toll"-o.ur [7 n. ct2.2:2
po--.71bot,9 rove= ao. ea 117220 2D C.7:017100

clatc,e7lcht."

°The WW00 ya4den impyOvomonto ZtMeet,e i°6 13ye:=Lcil
/ -poor° --,2onte k;40 1MOZO UOY0 not hno=9 1720000, FL3 DY01727alqo

nhy aleprogohoies-.. 0ttc2oY20 ,eonlr] coo it.'

ColicanFt take tho eutoo)
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"Interesting; hot applicable to my,job. Well taught."

l'As much as needed."

. ,

"Very good, thorough coverage,.EhrOPean and English/114.1 Asia, Africa,
Latin America were omitted."

(didn't take the course)

00K-- do you need it " .1

It will have become clear to the reader that many people have taught
this course once,including the present writer. ..Some are:.nat,temembbred,
with any fohdness by our graduates. As with other courses, the present.
situation is entirely different, the regular fulltime faculty handling
this course, so many'of the criticisms are of a ,past which,no longer
exists. Some of the faculty were libfarians'working in nearby
'ries or, in the college library.' Some simply did not know how to teach;.
some irritated the students by techniques or by not meeting their
expectations. Some did-,a heck of a good job.

A number of our graduates did not take the courp at all.
- 0.

It's interesting to note that'(as with.the course in alAdbatiOn and
information retrieval) many felt'file,course wasunnacessary for a
"praftical",librarian. The difference is that many who saw little br.
no relevahce to'history nevertheless enjoyed the course, or said they
could'have. This was a rare sentiment in. the ,which I.'
explain by the fact that.bost librarians come from a bacItground bf
the humanities and/or eduCationi.very few librarians have any interest
or background in the sciences.

Even,.so, those who:rejected the relavapce-of a emote in history seeM.
to have, -been motivated strongly by a feeling that when.they:got out
thereon the'job, they weregoihg to need everY.possible Neapce-

- (skill) in their potential arsenal, ih orderto subcead. Thus comes
thb tremendous drive to master as many "practiCal",thinga as possible,

do Snot mean 'to make light of that drive;, witheirtAt, the '

service .motive would be far weaker.: Indeed, a number of our graduates
who -have worked.as Oalleagges,with graduates Of other library schools

;-,bave told be the Glassboro preparation is much better frob the-straight
viewpoint, of walking in and doing the the other schools givea
stronger "theoretical".-background..,

One:pergoh noted the emphasis on American and-European aspects of the
history of books and libraries. 'We know that this has been a criticism
of History teaching in general,' until fairly recent years', and it is
probably Still areflection of many texts. Obviously whenever this
course is taught, there must be some attention given to all major. areas
of the world, though the fact is that libraries have not been important
features of the society in Many areas.

.

'(5)
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The aims of this course,-,as:give5in the department syllabuS, are
broader.than-swhat the Word "history" might imply.; Notice the
repeated' referencato,dommunication. Ideally, the sLudent in'
this courselomes.to-develop a sense of 'how communidatime,
needs have ehlyed into the. need for formaliied institutional
entities knownas libraries, and officials known as librarians
to .operate them. In .this way the graduate of the prOgfam should -
(without'ConscioUslythinking about it) make professional. decisions
with regard for"the continuity of this proCess. With the world
of information; plowledge and storage tApreof changing so rapidly,
someone involved in that world must Possess the,contextof history .,.
to keep the end firmly in control of the Means..

.As to broadening the geographic scope of the course; clearly. an-
Area deserving attention is that'of the Orient. In recent:years0
surprisingly preserved manuscripts have beemfoUndin areas Under:
'Chinese -domination (though they were created by peoples of the
borders) and the mainland regime has plaCed a high priority on, the,
disdovery and preservation of its own past. 11eprOductionSOf many,-
of these,ateavailable and should' not be neglected. Moit of us
were:taught a history which described the Asian tribes as ignorant'
savages. Many'Of them had a culture higher than that- of Europe at
the same.. t

Some of the graduates are critical of,teaChing history by the old
method of memorizing places, names, and dates. This effectively

-kills, real interest'in the topic, though we must not (as so many
schools have done) toss out'the factual basis entirely, for this
leayes'the student generalizing about concepts rand Occesses, in a
vacuum. Vile art of teaching includes balancing on that tightrope
of the appropriate mixture of facts and concepm6o..

Thie should bet-in the best sense, a culiu61 course.' Many. of
the - graduates said.they did, or could, enjoy it.

Lei' us hope that .whenever this survey is repeated, for-peo0.o vibe
passed ,through the prOgtam after it down, the.veactfono
will'be exactly that.

(6)
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DEPARTMENT OF L1BRARUDUCATION
GLASSBOROSTATp COLLEGE

GLASSBORO, NEW JERSEY 08028

./ SYLLABUS

L. S. 507 - Multi Media in Libraries

I. General Objeqtivec: .

A. Tb conceive of the modern library as a Multi-Media Center.
B. To apply the principles of audio-visual techniques, Selection

of its.materials, equipment, storage'and administration to
the traditional field of print librarianship.

C. To explore specific media in regard to criteria for the beet

utilization.

11. Specific Objectives:
A. To dieCusc the philosophy of the use of Multi-Media in

libraries.
B. To study criteria for the selection of the most appropriate

hardware and software for the library's needs.

,C. To examine standards for choice of necessary equipment and
machines.

D. To plan the Organization and administration of Multi-Media

, service."' .

E. To-prepare to extend,audio-visuakservices to the libiary's

public. '

.

Course Content:
A. The 1MC (Ina-brut-timed. Materials Center), LRC (Learning Resource

Center), etc., concept.
B. Source materials.
C"' 1. Bibliographies.

2. Selection tools.
3. Standards, i.e., Media Programa: District and-School, 1975, etc.

C. Administration- of Multi -Media materials.

1. The "unified catalog",

2. The "integrated collection".
Visual materials -,Still.
1. Filmstrips.. ,

a. Sound
b. Silent '

2. Slides and transparanciea.

3. Graphics..
a. Posters
b. Art &'Study prints
c. Maps & globes.

46 Microforms.
E. Visual materials -.Moving.

16 i6 mm sound.
2. Super - sound & silent..

3. Videotapes.

385 fl
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WitoryfOrniats.
1. Recordings.

a. .Tapes
b., Cassettes
e. Discs
Radio

3. -

. Tactile formats.
1. Oamcso toys, etc.
2. Models and sculptures. Realia.
5. Specimens.

4. Copying.'
. Nateograph,' ditto, eta. r Multiple.

-.2
11.

-Zerox, etc. - Singe.
Special media lacilittese
1. Dialraccess, remote storage, etc.
2. Computerized. Learning Labs,. etc. ,

3 F.Z. Radio studio.
4 CCTV facilities.

3. e Media Production Laboratory,
1 Facilities
2 Darkroom.

K. Maintenance & Repair of ,Multi4ledia.
1. An-house. .4

2,' Service c ntracts.
3. Role of t

IV. Teaching Techniqu
A. Asliwnecl text ook.
D. 'Lectures, and guest'peperts ,
C. Laboratory experiince and/or field. trii
D. Use of AV equipment!

V. Course EValmation:
A. Grides on class projects.
p. Grdde on an in-depth study of a type of media.
C. Optional - Final examinatidr.



DEppinta OF LIBRARY EDUCA.TION
GLASSBORO STATE COIIDIE.

GLASSBORO, N JERSEY 08023

.

SYLLABUS
m

L. S. 519 - Preparation of Inexpensive Instructional Media,

1.. General Objectives:
A. To understand th ppace )of local production of unique materials

in the media cente
B. To provide the s

.

to produce inexpensive instructional
a

materials of minimal roduetion capability.
O. To promote the use of sual materials-in teaching in

learning resource cente s-, and public libraries.

, II. Specific Objectives
A. To construct first level me a production objects for the user.
B. To translate the design fun ion of requested simple and inex-

'pensive 'aids into completed prOects'./: ,
C. To give eventual guidance to me id production workers and/or

%:ateahhers in prebaration of media terials.
D. To become aware of sources of pr ucing media materials.
E. To plan for space, tools, faeilitiaa, equipment and materials

for first level media production/laboratory operation. .

III. Course Content: *2 ' P

A. Introduction
1. Philosophy of local pioduetion of unique materials/the

media production laboratory.
2. ImpOrtance of the design anal,ysis function - preceding

decision on proper, media object production.

3. Standardsof equipment, materials, facilities, etc. of
the media/production laboratory in en I.M.C. (eM
Programs: District and School, 1975).

4. Sources of ideas for preparation of materiels:
"Disposable media" - General duplicating services.
1. Typewriters

a. Large type/carriage machine.
b. Varitype machine
c. Foreign language IBM "balls".

2. Duplicating machines (multi-copies)
a. Spirit (Ditto)

. b. ink (Mimeograph, etc.)
/ 3. Copyin4 machines Isingle copies)

a. Xerox (Electrostatic)
b. Peader-printers (micro-forms)

Production of first level media projects.
1.3 Graphic materials

it. Poster construction
b. Signs/Lettering
c. Flannel board cut-outs.
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a. Simple "ftj.ce:figurec.
e. BulletiWboard design
f%; Other

2. Photograpby
, :a. Dry mount techniques-

b.. Photo-lift techniques
'c. Simple picture thing

3. Transparancies
2"x2' slides.

5. Audio reel-to-reel and. /or cassette tapes.
6. AsseMbling of Simple kits on a. specific theme-.
7. Optional - construction of elementary 3 - dimensional

objects. (Example: a meter "ruler; etc.).

IV. Teachimg Techniques
rAL. Students will br to ciass.necessary tools for making

risnal aids,: Blade, ruler,' a pair of scissors, flannel
(11 x 14), cardboard(ll x 14), pencil; tracing paper, felt.
tip Penp'and.a 2-inch nail, pointed pen, cotton, speedball .

pen, etc.
B. Students will. hand in each assigned project-before-the

deadline.
" C. A portfolio of the total projects will be handed in at

the end 'of the session. D

'Individual and group instractibb; demonstrations. \
.

Course Evaluation:
A. Grade on portfOlio of total projects.

''B. Final examination.,
C. °Optional - species research project grades..
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6LASSBORO STATE COLLEGE
DEPAATMENT OF LIBRARY,EDUCAT1ON

GLASSBOA0i N.J. 08028 ! /.

situipusr
P 52,0 InvIstiZatlons jnto Newer Educitional Mediak

Advanced Production 'Techniques -

I. Oeneral'Objectives:
A, To investigate the types of newer educational media.
B. To provide,the skill to produce instructional materials

requiring.special production capability.

Specific Objecttves: 6

A., To construct 2nd level media production objects for the
user, .

B, To translate the design function of requested pophisticated
aids into completed projects,

C. To.explore the media center implications of innovative,
expensive and complex educational devices:
'1. COTV,(Closed Circuit Television)
2. Dial/Random access systems
.3.' Educational FM radio broadcast
4. Programmed learning
SA, Other instructional technology

XXX. Co4se Content:
A. -Newer educational media.

1. CCTV (Closed Circuit Television)
a. Philosophy and use in media centers
b. Scripting and production
c., Studio facilfties, equipment and production
Dial/Randomlaccess systems
a. Explanation of, types available

. b. Programming materials
0. Receivers (wWcarrells), st age, eta.

3. EdUcational FY radio broadcapt
a. 'Producing programs.
b. Station and equipment required'

4. Programmed learning
:a.. Simple devices

. b. Computerized instruction:
5. Other

a., Language nabs,' .

b. Wireless audio systems
0; 'Electronic video players
d. Other

Production of 2nd leiel media projects
1.. otography

Copy camera . 4

b. 35 mm camera
0. Darkroom techniques

339
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V.

. ,

2. Filmstrip construction/Silent and sound
Motion picture ,production
a. Scripting,
b. Super 8 mm film camera
c., Shooting`
d. Sound recording
e. Editing ,

f. Film letttring
, g.

4. Polaroid slides
5. Video tape techniques
8. Assembling of compl9x kits on a specific theme.

-Teaching Techniques:
4. Newer educational media will be'investigated primarily)

by:
1. ,College CCTV studio, equipment'and personnel
'2. College FM radio station
3. Guest lecture/A-V presentations of,Dial/Bamdon .

systems.
4, Student/iptructo4 demonstrations of programmed

learning */
5. Independents student visits, instructor lecture/

demonstrations of; -

; a. 'Language labs:,
b. *Audio systeks
6: Video players
.d. Other advanced instructional technology

EMphasis on individual instruction and group activities.,
-Experiences in teripting, production of still and motion
photography projects, and some audio preqentation.
Instructor Will stress quality and proper usage of all
hardware and software of instructional media, as presented.

a

Co rse EValuation:
A. Grades on assigned proje'cts. . o

B. Evaluation Of assigned reseeich in an investigation of
'some field in instructional technology,

C. Optional - Final,examination.

1975



I.

Multi-Media in Libraries (507)
preparation of Inexpensive Instructional Media .(519)
Investigations into the Newer:EduCational Media, (520)

Comments by graduates on these graduate courses in the AV
media field, on Undergraduate AV media courses taken by the,
graduates, and on coverage of.AV media topics elsewhere in
the curriculum.

Replies given here come from several places in the interviews: One
question asked, "How well did your courses at GSC prepare you for... °

selection of non-print 'materials?" Another asked "How well....
for non-print materials and equipment?"/ In addition, of course, each
Person was asked for an evaluation of the specific courses listed
above; also for evaluation of thb undergraduate courses taken by some
graduate students: "Introduction to educational media" (205) and
"Selection and evaluation of non-print materials" (325), A final
category was the occasional reference to AV' media in a general section.

As. has been stated here before, the replies for.each'individuall.Ahough

originally given at different places.in the interview, have been put
together into one paragraph. (nom-print materials means software)

"Selection of npn-print.Materials-- very little." (did not take the
course) "Selectionjuseof non-print materials and equipment: "Not well.
at all-- there was only the one course." (this person could not
recall what.tt4as the, one course; as one of the first graduates of the

-h) program, dick not haVe available all the courses now listed above.)

"Selection f non-print materials: I was very new at the time-- feel"
it was covered as well\as,could be expected; OK. Non-print materials
and equipment: I would have liked something for hands-on use of e.

equipment;, it wasn't offered then, though probably is now." (yes)
"There should be a course in the care-of microfilM, filmstrips, etc.--
shelving, 'arrangement, care of phono records-- avoid beat--.and so on."
(this person also could not remember r the one course taken)

"Selection of nom:print materials: good, a couple of courses. ,Nom.
print materials and equipment: good-enough, plus my own work. Course
in multimedia: enjoyed with Mr.Williams." (despite reference to
at least two cburses, the latter was the only course this person could
remember taking)

"Selection of non-print materials: I took,a course in it-- OK on
government documents" (?) "not covered very.iell in reference; .I took
some cataloging of AV; was exposed to it. equipment: Took some; 2
we had to use the equipment in a project, very good. 519 course: I.

fine, took it in the summer, there was a lotto do, used what was
available," (this person then indicated the course might;really have
been 507),

(1)
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-" Selection of materials OK but not equipment." (tim) persons interviewed
topether) When asked'about course 507, one recal]4-its taught well
by Cramer, the other as taught-well by Boltz. Neither any
other AV course. "Wanted more on selection of materials." ,

"Others have agreed with me, that very bad, didn't cover the
criteria (for selection'), how to select, the good publishers and what
they specialize in.... the AV course was terrible, the teacher was let
go, and was bad too." `(this would imply that the person had at
least two'difterent teachers of AV.- Either both were in the same
course, or there was a second course that this graduate does not
'remember, for the only course she checked taking was 507.)

"I concentrated on AV at Glassboro. Yes, well covered. That's why I
tyent, there,,for the good AV program."(this,person graduated in 1973,
later than most of my respondents) "I Would like more on criticisiu,
what to look for, evaluation. I.did.pick up (material ori)vinexperisive
materials, dry mounting, diazoi etc., though we didn't actually handle
%videotape; we didmake films. 'Some assignments were unrealistic
though knew,the-subject;- changed. requirements on us. Basically
a good cpurse (507). Course 519: it was fun; I haven't used it yet
but the knowledge,is.useful."

"Need more on selection of materials. Equipment was stressed, not the
materials. We made slides, used equipment (not sure which course this
was)".

era e on selection of materials. Seleop.on and cataloging of
skimped. The pitfalls of selection were not covered; fads; s s.
Circulating, using equipment omitted." (this person indicates aving

' 'no clear recollection' of the course or courses.)

"Selection of materials was OK. Equipment: OK.Course 507: very,

"SeleetA.on of materials: two courses, OK." (indicates there was'iome
..mention of this in the. LC cataloging course) "Equipment; OK. Media
course very helpful.' I had a media course (not sure which one)-.! hOW
to prepare slides, etc.-- very good-- included what should be in the
media center.°

"Selectioribf materials not covered well-- I took only one Courae-
itr7was not well organized and the class was very largej I did learn
where to look; sourcIs of Materials. Equipment: this saOuld hive been
in the multiMedia coUrse, which was inadequate. People do need to
handle the equipment.' Courbe Was awful, not useful as taught."

"Little on selection of materialb. I had one AV Course-- how to'ma)ce
films and transparencies-- nothing on what to look for in selection,.
Not much on equipment; X-picked up much as a teacher, but the courses
themselvls had'very little. The film-loop machine is one I had no
experience with, and you need something in basic maintenance--; how tb
change bulbs, adjust, put knobs back onlthreadingvetc." (this
person could not remember which course was taken).

la



"Course 519; interesting, glad to have it, but not useful now. 'Course
520: Nse,eare and selection of aequipment: interesting but not' :

useful." (elementary librarian)

"I only had one course,. They had no equipment so it.was all from books..
No one's fault" (this person was one of the first graduates of the
program) "EqUipment; podrpreparation:- he3id .everything he could,'
but they had no supplies or equipment. It was frustrating,. all lecture;
we need projects."

:"Selection of materials: very, good, did stress it, lots of help'. AV
'equipMentl: OK. Multimedia: was' my first course,, very good, group
projects, actual work in media."

t.

"Non- print materials: took'eourse, cataloging, different coinpanieS'I
looked up items, OK." (this person, same as others, is referrilig to one
of the graduate cataloging /processing courses (either 508 or 511) which
include major units on the prpcessing of non-book materials) "Equipment:
had intro, to equipment for making things, but we did not use,projectors
etc.. I feel the media courses'on your list were not yet offered theil
You have more now." (this person graduated in 1971), "Media course was
,interestin6 no relevance to me; first time it was taught." (identifies

4,0it as possibly 519) -

"'Selection of materials watpoor-- we could have been exposed more to the
reviewing media, .I have had to .find sources.for u&self.'The bulk of my
budget!now.goes into cnon-print materials-- but the Glassboro emphasis was
on print. I feel much better prepared in print tharilin non-print. Not
much on,equiment. knew they existed. There was very little handS-On
work,.and you need to learn (for example) how to splice tapes. I had
an AV course with Mr.Williams which was very good." (this graduate was
not sure which course that5s. Is a middle-school librarianlgradUated
in 1970.)

"Selection of non-print materials not done as well 'as it could have been.
There's probably more now. Equipment: I had the one course -- that's all
there was then-- especially today there is a great need for more on
selection'of both equipment and materials. I have had to learn on my
own." (this middle school librarian graduated in 1970,'is not sure
what was the one course)

"Selection:of materials was gone into in several courses. EquipMen :
excellerit, I t9olika number of the mrodia courses; those teaching it got
me enthusiastic - -'I'm building a media.productibn center here." (this
high-school librarian graduated in 1971)
. /

"Selection of materials: yes, we werp.directed to sources. Equipment:
OK. 'I.had a good media course-- something like 'advanced Media
techniques.'..: As to' 519 and 520, confused over which I took; one was
good." q

'(3)
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"Cduld have used -more on selection of materials-- *which companies offer
best quality :and price. Equipment. Generally OK, -but not in 'cataloging.
We had a course showing how to use equipment; but it was so long ago,-
I forget it I feel it is vital to actually operate new types Of
equipment." Aelementary librarian, graduated 'in 1972),

0..

"Selectiodpf materials a weak area. Perhaps it was presented but I
did not assimilate it. The one course that goes into media tries to
cover.too much in one. course. We took each form of media, discussed
sources, etc.,. all in, one night. Too brief. I would have wanted more
on, for example, filmstrips-- also, I learn more by doing, and prefer
to spend time actually looking at the medii and evaluating them. .Tbere
was just too much ground to' cover in 507, two instructors. Course 520:
was muchitoo.weak. See my,earlier comments. Making transparencies and
using the dry mount press. Problem was the instructor'.- thingswere
presented with an intifferent air-- very lackluster-- I was very
unhappy and bored. Course 3251 undergraduate: took this in summer, I

' liked the discussions, projects pre helpful; we Could have gone into
topics more in depth. I did a reporton prograMmed instruction. .Most
-of the (student) presentations were notion selectiOn and evaluation,
actually they were on what the medium was. I suggest assigning
students to'select X dollars in filmstrips for their district-- it
'would give them valuable experience-- we should have a file of.publishers'
*catalogs on hand to use as a laboratory." (graduated 1974) 4

"Selection: at the time, Glassboro had littler the subject; it's
better now. Equipment :' ye's, discussed.. We learned how to use various

' Machines-- make slides-- made reports on the AVA 'department. 'We have a-
film sereption_policy here, which Idevised and got approved; there is
Much wariness Over films and records; the staffas not secure. In 507
we didn't do any selection: it was an introduction.' 519: Tubio, OK."

"Non -print materials selection: OK. Equipment: no; I had the multimedia
course and learned only software. To this day I have never opePated a
projector-- would like to have a workshop here for teachers. I went to
the AV workshop they,had at Gloucester County College (sponsored hY the
-area library) but it' was too crowded. 'I was disappointed in 507 because
no hardware."

Mon-print materials; selection: very well. 'Equipment: good. Course
507: well-taught. Undergraduate 325: need more on critical evaluation
of AV materials; choice of best companied and sources." ,(not sure the
course taken was 325) -

"Not enough on selection of materials-- not to meet today's needs.
Equipment: there are:three levels: introductory, intermediate, and
advanced; I.feel Glassboro is at the intermediate level. Cohen is
great. I know what the equipment is, what it can do, but not (basic)

,servicing or where to get it serviced. Course 507: I liked it, except
the students did most of the teaching. The concepts were great but I
do not like it when all or most of the content is student presentations.
Course 520 was practically identical to 205, but I liked the hands-on
approach, got a lot out of it. 325: was an emotionally-charged semester,
very great communications,gap; probably knewethe topic but not how
to get it over." (this person may haye confused courses with others).

(4)
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"Selection.- yes, taught well by-Knauss; also°I had.3 courses with '

Cohen. Equipment:, very well." 519 had fexcellent text;. I'm using a lot
of the knowledge now. 520: same reaction (Cohen); things he recommended
are useful in my own.ordering transparencies, varityper. 20: it was
Tay first AV cour el good. 3?5: Knauss,- everirone liked it, she 'brought in

)- people and let u use machines.' (graduated 1974)
. ..

.

: 'Selection of materialb: yes, talked-about it but actually doing4ithas.--:
teen. quite different. I still have problems in evaltiatingwhat'syyorth;
haVing. It's ,probably not,fairto latel-supplierb as good or bad bUt ,you
need to know which ones to use. XquipMent: not covered well: I.toek
almost exactly the same course twice. We made an.:8 film,- needed
more actual operation.(of.eqnipmeht): I had 2 courses: neitherwao,what
I needed. No one ever tola,me how to catalog; or store AV material;7-
make (minor) repairs.,- routine maintenance: how. much to'have-t hoW long'
to keep it-- what to do when it's old." -.(this person was not-Sure iIriat
the two courses wytic)'

0

"Selection: I missed this.; there was.no:discussiOn of spleCtion. The, .

most helpful thing I've had was a workshop by NJSMA onthe'eValuationof
non-print' materials. Equipment': this- heeds a lbtmore,-espeCially.ih
spleCtion, purchasing, assessing the needs of schoolp, where -to get

*- evaluation's, which one are best. Course 50T-(ou:tbide'tpacher) turned
out.to be all disOussion no-guidance by the teacher on,seleetingand...
processing media. You need a lot on these) I had one course with-. ,

advanced media teohniques; it was- around one group project;

'see all
only saw one type of, media.' It was too.narrow..:1- you need- to

' all-types."...

"Selection of.materials: covered prettrwell---the toolscovered .6611.
'EqUipment:. for a-program like this, well covered. ,Course 507: with
MraYnn, ,excellent course." (this person did.not indicate taking any-
other course in imedia than 507) (note:. this graduate went further into
the media area after leaving Glassbo4p and'haejust-teceived an M.S. in
educational technology from Penn)

f,

"Selection of materials: I became well-qualified in that.. EquipMent:'
took it on the graduate leVel. gAsic operations were taught, butt need
to compare companies, problems with their equipment-- is it easily
repairable? Are parts available? We were taught only operation. Course
519 was primarily-on transparencies, but it should 'have included caseettes,.
filmstrips, §mm movies, TV, etc.-- include all types of AV: 'The 325,course
was a basic overview; it has probably been expanded on since; possibly
taught; by as I had -a problem in or of her classes."

"Selection-of materials: at that timei.not much was offeredyou neelT7
. more an 4p:have it now Equipment: I had a course in the summery felt

it was too,pasy;-,um really shouldknow more about tinkering-4'ihe mechanics
. of-a 16mm projector, not just changing bulbs. ,Now, f must learn 'hit or
miss -- you should teach first level maintenance. Course 507; was good for
them, probably better now." (indicates-she thihks she had another course
but not sure what it was; less involved now because/ler assistant,works
mainlitin the AV area.).

.(5)
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"Selection'of materials- not well covered. Equipment: no could h$ :it eau have
.,

been bet per." (this person, graduated, in 1970, could not recall any
specifid graduate,courses in AV, and may have h,ad only the undergraduate.
4)1W3) .. '

"Selection of materials OK. EquiPment
strations of equipment. Now I'm much
(implied this was in 507) (thi pe
course, at either level, other than 5

4:

: course was excellento-: demon- 4
better able to use the equipment."
on did not rdeall any specific

9Selection o materials, yes, we got.pamphlets on-the sources. Equipment'
was OK. .Couroes were.OK-- had projects in-519."

.P
"Selection of materials fairly good. My'courses were spread out over 5
years: Equipment: not covered 4 .In 507, we' gat no look at materials,
just talk-- we talked about film loops,. etc., but never'saw thei. -It
was very disappointing to talk and not use.them." (course 507 is the
only one'checked by this person, who graduatedin 1972)

"Peasonably OK on selection of materials. Equipment: Lhad.3 or 14, courses
but they were all the'same in content,: used, the same text. I 'don't feel
competent in hardware. Thesewerewith two different0(hardWare) instructors.
One no longer'there. I was surprised to find from my notes how much
taught." (implied in co nversation that this one made a poor imprqssion
on class'at the time) "The courses wercidentioal in coverage.597(was
-reasbnably'good,but duplicated another one., - Course 519, regardless ofthe
title, was not worth anything: we-made transparencies, lettering. We
learned a lot fromone of the other studentS4 who was director of the
,____tea Media Center, Course 520: actually not new:media; just old film,
film loops,,slides., The only valuable thing was the student presentation.
We sairpictures.of new media. The clasb time was used in making a movie--
Organizing a script and,filming it. Course 325 (undergraduate): teacher
'no 'longer there, the class complained a lot but my notes are useful.

-"SelectiOn of material: rated 3 on a scale, of 1 to 5. Equipment: rated
4 on scale 1 to .5.(5= high). Courses507 was very good. 519: good.
520:.not taken. Course '325 (undergra&afe), good..."

,

"Selection of materials: yes, had p course'in it; I am responsible for
out2pamphlet file, started it,whenin the course, it has been very .

useful."' (this graduate, arong with drew others, confuses audiovisual
with nOnbook; from time-to time this is 'a definition matter that causes
a .problem. The'former undergraduate course, Batic'Reference II (202)
was often called "non- book" by students becaUSe.it included ppriOdicals,
pamphletsi maps, etO "Equipment: OK. 411 the courses were good."

. (thic,persondould not remember which Courses.she,took, in any area.)

"Multimediabwas Well-taught;" .(apparently took no ,other AV courses)

"Had agcoUrse in media -- you4dally have to practice it to know,if it's
,adequate---l-etpPese'it was OK-- very hard to find evaluative material
on such things as filmstrips. Equipment: one course, taught by an out,"

, sider; he knew what he was doing. 507: adequate fair.". (pa other
media course indicated)

1



"Multimedia course was bad because the teacher (adjunct) didn't know hOw
to teach." . (this person took no othefAV courses)

"Selection of materials good; equipment good. Course 507 satisfactcrY.,

"SelectiOn of non-print materials: none. Equipment: good. Course 507.

is rated 10 out of 10 due to excellent teacher,

"Selection of lhaterials: covered somewhat.- Equipment: a lot in this
area. I took two courses-- they introduced us to certain kinds, but there

' is not enough on the'technichl side: changing.bulbs, how tokdo it on
different models. Presently there is little, or,nothing on this. \One of
the AV courses I took was hands-on one,, making slides, transparenbies,
etc. This one, taught by' Eriebis, vas beter than'the other, which Was
awful, taught by . ":._(unsure which was 507, which 519, etc.) "Had a-

media course with Ibio--unaure which one." '.
00,

"I only had one .AV course, taught by---Ourlington County. man; we discussed
kinds ematerials, Also it was covered---briefly in another course--
Library Journal; etc. Equipment was OK. The_AV instructor did also
mention autdmation but it was way over my head.n-,.(this person did not
check any specific IV course as,remembered.)

"Selection of materialayas.coliered but more difficult -- OK. Could have
used. more on equIPment, also owftataloging" AV. I-found this'diff'cuit.
Multimedia fine. I took a Saturday course, Mrs.Foo, Makingtranspa
cies,, fine

"(election of non-print materials: good, I had your Reference 2 course. ",.

(i-lotel another case of confusion between non-book-andnOn-print)
"Equipment:. OK; of course, there are new things all the time We did
cover-hoW.to select new equipment, Multimedia: Thompson, OK.
'519: I avoided it 520: not, offered then.-.I had a terrible AV course
back iri.the 40's and have avoided AV ever since-."

"Selection of materials were a beginning group, it was covered
odor*. Probablytetter.now.'-My experience AS,,A teacher helped. The ,,,
elementary superintendents are looking for'teachers rather, than librarians.
Equipment: Yea, I liked that. Multimedia: I, liked the course, Cohen.
519: Liked it, great. Teacher was very exacting. You could have fun but ,

not with her, he WAS too tense. (no longer there) Undergraduate.
-I liked your 325, liked the methods, projects,- getting involyed."Ithis
Student.refersoto being in a beginning group,.but saysIshegracluated in
1972; possibly she is one of those who, needed several yearitO'finish
,due to heavy workload.)

"Selection:
very well.
good at the.

Pm'sure they went into it. kman frahlleshahiny taught it-
but I wah not interested in the subject MUltimedia:-.extremely
tiMe.".(remembersno,other courses).



"Seleqtion of non-print materials: I took 3 audiovisual courses; had
a running battle with and finally gave up. Too much time was
.spent on making posters and transparencies, which most librarians don't
have time for. I'd rather spend time on learning the criteria for
buying. Equipment: Courses 519 and 520 were almost identical, Friebis
and Cohen respectively. Multimedia: Boltz & Cohen together, taught how
you handled and cataloged AV materials." 4

tq

"Selection ofmaterials: yes, good; I have -a lot more knowledge than
,

I will ever use here. EquipmentA Yes, OK; 140 I could use it-- I'm
trying to. Multimedia: course.uillsbe useful; I will try,to use it
in Story hours., (undergraduate) 325: good course; tied in with the
multimedia course."

"Selection Of material: I didn't have the course.," The topic was.covered
(elsewhere) but not enough for today'sempbasie on A.V. Equipment: was
touched upon,-.014 the newer materials; you haveto:be aWare:of this.
Multimedia courSei Tubio: was' useful, fine, 520:-took'from CoherL in
the old EleMentarY Ed. Dept. (?),.. go_od, with transparehdies, color
lifts, etc. .., hands on."

"Nonprint selection: OK. Equipment: yes, well covered. Diy mount,
,16mm film, etc."

"Non-print selection: Yes, AV, covered, very good. Equipment: very
. well, One course was very good-- we put on. a TV show-- made
-' transparencies tapes-- learned how to run film projectors-- an

elderly woman from Cherry Hill taught it." (not s4re whetherjthis
WAS 507 or, something else)

"Nonprint materials selection: eubject content, no. Some tools.
There was much lacking in AV. I feel that starting up amedia center
makes,my needs'greater. .Equipment: theory OK. A great deal of
practice was not covere. Nothing on videotape; it was making

instead.nstead. (Althoug- I had to order a video setup) I would
like tohave compared.various types of media-- not lust TV, but other
-types of ecjuipment.' Course 519: Good to some extent-- problem with
instructor with language-- hindered making progress-- it put the
teacher into an embarrassing position; the students were rude."

. .

. "Nonprint materials selection: good coVerage. Preparation of inexp-1
erisivd materials was especially excellent, Equipment: very well."
-(course.519 is the onlyecmee,checked as taken)

"Selection: Yes0:0K. Equiptent: well covered. Multimedia course:
good." (no other course mentioned)

"Selection: didn't have much on this- I did take cataloging (of AV)
but not selection. Equipment: How much to have, what they are:
needed to learn how'to,operate equipment, not specific film loops,
etc. Criteria'and standards were not covered. In one course we
vent intd fundi,-designing a media center, film loops." (not sure
which course) , "Cataloging AV was very useful. ". (does snot recall-the
course this was in.)



'Selection of non-print materials: yes,.covered in your course."
,

( otez 325) "Materials and `equipment: good except for cataloging.
M ltimedia course: very.gooQ. .519: very informative."

"S lection: good for that time: we took a trip to a.media center.
The tried very .hard -- Ws a hard field to cover. Couldn't well have

done any more (Thompson). I wasn't really interested in the topic,
Multimedia: good; the field trip added a great deal: we saw how `t
was really done." (this is the only course the person recalls.)

"Selection of materials: :yes (OK). Equipment: yes,,enjoyed it.
.

Multimedia:.enjoyed it. 519: fine, enjoyed. Undergraduate courses.:

enjoyed them all." (we should have charged this student extra
tuitio for all the enjoyment:),

"Select on of materials: little. Equipment: some added-- probably OK

now." (this person graduated in 1970;. did not recall any specifiC
AV co taken.)

Selectics : good.' Equipment: Yes (OK). Courses 519 and 520, not

sure whit was which: one: a good course, but a severe language barrier,
with teacher-- title might-have known her bUsineps, but not teaching.
Other course: we were actually taught by the other students. The

teacher needs to structure his courses more; toci.lightly-taught;

we had to pay a lab fee Of $11 personally to the prof.-- and we could

not have used more than $3 worth of materials-- both'I and my friends
resent this. Undergr alhate: 325 was very helpful."

"Very good co me in selection of non-print materials. Equipment: we

learned punch' ing places, but it's riot necessary to spend a whole
course on,equi ent. It changes anyway. Multimedia course: poor.

325: good."

"Selection of materials: fairly well.. Materials: same, with equipment.
Multimedia'course: good."

"Nonprint Materials selection: pretty good. Equipment: very good."

(does not remember exact courses taken; suggests maybe they were the

undergraduate 205 and 325.)

"Materials: no; you had just begun to include this in the curriculum
in 1968. Equipment: some. ,Multimedia: fair; exposure only."
(this person graduated in 1970, but obviously started her program in
1967 or 1968, and had little opportunity to take AV)

"Selection of nonzprint materials: Yes, especially in the advanced

cataloging class. Equipment: Yet, but more attention needed to
actually working with the AV equipment. Multimedia course: Not

applicable. I feel several types of media were not covered. The

lectures were too elementary. Bar graphs: 519: the subject matter
was interesting, but I believe the instructor thought when we asked

questions it revealed an inability to create the instructional
material. She knew her subject, but often found it hard to explain."



"Selection of non-print materials: pretty well handled-- it has become
easier-- the suppliers now nut out better catalogs, Equipment; well-
covered. Multimedia course: good; except he did not know enough on'
cataloging AV materials. 519: It boiled doWn to making hand puppets.
I was very disappointed in my media courses: the instructor never

Ak

'showed us how to thread 1.6mm projector, replace bulbs, etc.; I
was taught by outside e. Might be OK for elementary school

.teachers. Course 520: a ipoff." (this person's comments are not
clearly identified by course; some may apply to others than the

,,ones indicated. A junior high school librarian.) ..

.

"Nonprint materials selection was fair. Equipmelit: for sChoolp, very
good. Cataloging: very little. Technical aspects and, storage, very
good. Multimedia course: it wasn't called this-- something else--
covered production and storage-- good." (when asked about under-
graduate nonprint selection, this person (see others earlier) also
began to discuss the Reference II course, and non-book materials such
as documents and pamphlets* I have placed those comments in the
miscellaneous section of this paper.)

"Nonprint materials selection: good. Equipment: You need much more
hands-on work-- we must know how to run all machines, change bulbs,
etc. Multimedia course: good as far as it wentbut needed hands -on.
520: all right except same as before: bring themachines in and
use them:"

"Nonprint materials selection: I had one course, man from Burlington.
County, not very good, little help, selection tools needed.,Surely
this has now been improved. Equipment: need mucg:more:i equipment not
covered-- not covered. Poor." (this person does not remember which
course was taken)

4

The first time the topic of AV came up in4he,interviews, was
when I asked about selection of nonprint materials (meaning software).
If the graduate had much to say about AV, it tended to start Coming out
then, and this has made some of the individual paragraphs less well-
organized *than others.

Becauseof the number of AV courses, under present or past titles, and °

the courses devoted Mainlv,to some other topic in which AV was mentioned
(or at least non-book materials) there was great confusion among the
graduates as to which coursessthey took, or which courses are meant
by each'comment. The reader will have to accept the designations of
course numbers with some caution. Those of us actually in the depart-
ment, and more especially those teaching in the fiV area, will be much
better able to get a feeling for relative accuracy.

Many different people have taught our AV courses. To make my own bias
and interest clear, I have frequently taught course #325 (selection, and
evaluation of non-print Asterials). Thip.is an undergraduate listing,
but generally more than half the students are graduates seeking certi
fication-- thus the graduates of our master's program often take this
course and remember it vaguely as a graduate course.

(10)
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Several of our graduates reported undue duplication of material
covered, in different courses. If this is still the case, it would
argue that the department needs to examine closely the actual units
being covered in the courses, tareduce duplication and thus make
room for either new units (some requested by graduates) or .more time
and effort on old ones (also requested) or.both. Duplication is
easily brought about (as any academic department at any college can
testify) by numerous natural processes. One obvious process is that
instructors are gradually urged by students into modifying content,
when the students miss given'units elsewhere by omitting courses they
should be taking. In the AV area, for example, a course devoted
nominallyto software might easily come to include much time,on.the
hardware as students, semester after semester, who skip the hardware
courses, ask for,this content. have been conscious of this pressure ip
in the 325 course. Also, it is impossible in practical terms to
talk of the machine with no reference to what is going to be put in
it, or projected through it, and to talk of the film without any.
reference to its projeetor. We may-:rued to integrate these two
"sides" of AV more.

It will be clear to the reader that much has changad,10Jhe AV area
of the program since.the beginning in 1968. Originally only one.
graduate course was available, and presumably the instructor of that
course tried to cover the waterfront. Success was'uneven. Courses
have been added, various instructors have come and gone, and we are
now settled down to relative stability with all courses taught by
the regular fulltime facility. To help make the changes clear, I have
occasionally commented on the year in which a person graduated. The
instructors have also themselves been uneven. For some of, them,
there is a consensus among the graduates. It is a eonsensus not
complimentary to them. For others, it 'is-a mixed bag.. A person who
is condemned by one is praised by another. You will observe that.
our graduates did not hesitate to express strong feelings to me,
though 'it might have been expected they would feel inhibited about.
criticizing a professor in front of another professor. Not so. .1
tried consistently to encourage frankness and got it.

Notonly have the courses and instructors, changed, but also the
physical facilities. Still far from ideal, they have progressed a
long way from what some graduates described herein, poignantly, as
"nothing." Some of them tell of taking "AV courses" without ever
seeing any equipment. Even now, some of the more progressive high

'schools, not to'mention.countycolleges, have better equipment
facilities than Glassboro. The State of New Jersey can choose to
improve these facilities (which would also serve the campus generally)
or force its sons and daughters to go,elsewhere tq learn this most
important area in.today's techniCal world. (Nhy.did one of our own
graduates have to go to Penn to get a degree-in educational techno-
logy?)

Specific points listed by the graduates can help us to identify the
areas they feel are important, whether we actuap.y covered them or
not. They deserveour careful study.- I will try to summarize them

,here (next page).'

401



First and foremost; the graduates wanted "hands-on" experience with
the various equipment. Most of,them fplt they gOt too little time 4-
to learn operation of projectors, vi,wers, etc.. This can be divided,
though artificially, into two general areas:* operation, and
maintenance. Under operation, they want more on the operating
controls of different models, how to thread film (again, various
models differ), focussing, and insertion of software generally into
the hardware. Under maintenance,. most of them mean things like
replacing burned-out bulbs, putting control knObs back on, making
routine adjustments to cables and controls, and lubrication. A few
of them wish to learn somewhat more, learning "first-level".
maintenance Probably all of them would agree with wanting to know
where to get service on equipment, what to expect of the company
supplying service, and for that matter knowing when to call in the .

expert.
i.

Selection of the equippent and softwure also is a major area. '.The
graduates wish they hud,much more guidance in knowing the most
dependable suppliers, reasonable priceArangesf preferable models,
options worth having, etc. One suggested building upa large file
of catalogs for use as a laboratory in the department; students
would "order" and build:a collection under'simulated conditions.
They want to be sure to learn the criteria for selection, how to
evaluate, techniques of criticism, where to get reviews and, other
evaluations, and what are the problets to watch for. In a, rather
minor position was the issue of policies for selection of software,
and censorship problems. I'm sure 'there are more "censorShip"
Problems in the real world than are indicated here.

The graduates are also anxious to\learn the proper care of their
materials, from cataloging them to circulating them. This would
include packaging, shelving, storage cabinets, proper climate to
avoid deterioration, and lending policies.

Making one's own materials is an area with surprisingly little
interest, though one entire course is supposed to be devoted to ,

it. Some explicitly said there is just "no time on the job to make
your own, and this may be the reason with others. 'Certainly it's
a valuable skill to learn, tholigh we may need to survey again to see
if it needs much emphasis.

ai
Many graduates were anxious about rtandardsi how many items of
equipment of each type should they have, boW many of software, how

-many in each subject area; how does one build a pedia.center
collection; and how do you assess the media heeds of your center
, (or public library).

o

Finally, but not least, many would like more field tript to success-
ful, operating media centers of,all types. There is more difficulty
in setting this up than they may realize, especially in these days
of reduced bUdgets, but it appears we should give much weight to
this suggestion. N11 in all, out of an apparently chaotic set of
resnonses, our graduates have given us a coherent set of things they
want our curriculum to cover.

402
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DEPAR OF LIBRARi'MUCATION
. GUS RO :STATE COLLEGE ,

GLAS SI RO, NEW JERSEY 08028

SYLLABUS

L. 508 - Advanced. Cataloging and Classification

General Objectives:
A. To survey the principal 'American and foreign cataloging

systems, culminating. in an intensive practical study 'of the
Library of Congress System..
To be *aware of, contemporary changes and emphases, ,end
their ',import to the library cataloger.

II. specific Objebtives:
A. To acquaint students with historical background, of eatalpking

and classification. .

H. To develop the beginnings of a working knowledge of the Library
Or'Congreas classification..
To develop skills in interpreting, library materials for the
patrim; and to provide understandings pf principles of subject
and descriptive cataloging.

-TP review latest techniques ,,and trends in catalOging. and
Classification,

III. Course Content:
A. Historical culinary

1, General consideration,of systems to 1850.
2. Non.-American modern systems.

a, Brown's "Subject Classification".
b. University of Halle
c. International Catalogue of S6ientific Literature
d. Colon Classification -.Ranganathan

American modern systems -

a. Cutterts "Expansive" Classification
b. The Decimal Classification, - Dewey
c« History of the development' of the Library

Congress System.

The Library of COIVI`COO Classification
1. General considerations
2. Advantages
3. Disadvantages
if. Main classes

a. One of the.principal.thrusta of the course
will be the attempt to introduce the student
to a working knowledge br'L.C. notation, and
to review the techniques and 'Of class-
ification by this method, ,

b. Each class will be studied' individually.
c. 'Study of basic concepts, i.e. fora

geographic tables, chronoldgical tables, etc..
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C. Libiary of Congress Subject Headings
1. Basic formc
2. Various subject aubdivisioris and name approacirs.
3. 112 131111.,

'4. Relition to Sear's List. . .

Cataloging of Rare Books and Special. Collections,
. cataloging of Non-Book Materiala

1. Traditional materials
a. Maps
b., Atlases

2.. Audio-Visual (A V.) materials
a. Filmstrips
b. Films
CO Tapes

*d. Transparancies, chkts,, pictures.
e. Models, xeslia.
f. Film loops
g. Other

3. Phonodiscs.
. OfOrview of Cataloging Services

Reproduction of catalog cards and catalogs,
2. , Commercial services
3. Qataloging and Classification aids
4. Cooperative centers.

G. Recent Trends
.1. Centralized processing
2. Reconversion of catalogs/"Re-
3. Automation
4. MARC tapes from Library of. Congress.

'.5. Standardization of media catalogingModbook Materials -
Canadian Library Assn.

6. Systems approaches, especially in academic cateloging,,
EX: CAPTAIN, Ohio Center, etc.

7. Divided catalog - implications for cataloger.
.

' It.. Teaching Techniques:

A. Use of brary of Congrese (L.C..) Class Books in a
lab story situation. . .

B. Fract ce in L.C. notation, form.divisions, special tablessetc.'fl C. Assign textbook. i . P

. D. Lecture and demonstrations.

V. Cdnrse Evaluation:
, ,

',A.',, Grade on praCtice laboratory work. in L.C.
B. Evaluaticin of zumbook media exercises
C. Final eamaination.

'.D. Optional.`.- research papers on special problems and txends,
and newer techniques in the field.

..
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L. p. 511

DEPARTMENT OF LIBRARY EDUCATION
GLASSBORO STATE COLLEGE

GLASSRORO, NEW JERSEY 08028

SYMMS

*Organization of,,Library Materials
'".

I. General Objectives: -

A. To become familiar'with the theories in the organization of
library materials.' 6 *.'

"B. To use basic-library-technical:tools in/the preparation of
library materials. : -&`

C. To understand the technical processes involved with book and
nonbook materials in librari&e.

I/. Specific Objectives.: '

A. To prepare descriptiveataloginOof library materials.
B. To assign clash nuMbet..
C. 'To derive iihjedialobaliipgs.

D. To choose "Main Entries" and "Added Entries ".
E. To utilize printed catalog cards.
F. To review standard library filing rules.
G. To apply special methods in the technical processing of

various media.

/II. Course Content;
A. Descriptive Cataloging

1. Parts of the book'
2.. Main entry-

a. contents
b. arrangements

34 Added entries
a. title
b. name
c. eries
d.. subject

.B. Classification
1. purpose ofclasaification
2. DeOey Decimal System

a. ten main categories
b. ten sUbdivisions.under each main division
c. Use of numbers after the decimal point.

3. General rules for classification
4. Ute of the Abridged Dewey.Classification Tables and

Relative.Index, latest ea0.tiOn
5. Aids in classification
6. Library of Congress System

.a. examination Of,dchedules
b. analyzing notations

7. Comparison of L.C. and D.C.,systems
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C. Subject headingS
1. Purpose of subject headings"
2. Use of Sears*List of SubJect Headings latest edition
3. Form headings
4. SubdivlsiOns Of a subject
5. See and see also
6. .Tracings
7. Subject. authority file'

D. Personal Names
1. General rules

. 4

2: Rules for names as headings
a. simple surname0, one or more given
b. compound; Surnames. .

c. surnames with prefix
a. titles of address (omit foreign)
e. married women's 'names
f. pseudonyms
g. entry under fOrenikes

E. Title Entries .

1. anonymous books
a. general rule
b. anonymous cleSsics

2., periodicals
3. almanacs, yearbooks
4. encyclopedias -

.5. composite works
F. Names of Organizations

1. government publications
a. general.rule
b. bureaus or Offices subordinate to &department.

2. Society rmblications
)11,o general rule
b. AMerican State Historical Sodieties

3. publiCations of institutions
4. geographical headings

a. langUage-
b, cities and towns
c. counties
d. States
66 politidalAivision in-heading

G. Added Entries
1.. title
2. subject cards
3. joint author.
4. illustrator
5. analytic cards
6. series
7. see and see also
8. shelf list
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L. S. 5 li(cp4t.)

H. Printed Catalog Cards
1. Library of- Congress

2. others (commerical), and pre - processing

3. advantagesand disadvantages. of printed cards

I. Filing Catalog Cards
1. basie rules
2. 'abbreviations .

3. analytics (author,, title, subject)

1i, articles
5. .elisiens
6. author

a. works.by
b. .worlia about

7. forename entries
84 hyphened words
g. initials

name with a, prefix
114. numberical and chronological arrangements,

12. numerals
13: 'order of entries

14. place arrangement
15.'punctuation marks
.16. subject arrangement

J". .6NOi-bodk Materiills

1. :descriptive cataloging-
a. recordings & tapes
b. 7inntrip0

c. transparencies
d.4' motion picture films
e. models, realia
f. charts, pictures
g. educational games
h. kits '

i. naps
j. microferms

film loops
1. -other

2. classificatlen and technical processing of all of the above

3. Use of limbo& Materials . . . Canadian Lib. Asso.

IV. Teaching Techniques:
A. Laboratory practice in descriptive cataloging.
B. Laboratory practice in classifying,-books. '

C. Imberatorypractice:ia assigning subject headings.
D. Laboratory practice in choice of entries.
E. Assignments in nonbook media cataloging and classification.
F. Library filing practice.
G. 'Use of standarctlibrary tools in '

Ion handsn pwactice4'
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a t

iced Catalmimanjgimsiiicatien ogi
Or anization of Library Materials
, including cataloging, classification,
and technicaT.ftoces4ng covered at
any place' in the curriculum, such as
undergraduate courses)

Data in'this'section come from several plades in the interviews. The
first occurred when respondents were asked: "How well did your courses.
at'GSC prepare rou for cataloging, elassification, processing?" (on

some versions of the questionnaire, this was divided into two separate
que5tions: "...cataloging and classification ?'! and "...technical
processing after C & C?") Next was on the specific course #508;
then course #511; then undergraduate course #310,."Cataloging and
classification."

Thei.ifore, as with the other course categories in'this report, .the
paragraphs presented here are ac ually created by ie from comments made
at scattered places in the-interviews.

will comment or offer explanations at appropriate places within the
listings that follow, but my primary comments will.be at the end.

"Generally OK, I could have done a satisfactory job"--(meaning, if the
.preSent job, required such dut s) unless you of really interested,

,'this is dea4y dull. Course 50 was goOd; hate the subject but it

;.was well done. Course 51 OK. Undergraduate 310: the basics; all
.

rIght."

"Weak.- iof course I had n kground, that might be it. Course 508:

I should have taken this. ourse 511: no recollectiori of it. Course
''310: I felt it wasn't practical, but bossibly.that's my,own fault, not
having library experience before-- it should 'not, have been my rst
course."

"I took two courses -- fine,, got a good background,'excellentbiblio.
graphies. Course 508: .good'course, a lot more detail-than in the basic
course: Course 511: not taken. Course 310: tremendous."

"Instructor was sick a lot. We had to write up 'a set of cards, which
was good-- we had to master it ourselves, 'and we' did well. Filing .and
procedding: we weren't told or shown, but I kn6 it from previous job
experience. ',One of the Glassboro texts showed it. Yoh can't be too

specific. Courses 508 and 511: took them at the same time; -both should
be required. "'.

"Adequate, OK. Course 508: 1 didn't take it. Course 511: Good, I

learned a lot-- the best thing:was, we had to type our own cards."

me. ourse 508: Not necessary: Course 511: iner,"
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"Covered well -in a short time-- I had 3 courses Ostend of 2; need
Processing: I leave that to my clerk or student, Course 503:

714(10 very very gdod-!, ed:tpand it. CouPse 5ill good. Course 3101'goo4
.exbating: Caster." d

"A/V was, very,good. I lo'ved the bo/k*they used.. Other libraria, here
have accepted it For .non -AV: did the LC- I'm not using it but It's
goOd background. .Nothing on procepsing.',Course 508: 1 enjoyed it;
a rough coureb-- very good, Thompson. Course 511: not taken." (myte:
the person was really not sure about the instructor in, 500)

"(covered) very well. Course 598: has helpsd very little on the job,
though well done. Course 511: needs more depth, more actual work.
Course 310: very thorough"on Dewey.'!

"Opportunity to learn much, but t'echnibal services cannot essentially
be covered thoroughly in the Aassroom. You need practice. I only
had one-cataloging course, which 'was an excellent introduction. LC was
not handled-- there was no course in it then." (note: this person
graduated in 1969). "Course 511: very good."

"Pone very well-1 ofcourse, none.of4t was specifically on my present
job, hit the theory was, easily transferrable. I had to pick upIC
on the. job. Cour6e,508: very good. COurse 511: very good."

'"Very good7,- border most things pre-processed-, there are frequently
mistakes in'them. Course 598: all right.. Course 511; very helpful."

"Pretty well- I could have handled a jeb in it upon graduati
Course 511: fine."

"People need to catalog, real ,books in real situations. I had a course
\ in it-- but most of the students- were already librarians-- it was a

problem1Vor me `to come in with no library experience-- I didn't under-
stand the cataloging and classiipation process. I feel people with
no library background should get some first. One thing that confused
me was area numbers; I didn't know what it was until used on the job.
F:or example: motorcycle books: some treat it as a sport, some as a'

.

technical area, how does it run; actual practice causes you to combine
them. Processing: not much; time was not 'spent on'it because assumed
it vas already'known-- but this was not accurate (for those withoht
prior experience): Course 508: yes, I was beginning.to understand
it; practical situations OK, real work. Course 511: good."

"Course 508: need more on storage and cataloging of AV materials..
Course 203 (introductory cataloging & classification) Useful," -,,

Vote.: 203 was ap old number for the undergraduate coutseY.

"Very good. 'Course 310: excellent; took two courdes." i(thia person
,checks no other course than 310, so it is uncertain what else was .

taken)

"Very good-- I did all the foreign language., cataloging here-before
taking_theGSC course: Course 511: we did cove to some extent;
differences. from Dewey-- OK." . (public library ecialist)

4
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"Catalogit land classificatiotOK; it was my-first course, taken.",

s 'learned processing, though; the actual physical workwas
not coVered. Course 508: fine. Course 511:'.0K."

"I,had only one course- it was my first course taken-- it was baffling
,,bell.!use I had no experience. Even now, I still often feel at a lbss

(in the print area). I recall nothing at all being done.on cataloging
of non - print. I buy most books already processed but need to catalog
my own'non-print items.) It might have been better to take, the catalo-
ging course later; after some background. It would-have meant more if

I was already in alabrary. bt'my,jbh here after taking only,5
hours of library science. Coars was.good." (this respondent thinks
thecourse was the undergraduat 310)

a "OK. ,COurSe'511: OK, except need more on Organiping AV.materials."

"Covered well except fornoi-havitg a practicum. Should have had that.
TakeAlours like student teachitg-- you need real practiot. For example
it took me a whilejearninehoir to get the rods out of draUers."',(this
,perton tbld me she4ran out of space and needed more catalog space;
wrote a memo to the principals " r drawers are.toci tight=- come over
and seer-- and told me very
the joke, but also the entir
baieVed the result was
catalog space.) "Cour
the test was brutal."

efully that not only did he appreoiat
school.distridt buzzed over it. She

d-P4 for the library--;riot'to mention more:'
08: good; disagreed with the clast;

.

"Enjoyed the co se.. I haven't used it-- good colirseit was a basie.:
-Course only I could use more on filing-JfilitgwaSnotdisCussed
in any of y courses: Course 511: good."

"Non rini pataloging: I have problems. Mostly adequate for current
*ds; not tilt much to do. Course 511: very general,: we just covered

..major items. 310: good."'

"Geteralvbut I coUld have used snore_ on classification.; Processink

OK,:catalOgingOK. Course 508: as above."-.
. .f

"Ttook:the undergraduate 18 boUrs; didn't like Cataloging,.
as well as it could have been for OlaSsroom work only." (th

apparently took no graduate courses in cataloging)

Covered_
person

"I had two courses; OK. -Procesting: OK. Course -508: concentrated on
cataloging non -book materials, fortunatelY; g d. CburSS 511: 01(."

"Covered well. Course 5081 wasa littl azy on cataloging AV'
Materials."

was first course I took.- feel it was wel covered by Thompson=-

.1 knew nothing until. then. I got'a great deal out of it." (from the
context, I think it was the updergraduate:cou tb)

..

"Yes, well- prepared, though.' donut like it especially. Tubio did'a
good joi4 made.i.t less threatening:4" (undergraduate course)

.

.

(3)
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"Pretty well°o ione. ftocessid.ng: well'covered. The course was my first
% taken; exceILInt with Sellers." (not sure whien one taken)

"Well covered. ProcesSing: OK, but not AV materit. Course 511: a lot
of people in the course thought it Would cover sh vine, arrangement,
etc., but it was only, cataloging & classification. OK as far as it
went. Undefiraduate course: OK."

.

"Very well covered. Wet handled." (this person
undergradtateccourse as taken.)

lb
"Print. OK. Nonprint: no there was no course on it;
it up; general6principles were OK. Ptocessing: OK.
trthis was the first course that ifncluded nonprint"but
maybe an entire half-course on accessioning AV, .ec.
'format. Course 511: it was a repeat of the undergraduate cataloging
Abourse. Undergraduate: necesaary; it was OK. for the protaem; text
was poor', and inaccurate; we had lots of practice.; hope you have a
better text now."

checked °ply the

I had to pick
Course 508:
it needs more,
I accession by

etGocy'd ft

"Feel. I needed.more in the descriptive side of cataloging; still:feel
weak in it. Need more in-serials and specialized materials. More and
more of such materials are now in high schools. (the budget here-
counts the New York Times on, microfilm as a book, because it's not a"
magazine.) On serials, I'm not familiar with the ALA-rules. Could
use class work on real problems. I'd come back for such a course.
or all my courses at *Glassboro, this was my biggest letdown. I have
to'try to read and study the rules. I have my own system for processing
incoming,tboks; they're'notin the office more than .4 or 5 days; I get
them on'the shelf. quickly, You. can't divide clerical from professional
duties; students need work on setting up a card catalog.. you have to
teach. the clerks; very little on Our classes. Processing was
also covered inthe management tours ltz). I have worked out my own
system. Course 508: was. not offered then, but if they stress LC I would
not want it. There 'should be an advAnced course in Dewey. One thing
Was never explained: descriptive cataloging source on LC cards: using
LC as a source was never explained. °Course 511: good." (this person is
a high school librarian, graduated 1971)

"Fine -- with the exception of ,AV. Course 508:
LC course. , Course 511:,good."

very good; didn't need

"I did not feel well' prepared in cataloging; 'tyre was no real practice.
It was all book examples. In other courses, we hadactual practice.
We Shad have had-to do real books. I would not want to take a job in
this area. CourSe 508: I. was discouraged after the basic courses."
(implied that therefore 508%was not taken) "Course 5114 needs improve.
thent,-more-practice, reaLbook6 and cards."

"OK. Coilrse 508: good." (no other course checked)

o



"Was very well covered; certainly enough practice. Course 508: very
useful. Course 511: same."

"Excellent. Processing: No; there was a little time at the end of one
class period; quickly described receiving and opening shipments,
but most or the students were already experienced; this, is a problem:
voU need to take into account those without experience. .Course 511: it-
was taught entirely as cataloging; excellent. Undergraduate: very
good." (it is apparent that some graduates went into course 511 under
the impression it would cover a wider area than it did.)

"Cataloging, dlassi ation, processing all 3 an a .sale of 1 to 5.
Courbe 508: I wish', would have taken this one. Course 511: good.
Undergraduate; above average."

4'Yes,. OK. All courses good."

"Well taught,'

"Had a course in it-- feels as if it's impassible to understand unless
you are actually involved-- I did a little cataloging on the job--
mostly I bought kits. Course 511 : .pretty good. Cannot be taught in
class- need to practice. Course 310: sate ag'511." (in referring to
a past position, this reSpondent means she ceased library work in order
to raise a family.)

"LC was not covered anywhere at the time." (graduated 1969) (this person
does not mention any specific cataloging course)

"I Only had the introduction to cataloging & classification and therefore
do not feel adequately prepared. It was-sattsfactory." (refers to the
undergraduate. course}

-
"Good. Processing: none. Undergraduate course: grade of 8 a Scale
of 1- 10, with 10= high." (apparently took no graduate C & C courses)

"Yes, but could have used a second course-- I too only one... don't
recall-much onprocekssing. Course 508: would l' to come back and take,
it. Undergraduate: possibly this is the one taken: Boltz, fine."

"Two courses, a difficult subject. Boltz very good. We lacked instruction
in filing catalog cards. Course 508: excellent. Course 511: same.
Undergraduate: OK." (that makes three courses, yet the person says she
had two.)

"Fine. Course 508: excellent. Don't recall 511.. Undergraduate: fine,
one of my first courses."

"Ftne, but would not be if I were in a large library-- OK for this kind."
(k-6 school) "Course 508: good. Course 511: good- it was called
management. ". (obviously confusing it with 501) "undergraduate course:
good."

(5)
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"Good.. fine- -has excellent coverage.. I like it bestrt, would like to 'know
'about LC-- My teachers ask about it. Processing: yes, would need it; I'

Still flounder in book repair. -I stress the:card catalog and call numbers,
in my instruction. especially for the 5th grade. Good course, Caster,
very thorough, I learned a lot." Kbelieves she'refers here to the under-
graduate course; apP:arently took no graduate courses in C C).

"I could have used-more experience in this."

"MY pet gripe.' The course in cataloging merely mentioned the-existence
of the IC system.. it's vital to cover both. 1 feel it is still not'
covered well from what.I haVe heard. ',It should -be an alternate complete
course. Course 508: inclUde.L.C." (no other course checked)

"I took little. It.,was good. Wish I had taken4lorq-- the AdVanced course
and We'. I order my books processed and accept them as I do not
alwaya follow the rules strictly Myself.ltindergraduate cour6e:. Poltz,
enjoyed it, very,utefUl, he brought, in good points." (appatently"thie
person took'only the undergraduate course)

a
"Good for Dewey-- I.didn't take LC-- I am reviewing the subject again.
Course 311: did well. in Dewey true no" LC."

"OK, by and large. I. have been.pleased with it. Eine backbone of courses:.
511. Undergraduate:- Boltz, good."

"Tremendous:, fine, Cramer and Boltz. Processing.. OK."

, -

"Good, two courses,,, one gtaduate, one undergraduate. Processing:-yew,
had ademonstration on it; from a company, patching up books, etc."
(this is the second person who interpreted 'processing' to mean book
repair.) "Course;511: good. Undergraduate: good, Caster."

"Very.adequate in Dewey. LC: no." (here the respondent' and .I had a
long discussion on the relative merits of` Dewey. and. IC; she .has been
considering which te use in her newly-established library and has come
down for LC because of close connections with another library that
already. uses LC. However, she is well aware'of the problems with either.
system.) "Course 508: good- various sbhemes- need more on IC. Course
511: fine."

"The course in cataloging was excellent. Course 511: omitted LC."

"Well covered. MoSt people take tbisfirst, but they sh8Uldn't. Maybe
take the histoty-of.bookkfirst. .Undergraduate course: very good but I
took it too early.." tpti graduate courses checked)

,

"Very well prepared- a.lot.of people in the class who were already
working in libraries.,. we exchanged problems." (recalls only the
undergraduate course, which she describes as a "necessity".).
"Cataloging AV (I don't remember which7course it was in) was very
useful." (the implication is that thig might have been taken up
in either an AV course, or the one cataloging course:)

-

(6).
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"I don't like cataloging- teok no interest Sri it-;- so I got not too
mush fromAt; my own fault, Then Iliad LC cataloging with Caster and
floundered! The course was frightening but nice to know." (indicates .

this was 500

"It was my first course (I had two)-- wish I could have had some practical
experience. Course 508: Good, Thompson. didn't realize the LC
system was arbitrary., Bring out at the beginning that.LC is on a
different bapis (than Dewey). The catalog librarian came down to speak
to us. Course 511: good; my first course taken."

"YeS; I wasn't working in a library at the time. Course 511: enjoyed
it* , useful. Undergraduate: enjoyed them 04."

ti

"I'm very interested in this-- but the emphasis was on bards, ordering
.and typing, which were done well." (not sure which course taken)

"OK-- it should not be as full of oddball problems -- show me how to do
a good

set.
of cards on a real set of books. Processing:- rate it maybe

5 or 6 on a scale of 1 to 10. Problems with buying kits... Course 511
devoted too much time to trick materials, not enough on routine ones.
Maybe it wasn't this course. Wrong emphasis. Need series cards, not
unusual protaems." (this person-thinks maybe it was the undergraduate,
course that is referred to here.)

"I had only the basic cataloging course-- however, I was unaware of
tools like BPR, the card services, etc. I thought all books were done
from scratch.. Some introduction to tc, needed in the basic courses
even if just roughly. Course 511: good, didn't go far enough;
redundant."

"Too hard to separate what I learned at Glassboro from what I learned
on the job."(this person spends most of her time cataloging) "Course
508: OK. Course 511: very good." (indicates she may also have taken
the undergraduate course.)

"Pretty good- I could always go.back for more. OK, as you can always
buy the cards. Processing: The instructor was very good on it: Mrs.
Caster. Course 5081 OK."

"Good, fine, Boltz. Course 508: good. Course 511: Caster was 'good,

precise."

"Yes, the courses did a good job, but my position doesn't require
cataloging on the job. Processing:'I do not become involved in

,processing; my course at Glassboro didn't cover ocessing. Course

508: It was taught patiently, with a sense of hum r."

"Great-- Boltz course-- covered everything-- even wi h the pre,
processed materials-- I could have used more on AV c aloging. Course
508 should be required for its AV cataloging." s she did not

take this one) "Course 511: perfect."



"Very good. Course 508: very useful, on LC: Caster. Undergraduate:
good; Deweyland Sears; briefly LC and nonprint, but mainly books."

"No-- poor on books..» the prof. had the class confused-- not much of a
teacher. (adjunct) 'Processing: OK. Course 511: Boltz' all. right,
thdergraduate: Awful."

"Well-done. I was already in a library so could work on it at the time.
Course 508: pretty good. Course 511: OK on books, not on AV or

'pamphlets. Undergraduate: OK."

Please be sure to read my comments on individual statements.

A number of the graduates believe it vital, to understand this subject),
for the student.to be working with it. This might (preferably) be in a
real library, or alternatively, as a laboratory-situation,-cataloging rand
processing a real collection, rather than examples from a textbook. I know
the latter is presently used in our program,.butrere is still the point
about getting job experience before or during courses.

Some people expressed distaste for cataloging as an activity, accepting it
as one of those "necessary evils" we all put up with as a part of our
duties. A few actually like it.

There seems to be a pretty strong consensus that Glassbores teaching in
this area is good. The few negative comments are either based do dislike
for the subject or the instructor,or on points no longer valid. For
example, Library of Congress (LC) is now taught; there is a major it on
.cataloging of audiovisual materials and non-book"materials (the latter is
not necessarily the same as non-print). e,

As with other sections of the program, there is much confusion over exactly
which courses were taken. I would advise skepticisi regarding course
humbers; but the comments are of course valid as to real feelings"i

P
Proeessing seems to have been skipped for most of these people, and most of ,

them think it belongsin the curriculum. They don't, regard it as merely a
set of cleribal routines. Ordering pre-processed materials, or cards; or
getting cards filed properly; all require much more than routine clerical
skills. They also would like pointers on how to teach their clerks to aid
in these tasks.

There were some misunderstandings. Some thought course 511 would include
shelving and'arrangement of materials, due to its title. Some thought th

- .processing would include repair and mending.. (there have been some area
workshops in this)

And there were questions onc,course sequence. It appears cataloging should
not be the first course taken, unless the student already has much library
experience. (One suggests taking history first) For new people, some of our
graduates felt cataloging conveys a picture,of the profession as absorbed
in picky-little details instead of people. (this revelation should not come
until the student is ready for it.) ,

)

(8)



DEPARTMENT OF LIBRARY EDUCATION
GLASSBORO STATE COLLEGE

GLASSBORO, Ngu JERSEY 08028

SYLLABUS

L. S. 510 Selection of Materials for Public Libraries

I. General Objectives:

A. To review principle, theory and practices of public library
media selection.

B. To, develop-skills in analysis and evaluation of library
materials.

C. To review the current,"state of the art".

II. Specific ObjectiVes:

A, To establish principles of r;election of materials.

,B1 To have studentsbecome familiar with selection-theory and

practices.
C. To increase skill in the use of selection aids in building

and using materials collections for the reader.
14 To provide opportunities or students to learn the principles

of selection according to specific areas: by groups of
readers to be served and by farm or nature of materials
(as distinct from subject).

E. To develop skill in critical analysis and evaluation of
materials in terms of quality and use.

F. To consider problem" situations that might arise from
censorship, community conflicts and pressures, and lack of .a

written. policy statement.

III. Course Content:

f A. General background
1. Principle of selection
2. Judging a bock

3. Book publishing
4. took reviews
5. Boole selection guides

B. Subject:Areaa - Books. .

1. Fiction and Literature
2. Religion and Philosophy
3.. Art and Music
4. The SoCialSttdies -General'

a. History
b. Biography
c. Geography,
a. 'Others

5.. Science and TechnOlogy
. Other Print Materials

1. Government documents

2. Free Materials (V.P.)

'4 1"



L..S. 510 - (cont.)

3. Periodica3.s
4. 114.kerence works.
5. OP's, Reprints

. D.. Non-Print Materials
1. Media selection - Principles
2. Media seiectipn - By typeti Censorship in the: Public-.Library

P. Materials (election Guided

1V. Teaching Techniques:
A. Class attendance and participation
B. Analysis of "Best ,Seller List" of N. Y. Times.
C.. Gpecial media bibliography on an assigned topical.subject.
D., Written exercise on.a censorship problem.
E. "Rands on'L.examination of new books.

V. CouAr., Evaluation: .

A. Grade marks on projects (above)
B. rinal Examination

0 0
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Selection of Materials for Public Libraries (510)

Data for this section come from three main sources in the. survey
interviews: (1) the question, "How well did your courses at GSC
prepare you for selection of Materials for adults ?" (2) the
question, "How well..:Iforking with and helping adults ?" and
,(3) comments specifically inn the course cited above.

It is of course true that public libraries sel'lechildren and teenagers
as well as adults, but all responses dealing with the younger users
have been included in the sections on courses 502 and 503, as they
seemed more appropriate there.' Also, the question asked in the survey
interviews about selection of specialized non.fiction materials might
beielevant here, but was tabulatedseparatep because that area often
refers to senior high schools as well. The reader is therefore advised
to review these, other areas.

1 f,'
.

.

Some of my comments, will be found with the individual responses, bl.k.
mast' of them will be found at the end.

"Selection of materials for adults: the emphasis was on schwas; adults
were not relevant t6 it. Working with and helping adults: similar
reaction."(Course 510; not checked as taken.)

"Selection-- don't recall anything on it. tgorking with,: no." (course
not checked as taken),

"Selection: very well. Working-with: good. Course 510: not taken;
topic was covered in other courses."

"Selection: was taught what they read, but they don't come in that much
for nonfiction; I can't apply it." (implying the.material covered was
entirely nonfiction) "Working with: covered for school purposes; not
relevant to public library work; nothing for adults. Course 510:
not taken." (PL director) 0

"Selection: would have wanted more. Working with: preparation in
r erenee courses was very good. Course not taken." (PL staff member)

"Selection: I wanted more. 'Nbrking with: OK. Course not taken."'
(PL staff member)

''Selection: hard to say. Working with: courses are designed to give
you materials, not how to deal frith the people. Course 510: was
the teacher; was very good,, covered publishers, trade journals."

"Selection: I thought the course was good; had to write a book selection
policy-- it was adopted (here), with a few changes. I was glad, to have
aken it -- I re-evaluated my policies. Nbrking with: no, only selecting

for them. Enjoyed the. course very much, useful, practical."_

"Selection: not so good. would have wanted more. Working with: not done.'
Course not taken."



"Selection of materials for adults: very well. Working with and helping
adults: yes; they're much easier to work with than teenagers.-.-.so if
voufre ready for one, you're OK for the other. It was not well' covered
in courses (however)-- the main thrust was elementdry and secondary
schools-- t t school agegroups. Course. 510; very good."

"Selection: covered very well in the public library course. Working-
with: pretty good (same course), Course 510: goof."

"Selection: yes- though my interest was with children, so I focussed
my interest there. Working with: same; I would expect to have no
problems; how could it be much different? Just be flexible.
Course5lp: all right."

"Selection: none, though the administration course did mention public
library work. Working with: none. Course: not taken." (FL director)

:7

"Selectionvnone. Working with: none." (course not taken)

"Selection: no special course, except
.

it tags taken up on the side in
the Young Adult course.. I feel well capable,in this area, Working
with: not covered; it was in.mr,education coursesj" :(coursei not taken)

. J

"Selection: not quite as well covered as children and teens-- need
something on adult basic education, and of course some foreign language.
Working with: Yes, good; maybe not all types of adults, not all heeds--
the area is so broad." (course not'taken. PL staff member)

"Selection: nbl Working with: too hard to-separate'lrom practice.
Course 510:'was not,offered yet." (PL director: graduated 1971)

"Selection: don't know; I've never had.to;.- probably Gould handle It
by refreshing my memory.' Working with: reference courses, covered
definitely, this is what reference courses cover, such as in public
libraries." Course not taken.

"No: not Well prepared in selection; I don't recall any; maybe in the
bibliography' courses. Working with: don't recall any." (course not
taken)

"Selection: one course: adequate for selection for teachers-- nothing
covered on selection for general adults. Working with: it was touched
upon in.the public library tours It came up in discussion-- e.g., on
bookmobiles. Course 510: good.'

"Selection: in the sciences, I could have ed more help. Social science
was done well. Sellers did a good job in the Bibliography/Reference
course. Working with: in the practicum-- Oh meet all kinds of people-
I worked at the public library; no course coverage. Course 510:
good in theory, but not a real discussion of the tools being used by
actual librarians." (PL staff member)

"Selection: not very well. Felt the'preparation in all areas was best at
young levels. Working with: yes, something; actually had more on this
than On teens. Don't recall the course..."

a



"Selection of materials for adults: I don't recall it:at all. Concen-.
trated on the aementary. Working with and helping adults: none."
(didn't take course)

",Selection: good on philosophy, what they are,aware of. Working. with:
Depends on your pers6hality. You haveto like to work with people and
help them. lam can screen students for this. Course 510: was not
offered then." (PL staM graduated 1970)

"Selection: got pothing.on this at. all, though rwasf in .it before the
public library course, Working with: mine." (course not taken)

"Selection: I serve only children." (implied:-theref6repaid4no
attention to work with adults) "WorkAng with: very well. Course 510:
well taught." (I got the impression the person might really not have
taken the course) .

,

"Selection: none yet. Working with: no, except slightly in reference."'
(course not taken) -

"Selection: I don't handle that here-- probably could do so .. thetools
otc. covered. Working with: yes, they need help using the card
cata og; reeommend4newbooksf. etc." (course not taken; Pt staff)

° 4

"Selec ion: Not much at all. I don't 'do much of it here kparochial
soh ?; tth nuns love murder mysteries and gothics. Nbrking with.:
not covered I felt ve insecure dealing with teachers and their
requests.'! (course not taken)

"Selection: I didn't take 'the courses, as vas aiming only for school
work. Working with: nothing." (course not taken)

"Selection: probably only average-- the public library course didn't
exist then-- it was all aimed at schools. Working'with: they never.
really said anything on it." (graduated 1970) ,fl*

r..-
.

.

.

I. ,
. ,

"Selection: I've made some recommendations to the faculty-- I-. deal.
.

primarily with AV materials-- the .dourses were OK. Working with: yes,
you learn:to adapt to the 3 levels, (in the courses); you get general,
principles." (apparently;did not take the course)

, - _

"SelectiOn: not neededexcept for teachers, but I was prepared well.
Working With: I learned on the Sob." (didn't take the course)

"I didn't take the course for public libraries." (this person would .

not respond with, any knowledge obtained,elsewhere)

"Selection: yes, I felt well prepared except for cataloging. Working
with: I feel capable of working with all groups. Course 510: I
learned ordering; applied. it on the"job."

"Selection: reference courses were excellent, good preparation, Working
with: OK. Course 510; I don't recall it." (ri, staff member)

(3)
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tJ

"Selectionof mate"rials fdradults: don:t.recall anything other than
.reference courses. Working with and helping adults: same." (course
not taken)

teleotionlyes, OK, .in the -liter4tFe courses. _Working with; not
dowered, except Somein.class-discussions, when we'd tell each other
Our experiences." (course not taken)

.41Seledtioii.and wdrking with; both rated 4 on a scale bf 1 to 5p-with
.t5= high." (did not takerthe courae»-'nor did say where got knoviledge)

.- ,
.

"Selection: yes; in for example the reference courses. I feel quite
-

.

able to handle it. Working with: Don't recall any courses giving you,

exactly this -.. do you need a course for it?" (has no 'ear memory of
f;: publiclibrafy course)is a PL staff member)

"Well- taught:" (refer6 to course .510) ,

"Selection: nothing on that.- I didn't take thepblic libraries course.
Working:41th: Little or non 4i, only In the reference courses."

,..
.

.

A
"Selection: not taken; I-took no selection courses at Glassboro.
Working with I probably got more of this frog my teaching background
than from 'classes." (apparently aid not take 510)

.

t,,, (next person had no recollection at all)

1H,471

"Selectionvpoor: Working With: .non-existent. Course: not taken."

"Silection;:not covered per se: maybe as part of other courses.
Working with: none covered it or helped with it." (course not taken).

"Selection: no. Working with some administrative procedures; nothing
'specific,.only what°I already know." (course not taken)

"Selection: Don't, remember at. all- probably because I had'no thodght
of anything butschool library work. Working with: Don't remember
but sure it was." (course not checked as taken)

"Selection: yes, 0K --.but less well covered than for children:.
Working with: a little; maybe in reference work. course 510:,
good."

"Selection: not covered. Working with: no, not recallede Course
5104 good, taught bSr a young fellow, his first course; It was
inteiesting4" -(these replies are not consistent!)

"Selectionheise were no courses that dealt voith,that.. Reference
material covered it in a general way. Working with:_`th6 reference

.

-courses: I came into this situation and needed the reference help. ".
(graduated-1970; probably course not offered therl.),

"I took no selection courses at Glassboro. Working with, maybe a., ,

little inn the administration course."
,

(if)
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"Selection Of materials for adults :' I took the public libraries course;
it was covered adequately; Working with andihelping adults: Adequate, .

' good. Different kinds of questions.- very helpful to have Savitz to
workin.... and the connection with Can,iden County for interlibrary,loan."
(this person is probitly,referring to the,specializid literature
courses, as tohindling reference questions with Savitz Library as a
laboratom and then to her work on the job, using the Area Library)
"Course 510: very good, especially for adult literature, censorship,

_analyzing your population." (PL staff member)

"Selection: I could adapt very quickly-- different'levels not tbat.far
apart-- X know thebasic tools." (high school librarian) "Working
,With: not covered atall. I have never worked with adults-- only on
selection of materials. Course 510; really enjoyed it." 44

"Selection: excellent: some bebt sellers for my faculty, Newsweek
books,' current topici.. Working with: Fine, no problem.", (then,
this .person did remember taking the public libraries'oo se. The
replies might'indidate she WS, then, thinking of her actu, work on
the job in a high school)

"Selection: Houlroyd, OK, good. Working withi it was covered in the
Young Adult covrse..... up to college ages. Course 510:5,. Thompson, very
good." "(this person obviously was consi ing the Young Adult course.
as dealing with adults, which is a matter o varying opinion)"

"Seleqtion: just moderately, on, "n the:public li raries course;
Working with:* same; -went int6 ad1.11 sychology emphasized adults.
Course 510: Could have been beefed up- t wa /too easy-- need more
content to it " .

"Selection:' goodo.in the Bibliography & Reference, and literature )
courses. Working with: yot. have to learn this on the job or ih an
internship. Discussions might help. Course 510: not taken:"

"Selection: good--1 not as excellent as for children, but better than
for teens. Working with: not done. It's really not possible to do in

'(anyway)-- you learn in practice. Course4510:.excellent."
(PL director)

"Selection: I had very little on it--,would feel at a loss-- would
feel more at home withs'reference fof adults-- not the general collection.
*irking with Nothing." (course not taken.)

"Selection: not as much as others7.. could use more emphasis. Working
with: no." (didn't take course)

"Selection: fairly well. Working with: Quite"well." (then, does not
indicate having taken course 519, so is either mistaken on en that, or got
the adult work in other courses. PL staff member).

"Selection: no, I didn't take the course-- would have trouble ct.zith
adult reference work'. Working with not in my, courses."

(5)
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"Selection 'of materials for adults: probably covered pretty well,
but I'm not doing it on the job. Working with'arkthelping adults:
Low; not much on this;, it was mainly on the materials: should
have more in this area." -1does not remember taking 510; graduated
in 1970; 'is a PL director)

"Selection: I didn't takegit.- deliberately skipped Alt work.
Working with no; would need more."

"Sele?tion: I had several good courses, .home mediocre.. Working
withl'yes." (course not taken; PL staff member)

"Selection: Not covered as well as for young people. *Working
With: I learned thiS in.non-library courses." (course not taken)

" Selection: I didn't get much oh that.. There wag some. The
courses were geared much more to Students. Working with: This was
covered the least of-,any of the three (children,:teens, adults)."
(Didn't takeeourse)'

"Selection: Absolutely not. There was no course called Publid
Libraries atthe time. Working with: -NO, and there is a lot to
learn and c6Ver, such as adult education."(griduated 1970;
FL.staff member)

.
.

"Selection: I did not take a course geared to adultS,;- Working
with: ditto," .(graduated 1972) (FL staff Member)

"Selection: Good excellent in reference. Working with: I don't
recall much on this. It was assumed you could do this." (did not
take course)

No"'Selection: In some areas, very good. 'Others only-adequate.
Working With: "Adequate." (didn't take course)(Orad.1970)

"Selection: OK. (Q) I'mnot sure, nog it was weak. Working with:
NO*; Ldidn't.chdose courses such as to get this." (then this
middle school librarian, thendi indicated "alI right" to the
510 course, wh would seem to be an error.)

"Selection: Nothing recalled. -Working-with: Nothing with adialts
when I was there. Wbuld recommend. more material on adults."
(Graduated1970; did not take course as was not yet offered)

This concludes the listing of graduate comments on the area of-public
libraries and work with adults. My own comments have been given
along with some of these, incases where it would havebeen confusing
to wait until the end. However, the bilk of my summary and comments
follow, beginning on,the next page. The reader is reminded to see ,the first Sage of this section for reference to other, associated
areas,,suCh as the specialized literature courses (512, 513, 514).

(6)

.
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The"Public Libraries, course was not available*,atrthe beginning of
'..the program. I am uncertain just when it' was first offerect,:but at
least thoSe graduating in 1970 reported it was "not then offered.

a ,
0

Some did not take it when it was offered, for various re'agone".* We
can see statements'to the effect that they expected twAlways be
elementary school librarians, for ,examplo saw no need. In this
connection, I have'tried to point out to stud nts bow many of our
graduates, now in,Oublic library positions, first got started in
schools. I suspect that,ifirst, many people are not aware of h w
easy it is for a good librarian to move from one type of libra
to-another, at leastas far as the,wok is concerned; second, those
dlready in teaching or some aspect of education tend to have a mild
form of °blinders", so they really only, see school libraries as in
theirefuturew

Of course, another reason for not taking the course, or for not
being disturbed by miss" g it, was the feeling that selectiag for -

dults, and working with heml'is"noti'all that difficult.rgot the
ression that a number f the graduates felt that, after all,

as adults themselires,'the should'have no trouble understanding
ithat adultb want. This is likely to be a dangerous assumption.

-

Some indicated that the sel ction course emphasized qp-fiction,
while '(it. was their' xperience) most users-of their public library
wanted the current st-sellers. In othei words, that we were
teaching the select on of a good all-time collection, as a strong-
non-fiction Libra without regard for reading interests.
Whether this isthe case or not, it reflects what is probably a
permanent splitamong librarians: do'you buy what People really
want, or do you buy what they should read? If you buy what they .

want Most', by evidence orsurveya, you'll often but items of low
quality and perhaps poor taste'orxorse. (lkornography?) This is.
not the place 1,6 try to settle that one.

The reader will notice that I have specifically shown some of the
respondents'as either directors of, or staff members of public
libraries. In all other cases, they'are with schools or colleges.0.G

Many who did not take the public: ibraries course felt they did,
nevertheless, get coverage of -adult interests and psychology through
other courses-- some outside our department, some in it (such as
reference, or the specialAed literature courses).

I found it interestifirthat not one respondent mentioned". at'le at,
not in this 'part Of_the interview -- .problems of d ing with the
trustees4-I17knOWT-from conversations with public libr
this strikes to the. heart of many problems. have bee trustee,
myselfinldoth Willingboro and OlassboroAnd can appreciate
frictions from both sides of the table.: But no one asked to have
this.coyered in the public. libraries course.



.

It was pointed out that the public librarian 'needs. to know"someihing
about adult education-- and this includes both,aduivbesid-edu-7'
Cation, and the more general, more advarieed areas. Within the "_
latter would tote an awareness of the new Thomas Edison College,
withAts opportunities for study at home, using books from the S

local public library.

Quite ,a feW of the graduates t3ointed out that our courses were
almost entirely school oriented. This was undoUhtedly'true*
I am sure that now, however' tbers is deliberate ettort.Made to
cover public library aspects of appropriate areas as they are
taken up----not merely in'tbe.publicilibraiies course, but
all our courses. .We have an increasing number of people.Who
are interested in public library work, and if We do riot Mention
it, they remind us:

-Notice bow'many public library directore (and their staff) never
took the public libraries course:

Mast of the graduates perceived our courses as having emphasized
selection, not working with the users. Thenothere was a split;,
some recommended that we'make sure "working with" gets'included.
Others, However, held to the view that this cannot be taught in the
classroom (though class discussion of mutual problems can help);
you just have to get out on the job and learn by experience. One
went so far as to urge screening of applicants for thie ability:
that of being.able to work with people, on the assumption that if
you don't already have it, you won't even learn it on the job.
pat's pretty strong, and more than I Can accept. (in this
connection, also see the discussion in the section of this reportt;,
devoted to "skills necessary to your job, not teachable in
college")

Is there anoverlap with the course on Young Adults? One person
,thought so. Of course, the so-called "young adults" really'rnean

# teenagers; I suspect the name was given for the sake of getting,
teens to read books Ifthey are flattered by being called adults.
Are they fooled by that kind of psychology? Someone ought to try
that as an experiment.

It may be that more field ,trips to nearby public libraries are
needdd; a bumper of graduates mentioned the need to see how the
job is being done in real practice, though one did say it was
very good to have the College Library (Savitz) available a's a

' laboratory. Studying your community was also cited as a good
feature..

Some, in school library work, wanted the public library course
lor-at least,some work on adults) to help them understand how to
serve their, teachers better. AND: those going into public
library work as.directors, or thinking of becoming a director,
certainly would like to have another course available.

0



DEPARTMENT OF LIBRARY EDUCATION
Glassboro State College
Glassboro, New. Jersey

SYLLABUS%.
512- LitOrature of Science and Technology

I. General'Ohjectives

Rev.10/74

The practicing professional librarian must frequently use reference and
similar materials in special subject areas. This course is one of three,
each designed to cover one of the accepted areas of knowledge: science .

and technology, social and behavioral sciences,, and the humanities.
'Successful completion of one of these courses means the student has
met the specific objectives (see beloW) in that subject area.

II. Specific Objectives

A. understandAnd appreciate the librarian's need for knowledge of the
seience4Ohnology literature sources.

B. aCNire in usable form knowledge of the technical and nontechnical
sources Of such information.,.

C. develop skills-in using science-technology reference materials to
locate `answers to reference.questions.

III. Introduction
a?

A. Definition of the categories included within science and technology

14 Classics and authorities in sCientific writing

C. Characteristics and problems in science literature,

D. Criteria and problems of selection.

E. TypTs of materials needed in'collections'of Various types of libraries

F. Paramount,requirement of beinkUp to date-in fast-changing area

IV. Course Content
4

A. General science and technology, including.histori,

D. Mathematics

Astronoorand space travel

427.
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(continued on next iheit)



(512- page 2

D. Physics, optics, electronics

o Chemiatry and chemical tedh;logy

F. Meteorology

0; Engineering and technology

H. Geology, oceanography -

I. BiologicakscienOes

J. Medicine and health

O

xv

K. Agricultire, forestry, home economics

Types of Literature studied

A. histories

dictionaries

guides^

' D. bibliographies

E. manuals

FicencycloPedias

G. handbooks

H..yearbooke

I. directories

J. textbooks

Kii4tlapes

tranalatiOna

M. periodicals

conservation'

N. indexes

general readings

'P. alManacs"

Q!.; review publications

it..abstracts

S. publications of associations,
academies, government agencies,

. other organizations,.

T. tables

U. technical reports

V. annual publioations

W. survek pUblications

(continued on next sheet)
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(512. page 3)

`VI. Teaching methods

A. problems assigned to individual students to illustrate use of
materials, reference techniques, and value Otypes of materials'
for kinds of questions and needs. Written and/or oral reports
may be required.

B. Demonstrations, exhibits in:class period, trips to the'eollege
library's specific areas to note material6 and complete the
Student's understanding of selected items.

C. Lecture's,- field tripSito other libraries, talks by visiting.
practicing librarians; discussions of individual problems,
guest lectures byfaculty members from other departments who are
specialists in the topic under study.

VII. Course Evaluation

A.,Mben the class is not too large for frequent student- instructor
interaction and observation, no separate written examinations
are necessary.- The grading criterion is then the instructor's
judgment as to how well each'. student has displayed actual and
practical mastery of the' objectives during the course of oral
reports and discussion, brief written reports, and observation.

B..When the class is tioo large for detailed and frequent student-
.

instructor interaction and observation, there will be written
examinations Amid-semester and at the end of the course to
add to theinstructor's more limited opportunities for classroom
evaluation..

C. In any case, at the end of the. course each student haSan
opportunity anonymously evaluate the instructor and the course
on forms supplied.

VIII. Bibliograp* (attached on separate sheet)

0



YcgDUTION
T2EP CLASSBO: 14AilE
GLASSBORO, NEW :JERSEY 08028

SYL I3US

L. S. 513 Literature of the Humani ies

I. General ObjectiveS:
A. To provide:students with the ability to evaluate and interpret

books end other materials critically With Particular referenge.
to the provision, interpretation, end use of.metterials in
libraries.
To provide students with .some knowledge of the development of
the literature of different disciplines, and.of the growth of
significant ideas, forms-pf expression, and scholarship.

C. To direct students in the acquisition of certain skills essential-
in the-performance of the interpretive aspects of.library work:
analysidof questions and problems; determining the needs of users.
of the library; selecting or adapting materials to meet their needs.

D, To increase the future librarians' grasp of the subject matters rep-
resented in libraries so as to enable him to, engage Moreointelli-
gently in the activities of librarianship. ',Without some grasp of ,

the content of the books he handles, the librarian is bound to
perform hiS fUnction in a purely mechanical:1m'. Re needs some
knowledge of the matters with which bediiS deal if he is to engage
intelligently, in such ac as the selection of books, the
handling 'of reference questi ntr and the advising of 'users of book
collections.

II. Specific Objectives:
% A. To introduce ntudentSAo the reference books available in the

field of'the Rhmanities Philosophy, Religion, Language, Fine
Arts, PfusiO, Theatre Arts, and Literature.

B. To introduce students to the sources of information Concerning':
these books -,Winchell, "Choice", "BoOklistr, "Reference Services
Review", etc.

C. -.To give,students practical experience in the use of these reference
books by requiring evaluative and prOblem.solving assignments which
'will enable him:
a, To make out the distinguishing features of a given book in any

one of these fields.
b. To locate it in the traditional school or trend to whist it belongs.
c. Either by personal examination of it br by proper interpretation

of the judgement of others to appiaise its value with respect to
its treatment of its subject and its usefUlness to different kinds
of readers.

III. Course Content:
A. For each area, the basic types of reference books are covered:

tdbliographiei, indeies, dictionaries, enCyclopediad, anthologies,
collections, etc.

434



Be Hilmanities areas include:
114 P41osophy
b. Beligion
c. Applied Arts, including. Theatre
d. Language Arts
e. Art
f. Music.
g. Literattie

C. Teaching Techniques:
.

a. EvaIuatiQn sheets'for major titles in each area.
b. Problem sheets. to achievecomretence in dealing with Workii

in each area.
Projects
.(l) Students must-prepare an annotated'bibliograpkron a

siZject.of 'their bwnehoosing,-Within the realm of the
Humanities.

(2) Students select-a specified number Of new reference books
in the Humanities, which they recommend for purchase.
This makett-thein aware of thelmurdes available for ke ing
upto-date in the field. .4

(3) ProjectsMay vary from semester to semester.
D. Course evaluations:.

a. InstruCtor.appraisal of Evaluat&on sheets.-
b.. Instructor ,evaluation of Problem sheets.
c. quality and skill:in accomplishing projects.
d. Overall student achievements in relation to general;',

/specific aims of the'covrbe.

0

a

1;
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DEPARTMENT OF LIBRARY EDUCATION
Glaasboro.State'College
Glassboro,,New Jersey

SYLLABU5
514- Literature of the Behavioral Sciences Rev.10/74

I General Objectives

The practicing professional librarian must frequently use reference and
similar materials in special subject areas. This course,is.one of three,
each designed to cover one of the accepted areas of knowledge: social
and behavioral sciences, science and technology, and the humanities.
Successful completion of one of these courses means the student has
met the specific objectives (see below) in that subject area.

II. Specific Obdectives

0 ,

A. understand and appreciate the.librariants need for knowledge of the
literature sources in the social and behavioral sciences.

B. acquire in usable form knowledge of the specialized and non-
specialized sources of such informatipn.

C. develop skills imusing social and behavioral science reference
materials to locate answers to reference questions.

III. Introduction

A. definition of the categories included within the social and
behavioral sciences

B. classics and authorities in the appropriate areas

C. characteristics and problems in the literature of the social
and behavioral sciences

D. criteria and problems of selection

E. types, of materials needed in collections of various types of
libraries

P. paramount requirement for maintaining objectivity in selection
and use of materials covering areas of controversy
and divided opinions.

(continued on. net sheet)
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,

IV. Couto& Content

6'

A. general social or behavioral science

B. hitiiory

C. anthropology (cultural aspects)

D. geaptly

'E. politiai science'

F. sociolog

psycholo

.law

Z. economics
0

J. business

K. education ,

L. other areas withipehavioral aspects

Types of Literature StUcii'04

A. histories

121.dictionaries

C. bibliographies

4511.guideS

E.. encyclopedias

F. yearbpoks

G. directories

H. textbooks

I.-"atlases

J. translations

Kt periodicals

L. indexes

M. general, readings

N. almanacs

0.- review publications:

P. abstracts

Q. publications of associations,
, academies, government agen4ies,

other organizations

. tables

S.-specialized reports

T. annual publications

U. survey publications

Or. biographical works

(continued on next sheet)
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VI, Teaching Methods
o

A. problems assigned to individual students to illustrate use of
reference techniques, and value of-typeS of materialt

for kinds of questions and needs. Written and/or oral., reports
may be required.

B. demonstrations, exhibits in class period, trips to the college
library's specific areas to note materials and complete the
studenti(s understanding of selected items.

C. LeCtUres, field trips to other librari
practicing librarians and faculty memb
discussions of individual problems,. fi

s, to by visiting
rs trot other departmente,
S.

VII. Course Bvaluation

A. Men the class is not :too large for frequent student-instructor
interaction and observation, no separate written examinations
are necessary. The grading criterion is then the instructor's
judgment as to how well each student has displayed actual and
practical mastery of the objectives during the course of oral
reports and discussions, brief written reports, and amervation:

B. When the class is too large for getailed and frequent student-
instructor interaction and observation, there 411 be written
'examinations at mid-semester and at the end of the course to add
to the instructor's more limited opportunities for classroom
-evaluation

C. In any case, at the end of the course each student has an(
opportunitk to anonymously evaluate the instructor and the
course on forms supplied.

VIII, Bibliography (attached on separate sheet)
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Literature of Science and Technolo (512)
Literature of the. Humanities 513)

Literature of the Behavioral Sciences (514)

Graduates were asked their opinions of these specific courses, and
they responded to the individual courses and to the group.

.

In addition-, in some interviews (mostly early ones) the questibnWas
asked, "How well did your library science courses at GSC prepare you
for (knowing the) literature and history Of specific disciplines1"
Where this question was asked, and where it did nilt produce a reply
identical to the course questionslthe replies have been included.
.(The question was dropped because replies did tend to be identical)

The reader interested in thisarea should also see the section of,
this report devoted to-the public Libraries course 010, because
some graduates commentedon their preparation for adult work in
terms of these courses. Another section is that where the-replies
to "How well did your courses at GSC prepare you for selection-Of
specialized nen..fietion?" are tabulated'and analyzed, for here too
respondents tended frequently to refer to these. literature' courses.

"I had the basic literature courses -- they-were done well-- a student
should take all three, not just one or two -- in many cases, °people
skip an area and later find they need it. 513 & 514: I hated them;
the way they were-taught was terrible, by _: he's'a very
sarcastic person." (adjunct) (the*respontes are not consistent,
yet the graduate who made them:generally gave good replies. I can
only interpret the reply here as saying the material as welrcovered,
but the style of teaching was highly objectionable.)

"512: I was very disappointed in it-- a rotten 'course-- we did nothing
on selection, or on science books. Person from another department.
ptithing on the real needs of libraries-- in fact he didn't relate it
to libraries at all. 513: OK. 514: excellent course, one of the
best."

r5124 enjoyed" it. It was not taught by a library man-- he-turned U.S
on-- but he didn't think of library needs." (note: same instructor
as referred to next above. I interviewed several people who were in
this section, the one time the course was taught by this person.. The
resetions were mainly antagohietic but there was a minority opinion.)
517 goo-the arts." lwhere one number is omitted, as #514-3.6
heiel it is becautethe person indicated not taking it.)

.

"513:' very helpful. 514: same."

"Very good-- and very necessary."

"512:.fine; actual reference practice was helpful. 513: was
especially interesting. ".

O



"513: tried very hard. Was good.with what she covered.- 514:Mad was good."

o(next,person took none of the literature courses)

"512: we really explored many different books. .Fine. Now.I am awareof types, and titles. ' 513: 'ditto. 514: ditto."

"513: good (but not =Ex good). 514: good."

' "I only took two og them course -- would now want to take all three.
512: limited by yhat.-*e had. . Good but not Very ,good. 513:, very good."

"It'was taught. 1,did not get into it much-- would take the courses,later if necessary." (this person maid she was unture..aboUt the
exact course(s) taken, but guessed she might have had 513)

"Nei there was some the reference courses; would need-more if
was gOing.to:be. a specialist. 512: of some 'use. 514: excellent ;.the best reference course ever.''

"514: good..-Wwas-not so appropriate ,for an elementary school
librarian.7.7fmatirrelevant for high school and college:"

"513: Excellent; 514: Excellent: Hewsen:""

"512:.very good; helped much there's still a-Iot that public libra-rians need; contact with 4pecial libraries.' 513: very good.514: very good."

"514: very good:'.Tublo taught it ;-you made a mistake in losing him."

"Good courses, which were'Well-organized and very good. You knew
exactly what to do and h*w to do it-- analyze a book-- well
structured. 513: Sellers was fine, thorough'. 514: Cramer, fine,"

"Now I feel it was worthwhile, but not 'then, Se many things have
since turned $ut Useful. It broadened me as a librarian. Taught by

(Course #512).- he filled in the background very-well-- I hadknoWn-little about it.- some students hated it--they;mantecCsomeone tohand them a list, tell them this book is good etc." (note: this isthe same instruetor.as referred to twiee-oit e prebeding page) ."514: Hewsen: Icenjoyed the Course. It was ,°tally different from thescience course."
.

'(next person took none of the courses)

"512: could have been much better-- students were able to cheat--(taught by same person referred to in firpt reply, on page 1)
514: I'got a lot alit of it. Tubio did a, good job-- looking up
reference questionsY .

".53-10 514: very good."
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(2)

, .



"This area is not"toe important for elementary school librarians."
(did not remember taking any ofd the literature courses)

"5124 taken as a Oartiof reference."- ,
( )

"512: not well-taught;, it was in a 3- .week, summer session, Pure lecture;no discussion; too much material in too short a time. I took a tape
recorder in because.I couldn't write fast enough (s he lectured)."
(taught by same person as first response, page W.

"512: very poorly. taught. 513: well taught. 514: well taught."

'(neXtperson-toOk none)

"512: that course; beginning to get'some questions in that
field; your course: that's a plug for your (public librarian)

(next person was -not sure which ones she took0.f pny)

7513: good.w

"514: Inbio, good'coUrae."

"5141' General-, good, Can use anywhere."

f.

u512: terrible; it was all college-aimed; the teacher is no longer
a there. 'He was very negative on any question we asked. He insisted the
materials had to be covered-- weeused flash cards-- it was way out."
"(note: same person as referred to in first reply on page 1)
513: good. 514: good. Tubio.

"Excellent reference courses in the disciplines. 512: Excellent--Taught by I may have been the only one who liked him." (same
Person referred io in second and third replies on page 1)
"WP: I liked it very much."

"5124 very useful; introduction to the areas; useful on real reference
techniques; discussions. 513: same, questions, evaluations. 514:
same as science: excellent."

"512: pretty good. .513: good."

"513: Lots of work but very useful."

"513: Outstanding, fine. 514: mediocre."

"513: excellent."

(next person said all her courses were good, but could.not recall'
which ones were taken)

"513: well taught."

6 31
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"512: It was terrible. ' didn't teach anything related to thelibrary at all. It ended up being .the philosophy of science-- it waswasted time a disaster." (note: same persowas. inreplieSnumbered
twon'and three on page 1) "513: OK, we wentpver'many, many books-- toomany- you don't use such specialized books in real:practice."

"512: was bad."' (same blan,as referred to above) "513: Hewsekwasexcellent."
/,

"512t good, except that it was crammed into 12 nights (summer pre 0.on).
513: satisfactory. "

-'

"514: 'rated 8.on a. scale of 1 to 10" (10= high) .

"I couldn't fit any of these into my time slots."

I.

"517: this course was deicient. It was a loss, dueitorthe instructor-
from another'department." (same person as in first reply this page)
"Others were OK" (but the person did not soecifically remember them.)

1 fine. 511: fine.;"
4

"512: I enjoyed 1'4, was overwhelmed by science bogks. 511: very good.
514: very good."

vo?

"I would like to take 512 513: OK. 5141. 00C."

"513 and 514 were vety46trong.courses. At the time, a man Who had been
a librarian came'in...,'Kewsen was tremendous. I feel the College should,v,
do more-to use faculty in More thin one department." (note: probably -

referring to 514) 1 0(

!!512: I felt we could hoe ha more lecture-- enjoyed it though. It
i8 not relevant to,my wOrlibin an elementary school."0 -o

"512: we covered reference work well- f would have wanted to know.
more about specific books in the field. Actual fielding Of reference
,questions-was. very goodt+. sources were. discovered:by accident" (While
seeking answers to the questions). (this person replied that course
14 would have the same answer -- probably the same instructor)

.
,

" 12: same as 513. 513: It coUld,have been handl4d a different way;
w .just plowed through a lot df books- spent a lot of time digging in
t e:reference section on crazy questions."

_

"512: was good, but very rough-- taken in 3 weeks in June. :514: very.
good; the.teacher gave us a word or two, we had to find the source---
we spent hours in the library."

..

"514:\good."

"512: good; it emphasized science; we could have used technology too.
511: good."

433
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"513: good. 514: good."

"513: very thorOugh, although not. useful, on, this job. Wish the basic
°reference course had-been this good: 514: ditto. The literature was
covered, but not .the history. ".,

,

"OK except for the science-course. 512r wrong' emphasis; excellent for
a,sdientist but notpr:a'librarian, :.514:vexcellent but bUsywork4"

. 2

"You should.reOuire alll courses, I missed the'beha4ioraleciences
one-- was a sciencermajor in -college;--which helped,. '512: ".this Will,
sound-harsh bUt;..T took it in.(SuMmer) pre-session-(3.-.weekOtt-the

_instruCtor kept dictating definitions of ScienWioterms-.We had to
memorize lots of books-- that was silly. '511::good." '4V4

.. .

6 .----LS
"Gi).od'hackgroUnd-r

...

not applied on this job: :514t good

"Too much. lies important, prepared Well, but-not ant."
.(this person-did not recall specific courses).

-1/ a

"512: very good. 513: good, field work, lots ofresearch, writing

^ . h.'
li54.5i very good. The,c011ection Is'poor'at Savitz."

enjoyed 4'

reporti."

b
"Not 'always the latest sources,used=- old technical standards were empha-
sized-- need moreew, meaningful sources-- very-fe4lbraries would
have -the sourceswe covered 7.-,need to cover the sources people would
really be using-- bOoks and ,journals. 512: needed. 514: very good:"°:'

two of them, don't know which."

"513: good. '514: good."

"511: we anNIxhaustive number of
Variety'of reference -

. ,

referencet.

"4
A

11513,: great; necessary.' 514: great, ditto.,,.."

1 1-covered a
,

"Weak in scienPOOellent in children's liteivture,and development-of
,.reAearch materials-- social SCiences' very good.., Should take 41 three.,,

literature courses. I doWt-now-whichones-i took;-_ TWA° was excellent
in one aria the other wasgood.-"

P

11514: this was your course;line."

naefice mateiials was extreMely poor; We didn't. learn silythings4boui
reference materials. The man' who taught it was frot: dept.-- terribae.;-
':it wail-great to become aware of iftlat,)16 going on in science World, but
did: us po good on the job. (course 512) 511: OK,'but slanted,toOma6h-,
toward-the older stUdent.fi

.(end of tabulations of comments)



O

Tt, is almost a cliche to Say that librarians aro weak inarea
.i

and I myself have made *narks in that direction..
a tabulation, froM the foregoing comments, of the Walther'1.who,;:reported taking each of the three courses, to see ifadd anvthibg to the question.

4 512scienceitechnology)
51

513, (humanities)
43.

514 (behavioral, /social sciences) 39

As tht choice of courses was generally up tethe siuderit this does.seem to show a relative avoidance of science. It has-never been.required that a stiident take all three of these courses; at timestwo were required,- sometimes one; a few people took none, probablybecalpe of'a good background elsewhere. HoWever, several-of thegraduates,recommended that all three courses-be required.

o

the science
I41ave
Of graduates
this would

Many instructors.haVetaUght these courses, and At willAI;e'obvidoi
_froMthe.responses that our graduates have quite varied reactione"to'them. Theprogram has since settled down to where all these coursesare taught by the re6lar fulltime faculty of the dePartment,.., MissSellers teething 5=3, and the 0.06ent writer 512 and. 514.

a "

'There were many comments on the courses being prdctical, or nqt. Thegraduates are quite united ,in wanting these courses (same as theotfers) to give them. down to earth.knoWledge they can put to use onthe'job,,, they want detailed help in ,selectingand using the bestsources In each special area. They 'want to itse Savitz as a laboratory(we do) and some of themard.disappoinfed by its wwaknestes. I am
meryglad to say that it has been con6iderably strengthened in recentyears.

Some of the librarians working in elementary schools felt they didn'treal4 need-this kind of course, though others clic:4 in teaching thesecourses, I haV :found classes composed of -wide mixtures to be awkwardto work with for this reason, so, as I explain to the classes, we mustwalk a kind of a tightrope; not get-so far into the highly specializedsources as to to.tnrealistic for the K.4 librarian; nor spend so muchtime on the simpler tools as to neglect the person aiming at collegeor Special work. Fortunately, as Glassboro is a that prepares-teachers at,all levels from early childhood to'junior,Colege, thebasic collection reflects the range Of'courses offered, and we do..havereference tools at all

Antrelementary,school librarians are heing%Surprised, these days, at
soPhiSticatiOn of young children who have giOwn up

wrir.thSatellites, color1V,,and the new math! Kids always could askquestions: difficult for adults to field; -. now the school librarian
needs all.the flexibility:She'Can get. k-4

At'present,l, thesecourmappear to i*goingyery well.

(61,
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DEPARTMENT OF LIBRARY EDUCATION
GLASSBORO STATE COLLEGE

gASSBORO, Mt JERSEY 08028

SYMMS

L. S. 600 A & current Issues in Libraries/Seminar

I. General Objectives:
A.' To survey current issues in librarianship in relatioii to the

changing American social arid cultural environment.
B. To understand, the professional responsibility for meeting

present and future chaLlenges to librarianshiP.
To choose and study a significant problem, within the discipline
of librarianship.

XI. Specific Objectives: ,

A.. To assist the student in developing a project to fulfill the
requirements for M. A; degree.

B. Tp bring the student up-to-date hon current thinking. and practice
ih the field of,library,science.

C. To project the state of the art into °the future. .

D. To develoP a critical attitude toward societal changes and library
services.

E. To engage the student in scholarly research, or ixt.the com-
pletion of a project, that will involve the techniques of
research, use a-research materials, and. culminate. in a
written, or vaphic presentation.

*in« Coarse Content:
(Issues for investigation and d1acussion

A. Federal Aid to libraries
B. Library education
C. Library service for special pfupulations

1. Blind & partially, sighted
2. Mental patients
3. Diiedvantaged children & adults
4. Institutional

D. 'Public relations & techniques
E. Automation of library functions
F. Censorshii
G. Regionalization of library servic e'

1. Union catalogs
2. Interlibrary ioan$
3. Reference referral series
4. Cooperative borrowing privileges

The content areatirto be included in. any given yeai are subject to
change es-s-influenced by the need and interests of the ciass, and
they current status of the field:-

o.



H. Technical processes -

I. Effective Utilization of personnel
1. Clerical
2. Paraprofessional
3. Professional

J. Survey of field. as to employment opportunities.
K. Methods of utilizing non-bodk materials.

I. In, school & college libraries
2. In public libraries

/4 The contemporary school Instructional Materiali Center.
M. Modern Public Library developments.
N. Recent patterns in Academic Librarianship.
0. Comparative librarianship - a new development.
P. The.library historian and library historiography..

It Teaching Techniques:.

A. Investigatioll of areas as treated in current literature.
B. Useorresource people lin a niiMber of areas selected on the

basis of accomplishments in the field.
C. Lectures by instructor
D. Discussion panels by students & instructor."'

..Course Evaluation:
A. Submission (or progress toward) a thesis, or project;

requirement fOr the Mr A. degree.
B. Instructor's judgment of student's grasp of p'ofessional

%trends and implications to the profession.

442-
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Current Issues in.Libra es (600 A, B)
thesis seminar

°

The college requires completionof .a major research project as part
of the work for amastee0,40Kt'ee.,incany area. This is sometimes
referred to am,a.thesis. Generally, the student must present a
typed research paper following thesis format. .The original and tvin
darbon copies (all on longlife paper) ate deposited in the College
Library-. the original for the archives, and one of the other two

° for regular loan as a part of the collection, the other'reserved for
lending On interlibrary loan. Originally, the Graduate Connell was,
.the means for agreeing upon, modifying and enforcing standards for
these projects among the various departments and programs which offer
graduate degrees, butthisAody was dissolved several years ago.

The research project is the greatest part of the 600 course, by far.
Thexourte extepds.for two semesters' (six semester hours). As the
Syllabus indicites, there are also lectures and discussions with
,guest experts in Various types of-librarianship.

I will now proceed with the graduate. comments, which come almost
entirely from two parts of the survey interviews: first, when each
.person vas asked, "Should all GSC library students be required (as
now) to complete a majoreresearch project for graduation? It yes,'
what kinds of projects are best or worst?' If no, what should go in
its place?" °(o 'some questionnaires, this was phrased a little
differently). Second, when the specific course was mentioned during
a listing of all the courses, with the req,st for the graduate's
opinion of the course, My own comments will be with these, to some
extent, but mainly at the end.

Again a statement of my own interest and possible bias: I am now,
and have been for some years, one of the instructors-for this course.

"Require it: no, most schools sire dropping it. What value is it?
You put it together and never touch it again. I doubt anyone ever
looks at them again.', Xnstead: there was-very little real work
experience; shoUld be more and closer supe5vision4While
you're out. The.cdurse: it wash all right, but unnecessary."

"I had hoped nerabnally to avoidit-- it dependacm the topic. Many
are not really'uW01, just research that's been done before. I don't
know how my own 4=-.. I'd rather have taken additional courses or se
an internship inanother library. It should depend on the student
the.topie(whether to write a paper). CoUrse "not too uSeful,".

°"Yes,'require it. EspeCially,if a lot of research is done-- it's a
fine way, to learn research techniques. YOu.mill need those skills
later--,tolielp..pthers with their research. -.. Course: Good; some speakers;
:everyday issues, practical."

.
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"Require it? Yes; make it more difficult. It was too easy. I'd go
back if the courses were more difficult. Course: Was fine."

"No -- song papers,are acrehash of previous research-- take eburses
'instead. ..I would rather have spent the time on organization, manage-
ment, administration."

"It depends on whht,you're doing, hether/you're personally interested.
Should not dow project if not interested./ There should be a choice
available. renjoyed the course and paper."

"Yes, it's a good idea to requiie it.. Upgrade the demands-- require higher
quality papers.-,one paper I saw had .no footnotes or bibliography. How
can they help others with research papers if they never had to do it?
Even to help young people. And you should make to course 6 hours." (I
said this had already been done since' -hex' graduation-. felmerly 14. hours)
"I enjoyed the course-- it's a-very individual thing."

"K p up the standards but permit free range'. I enjoyed my individual
pro ct-- don't know how it was accepted..- many are very good. It'should
aont nue to be required but allow a wide choice of subjects-- let some.
do t differently-- e.g., a projecf, a bibliography-t it need not be i
highly-documented writ aper:, or example, someone from Rutgers did
a, film loop on the Re derspuide. Encourage variety. Course: the
sessions were so sho I had to travel eo Par for it-, they could
schedule it better-- t individual'l:l appolmtments werebetter--"

"You should drop it. see no advantage in it. Didn't find my own
paper difficult; .1 en oy.research. It's not of any conseouence compared
to actual work. Would recommend nothing snecial to replace it--Just have
an excellent curriculum.' The course: unnecessary; many times the.
meetings were cancelled because of 1:1meetings on papers -- the class
should not meet at all after introduction."

"Require it? No." (this person's reply was scattered over 'several
spaces, but-bolled.down to urging that the time be used to allow for
specialization courses) "The, course lias very good.'"

"I would rather have additional courses.. Thoroughly enjoyed my course
but others would have been (more) useful."

"If not requilred, would there then be an examP If so, keep the thesis.
I dislike and do poorly on exams, as do many others. If it's replaced
by nothing (i.e., no exam) that's OK if in line with other schools.
You do learn a lot from your project-- spme,ipeople let it scare them."
(we then had'a discussion on writing technique, and why some people
fear lit) "The,course*, Boltz, bless his heart-- a real patient person--. 9

I got through it.,"

"Better to have additional course work-- I enjoyed my own project but it
was not real--*not really a thesis -- not graduate level work-- the
course was mildly OK-:. courses (regular ones) are better. ".

(2)
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"Don't require it
selvesor-others.
its place: a one
taken for the de

= own schools, ver

8

unless 'the-ir project is really beneficial, tci them-
al just to be a project for its own sake. In

year internship. Of course, don't reduce the time
e. My on project was a-procedures manual for our

useful.. The course: goOd."

enjOy.resear h personally. Liras persuaded'tb do my paper on a topic
of deep personal interest by your talk to the class. I enjoyed and
learned from it. Student couiddo a project instead, if it is felt
to be valuable-- such-as setting up a new library. It would still 'ha
a lot of work,, and Oucational. Don't just take two other courses

,instead of the the$0. There should be something special at the
graduate level-- learn to accomplish something well... to high standards.
The course: I enjoyed it very much."

.

"Require a thesis- no, but a major research paper is important.
Specialization is the thing to work on. Having done my thesis I feel
my project'was helpful to my own job and development. Other projects
than a written thesis can serve the purpose.... films, activities,. etc.
It must be the student's own choice, for his talents and interests.
The course: Fine#very helpful, made me study."

"It had value for me..-was relevant to * needs-- helped to point out
the faCti to my own Beard and to the county freeholders. If projects
have a practical applidation, fine. Not a mere bibliography unIesb
unusual, Not just to do a project-- selection is vital."

"Require'? Not particularly. It was not that valuable-to me. I'd
rather have taken a couple of courses-- which I wanted to do,and didn't
have time for My' paper didn't need to be a major research paper.'
Make 'it volun ary:, ether" Write a paper, or take courses.'''

"I enjoyed mine. As long as the choiceof topic'is free, it's OK."
'c'(note: the department generally is very milling for the student to
chooselhieown-topio,..as long, as it is relevant to the profession)
"MY paper was a lot of work but very interesting."

"Yes-, definitely require it. My project is still in:use (here) as a
freshman orienta#0n. It need Ligt, necessarily bea documented-paper,
but.a project ofhome kind, like one on transparencies."

"Yes, keep it. I benefitted a lot by actually visiting fourolibraries.
Did my paper on their AV services. .The course was good, except that
I had to do..it twice=- stretched it out too long." . .

"No. Replace it with more"Pr experience. The bourse: I was
pretty much on * Gen."

"Yea, keep,it; probably because ofmy own feeling of accomplishment,
wing completed was bad to look forward to, bUt if you're
able to-choose your own topic, and it is gOod, then the satisfaction
is great: I.like the idea that it can be based on practiCal projects,
not just theoretical:, liked the speakers-- wanted more-- the outline.
for writing the thesis was good; my husband just completed his HA
without guidance and used my outline."

(3)
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"No ..- not a thesis-- it was the worst course I had, I wanted to get out --
of there-- there wasn't thevtime to do it properly. If you, had nothing
else to do, well 00110 I don't feel it helps to meet such standards on
typing, etc.-..r if you do a report, write it up any way you want-- the
formal form should be rejected... don't make the thesis a requirement.
For school librarians, maybe do a survey. or practice project instead- -
write it up." (this person.described for me in detail how the study
she was most interested in, was much too complex for a one..year course,
in which both she and her advisor concurred, so she had to settle for
something second-best) "The course: the seminar part was OK.- discussions
and speakers OK-- but not the thesis."

.r7
"Yes, require if. I enjoyed it as a resedroh project, not as a thesis.

;fit's beneficial. 'Course was good."

"Yes; developing something for actual use on the job. As a resource
kit perhaps." (the course) "well taught ".

"In general, any kind of report4Eriting limits you-- you specialize
in' one area and miss others." (indicate&she had no definite feelings,
on.whether to require the.thesie) h

"I wasn't really that .forld, of doing it. Some courses have papers that.
are mini-theses-- maybe it's too much. For example, the automation
course requires a major'project. It would be a good thing if it stood
alone." (here we had a diseuission on the eventual outcome of this
Terson's project, which was based.on a problem in her library; she was
pleased that her recommendations were being borne out.) "Enjoyed the
course." .

"I feel split on.this (requiring it). Make it Optional-- the person
can take extra courses. The course does have value, but some neople
freeze up at the thought.. Not all papers are valid. I feel I -slia
through it too easily. .MY paper would haVe been an undergraduate
paper at (her undergraduate college). It w too easy..-
mainly a review.- _I-enjoyd the course."

.,

"I benefitted from mine-- had lots of freedom in it-- n thing.wrong
with it. You get out Of it what you put in. You should cid something.
useful /helpful; keep it as a requirement.- Guest speakers: I'..

enjoyed:that,nart."

"It doesn't make much difference to me personally. ?here's no such
requirement at instead, they: have a Major_exam. I think it
is good for library students-to demonstrate skills at research,
'documentation, etc. Though, it might be good to have an alternative.
Sair, two more.courses, to be selected' with advisor approval. For
some people, thitliesis was quite a stumbling.block. Maybe another
alternative would be a field experience." (the course) I wonder if
the group'meetings'were necessary. It could all have been 1:1 except
at the very beginning. It's too much to expect, to have a real seminar
at the same time as doing a thesis."

(10
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4"TVs a good exk many.of them are idealistic; better to do
oractical ones, onIreal problems. Maybe for some people, though,
ideal ones are Olt.and) it's good to keep your hand in with writing
Maybe put in a surrey of actual library practices in the area, if it.
is elimihated-- something ptactical." (the course) What can you say?
It's independent -,the supervisor was very cociperati4e..a worthwhile
project, but my literature, chapter was very frustrating. All tile.
(relevant) literature was on certified, accredited libraries. Very
interesting."

"Yes (keep it)."suggested topic) "history of libraries n the area.
The course was gq0d,"

4
"Yes, continue it4 liked my own project. :It was based on the real
needs Of a realSituation. Am :.changing my library from a.print one
to a mediacenter. We go before the Board once year to explain.
goals, etc. PoUrse wap'good."

"Other things could be'more useful, though I enjoyed the course myself.
,'The mental discipline was good., I like to do research. ,It's better
to allow those'who wish, to take specialization courses. (as to the
course) I have 'a divided feeling. It did me good,, especially as
someone who has been out of school for a while. ItAwas very hard at-
the time but now appreciated."

"Yes (keep it)..'.I had a friend who didn't write one, and a project
can do a lot if it's a topic you care about. (in that case) it's not
a real burden. It's the onlymanto show you have really learned from
your courses-- put it all together-- interviewing, research, biblio-
grajohy, writing, etc. It's no problem if you know it.!' (this person
then suggested that we require the inclusion of these aspects in the
theses) "The course: I liked the way it was set up. informal

lecturers- also the project itself- it would not have been good
to talk every week on Your own project -.some kind of presentation of
the thesis, after completion, might be useful. Possibly have someone
from another class talk briefly on .their own topic."

"Good idea (keeping it).. Course good."

"It was soexpensive to get it typed! I enjoyed doing it-- had an
interesting topic. If you leave it out, you'd be lowering the profes-
sional content (of the program)__ it must stay-- it's important to go
through the paces-- it's good self-discipline-- learning how to do
it. 'The course: I felt we could have dispensed with the class
1,sessiions and spent it all working On the papers. We were all working

e. , had jobs) and sessions were unnecessary."

:01400t was the biggest waste of,time. Add more courses or practice
work, like the intersession.'.So many courses would have been usefUl

lace of the thesia.and who ever reads them? (however) I feel
my own project was useful. Courbe: very good: guest speakers."

"I enjoyed doing my project. bUt then,again,_ I believe I may have pro-
fited more by taking some courses that I could not get into my area.
6-9 credits in lieu of project would be greati_I enjoyed the course."

(5)
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"I don't see why it's necessary. Just one big Worry and fixOense to the
student -- you don't gain that much."

"No ( don't require it): have (instead) practical work in library,"

would get far mere out of it by taking 2 more courses -- it's not
even relevant; I didn't like the course- it was largely discussion -
we had some projects- the thesis itself was a waste of time-- I had
no enthusiasm for it-- I resehtea it-- it seemed,s0 nonsenSicalr- you
could take 6 hours of practical Work instead."

"It should be an option, it was 32 hours, plus a comprehensive 'exam,
plus.the thesis when I graduated: too much. We should be able.to
take an advanced course in an important field instead. Screen the
entrants by ORE, interview, etc.: then don't ask too much ". -In'my
own case, the thesis was OK. ,Course: quite interesting,"

. "Yes. Projects might perhaps be something in which they would work in
a library or libraries so they would have some experience. The course:
served its purpode."

Y.

"no:- take more'courseS. Perhaps in working with children and/or
-adults in real situations. Bate the course 6 (10* excellent)-- it bore
very little relevance to anything -- took a, lot of time and effort."

. -

"Yes-- continue it. It was a big job but you need it -You have to
work-hard at something for it to be worthwhile. MY own paper helped
me a.great deal-- developing a materials center into a .resource center.
The course: OK, lots of work."

"Yes, if it=i-contributes to the field, but some were allowed to do some
poor things like bibliographies. Must make a contribution, be really
research. It's broadening, helps your own culture. The course: .very
good. Directioni were good. I liked my topic-- it Was not burdensome."

"No-- instead, put actual working, job practice. I would have resisted
it.at the time, but looking, back wouldrather-have learned,,say,

Acquisitions-- spend Some time there (referring to the Co114ge Library)-
looking behind the scenes-- seeing librarians really at work."

"I don't know- -'mine was helpful-. I did some research on book
circulation here --- but some people do very vague things, of little
value or interest to. themselves; There was too much stress on the
format or. the formality of the paper. Or do you need to keep it
formal for prestige?' Status? "

"Some people are gifted to.write and some are not. I got so tired
and bored with mytopic-- it should not be required. Have an extra course
instead-. such,as reference books in.science-- you get involved in only
your own little project-- you need to be excited yourself about'a project.
The course: Well, you live through it. I could have done without it.
Prefer additional courses."

(6)
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"I do not regret, the" time I spent, on it, but the hours could be well-
spent'in.practical library applications."

4
"Should havealternatives-- project or added courses.. Itwould add
room far electives and specialization. I thought itvas ildiculous to
call it a project. Some of the theses might be more adequate, if
not required:- if it were something one was really interested in. .

It was a fine experience personally because I was allowed to do what
I wanted."

"No -- forget it. I'd much rather take 1 or 2 extra coUrses--,add
courses (to the program) on school law, etc., based on interdst and
need. The course: I did get the chance to do a procedures manual,,
which was good, but the course was not necessary."

"No-- I didn't learn anything new. For those not already in a library,
replace with a supervised experience like student teaching. Even those
with experience, have a supervisor go to their job and see if they are
applying what they learned. The idea df research in the field could
be done with shortef papers-- people should have learned research
techniques as undergraduates. (the course) They tried to get in
speakers but I missed.them. If the course continues, students should
actually discuss the current trends or problems that the course is
labelled for. Maybe keep the seminar and write shorter papers."

"Didn't mind it at al1.4 Keep it as long as the student is allowed to
do what he is interested in, and it is worthwhile. Should make a
contribution or Service. In many courses, we were allowed to choose
topics or projects that would help on our job. But maybe make it
optional?"

"It gets you to do the reading and research you would not have dons
otherwise. You learn more. Concentration in the area... For others,
'provide, an alternative."

"No, it was a job. A lot of the schools have eliminated it.. I was
in Miami and did a paper on the library as an aid toCubans-- a
bilingual, job. Should take 2 extra subjects instead. Many'do that.
Some give a Choice like (gave examples). The course: I didn't like
it could do without it."

"There must be some large requirementl'some culmination of learning,
yes. Maybe not always a thesis.i It can be flexible. Work out
alternatives in some cases.-. an ordinary research project can-be OK
without making it a full thesis. For example, bibliographies, are not
really theses. I expected real seminars for discussion ct philosophy,
ethics, problems, legislation, etc. current professional trends--
the name of the course is, after all, "Current-Trends...." I would,
like a chance to talk."

'"Yes, require it. Good way to culminate the studies-- important part-
of what I did-though I didn't enjoy the project; it tests you. The
course. was Worthwhile." A
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"It's a gOodLthing if you find a subject you're really interested An.
If not, substitute practicum or student teaching experience.
However, should do the latter anyway: The course was interesting and
worthwhile. I did history of a local public library,"

"No. I'm not sure what else to .do. The thesis is interesting but I'm
not sure it really givesanything necessary; I have mixed feelings;
i'ossibly a choice for some people-- those who want to do a project on
A really great idea, OK; Otherwise, maybe an exam, or a special area.
It makes no difference to success on the job."

another"It didn't prove a great deal- No. Could do other things-4 take nr
couple of courses. .Could have used the title better."

"No (positively stated). I loved mine, it was' interesting, but has no
relation to practical work. 'Could better use an advanced literature

.

course (in order to take all three). &Abe theses are pretty poor. And
DreXel doesn't require it. I would have wanted to really go into the-
'cUrrent trends' as the catalog indicates."

0,
,

. ,. .

"It's hard for those stuctents, not alrdady employed in a librar. ,If in
a job, OK. It's a good idea, generally; didn't hurt. I have a few
doubts. The histories are good. The option of a topic is vital. The
course & 'roject were good background."

.

,

"Yeslabsolutely. Many of the students do not show professionalism in
the theses (such as bibliographies). pany of them find it insecure--
no external pressure to work on,it. me these are super-clerical.
Should expect a real contribution. Show knowledge pf the field-- do a
detailed analysis. (for example, on the potential of cable TV) Some
set their sights too low-- need to upgrade the concept. There is too
inch accent on bibliographies, historieb, areas where a person can escape
doing creative thought, .just transcribing. Some history is OK- when
they interpret and analyze."

"Yes, limit it to our field. It should, be something that contributes.
Not "b=ecause it is easy. 'Make it a major resource project in some cases:
We have to keep ourselves disciplined istead of taking the easy way.
,I took the course in split times-- Boni, a good experience." ,

Not as it is run now. No one adviscir can handle the load. He can't
give each student the detailed supervisian needed. ShoUld eliminate,'
substitute'courses. IOlees not warrant 6 hours. Have no more than
4 to 5 studenta rer advisor. I had an interesting topic.- enjoyed' it-
there vas little guidance due to advisor overload."

"Allow for other kinds of projects- give student a selectimi- for example'
an adtual'project in their own library; do a handbook, or reorganize
the materials, or a more efficient way to process materials...' nything
where they find a need and could help. Doing it and Writing it up in
a summary--.not so technical as thesis format.t!

"I don't know-- it doesn't necessarily cover everything, though. it's
supposed to show what you have mastered (doubtful)--, sometimes rthink a
comprehensive exam would be better, or orals, or a combination, or a
job test in practice-- so often the thesis is forgotten, once done."

(8)
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"Eliminate the thesis. .1 have no desire to read my Own or others, and,
mine was published. I was grateful but doing it under pressure was not
worth the.time and money.' Research ought to beperional, done on your
own drive. Substitute a couple more ins.depth courses. The course
should not have been increased to 6 hours."

"No. Perhaps some type of on the job training would be valuable 'to:
some people. The course was interesting.. I believe more time could,
have been spent on how to actually write the thesis, whatkind of thesis
structure is generally accepted."

absolu tely no. The time I spent on it would be:better spent in
taking 2 more courses. I could have learned more. Have room formore
electives."

"The option would be better...-. consultationjetween-student and depart-
it. depends on Your specialty, Additional courses should be

possible. Many of the theses are not useful-- not just in library
seience,rbut all areas. Many not relevant. Pick more topical problems-
legislation, censorship, library. cooperatives, automation, library
orientation-- people are using these, they are things people will''refer
to. The course- provided adequate baCkground for the writing."

"Good idea-- keep it. I hated doing it bUt it's important, Should ,

deal with librarianship,. Original:research, not bibliographies. The
Course is necessary."

"No-7 add tompourses (instead). The coUrsewas'fine'(personall

This questionobrought out more strong,feelings:than most. Even m
,-of those who personally enjoyed accomplishing a research projecti re
opposed to requiring this of all. On the other hand were those wh saw
the requirement as an important part of self-disciplintolearning b.do
something you should. do,'- whether yOu want to or not. There were not
many graduates in the middle.

, .

For most, this was the only contact with research have, everhadi
except for minor "term papers." Upon mentioning this fact, then they
divide into those who see it as, therefore, a useful thing-to have
learned, and those who do not seeit as a relevant part of real life
for a librarian. Undoubtedly, most librarians (and this is probably
true of most 'people in education) spend little-or.no timeon research,
to it is true that this is not as directly connected with job skills
as some. But I am firmly convinced librarians need to:: developthe
_ability to obtain, or anize and write about data-- most of them are

r
not very good. }Theyat it: need this to help their users, and to do
their own jobs bette . From time to time, they must submit reports
based on personal "research" into the activities of their operation.
They may wish tOapply for a grant. They may wish to .convince the
powers that be, to give them more space, a bigger-budget. They need
to know how to write. Inthit course,,they:are forced to write,
and it it indeed painful for many. 'We do supply lotszof advice and,
consultation in the process. .

(9)
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I haVe been accused (perhaps that is too strong a word) of favoring lots
of writing only because it comes so easily to me,- implying there
should be more sympathy for those who do not write' easily. The fact is
that Writing easily and prolifically did not "come" to me-- I developed
it by doing, lots of writing. Now I'M prejudiced on the subject.

Suggestions by the graduates included offering each student the choice
Whether to write a thesis or take two extra courses (or come other
option: maybe a field experience, an internship, a work project).
The problem with such a choice is that all the odds are loaded agaAst
the thesis. The student perceives "two more courses" as a succession
of merely meeting classes and doing small things) the kind of activity
he has already been doing fairly successfully for 17 Years. On the
contrary, "doing a thesis" is perceived as one big mountain to get
over. Who would be surprised that where such choices are offered, the
,overwhelming choice is for the option?

When I "teach" this course, I find the first few weeks are mainly spent
in very careful personal guidance, in which a majo part is repeated
assurance that "yes, you can do it; it's not reall one big hurdle:
you break it Up into a lot of little ones-and take. t em one at aytime,
and... take my word fbr it-- one day you'll be surpri ed to see it .all
falling together." The real pleasure .felt. by most n udents when they
do see this hapnening-- when theY realize they have a compaished a large'
research project:- is one reason like this course. \

Ndte in so. many vomments the thoUght that the thei4es musi be real, must
be down to earth, must be practiCal. Librarians are deeply 'committed
to doing a good job on the job,. right now, today. This is no mere
thread that runs through the6e interviews-. it is a veritable marine
hawser. "Teach me what I'can use, every.day." Ih some cases this
extends to suggesting,that'an acceptable project ought to be an informal
report on a work problem-. suc as reorganizing or reclassifying one's
own library. "

The impression Aay have been created that present requirements are rather
rigid. They are not. Students do have free choice of a topic, as long,
as it'is in librarianship. There have been papers turned' in that .were
practigal reports on a job project. One was a card index. There have
been some done in the form of audiovisuals. One of.the things we
emphasize is that the topic, chosen must be pre the student really cares
about.- Too, often the student is not familiar enough"with research or
the profession to think of one.

As with'other courses, we have two distinct zroups of persons. here: those
already in library. work, who are obtaining formal education.'to get the
degree that will certify they can do the job, and those new:to the field.,
They need different handling.,'and in this course they-need different kinds
of projects. In so doing, hdwever, we needto enforce proper.standards.of
quality,,regdrdless of format ..- some feel we have net. Personally I am
still very strong on requiring this course-- with its:fleXibility.. and
look,to the strengths.
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APPENDICES
.

This final? section of the report contains seven indiVidual
sections, with colors varied to provide convenient finding.

'My prattle s not in compilini,the.material for this final
section, in deciding what to omit. Yor example, at one
#140' r seriously considered including the new certification
standards of the State of New Jersey foreducational media
specialist"'formerly school. libiarian The,relevanee of
such a section would be in showing:how theyjudgmaptS:of those
in Trenton, astenecessary and:clesirable_sUbjeCts to be
covered in the curriculum, compared with the opinions, our
g duates... My final,decisiOn against WentcOn.amincir
point (Wecause already evenly balarced): the fact that we had

no copy of the certificatiOO standards suitable for copying
on photo-offset:. itIiould have had.to be re- typed.

Several parts of our departpental reports prepared for the
NASDTEC evaluatiOn, evaluation of,graduate programs 'by the
State. and by consultants, and the-upcoming NPATE,eValuation
were tempting, but I realized Opening:the door would:lead.id,
'inclusion of many suchsections, and I was already,working
:against a tight deadline, The intereste&reader darl obtain

these reparteaeparately.

0

-/
This. section, has been written at times,varying from very early
in the project, to, very near the end. The style, therefore,
m yAe.uneven.a
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General Comments by Graduates

In this section are the comments that did not seem to fit in
any of the designated categories, or which were received after
the deiignated section had been written up, generally via
personal letters or postcards. Another reason for material
to be here is that occasionally the graduate spontaneously
stipplie'd the answer, to 'a question I had not yeti asked, and
while I .usually 'found the proper place in the questionnaire
faci to insert this response, in 4 few cases I failed to do
so, leaving the response un.noted in its proper place. It

will thus be seen that this section is a catch.all one, not
possible to index or label.

Also: because of the sheer amount of interview material and
letters,. it-is possible that I will repeat material here that
has already been given within a specific category, though
have tried to avoid this. Note that there is not necessarily
duplication when an'identical phrase is used, however; there
were some gracluates who responded to questions by saying "My
answer to that.is the same as to the preyious one," or to

'that effect.

"I started at Drexel and wasn't happy with their program- it
seemed more aimed at, college & university, or special, lib.
varies."

,_"I feel most schools pay lip service to media...books are
loreferred...use, of resources is alwayi concentrated in a few
people and programs."

"There should be some Material
into school libraries. yoti 'are

,person- you have to .keep ahead-
materials."

"I never had experience except in' my own library-Vrould have
wanted to work for a while in another library under another
professional.: Once I took a professional day and visited
another library; it was very useful."

on curriculum for those going
-really a curriculum resource
of curriculum and have the

"Met students borrow reference books overnight." (HS) .

ce

"I have no difficulty separating experience from schodl. The
previous librarian gave me no help in the transition.. told me
nothing about ray responsibilities- so I had to'depend entirely'
on my MC courses. She didn't tell me the Baker & Taylor
order No., or that I am responsible for maintenance. of the
building, etc." (public library)

"I have a girl working for me now who is taking courses at
Glassboro named - She's excellent."
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"My-teachers (at GM) were not rigid or'regimentized- they
emOhasized service to the.4paron4 not too much precision
technically."

i"
"Circulation has increased greatly.. I have had some problems
with being so much younger than the previous librarian. I.
want to use everything I 'learned at Glassboro."

90

"Glassboro has a. nice library to work with
great to work with, especially reference.
to build up My own reference collection as

o.

"The faculty all seemed so enthused."'

as &laboratory-
Now I'm working
a .result."40

,

"There was more stress mOnformation retrieval than yaw-
necessary-.that course was a lovely subject but too much for
One course and never used:(here) on the job."

"Upgrade the program- let the students work harder- don't be
satisfied with half-hearted work on assignments+ students
pasS the word around, who's easy they will later really
appreciate the ,hard one."

"X match courses of study very closely to keep up.with
changes- I send interesting thiOgs40 dept.- '.beads."

"Glassboro didn't stress adminiitration enough,"

.

"I used to give book talks- I still do.oh science- fiction ;;
am Very involved in that."',

"I don't, have enough time to work with students+ they need
.referencetelp4 I do work with the teachers quite-a bit+
ifould like to work morellidividually."

"I'm president ofbour,county iibi.Ary -association, a new
group. We feel isolated.bere- we're neitheriorth nor
.South."

."Include how to plan librarygrdith, how to work with
boards; catalOging of AV waa:excellent; how to justify
yourim;dget, what areas and whythey'arsoimportantiitat to-
look for; .I learned a lot from going through evaluation
we got microfilm as a result." (High school)...

"I was instilled with a good outlook on the profession- on
what was expected of me on the jobo.the purpOseof librariant
today, how things are changing.- The faculty were up to date,
aware of changes in the field. My Working as a graduate '°
assistant in thecollemlibrary was a great help; I saw
how people work- especially in Periodicals! I enjoyed the.
precision of the work, the way things were done conscientiously
and exacting. Much bookwork is involved which people don't
realize.' A'-very good field- you're allowed to do what you were
taught to do- but:too'lluch effort goes into discipline."

0

45
(2



"One of the advantages of Glassboro'i, program- we were'enoted
to the reai.worla- the/instructors told you what the real world
is like."

"Glassbord's situation value- it's small- instructorsgave the
impression of caring agreat deal-mot typical of all colleges.
'YOU need an alumni group.-, I am in Rutgers' 6th-year program
now; Ws big and impersonal. Glaisboro could build a tight,

;o active alumni, group." (I promised to take this up with the
department, which l,have.)

. .

. .

"Overall, it was a very pleasant experience. The faculty were
very objective, they had the experience. It wa$ more than just
teaching experience, but rather:a working one.. They all jOined
in, making it practical-'both faculty and students. I have had
no disappointments op the'joli... a realistic picturebad"been
presented. Itinished the curriculum idea I was
supreme or God's gift to the world-- have found some graduate's,
(of 0f 7! schools) who do:think too'much of themselves."

"If grauates could get together on an informal basis, I think
it would strengthen an already nice educational experience:"

°
,

"You'should expand the courses- more depth- especially iWadmin-
istrationi and especially Personnel in that. So much of yoUr job
Consists of dealing with people; many librarians need-this
badly." (This was one of the persons with extensive ideas for
lengthening the program, which might well make it into a two...
year duration.)

take a teaching day to go over new books with teachers. One
principal is always against me." (implied he disliked such

sessions)

"I'd like to see the level ofthe students raised, and you
should demand more of them. not ph ,ically, but stretching one's
judgment. Make,the G$C.degree mean Something significant."

"The local PTA dOesn't even include us in their budget or
concerns- it is not ifiterested.in oraware of the library- it's
an indication.of the type of people.: they have problems, don't
read, have'it hard to Survive economically:"

"MY .duties. include supplying the Xerox copier, maintaining 7th
grade study hails, issuing tickets for Federal lunch program,
sreimiting library -books and textbooks, maintaining the school
scrapbook, distributing the morning newspaper to staff, set up
the room for school board meetingsl.packup.and. return materials
ordered on.a0proypl." (high school)

"Administrators feel the library should be filled with warm
bodieS no matter what their purppse.for being.there. Guidance

'Director sends study hall Students'to the library on "permanent
passes" to be added to my "stud' hall" even when no study hall
is scheduled in -the library."

4t) ifr (3)



"WeallAfelt well-prepared when we left, even with just 18 hours.
I took one course at Drexel after the Glassboro 18 hours and it
turned out to be identical to in senior course atqS,C.. the same
textbook, etc."

"Excellent- I have nothing to criticize-- veryh to hear there's
now more AV. This was my first job- I start in summer at an
office before the school was even completed- ad-to step right in
with only 18 hourip.,had fiwp&aration."

"Problem with study halls in the library!. there's no other place
foi the kids- we're badly overcrowded- sometimes 2. claSees plus ,,
study hall and users."

a

"I feel contact with the school (CI.C) ii very helpful, such as thid
projeOt of youri. Have had phone calls to,tell of services, Keep
(the graduates) together- we need to go hack and be able to get
help on problems."

"The civil service test:. taken by 'here, had an item on it
about a "tickler" and,none of us knew what it was." (I gave this.
librarian an explanation.)

,"Overall, I got a lot out of it- the main 'need is personal
skills, not techniOal ones. Also, public library work requires
more in special areas, such as scieriCe, businesii and law.
we could use more education later'in this."

"We were so absorbed in meeting theJan.l., 1972 deadline (om:
changes in State standards) that I learned it all very quickly-
and intensively." (was in the program and working)

."I meet with. the ptblic library trustees as representative of
the schools- appointed to this by the supt.of schools- so there is

-"good liaison- it works out very Well- also there is a high school
student member." (middle school librarian)

"The county supt..Of'schools is encouraging formation of a county
school, libraiisna group. his office is sending oUtmeeting noticesa
for Iri-CoUhty Library Assoc, -" (the county-grdoup was formed and
meets about every 2 months wring the'sChoolyeart.at 4 PM. The
meeting places dare rotated to give,everyqne a look at other school
libraries; the'host(ess) librarianserVes coffee /tea /cakes. There
is no formal organization- offiders, byliws, etc., or Minutes;
each meeting takes up several specific practical problems. of real
concernto the members-- advice is exchanged., /he State Library
sends one.or.two representatives and the present' writer always
attends. for the Library Education dept.;- most of the Members of
the,grdrup are graduates of our program.)

"I feels most of my time is spent in clerical. work.",(grades 6.8)

"I was nOt,consulted on construction.. Have no official job -des-
cription. N6,-.parking space assigned (others do). No contract as
librarian- contract read, (English teacher.' ".

0



"I'm trying to'develop the nedia collection- but the budget Was
cut. Boltz waived some courses for me so I could take some
extramedia courses."

:"The college library hours (were a problem). When I was there,
they were often closed on weekends when .I needed to use the
(materials).` since they were giving us heavy
'reference vorklaSsignments). it may be. OK now but it was too
short then."

"I want to set up a teacher resource center in the distriet-
have already started discussion,s, on it."

"Glassboro should lobby against the civil service test- it had
no relevance to my work. The test was multiple choice, and
subjective- more suited to the small public library. and to
an oral or essay test." (every person I know who has taken
the state's civil service test for librarians says it is far
from reality, asking.about "trivia" points and neglecting real
skills.)

"I got through because I was a graduate assistant, and learned
real techniques."

"Nothing major.I didn't like. Practical work, applying the
theories. (Students) should expand and open their minds- a
chance to grow.. there!, so much to learn- teach the student to
self.educate, grow up, handle responsibility- you can help in
this. You can always pickup'specific things later, like'
knowledge of reference books. Profs should give you their own
philosophy- help you to air discuSsions- not too much, but with
some structure'.. .You can learn in weeks to apply the knowledge-
don't drag it out, no pressure: '.Have an evaluative thing at the
end. discuss problems- ask student if she isgetting what she
expected- confer with the cooperating librarian:on accomplish-
ments."

"I made upTaAist of filmstrips for.teachers4 but they still
ask for topics. I was very well prepared to do reference work.
Really feel'they,covered everything atilSC. I have had to weed
considerably- many older .books are no longer appropriate. Had

-6 aides this'year to read shelVes, it was not successful. The
PT president offered volunteers but therdidn't cant on time
or not at all."

"Until last year I had 5 libraries- now just three (elementary)/
All, but one is in the basement. Got a nini-grant last fall;
purchased a dry.mount press, tape recorder, 100 tapes, film.
Took an EIC course in how to 'apply for minigrants. I have
"happenings" once in awhile, such as for National Library Week;
films, slides, etc.; prizes, at my own expense. Children are
allowed in once a week, with their classes, but rarely are given
passes to come individually. A real problem with teaching
principals (of the old school). you'have to be diplomatic and
understand."

:
(5)451



"It was pressure:from parents that got the libraries started
bare- no elementary libraries at all until ki years ago. When
I came here, I found mostly books collected by PTA'e (from

,

people's attics, etc..). There are two other librarians in
the school system, both also Glassboro: gads. I let the kids
evaluate the colleotionp.ask what they feel is needed."
(elementary)

"Principals, administrators, etc. should have courses in what
libraries are su owed to be and do. It's-the main problem*
but not their f lt. So they need to know. I find myself
defending thi s like a temporarily empty library."

*Cne thing griped mei., classes were cancelled when I came some
distance, and didn't know beforehand- not jlst library ed.
but all departments."

"I liked the whole program- all of it. It prepared me very
well for exactly what I'm doing. People from other schools
seem. to come out snobs." (in'charge of public library branch)

"We handle all school textbooks through the library- receive,
process, inventory them."

"A very good prograM*Wiiid not. hesitate to recommend it-
would have reservations about sending,people to Drexel; they
are not oriented'to edUCation, to© abstract, of little
practical value on the job; it was not a very positive
experience' there. Penn (an the other hand) ievery positive."
.(this librarian has taken courses at"both Drexel and Penn as
well as completinWour pregrami has received:a master's in
ed.media from Penn since le#ving Glassboro)

"The program. should grow more- it's n eded. Effect. of libraries
on schools- the State is negligent in of helping. it to

grow." (this was followed by aciscussi n of T ,&14 as this
librarian is very well informed in library development) '

"I think GSC should offer library science refresher courses
free to thoee who have not obtained jobs. Please let me
know." (this graduate isetill a teacher in the same district
ae employed when in library school, and his'complained of
being twice bypassed when the district went outside to hire
librarians.)

"Very good to work here but the program is not satisfactory.
Scheduled classes come in to give teachers the period ofr-
I can't teach library skills all year. Too much as a baby-
sitter. I have so told the administration, and a consultant
has so. recommended." '

"My employer doesn't believe my degree is in library science
because it doesn't say so on the diploma." (requested a letter.
stating'the M4A,is really in.librarianship.)

YT
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"People in the courses ought to get part-time jobsin some
kind of library7 it would make the courses clearer espec-
ially the younger ones." (refers to those who take the
program without library experience)

\nibrary orientations: l learned this very well, giving reports
ir front of al'elass- feel this waw very valuable. you need
this experience." (this graduate tended to be less out..
going than many, and seems to feel the requirements; in many
courses, of speaking to the class was a help.)

"I'd like to come in and talk to your (present) classes
myself- think it's great to talk to the older graduates when,\-
you are a youngstudent." (We often have practicing librarians
come in and talk to the thesis seminar. group)

"MO grads areteasier to work with.. they're not as formal-
others seem over..impressed with their degrees."

"Dealing with volunteers is very sticky sometimes: they feel
po sessive- the librarian needs their coverage."

"The lementary school librarian& of the three districts that
feed i to the regional high school get together once
in a wh e to discuss problems,"

"I just hopey answers will help you with your endeavor."
o

"Demands- you ne to 'require much of the students, as Niels
*Sellers does."

"They never pointed out to us, 4 journal'inmedia. I don'taD recall that the media -course brought out what tools are
available for help."

"Librarians should get their education at several places.
.it's vital to get away for meetings, etc.- management should
encourage it. Mine does."

"Children in grades 1 and 2 borrow books, take them back to
clasSroem; and fill out cards there. I have story hour for-
them, displays* travel things. I schedule everyone for
orientation at the start of the year."

"I feel strongly about teaching experience beings necessary
4for:a school librarian, also something like student teaching
for librarians- visiting various types of school libraries-
all kinds."

-.111.00 much volume to the work- not enough time for you to ex-
plore avenues, discuss. The library field is not so complex.
It lust covers so much, it's impossible to take it all in.
You can't know all aspects, you must limit yourself-. what you
can handle. If I left this field to go into a public library,
I'd need more courses. People must be able to aim at speci.
fie fields." 4
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"I was led to believe-tberevas no problem with the teaching
certificate- I still don't have .it- the 12 hOurs were not
sufficient."

"There were gripes, sure, but it's better looking back;
.a very open, warm atmosphere- I felt welcome to question
and raise problems."

"courses as a whole were excellent- I enjoyed taking them.

"Local high school and junior high school students. the .

schedule for academic kids is so full, they can't get in
to the Libra. They have no free periods, no study halls.
They can't get a library Pass to go in. daly the home--
room period is open; the only use of the library is by
Classes (none- academic) ."

"I ,was just finishing the 18-hour program when the
graduate program started."

"GSG is still geared toward school libraries- if you
are teaching for public librariesit doesn't relate as
much- it's always on school applications." (this
person graduated some years ago and we believe this is
no longer the case.)

"I 1;arned something'worthwhile and usable in every course
I took, and received the basic preparation to meet most
library jobs."

"Monday, I will start on my second ten-month:contract with
the schools. as media center director for the Senior:
high school. Ours,is an open space.school'comprised of
four podstousing approximately 1200 students. The
attractive library Or media center occupies '.pod .of
learning community whiCh endeavors to follow guidelines
suggested by the Kettering Foundation IDEA; but they are
not always workable.. BY predecessor was with the school
system of this small town, now grown to 18,000; for-37
years, so I am the second librarian: workingwith a
secretary, an AV/ =engineer, an aide in charge of thelloor,
doorst.desk volunteers, and overdues, and two-part -time
workers who handle all,the textbooks. We repair all books
ourselves and process new purchases except those for which
we can 'get kits or cards. through Baker & Taylor or Josten's.
I am on the floor as a reference librarian a great deal of
the time, as requested by the State examiner, rather-than
as a monitor. Our library,houses 100 students and is used
by the teachers as a classroom when research is assigned,
so'it ie a busy as well as a chatty place when three classes
are in:session plus students from the commons, who wander

.

in...." (continued on next page) (this is from a long
letter written to me by an outik)f-itate graduate)

(8)
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have.4 backlog of about 100 books tq catalog,' for
which no cards are available from L.C. or "ten's, and over
100:AV kits! Fortunately, I have trained the secretary to type,
the cards and process the books. We operate a paperback book
store, in addition to.ielling books for the.teachers for class
use._ Our AV-equipment is housed in an inadequate oversized
closet and we have no space for production, a problem which
must be faced as we are preparing for the evaluation
next April. This job is a far cry from the one at ".

(this graduate first worked as ' librarian at a South Jersey
school, before, leaving the State, with her husband)- !'Where
librarianship Meantkeeping students quiet. Open spage, with
Sight.Virriers only, is not for everyone, of course. All
movies,'sound filmstriO.projections must be shown in the areas
connecting the pods in order snot to disturb the class areas.
No-passes are required except when a student is sent from
class. Special supervisors oversee the commons, which serves 11-D
as cafeteria and study hall, butIthere socializing is'permitted.
Teachers have 5 classes and one free period for preparation,.
when I can catch them for recommendations regarding new books*
'or AV materialsi, Our budget for magazines, software, and
books is based on $6'i student this year. The principal signs
all orders, which I type, and we try to get them all placed
between April and November, when the School clerk closes the
books. : SOme.schools may only order once a year, which steeps.
most'material is old by thetime it can be added to the
Collection and made available for usa,,, I wish you could
visit thisnewer concept school, but It is about miles
'from Glassboro; It is far from perfect, because it is run
and influenceofby people with different ideas, but-my work is
alWaysintereiting. Every school and library-I have visited
has its own system, so I wish I had been zxposed to more as a
library student, for I 0121d:have used so*e practical training
on.a college assignment before. undertaking a fUlitime job.
I could have used more cataloging experience, tut follow what
is alreadrin: the card file, use `the abridged Dewey and,Seirs
10th available, and with a collection under,8000 still, no
book is lost for long, except those which are not checked oat,
but climb into someone's pocket! High School has
format 'for 9-week minicourses vhichjean heavilyon Paperback .
teats, modern writing, periodicals.- The.classics, standard
iction, certain areas of history, biography, language, travel
move seldom. Many students are non-readers in this farMing
area south of (a large city), except for Hot Rod
magazine; but as you know, we'll keep trying. I feel like a
jack of all trades, master of none, and can not find timeto
do all there is to be done when confronted by hundreds of
magazines and catalogs, with thousands of learning resources
to be evaluated and analyzed, and some material is outdated
before. it even gets on the shelves. 'After reading the fore-
going pages of this lettervI owe you an,apology for poOrly
constructed sentences and garbled thoughts.- Nevertheless, as
a school librarian, one thing stands out in my mind as an

(9)
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"...essential:\ teacher rapport and their familiarity with
the library collection. Books and other materials gather dust
on the shelves unless assignments guide Students to their con-
tents. ,,With a invited budget, my book selection policy .is" based
on requests f om the faculty and students to support.class texts
or provide cessary course material for "Indians of North .

America, as an example. Leisure reading interests are often
met by the paperbacks.we stock for purchase at a discount and
which we often process in a hurry to become a part of the school
collection as well. 'They. hold up quite well fora number of
readings, are preferred to hard backs, and though-easier to
pilfer, represent a far smallerlotts. I work closely With the
Junior High School librarian, since the 9th'grade budget is
considered a part of thesenior high. A qoordinator for the
5 elementary school libraries, staffed by aides, has been added
this year. I hope to work with her in developing methods common
to alltthe schools. So far in the school system, none of 'us is
inVoIled,in curriculum planning, but we endeavor to work -close-
ly with the staff to ascertain and meet their needs within the
budget!, trying to be fair to all departments. Since the school
;is only 2 years old we have a long way to go to meet some stan.
dards,' but the current trend.seems to be studying the NOW things,,
such as abortion, child ahuia'death, erima coifiedi, body
language, rock stars, TV and radio personalities, current history.
And issues, which -still include Darwin's theory of evolution vta
the biblical interpretation-of manWbeginning in our town, We
feed the vertical file daily-yith,newspaper elippings,and
expendable Magazine articles and subscribed to Facts On File
to auoplement the Editorial Research Reports et al.
I hope to write up a procedure manual, but we are still changing
and trying different ideas.; It weal have been helpful to have
training in how to prepare one at Glassboro.* Also helpfur
would have been demonstrations of how'tO best intraduce.studens
to library use quickly and effectively. In review, however,
Can honestly say I learned something worthwhile,and usable in
every course I took and received the basic preparation to meet
most library jobs where the actual learning takes place. My,
problemis that I want to know a lot ore about, every facet of
librarianship, but there is not enough time or opportunity: As
it is, I-Am grateful to be accepted and able to serve.
I am often reminded of the Library Education Department and,.
various members of its staff to whom.: am. indebted for my'.
training and interest. I read where Ms:Hbulroyd'retired and
Ihope Mr.Tubio ieenjoying his new job outside.the teaching
profession. I learned a great deal from him abdut handling
new knowledge. Miss Sellers courses were excellent and have
proved invaluable, while Mr.BOltz inspired us to-be librarians
pointing the way. The tire.I spent okmy master's thesis rdo
not regret, nor my association with .you " -- (here she refers to
my having beet her advisor on the thesis) "but if Glas'Sboro

ever promoted from an M.A. to an M.L.S. those course hoUrs
could-be well spent on practical library applications as at
Rutgers-or Drexel." (continued).
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"1 am ceTtifi, d in the State of on a 4-year provieion-_

al basis in ed catiOnal media. MY salary this year with,the

extra time is $-01400. I hope I can prove myself, so that
my-contract wilybe renewed next year as well. I am affilia-.

tedwith the (mentions state and county professional
groups) and NEA, ALA, AASL. he mail of a librarian is
staggering! We time to sign off as in our school radio
station. I.am still trying to work;on (a research project)...
My kindest regards,- and best wishes to you and your co-

workers.. If T can be of.any further assistance regarding
procedures or whatever, will ao.:.
(as indicated on an earlier page, this graduate sent in
'every long letter instead of responding to,,the questionnaire;
.the questionnaire was mailed to all out of state graduates):

d.

"Please notify the graduates when your final reportis
available."

"Librarians. should have greater appreciation for and place
more reliance on their paraprofetsionals and aides- not
sufficiently appreciated how vital they are. tou should

use people who are familiar with junior colleges to teach

administration for librarians going into it."

"Excellent idea to have internship or field work...fine
Chance to work along with a piofessional."

"Intern work isvital, Children's librarians should take
non-library courses too.. psychology, himan relations
A. great deal of reference work (for example) is psychology.,
getting things out oftpeople."

"Spring, fall, summer: there was always something to take
that was suitable. Mr.BOItZ advised me. of the best sequence.

Much personal interest, excellent, byall."

/

"Many courses are not taught very'dynaMically.we tend to
relax and slack off togoauch. Not. really challenging to

your intelligence- too much t6 memorial. .'Rere I amr in

gradpate school and there is no realochallenge.' "

"Vocational schools. no discipline prOblemi--averyatrOng
administratiOn. I hive great-Planet° Make my,Own'meda and
build My own collection-Torlthe turricUlUm.":2.

"As'people, the faCUlty were wonderful- yery nice, warm,'
willing to help."

,

"Some library schOolpstUdents'have been here to ,use the

materiali. I found that one of them (graduate level) didn't
know that the Reader's Guide was.

them,
beginning students

get' 4 bail° orientation to materials? They have all sorts

of different.backgrounds." (public library director)
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A

"Well-satisfied here but we could do better- are on split sess ons-
rigid scheduling- cannot make good use of time- younger childr n

classes are in frequ
ly- sophomores doing term papers- not getting the use it should"
especially have no:time-(for library use).. t.

..

"Should require to: complete it in fewer years.. it took me 4 or 15
years- you should limit it to 3.. To much stretching is notgood."

"Library instruction is a problem- I'm fully scheduled.. 4 classes
daily!. I have.to give them written work to prove there is a need
for a professional- need to build up position in the community."

"Very happy to have you visit- appreciate it."' (requested misdviee
on several specific thihgs)° ,

"Glassboro must be selective in choosing students- not all will be.
good professionals- for example, there should not be a double stan-
dard,of technical vs. public services. Need broad intellectual
understanding of librarianship.' Select, screen on the basis of
'likelihood of success. College should screen before admission and
.during courses- on willingness to help people, intellect."

"The local board is going to spend $40,000 on building their
film library, not satisfied with the county service.'"

"GSC pleasant:ekperience."
0

"Feel quite satisfied with the rogtam- it was excellent like
the contadtsI made. -- I was an office manager before going into
library work - am setting up a new system in the library here-
unique to libraries-, copiesof on-order items, on the.ehSlvesr
can tell what's processed, awaited, etc., all in offe:file- I was
able to design it from scratch."

"Discovered my budget had been cut due to economies- no newspapers,
books, etc.- they didn't tell Me."

"New superintendent came.in and asked me, what subject area had the
heaviest emphasis, and why; what was lowest, and why; so I needed
time to think. it over. He then asked what I thought I should do
about it=- just before my tenure contract:"

"I never took-Literature of. Science because, the'way Mrs.
described the way you teach it, I wouldn't like it."

"Was very well prepared at GSC- maybe one more course in library
aides, more in media.. more media cataloging= require it."

"Nebd,more on Government Does. Coverage of VF was very: good."

\'

"Paperbacks wiredovered very little in courses, but are being
bought more and more by libraries- especially in fiction."

"I learned a great deal from going into other libraries- ask
questions, look in their catalogs,.talk to other librarians -"
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PREVIOUS SURVEYS
a

Before the present project (Visiting graduates while on sabbatical.
leave) I surveyed our master's graduates twice by mail. These were
-official, departmental projects, and funds were available, to enclose
postpaid return envelopes.

The first survey was one of my first activities upon joining the
department in the fall Ofl972.- Questionnaires were Mailed in that
Ncve*ber and December, requesting a very -prompt reply"asswe-needede :

the results for conferences with the college administration on our
- .application for ALA accreditation. My report, though dated January

1973, wad-nob:ally completed during the Christmas vacation and used
as inters 1COriginally, I had intended-to survey also those who
.110 tak r, undergraduate 18-hour Teacher-Librarian certification
program, 'we discovered the college records were kept only

. major field., Plait of our undergraduates major in fields like ° -

English or.eocial studies, and thus are they kr:Own' in tf4e official
files. (More recently, the.domputer'center has begun compilation

o of a:data base tbat4will permit retrisial of those who took-any
single course, but tudget problems have prevented this from being
made retroactive.) In the present repOrti I am reproducing key

''-- _sections of.that January 1973 report foriPurposes of comparison.
One table is different: when graduates 'were asked llow satisfied they-
now are with the .Library Science edUcation they obtained'here, the
original report of course listed only their responses to that one
surrey. Data are now available for all three surveye,-showing
replies nide to exactly the same question% and it would be. odd not
to show all of.these together.

. . .

The second survey was intended to updite the first one.' It was planned
the winter of 1973-74-athe queStionnaires.actually mailed inA

March and April of 1974. RiaPonses came in throughout April' and Maya
4intended that this survey assist in ,documenting the value-of our
program as itinte,to be evaluated by external consultants. 'Frequent
interim reports were made to, department members on the results, as.

I the returned surveys accumulated, during the spring and early summer.
However, a final report was never prepared, as by that time I had
applied for sabbatical leave and was paanning to undertake the more._,

ambitious project of personal visits.
,

a .

Both surveys were mailed' to-all master's graduates for whom we had
addresses. (in some casei., graduates have moved and theirs forwarding
notices to 'their local postoffices have expired.) . Respondents were
asked not to identify themselves, though many did so and apparently
found this no barrier to expressing frank, opinions. In the personal-
visit survey, naturally there'was no anonymityi and it is surprising'
thit,overall,proportions of expresied satisfaction are almost identical
on the three surveys.. "Everybody knows" that people will besitateto
be negative in person. Iiin't necessarily so.



o\

Both surveys showed that few of our graduates go totrth Jersey,
most, likely. because Most graduate students are already established

lr in a community, with a family; they attend library School in, the
evening andAhey attend the one that is.phySically-reachable:, in
North JerieyOlutgers; -j'irf South Jersey, Glassboro. After they f ind sh
a gradUate program, most- of them remain inthe:same genoral.:area.

We were pleaised-to note the high:proportion who exPtieised high degrees

d

of satisfaction with our program, but were puzzled by a pattern,
repeated. in the second survey, of variation by-year of graftatiOn.
Those who graduated early in the program,,ANDin the most recent
years, wereimuch-more likely to be "completely satisfied" than
those who graduated in the middle years. Was this merely an
accidental statistical artifactv had ate program changed during those
years; or perhaps had the intake of students changed? The-question
is still' unsettled.

(Excerpts from the FirstSurvey)
6.

Graduates of the Library Science Master's Degree Program'
at Glassboro State College: present poiltiqnstlocationso
and opinions regarding the GSC program. Compiled by
Rinehart S. Potts, Assistant Profefbor II, Library
'Education Dept.' January 1973 ,.(26p0

. .

"The preSent survey has been"conducted,hurriedli to meet'a deadline,
and thus needs the better organization4t will-receivewhen repeated
with revisions,. A little over 100luestionnaires were
Of these,-6,5 were returned almost immediately- ise.,'within two weeks.
Another 9 came in by January 12th...."

(a tabulation of the towns where the graduates were located showed,
five out of State, three or -fouivin North Jersey, and the rest in some
41'South Jersey communities, scattered widely in all the 8 counties.), . 9

(Next appearad.tWo tablet, giving degrees of Sitisfaction with the
program bryeare.graduation, and bY:type oP library position. As
alreadyindicated, instead of reproduCing that table, or the simila
data4n,the Second Survey, I have combined all three :surveys in one
pair tit:tablet, to facilitate comparisonaThese two tables appear
on pages` -following. IV original commentarilk these fables included
1001.1101404 that a good number of our gradates were in positions' for
which we had:not:expIicitlyoprepared them, such as college libraries..
'This' was taken tOindidate.evidence for:the proposition that there is
a large commqn core of material in "librarianship"-, ePplicable to-all
libreryTereasfalso commented, that the actual instruction hereat
Glasebo hviolgiltwas both general andpraCtical.enough to give the
gradua s iuch, flexibility, though perhaps some credit' should have been
given the graduates themselves.)

1(comment cOntinuebetweem and/or after ,the tables)'
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Continuing excerpts from, and comments upon, the First Survey---v

Graduates were noted as expressing reactions 'to theoprogram which
were "warM,.enthusiastic, and withmich interest shown in returning
for refresher-or:specialized courses. Any profesaiOn needs to keep

up to date, but some fail to do so. It is a pleasure to see how our

graduates are aware of the'need." '

There followed a tahAlation of replies to the question: What jobs

had the person held since graduating from Glassboro,-other than the
Present one? Over 8 were shown to have held no other position than

the present one. Some, at least, of the other persona were known to
have remained briefly in a former position after gradUation while
deciding what to do or where to go, with the new degree, so the actudl,
proportion of those leaving one master's-level position for-another
was very low. A low rate of turnover is not necessarily a favorable

indicator-- it can mean -only that jobs are hard to get, or that the
job..bolders are not competent enough to obtain other positions. Of

course the usual interpretation is that both employer and employee

are pretty well satisfied with each other, and that low turnover

means, a good working situation.

Next, respondents had been asked which library science courses they
had found most useful, or least useful. Three groups of courses got

strong endorsements-here: library administration, referenceand
bibliography, and book selection for elementary schools /children's
literature. These were felt tg be "most useful" in almost equal:
numbers, Following these came book selection for secondary schools,
and cataloging. The latter'received More potitive "votes" than any
other.course, but also a number of negative ones (27 "most useful".
and 7 "least useful") so the cataloging courses obviously arousA
some ambivalencies.

Courses which had roughly equal numbers of "most'useflinand-"least
useful" evaluations included literature for young adulte, the thesis,
seminar, literature of the behavioral sciences, and literature of.the
humanities. In no case did any of these receive any large number of
,rvotisr, which would seem to indicate most graduates had no strong

feelings, either way.

Arousing-many more "least useful". an "most useful" reactions were:

the audiovisual media courses; 1 terature of the sciences; introduction

to"automation and information r rieVal; and history,, of books and

libraries. Comments were to the efect that the media courses were
not practical enough; 'the science course was aimed at those who might
go toa'specialized library, not the typical Glassboro graduate; and

the latter two were all right, bUt just not relevant to actual work
in small school and public libraries. As on later surveys, no one was

,prepared to urge dropping any of these: they wanted more. and better

media courses; the science material geared more to small library needs;
and both automation and history, continued because they were teelio
be important areas professionally.

,

47.1
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Getting tone specific on graduates' opinions of courses, their evaluation
that administration-was 'most useful turned out to be based on the ;f4ct
that most of them were quickly given administrative responsibilities
they.bad not anticipated.. Ey far the greatest number of our graduates
go immediately into positions where they are in charge of a library,
generally in. a school. If the-librarian is surprised at this, and at
the adminiitrative duties inVolved, other comments state that the
school principal is often surprised too. As will be noted in the
Second SurVey, and in the sabbatical project, most, school administrators
still think librarians -wield a rubber stamp, checking books out and .

that's about it. It is this problem area that has our'graduates
wanting to return for more administrative study-.-An personnel,
budgets, and the handling of relations with superiors.

'Earlier, it was noted that reference and bibliography°were among the
courses felt to be most useful. The First Survey notes that this
conceals different reactions by two different groups. Those in the
elementary schools tended to rate cataloging as,most useful- -- it was
thcse'in the secondary schools, public libraries, and colleges who
boosted the usefulness of reference/bibliography. The elementary school
librarians may have been seeking, in the cataloging courses, more help
in coping with the paperwbrk.flood that every librarian experiences.
(see administration, above)

The course on history,of books and libraries was frequently enjoYed
by graduates, but as noted before it was the one deemed least useful.
The report On the First Survey pointed out that part of being a.
professional in any field is the consciousness of the. historical
aspect--: where the profession originated, what needs iCsatisfied,
how it has evolved, and what trends and people have been important.
Uhdoubtedly it must remain .a part of the curriculum.

Respondents to the-First Survgy were also askedyhat courses outside
librarianship they found most useful and least useful. Here there
was no consensus. A griat number of courses are listed under both
headings. We learned very little fromcthis _question. Library-
students "can come from most any, undergraduate curriculum" and thus
have little in common. The First Survey report discussed the fact
that there are both' positive and\negative factors in this varied
background

. .

I also. asked "What was not covers in your Library .Science work' at
GSC, that you now wish had been i eluded?" Similar questions were
on the Second Surveyand in the sabbatical interviews, so we have"the
basis for'comparisons--- except th t the data are so scattered, it
would require'an entire paper to alyze and compare. On the First.
Surveyi over 70 items were. listed. No one of these was mentioned by
more!than,8 of the respondents. S e of them pointed out that they
knew something.was covered in the c rriculum, but their choice of
courses resulted in missing it. ,So 4 were not.sure.at all whether
the' desire0 area was covered anyWhe e; others were sure it was not.



Perhaps the chief problem in using the list of items is.to'decide
tow to group them. In this case, as in the original report on the
First Survesr, will let the reader do this for himself. In a few
cases, the items were so.nearly identical that they ware grouped,.
thernUmber afterlhe iiewshows how many times it occurred, The
reader must also bear in mind that this Survey was made at the end
of 1972, and the curriculum has changed since then. The 74 people
in the First Survey, then, gave the following as items they wished
had been included in their courses: '74iE.

41

,Mcire on the Library of Congress system (8)
More A/V work (8)
ActUal work experience. (7)
Teaching library skills,- grades K-6- (7)
More cataloging, especially of AV materials and realia (6)
Administration and management (6) -

AV hardware .(6)
(none) (5)
Information storage and retrieval (3)
New trends in library field (3)-.

.

More thorough in-depth "bibliographyTand 'reference course (2),
Making transparencies, mounting pictures, etc.. (2)
Setting. up a card -catalog.and filing by ILA rules (2)
Budgeting and allocation of funds (2)
Public relations-- librarian and teachers (2)
Library law (2)

'

Community. relations (2)
Organization of AV materials (2)

,Trogrant:'for children (21-
More practical work on day -to -day problems °(2)
ilibliclibrary systems in depth..
Planning in...service programs
Processing of books
Setting up a new schoolibrary-
Repair and. maintenance. of books.
building planning
Dealing with trustees and library friends
EXchange ofideas betweien students-- how problems -on the job are
Circulation work . handled
'Library personnel administration-- ratinge,hiringe, job descriptions
Literature of the humanities
Literature of the behavioral sCiendes
'Selecting materials ton the college. level
Writing of procedures. manuals .

-Broader pricticum experience in varied types.of-libraries
More.puhlic library courses

.

More placement help .

More specialized courses
Realistic view of the job market
Archives

(continued)
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Teaching library skills, highschool
More Specific subject cataloging
Establishing a,vprtical file
Ilavernment doculient-s

Science reference .

USs of films in library programs
Evaluation of AV materials , .

Professional writing and research as a prerequisite for the thesis
Gov'ernment grants" "'
History of libraries ,1 ',,- .1

Systems analysis and eva vat44mr,-
Evaluation of equipment, rnishingsIliivetc;
More guidance and 'counsel ing available
,Speci&Ne4 Jersey subjects-- authors, books, lows, etc.
Measuring library use
Literature of ,careers and vocations
Dealing with superintendents and school boards
More Ilteiature for young adults
More literature for adults

Responses that here received too late for the main tabulation'(and
which therefor overlap or duplicate' omewhat) weret

Literature of the sciences.... I tothe course but the Material was,
not covered by the professOr. (reference .is tee one time when the
course was taught by someone not a member of the department)

Practical on the job experigAces, e.g.; actual work ina9libTary,
processing of books. .

A practical course in library promotion and publicity (for library
directors);. practical business, budgets, dealing with personnel.

Card catalog filing; evaluation of periodicals
ration retrieval/computer data:

Bibliotherapy.
Cataloging of non-book materidls history .of books and printing;
information on how libraries 6chools especially) can qualify for
Federal funds.

Library of CongresS cataloging and classification.

The original report points out ihat many of these graduates conceded
the material they desired really was offered, but they had not taken
the appropriate course. ,It added that otherwise, the library science
faculty could profit by. examining the list and making sure all of
these points were included in their courses.

Respondents were also asked what types of libraries .Glassboro should
be preparing students for. Four major types were listed, and a
category called "other" to elicit open -end thoughts.. The results
are tabulated on the following page.

0



"Do yo# believe there is a need for. Glassboro to prepate librarianb

,,. .

Sohool libraries? 72 yes (
AaUblic libraries? 70, (95%)of

74)Ifor 97%

College librariesi 65 (88A
Indhstrial and research libraries? .58" (78%)
Other-

Medical (2) t Library technicians
Music. (2).- Geriatric services
Hospitals (2) Institutional
,Law (2) Information science
Theological Medical and technical

. . GoVernment Museums
Medical records Film libraries
Historical societies . Multimedia specialists'
Art libraries (2) Special subject collections

a.

The First, Survey report points out that the difference between total
respondents (74) and the numbers checking the above categories was
due, not to negative expressions, but to the person omitting any

to the item. It also noted that there seemed to be a strong
feeling for training as a specialization in the medical area,

Grad#stes were asked if they-would like to receive a regular News-.
letter written for them. Only three said no; one did not respond;
and 70 said yes. Wen asked if they would like toheIp produce
such a heWslatter, 32 said yes, 28 no, and 14 did not answer.

. Asked if they would. like a summary of the ourvey'results,:64 Said
yes, 6" no, and did nbt-answer.

The commentary following this section noted that many of those saying
NO to helping with a newsletter were apologetic and acplained they were
very busy with families, getting started in a new job, etc. Also in
my original comments was. the covert intent of measuring, in a crude
way, how helpful the graduates feel now toward the program. "It does
seem to be a necessary step, to establish regular,contact'between ur-
selves and our products. This can benefit Us and them. We need a
continuing, accurate picture of how our graduates are doing,, so we ,

can revise the burriculum. They need the confidence of knoming there
is a source of information and assistance back here at GSG.0

4

Included with the report of the First Surveifwas an abstract of a
paper written by a group of my students in the course "Introduction
to:Automation and Information Retrieval." Carol Smith, Charlotte
Still, Lindao.Cilento, Elinor Wuehrmann, and Kathy Durand surveyed

all New Jersey libraries with circulations over 80,000 annually as
to their status in, and viewson, library automation.

475
(9)



This was not completely Within the category of surveys of our graduates,
but was inclUded bemuse it }ad just been concluded, and it did show
what the perceived needs were in the area of automation. It will not
'be further described here.

At the end of the report on the First Survey were six pages of "genera
comments" written in .by the respondents. These are very interesting
but too long tp include. here. Many'of the raduates took the time to
comment 'in detail on courseS_and the progr . The full report isi4of
course,'on file in the Library Education de artment for faference.

TIE SECOND SURVEY'
fa

The tabulation of Second Survey responses to degree of satisfaction with
the program, and type of library in which presently employed, will be
found a few pages back, in the section on the First.Survey. The data
on these points for_ all three surveys are there combined,. It might be

.appropriate at this point repeat that the results are remarkably
similar. This was especially surprising in that the first two Surveys
were at leait potentially anonymous, though some chose to sign names.
This gives us a great deal of confidence in the resUits.

Asked "Do you believe there is a need for Glassboro to-prepare,
librarians for..." they replied as follows:

schools ?, Yes, 71 022) (the remainder didnot responn)

public libraries? Yes, 66 (76%) " "

colleges? -'61 kMOL fr to ti

hosppal dIresearch libraries?
Yes, 62 (7I%). (others did-not'responi)

other? there they listed the following: prpachool,
religious, medical, law, museum, law;- '

,

vo-tech high school, legal,_mediatenters',
community information centers, musics.,medicitie0
"specialization in all library fields shdfild
be available%)

Comparing the results with those on the First survey (pre pus page)
the first point ,is that a lower proportion.lfamponded to each atm.
No one said "No" to whether Glassboro should prepare librariAo for
Any given area, but a larger number said nothing. The questica
changed slightly in wording from the'First Survey. Because theltha2
been so much interest then in hospital and medical libraries,...th-Lo
was explicitly included in the fourth category. The result'was to

.pull this one up to almost equal college libraries. Sp the area o2
medical librarianship is of high interest to our graduates. Now wo
'can -see.another area emeigine in the. -nother" eategorys law libraries.



Some of the comments, written in, on both Surveys, ;seem to say
the graduates may have thought it, pointless to ask whether GSO
shoUld prepare librarians for areas in which it is already
active. "WhY ask Nhether we should prepdre public librarians,
when we obviously do so now? So the question should have been
-exPlained to the respondents: that we were eeelsing their own
evaluations as to:whether this,was a valid activity. Other
comments, in a similar veit'seemed to say it wassilly.to ask
about preparation for special BrOms. Of course you should, was
the reaction. You- should prePare South Jersey people for all
the kinds of libraries,- as they Can't easily get to Rutgers and
Bitexel is too expensive. Some comments expressed 'gaieties about
Glaseboro's support for-expanding the program: stIbuldn'tyou:
have more stafrimOre books, more resources?

The qUestion'about receivingJi Newsletter Was repeated. 80 said

yes, they would like to receive brie(452%). Two said no. The

others did not respond.

Would they like to help produce it? 4% said yes, and 30 nog
Here a large number apologized for,the NO vac and said they
-lived too far away, were too busy-with the had just started

a-family, etc.

Would they like a summary or the rentlts of this CmLvey? 804m4id
yeSt and 6% no.

t

The question about-receiving a Newsletter was changed slightly in
wordiig from theFirot Survey. 'igais tines I mentioned that we had

not yet been able to start ones.due to the p4er shortageU.did
not adds,but could baVe, that: our postage budget also was kaput)
but Ipnld Trmap trying. The.responses here on the Siecend Survey
added considerably to my, guilt fM3,ings aver,eur not having started
a. newsletter after the First Survey. So many of the graduates were
entImiastic about the idea.-- one even offered to help start an
E41.mt Assocation; we have GOT to do semethiiig about this. We
Eay have to do-it fremour own pockets-:- .there,has been no money
in the blviget oven for Coiomszai sup dies for a year liow long

can we disappoint-theme actives,eager

Another n giber o2 he deParr_ent was interested in' the possibilitF
of offering Short CrImer Ynstitntes, possib1,74 with a grants and-ased
to have a question added to the Second Survey on "this topic to
sound-out interest. Zt was phrased "Would you be interested in
attending aSumme2 Ictstituto (©r academic credW lasting from two
to five weeks co topleo aba Service to the Disadvantaged;
Nun.Print Media &-lielmlmtraUvo Protlems; Other (describe)."
ResPoneles were tatulated far the(,faculty member as they-came,ins tnt

not reported othen4lac tiai(Y Ettail5 are on the next page.



lg (17%)

Non!rint Media? 45- (52%)

Administrative emblems ? 40 (46)

Other? (describe)' SPecifiCiteme'listed respondents included:.

Videotape and ETV
TV production
reference
Young adult services
pUblic relations: such. -as s-special services to community,

story hours, exhibits, book talks, news releaSes and
columns. f.

special education '
New JerSey materials-
establishing and maintaining a catalog- according to

standard library prodedures
budgets- haw to figure out what Twill need 2 Years'

frot- now

.,autonation, particularly in technical services.
Nak,o lawn, benefits, etc. -.

13 ez:Itniceng only-- no Dewey
5,-)272-2

nc-73 1:fl-Yr7 0-1,ZtOYnn 7 in.any.of-the.anstiittes-.were:
.
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Another question repeated on .the Second Survey was "Which Library
Science course at OSO has been th© most useful to you ?" The

replies are tabulated below. The total is greater than the number
of respondents because many, despite the hrasing of the question,
listed more than one course.

All the courses- 2
.All about the same.

Cataloging- 23
Organization.of library materials- 7
Advanced cataloging- 1 Total- 31

Reference- 23
Specialized literature courses--
litoof humanities, of`havioral. sci.- 6 Total. 29

Total- 3

Book selection- 15
Book selection elementary schools- 5

« secondary & 4
public libraries- 2

Library administration.
(includes organization &-management) i

Children's literature -

Audiovisual

,t

and media- 1
Selection &evaluation of non-print- 1
media selection- 1 ,

AV production- 2 ,

organization of non-Print materials- 1
o

History of libraries

Thesis seMinar-' .

Automation & information retrieval:.

4
'Some of these courses named. are undergraduate level* so it is ,not
simple to translate the totals into graduate.evaluations. When a
graduate refers to "cataloging" it is impossible to'khow which level
is meant, for.example$ though "book selection for elementary schools"
is clearly undergraduate. The matter is complicated further by the
fact that occasionally an undergradUate.level,course was taken for
graduate credit. The general picture.is Clear, though, and about
what would be expected., The-basici Standard Subjects-- things the
librarian would use every day- - are ranked highest$ and the more
specialized courses 'ranked Frequent.comment6 written on the
mides of the ,sheets state `that these basics -were indeed well taught
and =roved to be lifeweaversson the job.

Tota1.11.26

Total- 22

Total!. 1.3

'T4tal- 1

Total- 1
*

47p
(33)



o

. A

. HoWever, graduates became more conscious of the.courties other than
the "basics" when asked which courses- had b;en LEAST useful.- This
'question too was a repeat of the First, Survey.

=

"Which (LibtarY Science course at GSC) hae been the least useful
to your

%

) g'ilat respond at all to this item-

None all were useful, etc.- 9 Total- 17

(cOmmentall my courses were. helpful"
*,igaipsod something from every one"
"Ea-Ohcourse had some benefit"
"I draw on some of -the things covered

in all of my courses"
"there was not any course not useful to

Me or at least enlightening and
informative")

History of books and libraries-
,

',Total- 21

(comments: "intensely interesting course but not of
practical use"

"except for personal edification"
"although I have been. able to use a great

deal of the information advantageously"
-"although enjoyable"
"But I enjoyed the course")

°. AUdiovisualledia-" making films, slides, etc.- 3
selection of AV materials; 1

instructional media:3
*AV courses"7 2

(comments:'' "facilities not -adequate"

in buying equilment and operation
more important than making 8msifilms"

Total-, 12

.

Reference and Literature- basiO.reference.. 1
,

reference--1 ,.' .
,

14teratuterof science -.6
literatures of behavioral*soi.. 2

(comments:

the literature4:oUrses- 1 Total--11-

"(reference)-onlyabecaUse'of may lower graded level"
"(lit.of science) feast relevant to a small

public library"
"(lit.of'ecience) because of the teache'r- didn't

cover the Material"

° (contimten)
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Introduction to autaation and information retrieval- TOtal- 10

'Book selection- fpr secondary schools-.2
..

Lit.Young adults-' 3
for public libraries- 4 .

,/,; children's literature- 2 Total..

(comments:."(secischool) poor instructor"
"(public lib)' repetitive of othecourtes").

Cataloging . cataloging- 3
advanced, cataloging- 2

(comments:. "(cataloging) because I felt teacher
$ was ,making her own miles"

"(catiloging) lack of depth in LC"
!"(advanced) though it may .be useful
, in future")

'Thesis seminar

Administration of libraries

Totai-

-

Total- 2

Total- 2

(also, despite .the fact that the questiOn referred to courses 'in
library science, three respondenti specified their least useful
courses m7;11 in education. To of them.listed "foundations
of dducation" and "curriculum development")y

e

.

As might be expected', this list'is almost the reverse of theaist
.for.courses deemed MOST useful.. Except for History of Books and
Libraries, no single course'received any great'number of negative
vote's, and even'History had comments attached (q.v.) which indicate
it is generally taught well- -- it's just that our graduates feel
under great, pressUre to succeed in day-to-day'job.performance, and

.awareneas of the historical foundations: just doesn't seem to.
contribute to getting those new books on the shelves any faster,
or answering Olestions, or getting administrative reports in!
There is nothing here which would lead us to cons/der dropping the
course, for professional growth and depth will eventually require all
graduates to understand .where librarianship has come from.

Criticisms of the audiovisual media courses are not really great in
number -- just 12 of &trespondents-- but do reflect the fact that this.
area of the program has been weaker than the "book" side. Facilities
are not adequate, but both thi.courses and facilities are now better
than theY. wer& when most of these: graduates were students.
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Inothervordst.interpreting:tho first line as an example, of the
29 respondents who are now elementary school librarians, 26 have
held no other positior; since graduating from our program. One

.previouPly held a.. elementary school library position elsewhere.
One was a teacher previously (6ubSequent t graduation).and one
was lit:tarian of a religious institution (n t a School).

All the graduates who indicated preVioUscposiUons hAd only one such
position, except one. As stated in the footn to to the table, that
person has held both elementary and high sob bll.ibrary positions

since gradUation, and.is nw unemployed. This:makes the total read

4 instead of the 87 it woad be if..we had one pet respondent.

If we consider (see First Survey, where the dame qhestionwasasked)
that some of the "previous positions" were actually those held while..
the person was A graduate school, and which the graduate retained
briefly while arrangingfor a suitable new position, then the rate .

of turnover is even, lower than the' nominal 23%-indicated by the

table. Overwhelmingly, our graduates are still in'theii.-first
professional, position.

4 1

To some'extent,/it might be argued this is t
having graduat d its fitst class as recently.
has not been 'fficient time yet for,graduates
much. There, s also the fact that tje past two
ones for som educational occupations, and this
reluctant t move from an established position;
not satisfi

'

d.

'.exult of our program
969. That is, there
o move around very
years have been hard
always makes people
even when they are

On the ot er side, the fact that 8 of the. graduates now have no
positions/at all is made less significant by the fact that we know
at least'some of these are cases where the person has voluntarily

left em oyment to raise a family. The indication,,based on those
responding to the survey, is that our graduates generally find their
desired professional positions. This assumes, however, something
which may not be true: that the respondents are typical of all the
graduates. At the time, they constituted well over half of all the
master's graduates, but. we must realize that those who may be unable
to find positions might beless likely to respond to surveys.

0

We might look at turnover from another point of view. It is generally
urged upon new professionals that they not move on too quickly-- stay
and get experience, dongt.become-known as a job- hopper -- but our
master's graduates often take a library position in the same school,
or school system, where they were previously employed as a teacher.

Here, an apparent "change" in position really means continuing to4eal
with the same colleagues, students, and administrators, though in a
different role. And staying put in the same job is not necessarily
good., Professionals in'any field need to get a variety of experience.
If our later follow-up surveys still show very little moving, we
might begin to be concerned.
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In tb6,Second irvey, as in the first, graduates were askedsiWhat
topics or areas in roar Library Science work at GSC were covered
too riitle? Or not at all? Please` describe iv detail if Ybu mish."

The area most mehtioned, by far, *as that of the audiovistal media.
After Subtracting the 8 respondents who *sted nothing at all in
this categbry, 41 perSons (52 of the remainder). commented on lacks ,

in the media part of the program. I have tried to grotp thesel.buttp
there is to satisfactory way to group without losing coherenpe in
some otherwyt'so the media co tents will be.given here,'in
exactly as written by the graduates.

"PI-equipment- too little. Non-print media- not at'all. Organization
of non-print media."

"Courses dealing with non-print media are essential. selection,.
organization, storage and care.* MMia production is a field
,very much neglected." 1,1 .

"AV courses were disappointing, dte to lack of a lanned program by.
(the instructor). There was no course o line, no evident
preparation by (the instructor), and not enough content wat
Covered. Some of the students brought mill. taught use of the
egtipment. 'Pees for ni'ater3.ale should be paid to the college, -,
n ot to (the instructor)!"

0I think"that the media courses could be combined.. There could be a
two-semester course covering audio- visual materials, equipment,
automation and information retrieval."

"1 feel I should have received more help in the area of non-book
media. A course in TV production would be most helpful. I
think Glassboro needs an instructor who is experienced in all
phases of audio.-iisual service asit pertains to'the public
schools."

"Practical application in selection of media & media catalog."'

"I regret I could notwork in more non - :print media courses..."

"Media selection and machine operation-- too little-."

"Working with non-print materials."

"More exposure to audio-visual equipment."

"A-V course was too crowded for each person to try each 'medium;
approach was too superficial for students with to previous
A-V experience."

"Need for more courses covering non-print materials-- equipment, T-7

maintenance, etc."

va,

F
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"44 equipment.Non.,print eedia.."

"Nothing on. hardWare"taintenande,"
a

"Classifying and storing non-print media."

"Too little: -s4ltiamedia."

"Audiovisual: ease Of hardware."

"Advanced cataloging (descriptive for materials other than' books)".
,

'"Use of microfilm, and 4orofichei"

"Audio- visual taterials" .

,

"Operation and selectio*of AV hardware. Media hying procedures."
\.

. .

"Cataloging of non...book Iliaterials."

"Work in media---particuliarlY the use of the hardware-- instruction..
in th4s area was scant when I attended."

"Non-print software and h -idware.":

"I would have liked to h a little more edu6ation in the processing
- of non -print med a."

"Audio-visuaL.. non .print edia."

"Handt-on medi workshop.".

"Hindlincet, on-print materials."

"There were not enough pair
I graduated, from
have been incorpor

es on non-print materials. However; since.
coking at the catalog I see more of these
ted."

"Too little miproforms...."

"...the area of non-print 'mat rials (was not dealt with enough)"

"Handling bnd use of'non-printmedia."

"Multivalleciia: -*too little practice on operating eqUipment..... did not.
cover much in area of preparation of materials."

"Make on actual use of media.°

"More selection and cataloging of non-print material's. The course
was not offered 'in any seMester I was there. I believe it
now is4.tat actually the field was not clarified'at that
time anyway as far as'I oan detirtine."

4.8
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".4.4 cataloging."

"Non-print; multi-meaa."
0

"Selection and cataloging of non-print Media."

"Even thou.& we have an A-V man (ill the' school) I feel I too should
have moreknowledgibof some of the newer non-print media.
(At this school, A-V materials are. housed separately,Abut
I catalog them in our centrally-located library card catalog.)"

Mori-print media: I would like to see something coMbarable tord.t.
for Children, dealing with non-print. This would be eitrethely
valuable, especially to School librarians."

"There is. too little emphasis on media as well as actual technical
"hands-on" knowledge of the eqUipmeht. Areas such as video..

"tape, cable television and cartridge 'loops which are popular
at the moment should be @lien greater treatment and any
other innovations that are introd ced in. media."

These comtents written in April and May of 1974,'refer'of course
to the entire history of the program's offerings, which began in
the fall of 1967. (first'graftation in 1969) The strongest area
of concern is that of equipment: the graduates want more actual
training in how to buy it operate it, and do basic maintenance on
it. (By basic maintenance they-mtan only changing bulbs and fuses)
It is not sexist to point'out that in our'society, women are not
as encouraged to take an interest in technical things during the
school years, resulting in a need for compensation later; and the
fact is that library school studenta, here as el6eWbere, are mainly
female.

But aside from sexist*, it is true that libraries are increasingly
involved in non..book areas, for which Most librarians are poorly-,
prepared. The comments above contain indiCations that a fewoof our
graduates have given'theUghtto a sompiete revision of the non,
print area, to,integrate equipment and softWare; handling and use
students would learn to purchase equipment.and the.materials to use
with it; holi to catalog ,and store the software; howto,circulate
both the equipment'and software. This is presubhbly all covered
now, but in.vatiOus places.

nifty (30) of the respondents made comp s in this area which are
either cledrly or implicitly On the cou es in library administration.
These are even more difficult to catego ze than those above,, so
will be reproduced here for the reader's own interpretation. This
does not mean that I will myself refrain from pointing out my ownj
interpretations at the end! Let. us now see where ourgraduates
administrative thoughts--

0
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Bear in mind that, Unless otherwise stated, the-following comments
are statements of areas of weakness in the program--- areas where

the. graduate feels more attention is needed, or more coverage.a

"Management.of pdrsonnel (adult, volunteerand student help)"
rt

"Physical arrangementjtraffic patterns)"

"Library administration-- practical problems -- the present course
is fine, but in addition a course in the actual running of
a library, taught by one who is experiencing these ProbI,ems
every day, would'be most helpful."

vt

"I found myself well prepared to perfotm the task of netting, up a
new high School library."

"Budgeting breakdown and planning."
a

"ThelfolloWing courses and instructors stand out in my mind as being

very beneficial and outstandinv;'...-.Library Management (by)

Mrs.RUth Cramer.-.."

"Development of a procedural notebook."

"The opportunity for experience in a library or educational media
center, i.e., practical application."

'''"Problems and situations that are or may be encountered when working
as a librarian."

"I think itwould be Useful to have' a two-semester administration
course. In this way, budgeting, personneltpublicity for
libraries and many other topics could be coveredin more
detail."

"Library administration course was reasonably helpful, although
slanted more toward school libraries-than public; separate

courses for each track might be more useful. Public library
directors need more training than my course provided in
budgeting and other business procedures."

"I would personally like to be more knowledgeable in the financial

.
part-- bookkeeping, operating adding machine, etc., but
perhaps this is too practical or specialized an area to offer
in a library program."

"Public library administration."

"Row to set. up a new school library." 6,

"Scheduling of classes.

487
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"GenSral management and administrative problems-- wab ,not dealt
with enough..."

"Library budgeting courses and administration."'

"Practical, application of administratiV'e principles could h(ave been
covered in greater detail; "'

"A little, more in the manageMent'area."
8

"Need more training on public library problems, e.g., administering
area and county libraries; -especially New Jersey laws, state
aid, etc."

"More about public relations and interlibrary. cooperation. This
includes' how to work with public inside of and outside public
libraries."-

0

"Administrative problems...library routines, working with hired
personnel andvolunteers, library programs and services to
community other than books and media, public relations."

"More on practical organization of a media center."

"Dealing with school boards and administrators."
-

"As my library grows I feel that I could use more training in t e.
field - of administrative problems and figurihg'bUdgets. now
required to plan 2 years in advance.)"

Library admin.- requisitions and purchase orders. Dealing with
book, jobbers. How and Where to purchase direttly.frmn,..
publishers. Taking inventory."°

"Too little management. Not at all: budget and budget management;
terms & conditions of employment." (explained the latter
referred to teachers. being given free periods W.Nsending the
classes to the library for "babysitting ")

"Practical items! Budgeting,. actual OA'the job experience type of
.things-- internship would have been helpful-. the. horrors of
inventory. ",

"Library management /legislation / admin.; networks, measuring library
use; public library oriented courses."

"Library management and how to integrate the resources of the
library with the faculty. and curriculum."

"More should be included in the area ofiadministration, i.e.00
supervision of secretaries, Vpists, clerks, aides, etc.; day
today problems encountered with administrators, faculty,

`-students.and scheduling."
o 48.
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"Publie libraries, operations and prccedures, special services:"

"Public library administration."'

This ends the list of all actual quotes from the graduates,' answer
reato the question: any as covered too little,rnot at all the

GSO program? (the section on adMinistration and management)

Note-that a number of the 'Ic.tbip are 10,Ad#ory, though the questio
requested negative comments. Some are contradictory, which may
reflect either different degrees of profiting from a series of
courses, or perhaps the conflicting people had different teaobprs
in different years. I do know that some of this is in the varying.
viewpoints, for in earlier pages we found that'student'lwould feel
A course was "not useful" if it was not immetliately applied, while
student B would specifically say- while it has *not been appliedato
the job yet, I know I am a better librarian for knowihg it. And in
the section on degrees of satisfaction with the program, student A
would say she was "completely satisfied" despite a few.e*ceptions;
student B would say "I'm only mainly satisfied becaube there were

4,0pe following lapses.:."

We can see..a fairly strong consensus on budgeting asian area of
need; also public library administration in general; and there is
a frequently-vaguely expressed need knowing how to got out .and
make contact with the public. The- latter is the usual handicap of
all professionals,, as we know from reading 'the newspaper. All of
us learn-how to relate to each-other, or to the materials we rust
.process; in the course of this, we al lowt barrier to rise between
us and the people who pay the billsi or thorie who, use our services..
Our graduates perceive this.

A number of the graduates also indicate a,perceive&need (for those
who: are not already.working in libraries), to see hdw,itrall fits
together. They want some form of internship or practicum or
"Student teaching." Several attached little notes.to the survey
forms to advocate thiS.

Other areas of expressed needs. for more coverage follow, in'n08
particular order, from the Second Survey:

government docUrnents, BRIG indexes, career referenpe books:'
medical, business libraries. 4

Library of Congresscataloging.
How to take a book and determine call number:
Reference course was:notadequate.-
How to judge the value of 'old books.
Philosophy of information retrieval:
More in basic reference.'
leaching library science -elementary schools not covered at all.

48
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Library journals, diegass sand evaluate; develop lists of required
reference'becksOballetin,board_arrangements..-

Methods to teach library.Skills. '

Literature of science was str47ht rote, read and recite. Not taught.
Poor instructor for Babliography and Reference..

,

. All the coirees Z attended. I wo coveted well and were most
beneficial

gothing-of any'iMportance learned in ,automation course....
Organitation,-of Library Materials should be a 2.,semester course, with.

extensive `coverage of La and technical dervices.-' .-
Young Adult lit.- ;; Use ©f tools such as Reader's' Guide; teaching of

library skills.
flomputer applications and data processing procedures.'
storytelling techniques.
Filinrin the card catalog.
Reference was. excellent but need more...
USe of the computer, hands-on; LC cataloging; microforms.
Filing rules, indexes and indexing, government docunients.
Establishing and maintaining a card catalog, esp.filing rules.
leaching library skills.
Glassboro was particularly suited to'excellentpreparation for school

'.librarians;. (I handle) bi schools with 3.aides and my courses Were
invaluable in giving me the know, -how and confidence. -

Intro, to librarianship; government documents; NewJersey-materials;
Ir,efeirencerwork:in the ienscdes.

Library orientation for elementary children -- topics to Cover, ate.
Special libraries.
Busineselibraties.
I wish had a Bette '-reference background.'

feel that I have obtained a good background. in library science from
all of my courses.

.,Opportdnity for experience...
All. CLO's library courses are very practical.
All school librarians should study school eurriculUm; public 'librarians

should library & community; special librarians should knew
about"big businese_or.institution6.".

InnoVative ideas and more Modern attitudes.

This concludes an analysis of the responses to the-Second
Surlier. The reader is advised not to simply study the First
one, or the'Second, or the Sabbatical visits: the present
paper is put t gether and.coordinated so as to refer from one
to the other in many places°. 4ach Survey can shed added light
oil the others. The returned questionnaires are still on file
and may be examined if precautionS are taken to preserve the
anonymity of those who did sign their names (this was voluntary).

7
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ARVET,OF PUBLIC'LIERARY DIRECTORS

fl

In an attempt tolsupplement-thq program evaluations received, froth
Glassboro graduates, on ikivember 11 1974 I sent a brief survey
letter'to,the direttgrs'of all in South Jersey:

The.auestionsin'thatletter are detailed, below, togcther'With the
repliesThey-were aimed at obtaining 'informed Professicinal judgments °.
on the performance Of our graduates in the area where we might te...

-expected to be weakest- public librarieS. Ulasoboro as acollege.has-
long been wellknown for pfeparation Ofpersonnelfor the schools;
'the- department preparing librarians might_Very'likely be better at ,
turning obit school librarians than public librarians.-

Unfortunately, only1.7.directors ofpublit libraries returned-the -.

surveys. This is a-q)oor rate of return that inevitably casts serious
doubt-13h the extent to which the results are reprosentative; .Budget

shortages (both institutional and persenil) prevented inclusion of
postage-paid envelopes with'the.surveys, or later f011oW-up letters,I.

either oflahich'would have-increased the:-response.-
o

In additiOn, more than half of the 17 respondents (10) reported they
did, not employ-any Glagsbaid'agraduates,'So the'rdsults given here are_
primarily yethoht Wonly°7 pub1 .6 library director#. (Two of the other,

10 did'give general comments on the education of librarians, which are
included here.)

As the tabulation-will show,' a4 least- the respondent s- both,categbries
were'well.scattered in the South Jersey,areaA so there. 'is little apparent

geographic bias. Also,jthe-plapes where' they received 'their professional

-education in librayianship are by no meanslimited to, local colleges.'
The sentiments, expressed by these feu 44.re;tois are, :subjectively, in
line -with- comments I have heard from others at conferences and workshops,
so their validity may be satisfactory. In any case, the reader may
judge for himself.

.

On the following pages, the original, questions are `reproduced exactly
as in the original, within quotation marks. In a.few cases, 4 public .

librarYkdirector gave one comment that was intended to apply to several
question.areas; to simplify- the reader's-following of replieb to each
question, such comments arerepeated each time the appropriate question
is discussed.

As,has been the case with other form.letter mailings, or surveys, I
found that some respondents took the opportunity to mention other matters

or raise questions about the program. It would seem that many people
find it difficult to initiate contact with an institution, but once that
institution has contacted them about any matter, they easily discuss
others.
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"Where dia on-obtain your own.trainingAn librarianship?"

Carnegie

Columbia

Drexel .

:Drexel & Glassboro

Glassboro

Rutgers

Simmons

All responents

1

Those emplOying
'GSC Graduates

.c

a

North Carolina, U. of

on the job (' 2

4.7

County 'where public'librariep are located, which responded. (Specific
towns are not given here in order fo preserve anOnyMity of respondents)

-All respondenti
Those employing
GSC graduates

o.

Atlantic 2

Butliigton 2

Camden
.

'4.

Cape Mai 2

COMeerland 2 ', 2

Gloueestef 4 2

Ocean .

Salem 1

17
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.

"If You. have., ever employed or worked closely with\ a graduate of_ the

Glassboro program in librarianship, please indicate briefly hoi yOU
't would compare the Olassboro prepafatien-With that of other colleges:

q

, A. as to knowledge of the actual 4y to day library work?"
i

E. D;

"They wish to be employed so that they can learrr this by
practice."

"Differences nbt discernible....the individuals employed by
us have been exceptionally good people: I do not knew
to whit extent their effectiveness is the result of
Glassboro training.". (answer applies to all questions)

"Most step right'illto positions., with no ,experiences and
fUnction will with no eupervisien."'

"I have severaliGlassboro graduates, or attendants at Glassboro,
on the staff. They vary greatly as to ability, but I
belie'e this is due to differences in IQ rather than
training." (answer applies to all questions)"

"Equal." !

"Very good."
"Fair,working knowledge,;"

° oWn

"B. as to activity in societiee workshops, meetings?,"

:: "Not too interested." ., -.

"Differences_ pot discernible...."( see abate)
"ParticiPation is good;, some have been officers:

..

"Below average." -

"My knoWIedge is.,limited."
"Willingnets ta:partiCipate.
(not specifically answered by one) .

°G, as toprofessiOnai-attitudeand ethics?"

"Fine."
"Differences not discernible'..'

"Generally gdod."
"EquaL"
"Meetly very geod."

to ability to grow 4turl change?"

"Fine."
"Differences not discernible..."
"Equal." .

"OK."
(three did not respond 'specifically)

(see above).

(3)
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"It you have ever employed or worked closely with a graduate of the
GlasSboro programAn librarianship, please indicate briefly how you.
would compare the Glassboro weparation with that of other colleges:

,

E. aCto compatibility With Colleagues?"

"Harmonious."

"Differences not discernible...the individuals employed-by.
us

what
been exceptionally good people. I do not know

to Wbat extent their effectiVeness is the result of.
Glassboro trainink.":. (answer applies to all questions)

"More compatible:than those from the "so-called" prestige
schools.".

"Equal to more than equal.'"
"OK."

"DePendent,on Much depefids on, the individual
and his or her attitude. We have had experience' with
two graduates; one ram impressed with, the.other I
.am tot." (latter sentence stems to be intended to
apply to all questions by its placement on thepage)

""

"F. as to real interest in service?"

"fteeptionaie
"Differences not discernible...." (she above)
"Above and beyond the usual call of duty..-- e.g4pabundance

of clerical work."
"Equal." .

"Very good."
."Much depends on the individual..." (see above)
"I have se*ral Glassboro graduates..." (see item A)

as
e
to adMinistrativeabilityl" '

No knoWledge."
"Differences not discernible..." (see above)
"Excellent when you consider some step into school and other

positions es.head librarians and function exceedingly
well."

"Below average:."
"Needs improvement."
"Much depends on the indtvidUal..." (see above)*
"I have several Glassboro graduates..." (see above)

"OthereomMinta?" (replies to this item are :given on-the.
following page.)



Public Library survey -- other comments

"I ha e employed five graduates of GSC library courses and have been
will satisfied with their work." (Drexel graduate)

"I have several Glassboro graduates or attendantsuat Glassboro on
the staff. They vary greatly as'to ability, but I believe
this is due to differences in IQ rather than training, MY
judgment is that Glassboro proVideso good training in reference
Wm*, adequate in cataloging and other phases of public library
work. One criticism from my point of view is that the slant
of the program is toward school'libraries, and public library
work particularly administration of pUblic'libraries)is
minim zed." (ColuMbia graduate)

"The indivi uals employed by us have:been'exceptionally good peOple,
I do.** know to what extent their effectiveness is 'the result
of GlasOoro training." (Rutgers graduate)

"ALA accreditation uld carry a great amount ofweight."

"Each class seems to have five or six students that tower far above

the others. These students are all that the libiary field
desires: they have ability, can learn quickly, have personality,
etc. The balance *of the class is much more limited, It'4.s

unfortunate that so many of them have a stricteducational
undergraduate degree.

The program o develop children's librarians is of the very
best. These etudents know the ch41dren's literature, have
imagination, and can handle the work: well,

Your programs in cataloging and reference need great improvement.
Perhaps you should have two types of cataloging courses: (1)

for the small public or school, library, especially elementary
grades, and (2) for the serious cataloging student who.is
interested in in-deptircataloging according to the Anglo-
American rules.

Mrs. went to Glassboro. There are times when she had to
forget the correct thing to do it the way she was being taught,
.Several examples of this could be mentioned.

Serious consideration should be given to continuation of the
thesis program. One.thesis was a real beauttand should not have
teen accepted. Perhaps, you, should offer students the option of
taking additional courses rather than mrite a thesis.

Several years ago, your reference collection need(ed) stiength-

ening. You definitely need library science periodicals on
microfiche or microfilm." (Drexel)
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"Much of the above depends 'n the individual and his or her attitude.
, We have, had experience th two graduates; one I am impressed

with, the other .I am not." (UNG graduate)

'"Several of our non-pporessionaiS have taken courses at Glassboro in
catalogifig, ref0010ce and literature which have-been extremely
useful in their)iitik.but we have not had any member of our staff
graduate from your school.... As a personal observation of recent
graduates from various library schools, I feel strongly that
admini,stratiVe and busineis instruction is lacking. Actual
techniques of budgeting -' purchasing, etc. which fill in the line
of duty to the director of small public libraries, seelito be
learned only by ekperience'in many libraries of this type..."

(trained on the job)

On these pages are included all the various replies and
comments submitted-by the.public library directors.

Note that the reference to ALA accreditation is also
a"concern of the graduates themselves. Those who have
gone into, or tried.to go into, public library work, ..

are more likely to report our lack of ALA accreditation
was a handicap. The public schools generally make no
requirement in .this area, asking mainly for the proper
Certification by State agencies.

The obvious recommendation in this areal is for a more
extensive survey of publib"library directors, with prepaid
return postage and follow.up letters;

(6),
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Literature

This reportAs not intended-to be the kind of conventional
paper that contains a list'of "references -cite' or of the

detaiiWd background literatUre to each point. 'Rol/ever, I did

gain useful informatiOntrom-various.printed sourcesiias well

as person's) and this section will describe them brie y.

One of my first steps,, upon learning my sabbatical leave had
been approved, -was to review a number of publications in. the

professional area. There were several purposes in mind, but,'

the chief one was to obtain ideas for detailed questions to/be

,asked in the interviews, for it would be a waste of effortiOn

my part, and the part of the graduates, forme to -omit any

'important area.

'Another purpose was to deterkine what othersurveya like this

one bad been undertaken. The answer to this is easy: none at

all had been made that were in persontand in this much detail.

(Also see the. section of this paper destribing my urvey of
other library schools.)

q

.

Ideas for the questions to be asked came mostly from my own

background, supplemented by the items read and by discuisions

with other faculty. Ina all but a fell cases it is impossible to

pinpoint the exact source of an item; the few.cases where this

gag, be done are so noted in their individual sections of this

report.

My Search of the literature was of two kinds: -Using the usual

indexes (Library Literature, Education Index, etc.) ; and also

browsing through- Complete volumes of journals deemed most likely

to contain smaller relevant, poasibly unindexed, items, such

as Journal of Education foiuLibrarianshir and Newsletter of the

Library Education Division of ALA.

UsefUl articles were found in American Libraries (formerly ALA'

Bulletin), Library:Journall Canadian Library Association,
Special, Libraries,'School Media Quarterly, Collegelk Research

,Libraries, Library quarterly, Catholic Library, World, Journal,

a Education for Librarianship' library:of Congress Information

Bullet , Wilson.,Library,Bulletint. and New Jersey Libraries.

Especially of value 'were, the occasional side comments on kinds'

of behavior, or Charactristics of:either-librarian, or the

libliary school facultYi deemeiLworth evaluating. Structuie -

of the professionopical subdivisions of activity in actual

libraries, and of the curriculum, :mere useful.in helping to

assure I'was not omitting any important area. By far the

greatest number of useful ideas came from Journal of Education

for Librarianship
I

(1)
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The idea itself.of obtaining graduate evaluations flowed almost
thout conscious 'thought frod the fact that I have always asked

my students to fill in anonymous evaluatiohs of me and 'of my
courses. These evaluations have been summarized every year and
reported to my department and to the faculty at large, through .

, whatever medium was available. Fiom these student evaluations
came the surveys of our graduates made by mail (reported else-
where in this paper) whtch were of course much briefer. `Thus
when it was announced that sabbatical leaves were available,
it was almost automatic for me to propose actually visiting
our graduates to obtain evaluations.

Evaluations obtained from students have been of. three types:
the. SIR (Student Instructional Report) supplied to the College
by Educational Testing Service; these are collected from the
faculty.which choose to use them and sent off for tabulation
at the end of each semester;. secondly, departmental forms

0

for the evaluation of both instructors and courses, compiled
by our own library education department faculty; and third,
a"bluebooks", distributed along with both of the,above,.in
whichtstudents May write at greater length about specific
items on the forts, or about items not covered. Using the .

blue books not only brings me useful detailed comments; .it

also makes tabulation of the responses in the departmental
forms easier because students no longer need write in longer
comments.in the margins.

Pne immediate source of information in this area was then-
newsletterassued by ETS, "ETS Developments." -such as the
Summer 1975 issue, whi*ch contained An article specifically
on use of the SIR and its yalidity.

In the early sages of developing a questionnaire, -I was
materially aided by several conferences with one of our

. \

graduate students, Patricia LeVan. Her theSis, which 160
accepted on June 3, 1975, was "A survey of competencies
needed school librarians in New Jersey." Nrs.LeVan is
director ora'high school media center and thus no stranger
to school library-work;, as her. thesis supervisor, I was
reacting to her Work, and'asA fellowprofessional she was
giving reactions to my questions and items. To my mind this
exemplified faculty-student relations as they should be,
without the student, occupying an inferior position.

Another useful publication for ideas and general recasting of
the,intAview format Was "A teacher attitude-invo)ntory.,",
by Joanne Rand Vaitmore; this is R & D Memorandum N0.118 of
the Stanford Center for. Research and Deveaoptent in leaching,
Jnne.1974. Not the specific inventoriitself, but the methods

, and suggestions, were relevant to my own:Tstudy:

At about this time- spring and summerof.1974-. I wrote to a
number of organizations and library schools for advice; the.'
reaultS are4 reported in the section on survey of library

.schools.

(2)
'4 7



Articles or reports specifically,op the education of libra-
rians were found inthe following placeS. Foremost, of course,
was the Jou of Education for Librarianship. in which
volumes 12 d 147were most valuable throughout.

A repo obtained from ERIC- "Education of medical library
eYst analysts" (R.N. Hayes,. institute of, Library Research,
UCLA, 1968) - contained a number of useful points to be
brought out in describing a program, and one should, note that
it summarizeslhe status of past gradUates;

°The issue of Illinois Libraries dated June 1974, on, continuing

'education, was also useful throughout.

Special:Libraries for bothanuery and. February 1975 contains
articles on the education of lilarians; the latter is on
continuing education, and as suc , like the reference next
above, inevitably gets into the area of determining the needs
of practitioners.

One of the Points.most emphasiied in.thiS paper, by our
graduates, 48- the need for an internship or field expet ence
before one is thrown into fuil.responsibility,for a lib ary..
Therefore I have.noted that this idea was endorsed,rith
heartayi-thoUgh it referred to-teachers, by the U.S.
COmmissioner-of Education,Terrei H. Bell, in. the Decembe
1, 1974 issue of New York Teacher..MA atine. (insert secti
on federal' role in-education, page 4 '.Mr.Bell referred

favorably'to a three-year internship-for school teachers apd
premised his support upon the internship being paid, and on
the professionals aiding the intern being paid for that work.'

.A somewhat more specialized look.at education for,librarianS
was contained in-Sci6pTech News for July 1975 (publication Of
the science and. trtaFITGEY. oriented divisions of the Special
Libraries. Association),, PP.60-9, by kobert. M, Hayes.

To gain some perspective on the education-of librarians, I
-consulted "Professional library eduction," Bulletin 1937*
N0.23,of the US Office.ofIducation (1938). This. includes,

at the very end, reactions of library graduates-to their work...
Among the "disappointments" were.included-."too,much monotony,
too little opportunity for scholarly work,-too Much routine,
not enough staff to do work thoroughly, lack of piestige with
the public..." The "satidfactions"included "contact with .

current interests and activities.of many people, pleasurein-
'helping people and seeing them use books, vital and interesting
associates, satisfaction in handling books and information
efficiently,. necessity of keeping abreast.of the. tines..."
As a whole, the points mentioned. would rank high on lists
made tod4Y-- while the situation has'improved in absolute
terms, so have our expectations and standards.---;By the way,
the median salary of high school librarians in.1936.was Oxen
as ranging from $1,380 to- $2,262.

4 9
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Several of our graduates 'referred:to an article ha appeared
in 4brary.Journal for March 1,, 1973, "Seconda boo). ''',.

-libraries,: problems, problems, problems" by Gerald Clark.
Obviously this has madean impression. The.article oers
the basic concerns of secondary school librarians\an how

i changing aspects of the field are complicating: d us ments.
I have commented elsewhere in this paper that' as a group,
those of our graduates who are in secondary schoo s :re the
least happy. The subject article indicates some ea one. . -

A discussion of the general. issue of On-the-job com tenoy
in education, t,hough emphaiizing the public school t adher,
contains some ppints relevant to librarians as well. This
is "What.perforManee-based teacher education should.
about," loySandra FildMan (New York Teacher Magazine,
November 24,:1974)., Ms.Feldman, a vice-president of t e ,

AFT, leans heaviy On the need ti), refer all.questions of
education and:pomptitencies to the actual classroom situa-
tion and more.SPeCificallY to. those Who know that6ituation
best- the practitioners, or teachers.' This is-the philo-
sophy upon which my own study is based: that the actual
experience Of purgradufte.s, as they face and cope with
realsituatiOAS, mUst be the strongest guide to What we
teach. 0

Discussion of the librarian's role in a school media
center is contained within another of our own school's
theses: . "Individual study BeIng multi-media within A::
media center, 'by Dorothy M. Madswo-TE74.17sTZol7wrEne 30,
1037. The writer .was advisor on this °Tie too.

A survey of why people use Or do not Use the public library,
leaning heavily on how attitudes toward library Stet,

-,

balding, regulations'and_proceduresi4nd
other characteristics affect usage,: is in "Middle.iass
attitudes and public library, use," by Charles BVans.

raiilatint.Colorado::jibraries Unlimited, 19704.

0.

A research study' into the activities of referent,
librariant atcertain undergraduate libraries of large
,vpiversities Confirms some of the experiences Of our-own
graduates, in that even where one would expect relative

'strength of staff in serving users, assistance and
service is' more brief and routine than it should' be.
!blundergraduate library's public service record:
reference services," by Billy R. Wilkinson. (paper
"prepared for the. Institute on Training for SerVipe in '

UndergraduateLibtaries, August 1970) isavailable
through BRIO, The indication is that the librarian
spends more than five minutes with the user in only a-
verkvall fraction of cases- perhaps ad. low as two
or .three percent. ',

(4)
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Of value in planning the survey, and analyzing workload, were
the formsNused by other departments at Glassboro State for
student field work, especially the student to king logs.

would cite here the "%sleekly lea of profession semester

activities" used by the Secondary,Education Department,- which
provides definitions for various activities and places to
record them.

e I *

Also used as a cross -check on the'oategories'of my,stAdyt,an'
for general background, was "Occupational definitions for
school library media personnel," (School LieraryManpower
Project) ALA, 1971.

The January 1975 issue of Wilson Library Bulletin contains
several articles relating to the topics of.this piper, such
as the new standards, and opinions of working professionals

on actual duties vs. those envisioned, education, and how to

stimulate interest and usage. %

Of en referred to by our graduates was the "New Jersey
b us rint for school media programs, issued December 1969

the Public and School Library Services Bureau of the.
tate Library. It seemed especially liked because of the
specific checklisted items, with plenty of numbers against
which a library may be compared.

A. very brief booklet, which is nevertheless valuable in
connection with the above, is "Guidelines for 22:evaluation
of media specialists (librarians)., issued June 1973 by the

New Jersey School Media Association..

Useful in general:background for phrasing questions and
fitting our own survey into context are the annual surveys

of Glassboro graduates made by-the Placement Office here,

though these cover only the persons receiving bacheloi"s

degrees. These surveys do not mget.our":needs- more precisely

than this- because (1) At the Undergraduate level,' our program

is only an 18.hout certification, not aomajor, and thereforef

our bachelor's_ graduates are tabulated under their majors;

(2) there is no similar study made of master'sgraduates. We

have asked that the 'computer data base used by the College

for onkeing analyses of students and graduates. be programmed

to show minor certificetion-program students, not onlyA.n

their majors, but everywhere they complete a'prograMf and-also

that master's graduates be followed

In the December71974 Special :Libraries, an article -by Bes$.

P. Wilford .( "The evaluation of special librarians") covers:

duties, services, holding's, and other:st ndard5 by which

\An
management may evaluate the librarian. .A a former special.

librarian, I feel school and public librarians could profit

by studying the situation of their special.celleagues.
.

(5)



'Among the.mdny sources of general informatiOn and/or insight
concerning roles 0e/1bl..4r-tans, neddsof potential users,.
and attitudeszerinforMed'pelpple'Autsidethe'profession are
the folloWing t : A . 8 I'

t;' ca ca. Sf),
MUrray Edelman's "Tie political language of the helping
professions":is'distributed as A reprint by the Institute
for Research on Povertyl, it originally appeared in
'Politics and Society, V91.4, N9.3 (no date.given). The
professions discussed are chiefly medical, but there is
some space allotted to the relationship ofIthe public school
teacher to pupils, which comes nearestto our own concern.
Edelman's thesis, not a new one though will.:expressed here,
is that the,act of "helping" As part' f a pattern of
behavior that places the recipient in a subordinate position,
and further that the professional. uses languageo describe
his services that conceals .the process I have often told
.my students to be sufficiently self-aware that they do not
so use the helping process, but have no information on
whether this has any effect,..

Several newspaper columns of advice to present or potential
college students have hit hard at the need for colleges to,
be aware of real job, needs and the placement situation, and
to advise students accordingly. The most persuasive ones
advise individual departments to be responsible for this,
thus avoiding the rigidity and slowness of large-scale
institution-wide projects. I will not cite particular
columns here. The current project is, then, to me at
least, an important part of this process: making the
faculty dware of real job needs and,the considered opinions
of-their graduates.

The president of the American Federation of Information
Processing Societies (George Glaser) was quoted at length
in Comp uterworld: the neweweekly for the computer community's

(November 6, 1974, front page) as charging that "The edu-
cational system is providing nicely for a body of competent
computer researchers and teachers but has done little to
provide for the needs of those who must apply computer
technology..." (emphasis added) 'SBaking before the
Interuniversity Communications Council (Educom) at Toriants,
he advocated in blunt lahguage that practitioners be
taught the realities of the "street fighting" that often
awaits on the job. Similar articles can be found easily
in the literature of other professions; our own graduates
almost unanimously said we gave them a very practical
education, and still they were surprised by many of the
real problems.

I hopethe reader does not think this means I advocate
omitting all theory, principle, or long-range guide; it is
meant to correct a permanent tendency to overemphasize
such areas.

(6)
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Survey of other Library, Schools

form letter dated August 26, 1974, I asked the Deans or the
irectors of the library schools listed in the Jo, urnal of -,
ucation for Librarianship for information on any surveys made

at their institutionewhich might be similar to mine. I asked for
copies of such surveys and promised mine in return,

, -

Of the 60 schools listed as members of the -.Association of American
Library Schools, 18 replied (30%). Of the'10 schools listed as
Associate 14mbers,'5 replied (17%). (Overall percentage; 26%)

Characteristics Of the replies are tabulated on the next page. As
it is impossible to describe fully or accuratelythe responses in
such a-way., the tabOlation is supplemented by commentary and
446tations from letters.

t

The letters must have mat the library.,schools at an awkward
time-- early September, w e 'especially the administrative staff
would have been busy with other paperwork. lathe great majority of
Cases, the matter was not referred to a faculty member, but was
answered bi the Dean or DireCtor personally, or by an assistant to.
I could have sent second letters to the non-responding schools, but
by that time (September andpetober) I was too heavily involved ins
my own visits and surveys tO'givet the attention. This would have
been. desirable,

I also placed a notice in the September 1974 Bulletin of the American.
Association for Higher Education &section devoted to exchanging
flews of,desired information by faculty researchers) and received a
response from the ResearckIntern in the Office of Graduate Studies
'it Hofatra University. The response did not make clear exactly what
the researchers at Hofatra were doing comparable to my survey, but
said there was a mail survey being planned and my instrument would
be appreciated. I did not tabulate this with the others as Hofatra
is not in the same category. "`"','

In the table, libry aChoOls are listed in the same order as in the
AALS list,,and with the same key word. The full name of each one
is given on another page, for the benefit of those not familiar, with
the short:form of the institutions. The column headings may not be
.self-explanatory; "none made" means that'school said theynad not yet
surveyed their graduates, or so implied; reqdes

resdlts; "made mail sum* "

quest." means they

my m* " means they said
asked -for a copy of my questionnaire; "request st y" means they asked
fOr a copy of
they had surveyed their graduates by mail in-some way; "surveyed
employers" means they have solicited opinions frbm the first employers
of graduates; "notifying faculty" means the respondent (usually a
Dean) says he or she is telling the faculty of my project; "intend
to make survey" generallymeans they have not done so- before but are
now planning to do so; "will send.materials" means they offer to
send, or do send, copies of articles or survey questionnaires.

.
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Table headings and the school listings were explained on page 1 of
this section. 'The only heading referring to surveys is that which
says "made mill'survey" (aside from the "intend"'column) and this is
because none of the library schools appear ever to have conducted an
in:person interview survey with their graduates, as I have done.

Those mail surveys which were described are definitely very short ones,
yielding general reactions, mob as "What were the major benefits you
derived from attending library school?" or "Please give a one or two
sentence evaluation of the program."

The column for "intend to make survey" contains a wide range of actual,
statements. *Some are firmly involved in planning a mail survey, or
such a survey is now begun; this ranges down to those Who say, having
seen may plans, that it's the kind orthing they're going to do one of
Ahese-days, as soon as they get the, -time. One Director told me he knew
of no surVeys or studies like mine, and that he felt some library
schools knew nothing of what their gadu4tes were doing. Probably the
best information and material that came to me was fmn,Olarion State
College ..(Pennsylvania) which is only an Associate Member of the AALS.
Their survey form for alumni was quite detailed, andthe results well.
analyzed. The only non comparable feature is that they are talking
about the graduates of a bachelor's degree program, mot a masteet, but'd
I do not believe this is a major factor.

The column "none made" contains "x" marks where the letters from. schools
pretty clearly,indieate they have-never surveyed their graduates. -I
could be wrong in. this, but when a Dean says "We at have begun
to-plan for an appropriate' means for acquiring such data" or "We have
given serious thought to such a study but at this point we have not yet
f0und an Opportunity to conduct such atStudy" I make the assumption they
have nothing asyet. One school said one of their students made a survey._;

.. in 1972; and offered me a- copy for $6.,,50;bUtAid not indicate the
existence, or plans for,:a departmental Survey.

A few of the. Deans or Directors misunderstood nil' stated purpose they-.
.thought I was going toattempt to discover the degree of the gr duates'
success, in some objective way, and correlate this withgrades or with
our judgments. One Dean suggested correlating activity in professional
societies, publications, leadership in program developMent, peer
judgments, and presumably employer ratings. However two of the-,achools
pointed out that they were discontinuing their own existing programs of
asking first employers for information on Success of graduates, On-the
.basis of the Buckley amendment. This would make such statements.non
confidential: that is, in their view, availible.to the graduates, and
would inhibit free expression ofopinions by employera. The same would
hoId:true, with even greater force, for peer judgments. At least-Moat
-employees accept the idea that employers Will rate theA. The thought
that peers are doing so--- and the ability to see those ratings -- could
discourage peer judgments. At least the process sontains problems that
I was not, planning to solve.°

( 3)
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(as in AALS)

-State Uhiversity of New York at Albany, School of Library Sciehde.

University of California, Los Angeles-, School of Library Service.

Clarion State College, Diyision of Library Science. (Penna.)
T,

Drexel Univeisity, Graduate School of Library Science. (Penna.

University of Hawaii, Graduate Schoorof Library Studies.

University of Illinois, Gradtate School of Library Science.

Kent State University, School of Library Science. (Ohio)

University of. Kentucky, College of Library Science,

McGill. University, Graduate School of Library Science.,, (Canada)

University of Minnesota, Library School.

UniverSity.of MiSASSiffral Department of Library Science.

University of Missouri, School of Library and Informational.Science.

University of pittsburgh. GraduateSchool of Library and Information Sciencei.

'Queens,College, Department.of Librai.y Science, City UniversiZ'y of New York.

University ofithhde Island t Graduate 'Library 'School.

St.Clond State College, Dept.of Library and A.V Education. (Minnesota

University of South Carolina, Opllege of Librarianship.

University of Tennessee, Graduate. School of Library and Information Science.

Texas Woman's University, School of Library Science.

University of Toledo Dept.of Library and Information Services. (Ohio)

'University of Washington. School of Librarianship. (Seattle)

Western Michigan University, School of LibrarianshiP

4

,Uniirersity of Western. Ontario School oflibraryCEntorMation'SCience.
-(Canada)
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Following are relevant quotations from-the lettert of rea onse.
As my lett*t.of inquiry had not been a tructured questio nairei
the responses are often iwnon..comparable categories. HO vet,
they will ,be interesting,. -- nay, fi*Oinating-g.... to. anyone who is

. seriously involvediathe deVelopment of library educatiO

"I've been unable to unearth any studies of the sort that 11you
requetted. 'We have had a few done but none more recent than aboUt
six years back and no.oneeseems to be ahle to'locate those."

"Your letter...raites a mosi1ortant issue--the eva).Uat on of
academic /ibrarr-schooLprograki, in terms of the 'success of their
graduates. dlt is an issue to-which, as you say,"little at ention
hat\beep paid. I have nothing to add to your knowledge ex ept the

faialilhg:
(1) the 811-51.020ations for Programs... requires that

there be a means.for.such evaluation. (2)Ige at hav begun
to plan for an appropriate.means for acquirihesuch data.

%- (Aoting Dean)

"I have your Ietter....am passing Ot) op-to Dr. ' who did
conduct a surver'study in preparation for a self-study document,
prepared during this past academic year. He All. give ,you the
information for which you have asked. We shill appreciate very
much having a copy of your study when it 'is completed'." ' (Dean)

"(the'Dean) has refefred,your request...Enclosed please find
the appropriate data: The data were used in, evaluation of
(our) graduate library-science program. Please Contact us
if we may be Of further assistance..."- (AtsociateiYrof.)

Ot.

"We currently have in progress a stUdy of graduates...This is beini
handled by Dr. and he could supply details. His phqne'is

in case you wish to call." (Dein)

am enclosing; ..a copy of the questionnaire that was-sent
.4.,A out to a couple hundred of ouf graduates. There are, some

very obvious and some-not so'obrious changet that need to be
incorporated into the-quettionnaire. One of the not g!)obvioue

, but extremely important. changes that I'd like to see i some
technique by which'we Can correlate the student's responses

- with the actual courses that they took. Thilfwill complicate
the qUestionraire some4bat, but will make the results vastly
more useable in making 'decisions. l have no results to
communicate at this.time. We are in the process of tabulating, -
via computer." (Associate Professor)

(5)
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"We haven't done the kind of survey.of our alumni that you are about
to undertakeobut I did samething similar*in (another country) a douple
of years ago.1 The enclosed reprint will show you the approach I
used and the kind of questions .I asked..... I'd grateful for a copy
of your report when you've completed it because r-alumni group
which is just now starting to function well is con idering a' similar
survey of our alumni at some future date." (Dean)

"I think You are undertaking an interesting project this fall and
I wish you go luck. Neither Dr. nor I Can recall similar
studies so we can, not be of help to you.." (Assistant Director)

4
a

to-Enclosed please find a copy of the introduction gf a thesis by
entitled (reporting assurvey of graduates) which might te helpful
.in your survey.... If you would like to purchase the entire thesis

tithe-charge is , " (editorial assistant)

"...my best wishes to you for an in-depth survey of the graduates,
of yourliastees wogram. I do believe that your, personal visits
will contribute to the validity -of such a study. Unfortunatelyv,
we have not made any such etudies in this school. However, I mould
be very much interested in the resultsie your study as I am sure
other library schools would be, too. ".. (Dean):

"To the beet of rftv knoWledge no study along the lines you propose
Phaetoon done by-thisSchool or anyone connected with it. However,
for what they may be.worth, I am enclosing copies of :questionnaires
which ursent to our recent graduates and their erployers a year .

agd. I might say incidentally, that although the number of responses
received was very gratifying, we have no intention of corapiling or
publishinicihe information they have'orovided for us."- (Director)

(emphisis'added by. FISP)

"We regret that we haVe no material or studies that have been
carried out concerning_theachievement of our graduates from the
Master's program in Library Science. A modest questionnaire WAS
used in connection with our recent self-study to try to determine
alumni reaction to the Library School program but we have not been
able to relate the program to actual professional performance."

P (Assistant Professor and Assistant to the Director)

1111

"The onlymeteriali in which-yOu possibly would be interested are
a study of.graduates made by one of our students in 972 and a
sUrvey of-libraryAhducation needs made by one of our faculty members
Ili 1971, Probably the former is more in line with, the study you
are making. ,It is-in rough form; but we could furnish. you a copy
of the paper for $6.50.... Best wishes tO,You in your undertaking."

'(Chairman)'
/7
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"....we query all our gradnates two years after graduation with a
simple questionnaire relating to their work experience and the
influence upon it from the course work in the library school. In
the past.we have also queried current employers two years after
graduation to see haw they react to the preparation which the
individual student received while in library school as applied, to
the job. This latter query has been discontinued in view of the
recent actions in Congress which relate to Freedom of Information.
and Student Records. - I would personally be very grateful-if you°
would send me' a copy of the instrument which you are using in your
survey to gather the data. I am circulating your letter to the
rest of the faculty of the Library School here and mole of them may
contact you direct410.. -.I hope this information will assist
you in our study. -shall look forward to receiving some
information relative)to its conclusions 0400 (Interim Dean)

am glad to know of the study you have undertaker, which
should be of considerable interest to,your School and to an
educators for librarianship.^... For some time it has been our
practice to solicit letters of evalUation of performance of our
graduates and of their preparatio&by our program. The request's
are made of first employers approximately a year and a half after
the beginning of employment. Although not lacking in candor', the
responses on the whole have been favorable to our graduates and
our program. They are usually of notable length and frequently in
some detail. I enclose a copy of our letter of solicitation.
-:- Recently, as part of our self.stUdy effort in preparation for
visitation by the ALA Accreditation Committee, we sent a
questionnaire to all our.alumni.. The questionnaire was not designed
by professionals, and we were trying to get a spread of information.
Nevertheless, the responses have been enlightening, particularly the
graduates' perception of our pliogram after facing the realities of
work situations. A second encloqure is a copy of the questionnaire.
-- Dean ` asked me to reply to your letter because I am
directly concerned with both'the activities I have described. His
interest in your study is as lively as mine. We will be glad to
give you any additional assistance you think we can. And we will
be.'eger to read youefinal report." (Administive Assistant

to the. Dean for. Placement)

"We are conducting a study of the graduates of our department in
.preparationa-for the visit of the ALA Accreditation Committee in the
fall of 1975. However, this study will not be completed for several
months. If you want a copy, please let me know."' (Chairman)

"...we have not published studies on our master's.program or on our.
graduates. I can, therefore, only wish you success in your personal
visits to library.schools.(sic)-and in your inquiries. of other people
in the field. I do so,,of course. I look forWard to whatever.
results you publishconcerning your indepth survey." (Dean):

5 0 5
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"We do not have any such studies.. as you have Already found-
that will hbe of much assistance. All that we now have is an
accumulation of narrative evaluations of special seminars;
will be collecting a second and more comprehensive Collection
of narrative evaluations' later this year... including those
post - baccalaureate, in certificate, master's degree, and
specialist degree groups." (Dean)

"Our school is sufficiently new and we have not as yet conducted any
substantial.ebudies of graduates, we haVe however designed h student
data base which will allow us to compare data on graduates` with,
substantial amount'of data recorded on students in-the program.
We think his is a very interesting data system and if Our travels
bring you this way we would Ile more than pleased to discuss it
with .you." (Assistant Dean)

"khave givenserious thought to, such a study but at this point
we have not yet found an opportunity to conduct such a study. In
the event that we do I will attempt to communicate with.you on it
and give-you a copy. Best of luck in that project. ,I will be
interested.in seeing the resulig." (Director)

4 .

."....We will be preparinea-surveY for the (ALA) CoMMittee on,
Accreditation, and your letter will be kept so that a copy ofAhis.
surirey'can.also be sent. to you. We will, of course., be very
interested in receiving a copy of ypUr own research." ..(Professor)

"Although we have no studies such as'you describe. we Would be
interested in obtaining a copy of yours, when completed."

(Associate Professor)

0 "rout upcoming sabbatical sounds interesting and possibly even.
- w6rthuhile. Like you I.know of no specific eXamples.of studies

or surveys which measure the adequacy of a° ibrary education program
in terms of success of graduates, in the field. -It certainly would
be fun to test some aspects: for example, association leadership,.
innovative library program development, or peer evaluation or some
such and see if any of.these elements could be traced back to the
library education program or iftherweresimAy characteristics
that the student broUght with him.. Oh, well.... (suggested I
obtain the reports turped in to the ALA Committee on Accreditation)

For our own PurPoili!*, for example, we have surveyed alumni of
-the last ten years to get their current-evaluation of the value of
the program they participated in while at the School of Librarian.
ship " . (Director) -



"Enclosed is a condensation of a study done by us last-year. We
submitted it to JEL, but it "was rejected because of its diffuse- .

ness and general lack of clarity, which we agree withsand apologize
for. Howeter, you still might find it usefUl. We 'also hope to
do some, interviewing if we get some money to do it. Hope this is
not late. (Your) letter of August 26 just came to my desk. (note:
reply dated December 11) Please return this copy when you are
finished with it; it'3 all I have." (Associate Profeswr

0

"We have not conducted an in-depth study of the graduates of our
master's program in librarianship, but we would very much be:
interested in the techniques that-you use. We havefie4uently
attempted to; get information about'our alumpi, and Some
considerable amount .of material was collected. (Dean),

This elide the actual texts of the letters I received.

In FebrOatY 1975, I sent copies of my questionnaire to all the,
people who had thus written to me. None have as yet replied with
acknowledgements or any indication that they are using these. .

I attached a letter indicating the questionnaire sent to them was
the latest revision of several, though all the 'revisions were
minor, Merely reflecting experience in the early interviews with
better wording of questions and better sequences. I also made
the point that the queAtiOraire-was not 'a fixed prOcedure, to be
administered strictly. I'generally used it as a loose structure
for the interview, from which I felt justified in departing when
the respondent seemed especially interested in discUssin&some.-...
aspect of the program or of the profession. I frequently filled-
in answers in almost random order, as the graduate, if highly
articulate and stimulated by the interview an&many'Were -

might well spontaneously give replies to questions I woad not
reach for several pages yet. I did not reproach-them; I just
silently turned to the correct page and filled in the reply!
I mentioned that Tvastape-recording all iy9hterviews,. and.making
super-8 films of the graduates at;:work.

My letter mentioned. also the fact that I had been unable to find
any source of funds to pay for the necessary heavy expenses of
travel,..film recording tape, etc. 'No one sentany suggestions.

One person-- the student writer of a library school thesis-- did
'raise a point that no one else mentioned, and I have neglected.
What 'about those who enter the program and do not finish?' What
do they think about the program? It is natural to take more
interest in one's graduates, but those who fail to graduate may
have data just as valuable. The person who mentioned it admitted
she did not even know how many "dropouts" there had been during
the period of her Study, and made no attempt to locate themor to
obtain their opinions.

511
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It's bard to justify, especially in times when we are preparing people
for a tight labor market, the profession's apparent indifference to
the students paising through our programs. Is that too strong a way
to pat it? Perhaps I should say we do our best to hold students to
certain standards as they take our courses, but we seem to devote
.little effort to discovering whether the things we teachthem are of
much.use on the job. In the cases where students do not firlish our
programs at all, undoubtedly many fail because they lacked he drive,
or the intelligence. But we'do not know. Nor do we know what is.the
problem with those who graduate and then do not succeed in getting
'jobs in their new profession. Bow do their opinions of the education
we offer, differ from the opinions of those who successfully moved into
good peeitiOns? I find little'evidence in this survey of the other'
library schools,to show that much.ie being done. KT that my own
paper does is help indicate where we need to :act..

Note how many of the replying schools indicate they are undertaking
a surrey or graduates in order to meet ALA Accreditation-Committee
requirements. Would they never do. so without that stimulus?

The: few schools who sent Copies. of,,actual survey forms obviously had
the same problem we had at Glassboro. If you makeOtbe form short,
you get a good response but learn little. If you try asking many
questions,- with due regard for probing into the variables, it becomes
Very. difficult to. get good responses.; This was why I felt so strongly
that a personal interview program. was required. It is also why I was
convinced,from;the beginning that the ?questionnaire" I used had
to be nonrigid, more or less. open-ended, to adapt easily to the
different. attitudes and conditions of each graduate. I can advise ;

the other library schools that I believe it worked (especially with
tape recording of interviews to supplement my-notes) but that it
makes analysis of'the results devilishly. complex. It's not like
asking people to check boXes, where the results can be computer.
tabulated.,perhaps we can do the check -boxes bit on our updating
surveys id7the future, but I am firmly sold on the idea that every'
once in a while you've got to ,;go in person and ask open.ended.

There is a great temptation to get too far, here-; into discussiOn of
my own actual results, which' belongs elsewhere in .this paper.'
There is little or nothing further to sayabout my survey of other
library schools,- except to hope that, the faculty at those schools
do get copies of this paper and do read this section. If they do,
I will deeply appreciate their comments and suggestions for our
future surveys.



AMERICAN FEDERATION OF TEACHERS
1012 14th Street, N.W.
Washington, D. 0, 20005

UNIONS) SCHOOL LIBRARIES, AND COLLECTIVE BARGAINING

April 24, 1975

Dear QUEST Consortium ParticipAts

The school library media center, commonly called'uthe heart of the school,"

has been the forgotten ingredient in many of our school systems and districts...

that is, until UNION TEACHERS AND UNION SCHOOL LIBRARIANS joined forces to start

implementing the Words, ideas, and recommendations which they had garnered from

courses, conferences, meetings, and (most especiailY) on-the-job experience.

A perusal of the attached school library media center contract items, sifted

from recent teacher contracts, reveals the broad scope of topics, interests, and

needs that have been dealt with in negotiations and the extremely wide and

significant areas of positive achievement covered by these collective bargaining

agreements.

Thus the words, ideas, and recommendations from courses, conferences, meetings,

and on-the-jdbexperience (the professional dream) have become reality in many localities

through the process of collective bargaining - and, of course, the solid alliance

of Union Teachers and Union School Librarians*.

We hope this brochure will serve as a useful and pradtical resource tool to

assist you in your own translation of "Dreams into Reality."

Fraternally,

/3 Ltc:
A -

Irving Morris and Sylvia Mendlow,
Co-Chairmen, AFT QUEST Library Media Interest Group

P.S. For further inftrmation on School Libraries, Unions and Collective Bargaining.,

check.with us % Bob Bhaerman, or trite to us at our homeJaddressee:

Sylvia Mendlow,-97-11 Horace Harding Exp.,,Corona N.Y. 11368 212 AR 1 - 5876

Vying Morris, 33-34 Crescent Street, LI.C., N.Y. ,11106, 212 728 - 4078

qtr 7)1,41401.4.90----

(Nolte' this report was, supplied to the present writer-- ESP. by the authors
listed above, for use with the research project At GlassbOro. It was used

ipriginaAy at the QUEST Consortium; Chicago, Illinois, April 24-27, 1975:
)Library Media Interest Grou(Workshop, of-which the co- authors were co-

[Chairmen.)
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.9COK SELECTIOWPOLICY -4GENERAL

"The Board of -'Education and the ST4 telieve it to be the responsibility of the
professional staff to recommend to the:Sliperintendent instructional materials (librar
books, periodicals, textbOoks, supplementity textbooks films, filmstrips, and record
of highestghest quality that will support e educational' philosophY of the district.

"In accordance with the belief, the following policy statements will govern the
selection:orinstructional,7materials in central School District No. 2:

Materials will be selected that will enrich and support the curriculum
taking into consideration the varied interests, abilities; and maturity
levels of the pupils.

"2. Materials will be.selected that will stimulate growth in factual knowled
literary appreciation, aesthetic values, and ethical standards.

"3. Materials will be selected that will provide a background of information
which will 'enable pupils to make intelligent judgments in their daily
lives.

04. aterials will be selected that will present opposing sides of
ntroversial issues so that -young citizens may develop under guidance,
e practice of Critical reading and thinking.

"5. Materials °will be selected that will be representative of the many
religious, ethnic anotcultural grolips and their contributions to our
American heritage.:

"6. Materials will.beseiected that present the many' and" varied aspects-
of our mature and sOciety even though some aspects may be considere91
unsavory.

"7. The value and impact Of any literary work
taking into accourittthe author's intent re
phrases, or incidents out of which it is

'9

Educators, rememberine,the maturity lev
individual reading, writings they feel
for in indiViduallstudent. "

11 be judged as a ,whole
er than as individual, words,
a,

a child may recommend for-
ve educational significance

- -Syosset Teachers Association (AFT/NEA) 1971-73 Art. 18, Pp. 30-1.
9

BOOK SELECTION POLICY - CONTROVERSIAL MATERIALS

2' "In selecting materials on subjects which are.a matter of opinion, librarians will
'attempt to secure items which objectively preient opposing views, so that student
readers learn to make decisions' fairly, objectively and independentlY.

'ia. If any individual wished` o challenge the presence of any book.'Or other item
in a school library, he shall.present reasons fOr such objections in Writing
to the librarian, who shall takethe matter before a committee comPoied of the
school principalf the librarian, a counselar from the school in question; a
representative of the Department of Education and the Library Consultant.

"b. This committee shall decidelthetherthe material in question shall be removed
from the library, and the librarian, shall inform the Complainant in writing
'of the decision and the reasons for it. "

5 - . Guam Federation of Teachers,, 1972-75, Art X, D13. a & b
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SCHOOL A. pm= LIBEARIANSHIP

Florence Oellerb Fro pm Advisor .

The graduate prOgram in school and public librarianship
is designed to accommodate college graduates with various back -'
grounds who Vant-ameoter's degree and? certification an a school
librarian or 'professional librarian.

CERTIFICATION
Successful completion of track A, B, C or D

to e her the ochoO1 librarian or professional librarian
certificate.

. PROGRAM DEGREE REQUIREMENTS
All curricula (except A) require 33 semester hours of

course work to meet the requirements for the .A. degree. A
project submitted in written form, adhering ta\all etandards.of
good. professional writing, is required. Enrollment in 1601,600
-eequires the approval, o' the prograt advisor.

(NOTE added November 1975: this outline of the
graduateprogram4-is now being revised to Meet
new State-' certification requirements. It .is

included .here'because it Was in effect at the
,tiMe mbst'of the interviewed graduates were at
Glassboro.),

.
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For college graduates without teacher preparation who are

Working toward a School Librarian Certificate and the M. A. degree.

% 4 S. 14
BASIC PROFESSIONAL -. . . 22

0821.502 Foundationsof Education
0822.512 Educational Psychology -; ,

1 0829.550 Public School Curriculum
One other choice with the approval of the
program advisor.

LIBRARY SPECIALIZATION . . 27
1601.315 Book selection for Media Centers
16014325 Selection and EvaluatIon of Non-Prigb Nhterialb
1,601.501 Library Organization and Management

(with.Practicum)
1601,504 Introduction to Automation and Information Retrieval
1601.505 Bibliogr4by and Reference
1601.507 Multi-Media in Libraries
1601.511 Organization ofjsibraryMaterialnt

Select one course from among:
1601.512 Literature of Science.
1601.513 Literature of Humanities
1601.514 Literature of Behavioral Sciences

Select one course between:
1601.519. Preparation of Inexpensive Instructional Media
1601.520 Investigations into Newer Educationhl Media

Seminar and Research
1601.600 and
1601441 Current /-sues in library. Science Seminar

TOTAL

CURRICULUM B

This curriculum iz designed for.college graduates without
teacher preparation who are wo 'g toward a Professional Librarian
Certificate and the M. A. degr

Library Specialization. ... .

Required:
1601.501 Library Organization and lakagement
1601.505 Bibliography and Reference
1601.506 History of Books and Libraries
1601.510 Selection of Materials for Public Libraries
1601.511 Organization of Library. Materials

(2)
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Select three courses from amongl
1601.502 Studies in Literature for Children .

1601.503 ,Studies in Literature few Young Adults .

1601.504 Introduction to Automation and Information RetrLevnl
1601.507 Multi-Media in Libraries . ,-,

1601,508, Advanced Cataloging
1601.519 Preparation of Inexpensive InStructional Media .

1601.520 Investigations into Newer''EdUcational'Media

Select one course from among:
1601.512 Literatui.e of Science
1601.513 Literature' of HUmanities ,.

. 1601.514 Literature of Behavioral Sciences
?
,.. ,

Seminar and Research . . . , 6
1601.600 and
1601.601 Current Issues in Librarij. Science Seminar' .

TOTAL .
. . . ? . . . 33

CURRICULUM C

k.

This curridulum id designed for college graduates who are
, fully certified teachers .in fields other' than library science
and who wish. school librarian certification and, the M. A. degree

Library Specialization . . . . . 27
Requirdd:

1601:315 Book Selection for Media Centers
1401.501 Library Organization and Management
1601.505 Bibliography and Reference
,1601507 Multi Media in Libraries
1601.511 Organization of Library Materials

Select three courses from among:
1601.502 Studies in Literature for thi3.dren
1601.503 Studies in Literature for Young Adults
1601.504 Iniroduction'to Automation and Information Retrieval
1601.508 Advanced Cataloging
1601.519 Vreparation' of' Inexpensive Instructional Media
1601.520 Investigations into Newer Educational Media

Select one .course from among: ,

1601.512 Literature of Science
1601.513 Literature of Humanities
1601.514 Literature of Behavioral Sciences

Seminar and Research . .

1601.600.and
1601.601 Current Issues in Library Science Seminar

TOTAL 33

525

(3)



a

CURIUM/LT 2?

This curriculum is designed for college graduates who. are
fully certified as teadher librarians and who wish to attain
school librarian-certification and the M. A. degree.

Library .specialization . . . . 27
Required:
' 1601401 Library Organization dud Management*

.

1601.502 ptudies in literature'for Children
. . . or

'1601.503 Studies in Literature foi Youngdults-
..1601.504 'Introduction to Au omation and. Information Retrieval
.1601.507 Matt-Media in Libraries
1601;519 Preparation of Inexpensive Instructional Media.

or '

1601.520 Investigations into Newer EducatiOnal Media

Select three courses from among:
1601.325 Selection and Evaluation of NonQPrint Materials
1601.505 Bibliography and Refarence
1601.506 History of .Books and Libraries
1601.508 Advanced Cataloging
1601.511 Organization of Library Materials

't Select one course from among:
601,512 Literature of Science
1 1.513 Literature of Humanities

, 1601.514 Literature of Behavioral Sciences

.o

Seminar and Research o

1601.600 and
101.601 Current Issues in Library Science' Seminar

TOTAL

f

cr,

I
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